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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Critically evaluate the concept of professionalisation of the police service, considering how ‘maintaining professional standards’ ‘ethical and inclusive’ and coaching and mentoring’ approaches contribute to this.

The Police Service is aiming to mirror other public sector organisations by moving towards recruiting and training a workforce with a standardised level of knowledge and assessed competence. This is being undertaken utilising a range of approaches, such as bespoke learning programmes and qualifications, through to standardised entry requirements across forces. This is designed to be reflective of the diverse communities which make up the United Kingdom, as reflecting the ever-changing landscape that policing is conducted in. The ‘Policing Vision 2025’ set out that officers will be dealing with complex situations which will require rational decision-making skills, focusing on safeguarding and the investigation of volume crime in a world with an increasing dependency on technology. 

The concept is to aim to develop officers capable of dealing with a number of diverse incidents with autonomy. These officers will have to operate within whilst facing a number of challenges – including facing increased demand with falling resources (HMICFRS, 2020), with staffing levels of officers 20,000 shy of levels during 2010. The current training regime will be robustly challenged, as the constant development of technology and sophistication of criminal endeavours will result in officers requiring a host of personal and technical skills that will not be immediately available in the short-term and will be developed only during professional experience and any associated education or training.

The demand will be aided by the attempt to install a culture based upon the code of ethics and a dedication to the values of evidence-based policing in order to provide a foundation for daily operations. The challenges faced by officers within an internet-accessible world means that policing is now constantly having to develop. The initial aim of ‘professionalising’ the police service is to transform recruitment in order to indoctrinate incoming officers within a culture of learning and continuous development. The culture should foster officers who are willing to learn and share best practice amongst each other, greatly increasing any given force’s institutional memory. Dr. Femi Obasun states in his conclusion about the impact of a college education on policing (Obasun, 2020) that personnel that have undertaken higher-education are adept at focusing on improvement of their performance, alongside operating consistently within the level of expectation in relation to performance. Such a focus will help to develop not only their own levels of performance, but also act as an example to other officers – providing a positive role-model for other officers. Due to the greater emphasis placed upon learning and development, collaboration and mentorship between colleagues will also be a positive by-product of the overall approach.

Aims to ‘professionalise’ the police service are hoped to result in officers who can operate to the benefit of the public that it serves. The focus on education and development is aimed at providing an officer who can think rationally and critically about any given situation and can disseminate learning to their colleagues, the organisations, and community as a whole. To this end, the Police Education Qualifications Framework has been set up in order to provide consistent training, with formal accreditation and oversight of the content delivered to individuals in specific roles. Constables have been assessed by a collaboration between the College of Policing and the education sector and have been found to work at the equivalent level of a graduate – Level 6 - and will be trained to that level as standard, across the United Kingdom when recruited. The content of all training provided will have to be documented within a quality assurance process, similar to other graduate programmes within Universities and will also be thoroughly evaluated by the College to determine efficacy.

There are three methods of entry, which includes persons from all different backgrounds to consider, join, and thrive within the police. The structure is currently being implemented through England and Wales, with initial cohorts going through their initial years at the time of writing. Only time will tell whether the programme is a success.
In addition to the PEQF, the Professionalising Investigation Programme (PIP) gives specific training to investigators in order to deal with volume or complex crime. This training provides a national standard of investigative training that is delivered and maintained throughout the workforce. This ensures that investigators are appropriately developed as the level of complexity of investigation rises.

The standardisation of training and development gives equality of opportunity to all. Every officer’s knowledge base will be viewed in the context of the overall, standard-set goal. This will ensure that candidates for specialist roles will be equally viewed and benchmarked in terms of performance, giving a fair process for all involved. 

The aim of the ‘professionalisation’ of the police is to increase institutional learning activity and to have externally recognised qualifications of members of staff. The inclusion of the formal educational facet of joining the police must be appropriately gauged and the curriculum mapped to existing behaviours of outstanding investigators; rather than being a formality which is added in order to give the impression of academic rigour. In order to truly uplift officer’s critical thinking and reflection skills, I believe that there will be a balance to be struck between the academic approach and the autodidactic approach of old in order to produce excellent officers. The rollout of PEQF rollout will have to be thoroughly researched and tested in order to ensure that the programme is beneficial, not from an academic perspective; but from an operational perspective also (Williams, Norman and Rowe, 2019).
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Critically evaluate the role of the police in one of the following areas:
Counter Terrorism Policing (Structure / Risks / Insider Threat)

The structure of the UK Counter Terrorism structure is a series of self-governing units, which share information and intelligence in relation to terror organisations and their planning and conducting of terrorist-influenced acts. These units follow two main government strategies, which set out the government’s approach to preventing individuals being radicalised as well as the overall counter-terrorism strategy.

