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What I have done in this assignment...
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	 Link your readings to your practice.  This will prevent a more generic and descriptive discussion and will provide opportunities for greater critical engagement with concepts.   
	I tried to be more critical and to link my readings to practice.
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Introduction
The aim of this assignment is to critically reflect on the process of creating a school development plan (SDP). The SDP that will be investigated for this assignment is from an English medium, large sized primary school in South Wales which will be referred to as school X as per recommendations in the BERA guidelines (BERA, 2018). There are 400 pupils on roll of children aged three to eleven years. About 27% of pupils are on the additional learning needs register, slightly higher than the Wales average of 21%. Most pupils come from white British backgrounds with very few having English as an additional language (Estyn, 2017). 
In 2017, school X underwent an Estyn inspection which highlighted numeracy as an area requiring improvement (Estyn, 2017). However, this concentrated effort on numeracy has inadvertently led to a decline in literacy standards throughout the school. This was identified through teacher observations linked to learner performance in writing tasks and regular book scrutinies during cluster meetings. Realizing the importance of a well-rounded approach to education, the school has prioritized oracy as a key area for development in its SDP to address the literacy shortcomings. Enhancing oracy skills can lead to improved writing abilities among learners. This is evident in the new Curriculum for Wales 2022 which highlights the importance of developing strong communication skills as the cornerstone of successful writing (Welsh Government, 2022). 
This assignment will critically reflect on the actions taken, impact, and evidence base of developing oracy within school X to enhance literacy in particular writing. 

Literature Review 
A school development plan (SDP) is the strategic blueprint for a school's improvement efforts, detailing the actions it will take to enhance learner outcomes (Welsh Government, 2014a). It presents a school’s vision and outlines the ways it can be achieved (Hargreaves and Hopkins, 1994). Schools in Wales must periodically assess and revise SDPs to ensure they remain relevant and effective in supporting the school's improvement objectives, aligning with the Education (School Development Plans) (Wales) Regulations 2014 (Welsh Government, 2014b). It is an ongoing process that allows for the evaluation of goals, accomplishments, and areas needing improvement. In Wales, SDPs play a crucial role in driving standards and promoting continuous improvement in schools by promoting the well-being, academic success, and holistic development of all learners. It is a robust, dynamic detailed working document that includes a variety of key areas, including teaching and learning, well-being and equity, professional learning and leadership, and community engagement. The SDP is tailored to individual schools based on their needs and challenges. 
SDPs in Wales are created using national frameworks and policies established by the Welsh Government such as the Curriculum for Wales 2022 (Welsh Government, 2022), The School Improvement Guidance (Welsh Government, 2021), Successful Futures (Donaldson, 2015) and Education in Wales: Our National Mission and Assessment and Evaluation Framework (Welsh Government, 2020). These policies and frameworks provide the overarching strategic direction and priorities for education in Wales and schools are expected to align their SDPs with these national priorities and objectives to ensure they meet the needs of their learners by improving the quality of education. Professional teaching standards (PTS) are also typically included in an SDP under professional development and improvement. Teaching and learning go hand in hand and by incorporating the Professional teaching standards (PTS) into the SDP, schools can ensure that teaching practices meet the highest professional standards and contribute to learner achievement aligning with The Education (Wales) Act 2014 (Welsh Government, 2014a).
To be successful there are several factors that need to be taken into consideration when developing an SDP. One essential aspect of an SDP involves identifying areas in need of improvement and outlining actionable steps to achieve these goals. Any identified areas for improvement should have specific targets and clear success criteria to guide progress effectively (Welsh Government, 2014b). Collaboration from all stakeholders, including leadership team, governors, teachers, students, parents, and teaching assistants are crucial in this process (Welsh Government, 2021; Goldstone, 2022; Brown et al., 2018) with targets reflecting the local community for greater relevance and effectiveness (Welsh Government, 2014d). The degree of engagement and empowerment of stakeholders in the SDP process can significantly impact its success.
Furthermore, for a school development plan to be successful it is important that a school has an unclouded vision of what success looks like in their school and how that success aligns with targets outlined in the new Curriculum for Wales 2022 (Welsh Government, 2022). Literacy has been identified as a primary focus included in the new Curriculum for Wales and should be embedded across all AOLEs. Oracy plays a significant role in literacy, specifically in the development of writing skills. According to Ofsted findings, when oracy was connected to literacy, it was frequently referred to as a means of improving literacy (Millard, Menzies and Stewart, 2021). Oracy is clearly linked with subjects across the curriculum, (Donaldson, 2015) so by improving oracy can enhance a range of competencies across the curriculum (Booth et al., 2019).
The evidence regarding the importance of oracy is compelling. The Education Endowment Foundation has undertaken trials and claims oral interventions can add five additional months to a child’s progress over a year (Education Endowment Foundation, 2021). These findings are similar to the Oracy All-Party Parliamentary Group Inquiry who also claim that oracy skills are fundamental to improving writing and for all learning across the curriculum (Speak for Change Executive Summary Executive Summary from the Final Report and Recommendations from the Oracy All-Party Parliamentary Group Inquiry, 2021). Alongside this, Estyn acknowledges that oracy plays a vital role in improving written work (www.estyn.gov.wales, 2018). Additionally, The National Mission for Wales recognizes the importance of the relationship between speaking, listening, and writing skills, emphasizing the development of effective oracy as a crucial foundation for achieving success in writing (Welsh Government, 2023a). 
Vygotsky emphasized the importance of language in cognitive development, supporting the idea that enhancing oracy skills can lead to improved writing abilities among learners (Kozulin, 2003). Similarly, Bruner also claimed that language is essential in cognitive development and learning. He believed that language shapes our thinking and that oracy would provide the foundation for writing (Mcleod, 2023).

