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Consider more depth within your criticality. 
	
I have attempted to link this assignment to research or literature that provides different views on school development planning as well as making reference to good practice where possible. 
	
Should be reflected throughout the full assignment.

	Targed/Target 2

Take care not to write incomplete sentences and use the comma appropriately

	
I ensured to allocate more time to proofread my work. 

	
Should be reflected throughout the full assignment. 



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction 

Improving the quality of education is a central focus of all educational policies. To achieve this, schools are expected to create legislation and monitoring by conducting a School Development Plan (SDP), which identifies the school’s own responsibility for improvement (Kyriakides and Campbell 2004). 

Self-evaluation and improvement processes have been recognised as fundamental to this improvement process for school effectiveness (WG, 2014) and are reflected in the Curriculum for Wales (CfW) as vital for raising standards of achievement (WG, 2021a). Within this, schools are expected to develop and use a range of resources and approaches in order to prove the best possible outcomes for all pupils within Wales and reflect on their implementation to ensure they are useful and worthwhile (WG, 2021b). Although there is no single best approach to an effective educational environment, the CfW acknowledges that a vital part is ensuring children and young people are at the forefront during the evaluation process and their interests and needs are protected at all times (Donaldson, 2015). 

As a result, this assignment will discuss how a school has developed an aspect of its SDP relating to the health and wellbeing of its pupils in response to Covid-19. This report will reflect on the school’s choice of actions, impact, and evidence base.

To provide context for this assignment and to ensure anonymity of the school, the school will be referred to as ‘School A’. School A caters for 143 pupils between the ages of 3 and 11 years old. The school identifies 27.9% of pupils as having Special Educational Needs which is well above the local and national average of 18%. 15.3% of pupils come from families of mixed ethnic origin or non-British background and, of these 7.5% of pupils have English as an additional language. The percentage of pupils (25.2%) who are entitled to Free School Meals is slightly above the local average of 23% (WG, 2021a). 

Literature review

The demand for school effectiveness and quality in educational systems has been found to increase as a result of two social trends. The first is the increased investment in education (Welsh Government, 2020) and the other is due to increased accountability demands by parents and society (McNamara et al, 2021). As a result, schools are required to be involved in a continuous process of improvement (Hall and Noyes, 2009). These improvements aim to systematically change the school’s current processes in order to achieve educational goals which are more effective, through creating a strategic plan for improvement commonly referred to as a SDP (WG, 2014).

The Welsh Government (2014) argue that the essence of a successful SDP is the search for improvement and that effective self-evaluation is the key to achieve it. Self- evaluation can be described as a continuous pursuit for evidence in a school’s environment consisting of the school’s purpose, performance, behaviour, and relationships (Hall and Noyes, 2009).  Whereas the NFER (2001) argues that school self-evaluation (SSE) should be seen as a process mainly initiated by the school to collect and analyse systematic information and contextual data about the school functioning and to make decisions that provide recommendations. In another definition, SSE is described as an evaluation of the school as a whole carried for and by the community, for improvement purposes (Roelande et al, 2009).  

As a result, the process of school development is viewed as being unique and dependent on each school’s contexts and challenges (McNamara et al, 2021). However, policymakers as well as practitioners identify the overall aim of school improvement as improving pupils’ achievement through enhancing the school’s capacity to change (WG, 2021c). When achieving this, leadership is considered to be the most significant factor in influencing the sustainability, pace and quality of the school’s improvement (Wiyono, 2018). However, extensive research, as well as principles of ecological systems theory (1979) identify the role of key stakeholders within a child’s environment and their significance in influencing their child’s education (Gray and Macblain, 2015). Due to this, effective SSE is found to be complemented by professional dialogue as well as distributing a shared responsibility between schools, governors, and key stakeholders such as parents, to agree on the school’s improvement priorities and support, thus encouraging community involvement (Brighouse and Woods, 1999).