The structure is organised from the bottom-up, including Police Forces going into regional Counter Terror Units (CTU) and Intelligence Units (CTUI). There are 11 CTU and CTUIs in total. This network of units feed into the National Counter Terrorism Policing Headquarters (NCTPHQ), who support forces through guidance to forces, as well as help to co-ordinate operational activity – “making their approach to Prevent duty more consistent”. 
Each force has a Special Branch, which conducts high priority investigations relating to terrorism and liaises with CTU and CTUI and NCTPHQ

The overarching strategies for UK counter-terror activity are Contest (, and Prevent (Home Office, 2011). Contest is the overarching strategy, whilst Prevent is a constituent part of it with its own document aiming to prevent radicalisation related to all forms of terrorism.

Authored by the Home Office in 2011, the UK Government’s Contest strategy set out a four-pronged approach to counter terrorist activity, those being:
i. To Pursue and stop terrorist attacks
ii. To Prevent individuals becoming radicalised; or supporting existing terrorist organisations
iii. To Protect against any potential terrorist attack; and 
iv. To Prepare for all contingencies in order to successfully mitigate the impact that an attack could have.

This strategy specifically mentions that there is an ongoing threat from “Al Qa’ida inspired terrorism”. It also sets out a number of sectors; or institutions which are perceived as being vulnerable to radicalisation. These include health, education and criminal justice organisations which could present targets for motivated terrorists.
The National Counter Terrorism Security Office (NaCTSO) focuses on the protect and prepare strands of the Contest strategy – to prepare plans and contingencies in response to potential terror plots, as well as safeguarding measures to avoid them being committed in the first place. NaCTSO provides guidance to the Government and other industrial organisations to protect against terror-related threats. This includes densely populated areas which are vulnerable to attack; through to areas of important national infrastructure or areas which contain hazardous materials (such as nuclear facilities, etc).

The entire structure is built around gaining useful information and actionable intelligence in order to prevent offences being committed, thus reducing the threat of any potential target being attacked.

Due to the high level of alert at the moment, the potential for an ‘insider’ threat is ever present. Insider threats are not formally defined, however are persons with knowledge and access to an organisation’s inner workings and security mechanisms. By virtue of this access, they are well-placed to know where an organisation’s vulnerabilities are and could potentially exploit this for terror-related means.

Under the ‘Prevent’ strategy, police forces across the UK have a duty to take a considered view of their own workforce and to monitor their conduct for any signs of concern in relation to potential radicalisation. Historically, one of the issues which comes to light in cases of insider threat is the reluctance to report or investigate a change in behaviour of staff members who undergo a change or transformation in how they conduct themselves at work (Bunn and Sagan, 2014).

The State of Policing 2019 report authored by Her Majesty’s Inspectorate of Constabulary and Fire and Rescue Services (HMICFRS, 2020) found that in some forces, vetting process were a “serious problem.” One of their key findings that establishing a balance between robust vetting processes - whilst being ethical and fair to all - which do not solely focus on incoming recruits, whilst allowing vetting of their existing workforce to be less robust is a crucial undertaking. 

In a similar vein, within ‘A Worst Practices Guide to Insider Threats’, (Bunn and Sagan, 2014) outline in the introduction that the presence of “organisational and cognitive biases” can in some cases allow organisations or managers to downplay the potential threat that an insider could pose. The findings of the HMICFRS would point to these biases being in place in some forces throughout the UK, which can result in them being reactive rather than proactive as far as allegations of corruption or concerning behaviour are concerned.

A recent example of this would be Benjamin Hannam, who managed to conceal membership to a far-right organisation ‘National Action,’ banned in 2016 (Staff, 2021) whilst being a Constable in the Metropolitan Police Service. Hannam has been found to have lied about his ties to the group on his vetting forms and was discovered due to a leak of database contents which was subsequently obtained by detectives. Although, at this time, there is no suggestion of Hannam continuing his association with the group after joining the MET, the case highlights a present threat in relation to the infiltration of police forces, as well as other public and private organisations must be considered. 

Although there have been limited incidences of documents radicalisation of officers or police staff, there are documented cases of such individuals committing acts of terror whilst in office (Pennetier, M. and Salaün, T., 2021). 

The recent end of conflict in Afghanistan could potentially open up a new theatre in the Western-world, whereby foreign fighters who have been directly involved in conflict return with new missions and motivations (Buşe, 2018) as well as a number of varied ideologically inspired acts across the globe, both related to various religious and political ideations. 
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Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated.

Intelligence is stated to be information which has been subject to some form of analytical process in order to establish its accuracy. Police services will submit information to what is termed the ‘Intelligence Cycle’ (College of Policing, 2015), whereby information is collected by routine processes, tasked or directed activity, or volunteered by individuals – usually members of the public.

