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Student Number: 1701466
Programme of Study: BAEd Primary Education with QTS
Module Code: ECAD5001
 Module Title: Pedagogy in Practivce 2: Assessment for Learning
Module Lead: Tom Cox


Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience.







This assignment will be exploring the importance and effectiveness of Assessment for Learning (AFL) in close relation to a trialled technique undertaken over the duration of two blocks of Professional Teaching Experience (PTE) in 2018. In particular, the writer shall focus upon some of the benefits, challenges, opportunities and limitations of a trialled strategy. The learners involved were in mixed ability Year 2 and Year 3/4 classes, with numerous learners having Additional Learning Needs (ALN), including ADHD, ASD and visual impairments alongside students learning English as an Additional Language (EAL) and More Able and Talented learners (MAT). Inclusion of all learners was greatly valued which meant that some learners were able to use the strategy independently whilst other learners required greater support and differentiation of the strategy. The CCEA recommend that AFL strategies should be continually adapted and altered on a class and pupil basis (CCEA, 2018) due to the constant changes and differences in pupils’ behaviour, circumstance and understanding (Experts Column, 2017).
Hattie (2012) recognises that practitioners are aware of when learning is and isn’t taking place and are also able to alter the learning process when needed. This is supported by Kyriacou (2009, p.98) who suggests that AFL is often employed as a method to establish “how future learning can best progress.” The concept behind AFL is that the assessment and feedback take place immediately after or during the learning process in order to identify gaps in understanding and support learners in reaching their full potential (Briggs et al, 2008).
AFL strategies fall within formative assessment, which are used to assess current understanding of a given topic or skill within an area of learning, with the intention of discovering any gaps in understanding that need to be focussed upon (Dunn, 2012). Meanwhile, summative assessments are intended to conclude or summarise the learning that has taken place, often over an academic year (Muijs and Reynolds, 2011). Formative assessments such as AFL strategies are therefore intended to be used to support practitioners in establishing what learners need in order to make progress. Not only this, but the strategies generally have a direct impact upon the development of understanding (Best and Thomas, 2007) (Muijs and Reynolds, 2011). However, the CCEA highlights that whilst formative assessments can be beneficial, the data must be used to further learning in order to be classed as formative assessments and benefit learners(CCEA, 2018). 
Personally, when one hears the word “assessment” the mind immediately considers formal testing. Muijs and Reynolds (2011, p.247) argue that summative assessments, especially standardised tests, can provide “a good overview of pupils’ knowledge” but don’t always reflect the complete understanding of a learner due to the “lack of flexibility” of the tests. Other theorists struggle to see any benefits of summative assessments, such as Pollard and Tann (1993) who emphasise that a summative approach to assessment often results in teaching being focussed upon test content. Some schools, according to Berends et al (2011, cited in Muijs and Reynolds, 2011, p.265), have become so focussed upon national tests and school rankings that the entire learning experience is almost completely focussed upon the preparation for the tests (Didau, date unknown) (Harrison, 2013). 
Goddard and Walton (2012) are amongst many theorists who argue against summative assessments, instead highlighting the benefits that AFL can have upon learners, including increased confidence and greater pupil control of learning. Goddard and Walton (2012) also acknowledge that formative assessment methods such as AFL often allow for more personalised learning, allowing practitioners to celebrate individual learners’ abilities and achievements on a greater personal level (Ellis, 2002). Dixson and Worrell (2016, p.154) also support the concept of formative assessment, arguing that AFL can provide an “ongoing source of information…about current student understanding” which can in turn inform the practitioner of any gaps in comprehension. 
According to TES in order to be an outstanding teacher one must consistently support learners in reaching their full potential (TES, 2016). The DfES highlights that the entire concept of AFL leads to the identification of the individual learning needs of pupils (2003, cited in Muijs and Reynolds, 2011, p.236). It is this recognition of the need for personalised learning that forms the foundations of AFL (Muijs and Reynolds, 2011) (Goddard and Walton). In the words of Best and Thomas, AFL helps to “identify where learners are in their learning, where they need to go and how best to get there” (Best and Thomas, 2007, p.13) which allows learners to reach their full potential. This implies that to support learners appropriately AFL techniques must be implemented. 
There are countless AFL strategies available that have been developed to suit various learning styles and to develop different skills. All these strategies fall within at least one category of AFL: Quality of Questioning; Sharing Criteria with learners; Use and Quality of Feedback; and Peer and Self-Assessment (Black et al, 2003). 
The Assessment for Learning strategy that will be focussed upon for this assignment is ‘traffic lights.’ Rather than one specific strategy, ‘traffic lights’ is a broad umbrella which covers multiple similar strategies, all focussing upon the use of colours for self-assessment at various points in a lesson. Often using resources to support them, learners are asked whether they are at a red, orange or green stage in their learning. Stage green indicates confidence, orange suggests some understanding and stage red indicates a need for the topic or aspect of a topic to be re-visited immediately. This strategy follows a cognitivist approach to learning. The strategy is based upon the theory that learners require active participation in order to develop their understanding (David, 2015).
The ‘traffic light’ strategy falls within the fourth category of AFL: peer and self-assessment. Within this assignment the principle focus is upon the self-assessment aspect of the strategy, however it is fundamental that one understands that this strategy can also be used as a tool for peer-assessment. According to CCEA (2009), learners should be taught how to use peer-assessment methods before they move on to self-assessment (Black et al, 2003). In line with this recommendation, it is suggested that learners develop their peer-assessment skills before they are encouraged to develop their self-assessment skills. Donaldson (2015) highlights that learners need to develop their self-assessment skills in order to be reflective learners and access the ability to learn throughout their lives. 
