ALN Case Study


David is 6 years old and is currently in a year 1/2 class at his local mainstream primary school in Merthyr Tydfil. David is an only child and lives with his single mother Jodie, his father Darren moved out of the family home when David was 5 and he only see’s David on special occasions like his birthday due to the fact he is unable to co-parent with Jodie as they argue constantly. 
David has a keen interest in rugby and plays for a team, he is very good and his mother says it helps him burn off energy, as he is very hyperactive. He loves the competiveness and feels he has to win. David is doing his best in school but he has had a lot of late marks and does not usually hand in homework or complete it on time if he does do it. Teachers have noticed that David has a very short attention span. David can be quite disruptive in class, he talks over his peers and shouts out answers without putting his hand up, he says he does not mean to blurt out the answer but he cannot help himself. David finds it very hard to sit still and listen to instructions during most lessons, he gets out of his chair and walks around finding excuses to move around like asking to go to the toilet or going to the bin to sharpen his pencils.
David has friends in school but tends to fall out with some of them during break times because of arguments over games, he is easily frustrated and on some occasions has been aggressive towards peers but never causing any serious injury. Teachers think that David is socially immature and struggles with sharing and doesn’t understand that you cannot always win the game, which is something his peers are able to understand at this age.
At home Jodie says that David struggles to follow routine, he does not do any chores and he usually gets his own way after an emotional outburst as Jodie struggles to control him alone. David is often late for school because he does not get much sleep and is unable to get up out of bed in the mornings, he lacks organisation and Jodie struggles to get him to do any reading or homework and has spoken to the school about this problem as it is affecting his academic achievements. 
When David was 3 years old and Jodie and Darren both used to take him to play group they started to notice he was different to other children his age, he would not sit down and listen to the playgroup leader, he would scream and cry if made to sit down, he would not join in with the quiet activities like colouring and instead would eat the crayons and snatch from the other children. He ran around the hall and would sometimes hit other children or knock them down. Jodie and Darren were asked to leave the playgroup as David was too disruptive to sessions and other parents were making complaints about the violence. After being excluded from the playgroup David’s parents decided to take him to the doctor. After assessments at home and when he started half-day school he was diagnosed with Attention deficit hyperactivity disorder (ADHD) and from his fathers medical history it seemed that ADHD ran in the family and it is likely David developed the disorder through genetics. The doctor provided David with medication Dexamfetamine which he has been taking since age four and when taken at the right times can help with his behaviour in school but a side effect of the medication is mood swings and agitation which could explain why David only has occasional outbursts of aggression.


There is help available in the United Kingdom for children struggling with additional learning needs, the UK government and the Welsh government have been making changes to support inclusion and to allow strategies/provisions to be put in place to make sure all children have an equal education and parents are helped to cope with their children’s difficulties. The Additional Learning Needs and Education Tribunal (Wales) Act 2018 is currently being implemented and there is a huge emphasis on early intervention, according to the Welsh Government (2018) many needs are identified late and help is not given at the right time and is not always effective, the act has made a multi agency process of assessments that will enable children an earlier intervention using individual development plans (IDP’s) from birth to age 25. Having the IDP’s in Wales should help children like David to get a diagnosis quicker and receive more effective help and planning for their future.

The Early Intervention Foundation is a charity that works with the government to support children and young people and make sure they don’t experience bad outcomes in their lives that can be prevented. The charity says that early intervention can prevent problems from arising but in cases when the problem is inevitable like an additional learning need diagnosis there is things that can be done to tackle issues related to the problem. By helping children from an early age to progress through life and not let their diagnosis hold them back is really pivotal as it allows the child and their family to realise the problems and their strengths and weaknesses so that they are prepared to deal with issues in adulthood too. It also helps to improve the home life of children and their families, build broken family relationships and help to increase educational attainment and achievement. Early intervention isn’t just for children with additional learning needs; the charity says they look out for ”physical, cognitive, behavioural, and social and emotional development” problems and they have two specific ways of deeming whom needs help. There are many families that need more help than just receiving medication from the doctors and so the charity put individuals and families into two groups; Targeted selective intervention is when help is given to help prevent issues due to things like poverty and single parenthood, both of these issues David is facing and could get help on this alone as you don’t need to be suffering specific problems to get this intervention. Targeted indicated intervention is also something that David could receive as this is offered to people who have a problem that is more severe and requires more support. This help is given when the problem is something that cannot be stopped but the impact on the individual’s life can be minimised with support. 
The House of Commons (2017) released a briefing paper on early intervention and mentioned a few projects from all over the UK, which were put in place to make sure that children were having opportunities to attend playgroups and have social interaction to stop them having any difficulties in the future. Projects such as ‘Flying Start’ and ‘Sure Start’ were named in the paper as being helpful towards children’s development especially for those from birth to 2 years old as at this time neurological development is rapid and children need to experience good, positive times at this age to allow them to be socially and emotionally stable in the future. Having a plan in place for children who need the help is really important for allowing people a fulfilled life. 