Information and intelligence must be obtained in line with statutory legislation, such as Regulation of Investigatory Powers Act, 2000 (HMG, 2000); Investigatory Powers Act, 2016 (HMG, 2016) and the Intelligence Services Act, 1994 (HMG, 1994). Any type of investigatory mechanism must be in line with these pieces of statutory legislation to ensure that all processes and actions that have been taken are lawful.

As noted above information is collected in three distinct types of way:
i. Information collated by Routine Process will include information collected during attendance at incidents, from targeted patrols, arrests, and stop and account; or stop and search activity.
ii. Tasked information is collected where a form of external action has to be performed in order to obtain the information. This includes information received via communication, or other personal data; targeted surveillance; equipment interference, or other interception of communications; external systems such as CCTV or ANPR infrastructures; as well as covert human intelligence sources (CHIS)
iii. Information is gathered on a voluntary basis when given to officers or staff by members of public, or community partners and partner agencies. 
The information which is obtained is submitted via a National Intelligence Report (NIR) (College of Policing, 2015), which contains the information, as well as other obtained information to corroborate it. Submitted NIRs are graded according to the immediacy of required action attached to them. The bulk of submissions will be under the ‘green’ category, as it will be used to build an intelligence picture and does not require any time-sensitive action. The ‘amber’ and ‘red’ categories will be linked to intelligence reports which require some form of action to be taken, with ‘red’ requiring a supervisor of the rank of Inspector or above to be informed immediately. These reports indicates threat to immediate action required.

All obtained information will be processed using the 3 x 5 x 2 model. The source is considered and appropriately graded as either reliable, untested, or not reliable. The intelligence obtained is considered and a grading is assigned to establish how the source knows the intelligence provided (whether it is known directly, indirectly – with or without corroboration, not known, or suspected to be false). And finally, handling conditions are placed upon the intelligence in relation to whether sharing of the intelligence is permitted.

Intelligence will be assessed by specialist officers, with appropriate warning markers added to any nominal for information, such as intelligence received that an individual carries a form of weapon, will be linked to that individual for officer safety purposes.

Following submission of an NIR, the Intelligence Unit will conduct further necessary checks against all available systems. Discussions will be had within the Intelligence Unit Meeting about appropriate steps to take and a decision will be made in relation to the action required. The Intelligence Unit Supervisor will make a decision whether the submission will be included within the collated intelligence which will be taken to Daily Sector Tasking Meeting, or the Daily Management Meeting (DMM.)

DMM includes the circumstances and outcomes of incidents which have occurred over the last 24 hours. This may require action as the arrest of outstanding suspects and intelligence will play an integral part in locating and apprehending these individuals. Intelligence is also utilised in providing direction to patrol strategy, as well as any targeted activity which will be required throughout a shift’s tour of duty. Intelligence is a key component of the Evidence Based Policing approach, in that existing research and intelligence into volume crime, including its dispersion within a locality and any relevant time periods where incidents occur in an effort to utilise evidence to inform action. 

The submissions will also be utilised by the force, when considering the overall strategy, with appropriate inclusions within a Strategic Tasking & Coordination Group. Specialist departments will also be provided information and intelligence which is directly applicable to their area of specialism or operation. Where appropriate, Senior Managers and partner agencies will be included in order to provide perspective within the strategic assessment.
NIR submissions and are collated into intelligence briefings per operational sector. These briefings highlight highlighting individuals of interest, areas for routine patrols and relevant times to inform officers and allow them to perform targeted patrols if they have not already been directed to by the Sector Tasking or DMM meetings. A phrase which was brought up in training was that the decision to turn left or right whilst patrolling should never be random, but should be informed by available intelligence.

The available institutional memory is also available to officers whilst attending incidents. Intelligence and information in relation to individuals, premises, or vehicles is passed by force control to apprise officers of current information and mitigate the level of risk. An example being that an individual has markers present for ‘weapons’ and ‘violent’ so attending officers can factor this into their dynamic risk assessment when in the presence of this individual.
Information and intelligence is also communicated during debriefing analysis procedures, such as operational reviews, or debriefings. The impact of any intelligence or activity will be weighed up, where good practice will be highlighted and the provenance of the intelligence will be considered. If action is taken in relation to the NIR, the accuracy of the intelligence received will be subject to a debriefing session or operational review. During these assessments, the impact of the intelligence will be considered and the review process will directly impact the strategic and tactical direction going forward. This type of process is firmly embedded within the National Decision Model and directly impacts organisational learning. 

Intelligence is the backbone of effective policing and will provide direction to prevent and detect crime. The efficacy of a service’s intelligence infrastructure will indicate their ability to actively perform their duties, rather than just responding to reported incidents. It is also a vital component of officer’s safe working environment, with accurate intelligence allowing officers to effectively risk assess situations.
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Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact of personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues.