Consequently, the overarching purpose of a SDP is to continuously improve the quality of the schools functioning and to improve the teaching and learning (WG, 2014). Within the context of the CfW, guidance aims to foster sustainable school improvement through a clear framework for accountability, evaluation, and improvement. The guidance therefore aims to drive behaviours that positively support and enable the visions within the new curriculum and assessment, including the emphasis on learner progression, the centrality of the four purposes and the importance of well-being (WG, 2020). 
This underlying importance of promoting wellbeing is a theme that runs through the new curriculum and as such became one of the six Areas of Learning and Experiences (AOLE), with a focus on developing learners’ mental health, physical health and development and emotional and social well-being (Donaldson, 2015). This aspect of learning has become widely recognised as playing a significant factor to a child’s learning and progression in school with numerous studies showing that education and wellbeing are closely linked (WG, 2010; DFE, 2018). The WG (2010) identify how promoting the health and well-being of learners within schools can positively impact learner cooperation, commitment, learning and engagement. Whilst WG (2021c) adds how developing a school culture, environment, and ethos that nurtures learners’ health and wellbeing can dramatically improve learners’ educational outcomes. 
In support of this, the WG (2021c) points out that principles of wellbeing should be embedded in a school’s culture and ethos, as it has a significant impact on learners’ health and well-being by influencing their sense of belonging and value. However, the DfE (2021) add that this ethos cannot be achieved without all parts of the school working together and being committed. Wiyono (2018) adds that the collaboration between senior leaders, school staff, Governors and the wider community is vital within the process, as without effective collaboration wellbeing approaches cannot be implemented consistently and effectively. 
This emphasis on developing a whole school ethos which promotes positive health and wellbeing is widely recognised amongst frameworks and polices within Wales. The promotion of positive health and wellbeing in children and young people is one of the key goals of the Welsh Government Wellbeing of Future Generations Act (2015) along with a commitment to developing a Whole School Approach (WSA) through statutory guidance, which requires all schools to embed a whole school approach in daily practice (WG, 2021c). However, these efforts to address wellbeing are sometimes recognised as an important and integral aspects of a school’s responsibility, whilst, in other instances they are presumed to be activities which are employed to address distractions to the central aim of academic and intellectual development (Woolf and Digby, nd). 
This notion is widely recognised with health and wellbeing being mostly separated from other aspects of school life. However, within the new CfW, schools are identified as playing a key role in the educational, social, and emotional development of children, working to ensure all children become responsible citizens, confident individuals, successful learners, and effective contributors (Donaldson, 2015). Alongside such vision is a clear message that schools have a shared, clear, and vital role to play in supporting the delivery of approaches that can best help children and young people’s wellbeing (NAfW, 2018). 
Developing an action point
Raising standards of education and improving learner outcomes is at the heart of the new CfW and as a result schools are expected to reflect and improve on their practice regularly to secure educational goals (Donaldson, 2015). To achieve this, the SDP cycle is set against a clear vision of what the school is aspiring to achieve (WG, 2014). In relation to School A, their vision and ethos is to ensure the needs of all pupils are met whilst treating all pupils as individuals.  As a result, a key priority within School A’s SDP aims to overcome the negative effects of Covid-19 on pupil wellbeing by developing a whole school wellbeing for learning approach through the implementation of Thrive.  
A significant element of School A identifying this action point within their SDP and a process widely advocated amongst governing bodies is participating in a whole school process of self-evaluation, involving all stakeholders. The WG (2014) suggests that the participation of school stakeholders enhances the evaluation process and increases the reliability of data as it is thought that they are more aware of their schools’ needs and may therefore be more efficient at directing educational processes to meet such needs. School A recognised this and as such spent time organising meetings with parents and staff within the school to obtain a whole picture on the context of wellbeing in the school. The WG (2014), along with Brighouse and Woods (2019) note how involving school partners and stakeholders is essential in the strategic planning phase as it ensures that everyone has a commitment to the SDP. Therefore, in preparing the SDP, the headteacher within School A consulted with the governing body, parents and school staff during INSET days and Parent, Teacher Association meetings to obtain varied views on the learner’s wellbeing. 
This process is found to be a critical step in identifying and directing the actions to be taken in order to make school improvements (NFER, 2001). School A identified their areas for development through conducting robust research by gathering a variety of contextual qualitative and quantitative data to help them identify the best approach to addressing wellbeing as well as enforcing Thrive. The WG (2021b) however, identifies that schools already have access to a range of data to support a SDP, and as such should make use of this existing data in order to avoid additional bureaucracy. However, Schidkamp (2019) identifies the importance of gathering current contextual data to ensure the process of improvement is relevant and meaningful to the school’s current climate. Likewise, Soffia and Turner’s (2021) add that in the context of wellbeing, it is vital that data is kept up-to date and reviewed constantly. In response to this, School A used a blend of existing data, such as Estyn inspection reports and previous tracking information on learners’ wellbeing before and after Covid-19. They also sought new data through online parent questionnaires, as well as conducting consultations with parents and staff within the school. 