Developing an action point
The process for completing an SDP primarily begins with self-evaluation (Welsh Government, 2022b) using a combination of quantitative and qualitative data including analyzing learner achievement, monitoring attendance, learning walks, and conducting surveys and interviews on staff, learners and parents. Using the information collected, areas for improvement are identified allowing the school to develop strategies and action plans which they place in a timeframe to enhance improvement. Once placed in a timeframe, targets are continually monitored and reviewed. This is a cyclical process based on a working document which shapes thinking and drives continuous improvement to promote holistic development across the school (Chapman et al, 2013).
Sometimes there are educational challenges when self-evaluation is undertaken. Research suggests that conducting self-evaluation to inform an SDP is one of the most demanding and time-consuming responsibilities a school has. Limited time and resources may mean a school is unable to carry out a comprehensive evaluation (Camby, 2015). Furthermore, individual perspectives, biases, and interpretations can affect research (Polit and Beck, 2022), some stakeholders may be resistant to change, data quality – data collection needs to deliberately and purposefully collected to be valuable (MacBeath and Mcglynn, 2004). Any collected data needs to be cautiously viewed and looked at alongside other lines of enquiry because learners may have naturally improved with age or teachers may have become more skilled in undertaking tests (OECD, 2014).
Despite certain challenges, self-evaluation remains one of the most powerful strategies schools have to drive improvement. Effective self-evaluation is essential to inform a school's SDP, which is why self-evaluation is such an integral part and woven through the new Curriculum for Wales 2022 (Welsh Government, 2022).
Since 2017, School X's development plans main priority has been to enhance key stage two learners' ability to apply numeracy skills effectively across the curriculum, a target recommended following an Estyn inspection. However, an unintended consequence of focusing on numeracy was a decline in literacy standards. This was identified by regular reviews using both qualitative and quantitative data, including methods such as interviews in focus groups, staff observations, reading age scores, speech and language assessments 'book looks' in cluster meetings. By using both qualitative and quantitative data to include both subjective perceptions and objective measurements, ensured that school X gained a comprehensive understanding of the required improvements (Wilson, 1987). Consequently, School X has shifted its priority to developing oracy skills as the primary focus in their SDP with the intention of improving writing. Within school X’s SDP staff have been assigned specific responsibilities which they have a clear understanding of. 