The National Curriculum documents for Foundation Phase and Key Stage 2 (DFES, 2015) (Learning Wales, 2015) require that learners develop their thinking skills in a cross-curricular manner. The implementation of an AFL strategy such as the ‘traffic light’ strategy would meet the requirement for learners to have the opportunities to develop their reflective and self-assessment skills. Dweck (2017) supports this, highlighting that a growth mindset can alter the learning process, providing greater opportunity for self-reflection, self-assessment and problem solving. It is also worth noting that this AFL strategy can be used alongside and in conjunction with the other three categories of AFL. Supporting this theory, AAIA (2018) highlights that AFL in general is “fundamental to the development of independent learners,” suggesting that for learners to develop appropriately practitioners must expose the learners to all four elements of AFL, rather than focusing upon one aspect. This underlines the importance of self-assessment, AFL and formative assessment overall.
Whilst working in focus groups, all the learners were provided with a set of red, orange and green flashcards to either use as a group, as a pair or individually. The practitioner emphasised the expectations of the learners whilst using the resources before inviting the learners to use them. The learners were invited to display the coloured card that represented their level of understanding at intervals throughout the lesson. The practitioner could then respond appropriately, for example asking learners displaying the green card more challenging questions to extend their understanding or providing greater input for learners displaying the red card.
For some learners, particularly those with social challenges, displaying their understanding to their peers in the form of a coloured card can seem very daunting and can sometimes make learners feel judged. To tackle this, it is imperative that the practitioner fosters a positive and supportive environment that recognises the fact that everyone finds different aspects of learning challenging and that these challenges should be celebrated as they prove that learning is taking place (Goddard and Walton, 2012). One recommendation that could allow greater support for learners who are reluctant to use the resources is either to encourage the use of the flashcards as part of a group or a pair, or alternatively encourage learners to use a coloured pencil in their books to indicate their level of confidence. Ideally, with time the learners would develop in confidence and would be able to use the flashcards alongside their peers.
For both Year 2 and Year 3/4, within two hours the learners were completely aware of their expectations of how they should be using the traffic light flashcards and could competently use the strategy independently. Within this school, the learners were already greatly involved in various methods of self and peer-assessment. As well as this, the learners had great involvement in numerous other AFL strategies, including whole-year planning activities. Considering this, the learners were already familiar with the ‘traffic-light’ approach to AFL. As a practitioner, this was invaluable as the learners didn’t require support in understanding the entire concept as they were already accustomed to the ‘traffic light’ approach, so time could be spent familiarising the learners with the resources instead. In reflection of this, another recommendation for effective implementation of this strategy would be to ensure that learners have a sound understanding of the concept of both peer and self-assessment before introducing different resources. 
Within this school, learners nearly always undertook all tasks and activities in small focus groups. In reflection of this, the practitioner was able to dedicate an increased length of time to each learner, supporting them with the self-assessment strategy. Therefore, one challenge of the implementation of the strategy as a whole-class approach could be the management and monitoring of the use of the resources. The practitioner also discovered that implementing this strategy in small groups allowed for greater differentiation and personalised learning (Ellis, 2002). This leads to the second recommendation: the practitioner should be aware of learners with various social, cultural, emotional and physical needs and alter the AFL strategy to support the learners, often on an individual basis. Alterations could include providing learners with red and green cards and removing the option of orange. 
Another challenge of this interpretation of the traffic light strategy is that it allows learners to see how their peers are coping with an activity. For some learners, this could greatly affect their self-esteem. For learners that are considerably affected by this public declaration of their understanding, there are alternative approaches. These include recording the development of understanding using coloured pencils on a sheet of paper, which the practitioner can routinely check throughout an activity or lesson. Alternatively, learners make a coloured dot next to elements of their work, when prompted or agreed with the class teacher. This will also engage the learners in reflecting upon their work and upon their understanding of different elements of the work and has the potential for the practitioner to identify where any gaps in current understanding are. 
However, in order to implement a strategy such as ‘traffic lights’ as a whole-school approach the strategy would need to be suitably differentiated for different abilities and ages. Alongside the previous recommendations, it is also suggested that an alternative resource is used to support the implementation of the strategy within the lower foundation phase. As opposed to the learners having their own flashcards, the practitioner could display two flashcards on the wall and the learners can stand by the colour that represents their understanding. Meanwhile, in upper Key Stage 2 learners could be asked to explain why they feel they are in the red, orange or green category, encouraging further reflection. 
In conclusion, AFL can greatly benefit learners and practitioners when established and implemented effectively, and when the data gathered is used to further learning (Best and Thomas, 2007). The CCEA support the use of self-assessment in the form of the ‘traffic light’ strategy, emphasising that it provides opportunity to reflect and develop greater understanding of methods to improve work (CCEA, 2018). Learning Wales (DCELLS, 2010) also identifies the strategy as an effective way to prioritise future learning and develop an awareness of gaps in understanding. 
The importance of AFL is undeniable, as highlighted by TGAT (1988) assessment lies at the heart of providing progressive, personalised and relevant education. The effectiveness, however, depends upon the implementation, the practitioner, the students and whether the data is used to inform further learning. 
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