After reviewing all the data obtained, the headteacher of School A worked closely with the teachers, support staff and the governing body to determine which areas of development should be prioritised into a strategic plan and then divided into targets. Limitations with this are recognised by Feldhoff et al (2016) who points out that people have different perceptions of change, however, Kalman (2020) acknowledges that sometimes schools need to be flexible when strategically planning as it’s hard to predict final outcomes. Nevertheless, when deciding on these factors, it is considered important to ensure that the targets for improvements are suitably challenging and quantifiable (WG, 2021b). Therefore, School A decided that adopting a whole school wellbeing approach through implementing Thrive as the action point, was a quantifiable target and strategy into meeting the SDP priority, as assessment and monitoring is a key element within the approach. 
Moreover, a key section within a SDP is recognised as outlining how a school aims to deploy their staff and other resources regarding funding and equipment (WG, 2014). Therefore, within the strategic plan, School A designated roles to staff to enforce the principles of Thrive seamlessly and efficiently. They assigned the Deputy Headteacher to undergo the training and then to gradually train the rest of the staff throughout the academic year. Through this training all staff became aware of their responsibilities in implementing the actions necessary to bring about the whole school approach (Dfe, 2013). 
The final step within the SDP makes reference to how a school, sets out to review and implement their actions. School A worked closely with their Governors and key stakeholders to implement Thrive in accordance to their agreed timescales within the SDP (WG, 2014). School A set out to employ the whole school wellbeing approach over the next three years, however made reference to key milestones and review points to monitor and evaluate their progress within the SDP. The timescale provided for this process is advised to allow schools to be proactive in its delivery, yet realistic (Schidkamp, 2019). Due to this, School A viewed their SDP as a live document that they regularly monitored during the development cycle and formally reviewed and revised annually. 
Reflection and evaluation 
Following the Welsh Government’s Wellbeing of Future Generations Act (2015), as well as implementing principles from the Framework on embedding a whole school approach to wellbeing (WG, 2021c), School A adopted a holistic approach during the planning process of their SDP to ensure that the social and emotional wellbeing requirements of all is learners were met. In doing so, the school carried out a process of self-evaluation and strategic planning, whereby all key stakeholders were engaged and responsible for sharing information and data they conducted surrounding wellbeing. In recognition of Feldhoff et al (2016) concerns of differing perspectives, as well as Soffia and Turner’s (2021) views of the subjectivity of wellbeing, School A seemed proactive in minimising these impacts due to being strategic in their choice of research methods. The incorporation of both existing and new qualitative and quantitative data generated from attainment results, parent questionnaires and regular meetings with stakeholders could be seen to help School A obtain a widespread insight into the focus of wellbeing by drawing attention to key areas that may need more attention (Schidkamp, 2019; Konu and Rimpela, 2002).
The work of Wiyono (2018) supports this, as he views the opinions and views of stakeholders, especially school staff as invaluable in providing an insight into the daily challenges of school life. However, in the context of wellbeing, relying solely on school stakeholders’ experiences has been noted by McNamara et al (2021) as being limiting to school development and improvement. 
As a result, and as noted amongst the WG (2014) SDP guidance, developing a partnership with learners is widely advocated as providing a deeper insight and being crucial in directing the focus of provisions into addressing their needs (Estyn, 2019b). However, when reflecting on School A’s SDP, it appeared that they had not incorporated the learner’s views within their planning process. 
Estyn (2020) outlines how involving pupils in the evaluation process is a key factor for success, with Clarke (2020) adding that pupils’ sense of belonging and value is often rooted in the extent to which they feel that staff listen to their views. In future cycles, School A could improve their qualitative data by obtaining the views of the learners through organising pupil questionnaires or regular meetings with the school council. In doing so, the school would be implementing the aspirations of CfW, by allowing pupils to become responsible citizens and effective contributors (Donaldson, 2015), whilst also giving the pupils a sense of ownership over their education, supporting Clarke (2020) views on valuing pupils’ opinions. 

Conclusion 
From this process, it has been understood that the importance of effective school improvement lies within a plan that contains clear details of actions, timescales, accountability, and responsibility to ensure the most effective use of time and avoid confusion. Frameworks from the Welsh Government (2014; 2021c) have highlighted the importance of schools participating in a process of improvement through evaluating, planning, and reviewing an area in need of change (WG, 2014; 2021b). Whilst research from Schidkamp (2019) highlights how this is best preformed through professional dialogues with all stakeholders, as well as seeking the opinions of the learners, as advocated by Estyn (2020). 
This assignment critically reflected on how School A planned to implement a whole school wellbeing for learning approach through the adoption of Thrive. In doing so, the school displayed how they carried out their process of self-evaluation, strategic planning, and staff development by forming a partnership and distributing a shared responsibility for improvement with its staff and local community (WG, 2014). 
Consequently, from this experience it has been learnt how a SDP is a shared responsibility amongst all within a school and how the role of a teacher is vital within this process. Therefore, it is important that these roles and responsibilities are understood, especially in order to meet the Qualified Teacher Status standards (WG, 2020) and within in future practice. 
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