As David is from Merthyr Tydfil in Wales it is important that strategies in Welsh schools to help children with additional learning needs are looked at. The following strategies will focus on the issues that David faces with his ADHD and how they can help him to progress in school.
The Welsh Government (2012) created a handbook on behaviour management in the classroom and there are a few strategies that were recommended that would be useful for David and his ADHD. PATHS – “Promoting alternative thinking strategies” is designed to help children with their emotional and social competency. The programme is designed for school and classroom use but the packs given to the school usually provide some material for parents to use at home which would be a good idea for Jodie to have to help her with controlling David when he is having an outburst. PATHS usually involves a small group of children going to see a teacher or the additional learning needs coordinator three times a week for around half an hour. The sessions involve teaching “emotional literacy, self-control, social competence, positive peer relations, and interpersonal problem-solving skills”, the aim of the teaching is to help prevent and reduce behaviour issues in school and emotional problems the children may be facing. Control group evaluations showed that the following things improved when children were attending PATHS; individuals showed they had improved self-control, a better understanding of their emotions and how to control them, a better ability to control their frustration so that angry outbursts of aggression did not occur, individuals used new techniques to solve conflicts and they had an increased knowledge of planning and thinking skills.
PATHS would be great for David’s ADHD as it could help control his occasional aggression and frustration caused by his medication and his social immaturity, allow him to think about the situation he is facing before having an emotional outburst and to help him solve any conflicts he has with peers by using his words.

The Welsh Government also suggested a strategy for getting the whole class to use behaviour skills by playing a game, which also burns energy and could possibly help David with his hyperactivity. The game they use is called “Don’t let it drop” and this is used specifically for excess energy burning and also to teach class rules and respect for the teacher. The game involves the children balancing a beanbag on their head and then following a set of instructions like, ‘walk around your groups table’, ‘stand up’ and ‘sit down’. The instructions usually get harder and the children have to concentrate more, which is also mentally stimulating. This could work well with David over time but to begin with could encourage him to be more hyper and excitable.

Many schools have now introduced strategies which involve the child learning about what they are doing wrong and how they can fix the issues to make their school life better. For children like David, competition and rewards could help with his disruptiveness in class and also having a system, which organises schoolwork, tasks and what is expected of them can be important. The Welsh Government have the following options implemented in schools currently; reward charts like a merit system or tokens for good behaviour which will allow the child an even better prize like “golden time” at the end of the week so they can enjoy something like sports club or movie club, home school link books so Jodie and the school can keep in contact about David’s progress. Also self-monitoring behaviour contracts where David could speak to a teacher about his aims, things like doing homework on time, attending school on time at least three times a week and trying to put his hand up instead of shouting out the answer, he could then discuss how he plans to achieve these aims and at the end he must sign the contract so that he knows if he does not follow the aims he has set himself there may be consequences like no golden time.

David’s ADHD causes him to be quite impulsive and he cannot help calling out and wandering around the class. Strategic seating and teacher placement is vital for children who lack concentration and have short attention spans, to help David concentrate he could sit on a table with a smaller group of children who tend to listen well and follow the rules so that he is influenced to do the same, he could also sit close to the front where the teacher stands to talk. Calling out is normal for most children especially when they are younger but most of them learn that putting their hand up is the best way to get the teachers attention and receive positive praise for following the class rules, to help children like David the teacher could rephrase the way they ask a question for example “If you know that today is Wednesday then put your hand up” once the children have put their hand up the teacher could then say “Okay class I don’t want any shouting out I’m going to pick one person with their hand up nicely to answer the next question”, if David was to change his behaviour slowly and the teacher ignored calling out but praised him straight away when he put his hand up this could help change his disruptive behaviour in class. 
To help with David’s short attention span and his fidgeting the teacher could provide him with little jobs to do through out the day like collecting in the scissors or giving out books and then thanking him for being so helpful so that he keeps up the good work.
The last strategy on the Welsh Government handbook is buddy schemes, David could be given a buddy for the classroom or the playground and this person could help him with his social and emotional development. The buddy chosen could be a role model for how David should behave, they could also help David with diffusing any problems he may face on the playground like arguments over a game. The buddy scheme also encourages children to want to play together and could gain David some more friends.

The National Autistic Society (2016) suggest that children like David who suffer from an additional learning need like ADHD should be entitled to extra support like a teaching assistant who can help keep them on task, give more help breaking down the work if needed and also providing a visual timetable and visual prompt cards that would help David get more structure to his day and to organise himself better. Also using timers to say how long is left can help with concentration and staying on task fort longer. Provisions like extra staff members are currently being distributed when a child is statemented in Wales and the local authority feels this help will benefit the child.
The Welsh Government (2013) carried out some social research in schools regarding exclusion and although the Equality Act 2010 is something Wales follow and it states in there that people should not be discriminated against based on disability there was a significant amount of children with ALN being excluded from schools in Wales, it seems that the schools struggle to cope with the behaviour of children with ALN and exclusion is easier and less expensive than making reasonable adjustments like putting place provisions for children like David with ADHD to get the help they need.

To conclude, there is help available in the form of early intervention and also strategies in schools to support children with additional learning needs. It is important that schools and the local education authority make sure that provisions are put in place as the equal treatment of children and the responsibility to make sure all children receive inclusive practice and the chance to succeed regardless off their ALN is pivotal to development and the future generation of Wales.
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