By incorporating oracy skills into their SDP, school X has demonstrated a commitment to meeting curriculum expectations and addressing national targets and priorities established by the Welsh Government. Improving standards in oracy is essential (Welsh Government, 2023). Oracy supports thinking and learning by enhancing communication abilities, which in turn helps learners critically express themselves (Davies, 2020). By improving communication skills through oracy, learners are laying the foundations for effective writing (National Literacy Trust, 2022). By placing their focus on developing oracy skills with the intention of improving writing across their school, school Xs’ intention is to improve learners' confidence, critical thinking abilities and overall academic achievement aligning with the four purposes of Wales which form the bedrock of education in Wales (Donaldson, 2015).
After identifying an action point, the next step in the SDP process is to evaluate it within a three-year strategic plan according to the SDP 2014 guidelines established by the Welsh Government (Welsh Government, 2014). Despite this alignment, the specific reasoning behind the selection of a three-year timeframe remains undisclosed in the regulations and flexibility exists within this timeframe for schools to make changes. In fact, regular evaluation and updates are recommended by Estyn (Estyn, 2020), highlighting that an SDP is an ongoing and dynamic document.
Although stakeholders are not specifically mentioned in the SDP summary school X shared, it is evident after a discussion with the deputy head that they were involved in the evaluation process. The evaluation process included book looks in cluster meetings, data collected following reading assessments, learning walks and staff observations in the classroom (Deputy Head Teacher, 2024). 
The next step in the process is to implement the actions set out in the strategic planning during the evaluation phase. To achieve their target priority school X plans to conduct baseline oracy assessments, have staff use the Enquiry Model to develop teaching and learning strategies linked to the Oracy Framework, facilitate speech and language focus groups, arrange parental workshops, rich text training and speech and language intervention groups. It is important that throughout this process that school X can establish a clear link between the implemented actions and the desired improvements in oracy linked to writing skills.
The last step in this process is to assess the effects of implemented actions and strategies. This stage is vital as it allows School X to monitor, reflect on, and evaluate their actions, resulting in updates to the SDP that align with the current situation of the school (Welsh Government, 2014). School X intends to monitor and measure the impact of their actions through a variety of quality assurance activities including learning looks, data analysis and listening to learners and pupil and parental surveys. Oracy as a target is measurable, some of the exact ways school X plans to measure whether the intended target in the SDP has been met are; Children to show improved oracy skills across AOLEs, an increase in reading ages, higher quality pieces of writing being produced, reduction of numbers in literacy intervention groups and further engagement in reading at home.
To ensure everyone understands what is expected from them in meeting the SDP targets, after-school training sessions have been arranged. Additionally, a staff member from a cluster school has visited to share good practice and discuss their efforts in working towards the same target in their school. By adopting the Schools as Learning Organization (SLO) model, School X is demonstrating continuous development and improvement through collaborative learning and innovation (OECD, 2016).

Reflection and Evaluation
Including oracy as a priority in its SDP is a positive step towards holistic learner development and aligns with national priorities outlined in the Curriculum for Wales 2022 (Welsh Government, 2022). However, a recommendation to further enhance its approach could be to place more emphasis on cross-curricular links with the improvement of oracy skills in its priority target. By highlighting how oracy development is integrated across various subjects and disciplines, school X would show a deeper holistic approach and further align with the national priorities outlined in the Curriculum for Wales 2022 (Welsh Government, 2022).
The literature review highlights the importance of oracy in enhancing literacy and improving overall achievement across the curriculum, emphasizing the link between strong communication and improved writing skills (National Literacy Trust, 2022). The strategic decision by School X not only addresses immediate literacy challenges but also aligns with broader educational objectives aimed at nurturing well-rounded learners capable of critical thinking and communication (Donaldson, 2015).
School X has mentioned staff training in its SDP but with limited resources it is important that school X maintains this focus because to drive improvement school X must ensure that staff are adequately trained to conduct and interpret any data collected from oracy assessments (Lynch, 2022). Furthermore, they need to ensure that the strategies they implement are learner centered, to do this they need to ensure that pupil voice is part of the process. Pupil voice is central to the Welsh Assembly Government’s commitment to the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, 2022) and is also at the core of the School Effectiveness Framework (SEF) (Welsh Government, 2017). This could be done by engaging with learners in small focus groups to gain a direct perspective on learners' recommendations for areas of improvement. 
There is no mention of community links in raising oracy standards. By collaborating with community partners, school X could create opportunities for learners to practice and improve their oracy skills in real-life contexts. Learners could engage in public speaking events, participate in debates or discussions with community members.
 
Conclusion
By shifting focus from numeracy to oracy in its SDP school X has demonstrated that it is responsive to both internal evaluation and adaptation based on evidence, aligning with the principles of effective school improvement (Welsh Government, 2014b). 
By working closely with cluster schools and sharing good practice, alongside including various stakeholders throughout the evaluation process, highlights the inclusive approach adopted by school X. This inclusive approach is consistent with best practices in school improvement. The commitment to continuous improvement through the Schools as a Learning Organisation (SLO) model further underscores School X's dedication to collaborative learning and innovation (OECD, 2016). In the future it is important to be aware that collaboration and continual reflection are essential components of an evaluation process. 
By critically reflecting on the actions, impacts and evidence base of how a school develops one aspect of its SDP has highlighted the importance of continual reflection as a crucial component of raising standards to drive positive change. The significance of stakeholder's involvement and pupil voice is evident throughout this assignment. By looking at it through a Gibbs reflective cycle (Mind Tools, 2022) insight has been gained into how important relevant staff training is and the need for pupil voice to gather a clearer picture. Pupil voice is crucial in making sure the needs and requirements of the learners are met. The knowledge gained from this research will influence my professional growth by encouraging me to adopt a more inclusive and evidence-based approach when involved in school improvement initiatives.
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