Within South Wales Police (SWP), attendance at incidents which include a Public Protection element, such as domestic abuse or violence; or other element of risk to either adult or children results in appropriate referrals to partner agencies via the submission of a ‘Public Protection Notification Reports’, or PPN. The form will contain answers to standard question sets which are related to four main categories:
i. Domestic Abuse & Stalking
ii. Child Concern
iii. Adult at Risk
iv. Honour Based Abuse
Each pro-forma contains questions geared to identifying elements of risk in order to address any concerns. The officer submitting the form will be asked for their perception of the level of risk, as well as their observations of the incident.
Within SWP submitted PPNs are sent to a Multi-Agency Support Hub, or MASH, which co-locates workers from key agencies related to public protection. This allows for members of staff from Police, National Health Service, Education, and Local Authorities to be in the appropriate setting to quickly share information and deliberate any action which can be taken in relation to any safeguarding concerns that may occur within the force’s working boundaries. Each PPN is assessed by a specialist Risk Assessor, which will confirm or re-assess an officer’s risk grading.

Selected submissions, presenting with high levels of risk, are then discussed at Multi-Agency Risk Assessment Conferences, or MARAC meetings. All relevant parties will discuss the circumstances involved and can offer any appropriate activity or referral as a timely response to the submission.

Despite this being the loose approach of the bulk of forces across England and Wales, there are a number of types of implementation of this type of structure across the United Kingdom. There is no standard way of implementing safeguarding policies (College of Policing, 2016)

In addition to the difference in structures and processes, the availability of accurate information is dependant on the individual. Unfortunately, the full extent of abuse is not generally picked up by officers at scene, nor on police intelligence systems. In a 2020 study of the impact of organised crime, it was stated that the most valuable insights from the study came throughout interviews conducted with persons not associated with the police, such as staff members from support agencies; or local community members (Skidmore et al., 2020). In fact, this study highlighted members of the local community as providing the paint which comprises the picture. 

This will cause a large impact on a police response to any given situation. If the level of community engagement is high, then the police will be appropriately informed of the context and the accurate level of harm that is present. However, if there is a low level of community engagement with police – vital information will not be relayed, causing the full level of risk to go undiagnosed. Through no fault of their own, officers in attendance at any given incident might be unaware of the full scale of harm being done to a person – although this lack of information could also be related to the officer not asking relevant questions at scene.

Policing is now a multi-disciplinary undertaking. It no longer focuses on offending only and safeguarding is now one of the primary aims of any police service. Her Majesty’s Inspectorate of Constabulary has identified safeguarding to be of primary concern. In the ‘State of Policing 2019’, the last full report prior to the COVID-19 pandemic, HMIC stated that police must take steps to strike the balance between safeguarding concerns and disrupting criminal endeavours and prosecuting offenders (HMICFRS, 2020). This statement specifically mentions recognising that in some cases, offenders could be victims to a form of crime and should be safeguarded, themselves. In the report ‘Tackling Local Organised Crime’, exploitation of local vulnerable individuals for various purposes was highlighted as a key process in making organised crime groups sustainable (Crocker et al., 2016)

The exploitation is not aimed at a single, demographic, and the research documented instances of exploiting persons for criminal purposes through a number of mediums. Whether this is through enforced drug-related debts, exploiting individuals to commit criminal activities; other exploitation activities, such as cuckooing, or scamming the vulnerable; or some form of sexual exploitation, the study highlights that the impact of organised crime organisations is felt far and wide. 

Exploitation is not discriminatory and can be conducted by, as well as targeted at across any demographics. Perpetrators and victims can come from any form of background, whether local or global.

In order to properly identify the full circumstances of an incident, the attitude of the individual officers is paramount. They are now required to consider all the facts as they are presented and at the same time, be vigilant to any signs of ongoing or apparent harm of the victim – in absence of any verbal disclosures. To this end, another finding from the College of Policing report also led to the conclusion that officers initially attending incidents are circumventing sections of the DASH pro-forma, which has provided inconsistent data. The report states that as a result the full DASH question-set is currently inaccurate and victims would be better served by it being replaced by a bespoke question set, created with first responders in mind, allowing the full extent of potential risks – such as elements of coercive control – to be fully identified during initial attendance. This would allow a full and extensive follow-up to be conducted by specialist officers to ensure the correct level of safeguarding is fully considered.

Safeguarding concerns are now an intrinsic part of policing. The onus will be on officers to effectively address any concerns in order to prevent further offences being committed and to allow victims to conduct their lives without an elevated level of threat, risk, or harm. Processes and safeguarding mechanisms will be continually developed in the coming years, but the attending officer will always be placed front and centre. Effective consideration of any presents risks will ensure that appropriate safeguarding mechanisms are put in place.
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Critically analyse the concept of evidence-based policing and ‘what works’ in policing. Evaluating crime prevention theories and strategies and considering the options open to reduce re-offending.

[bookmark: _Hlk87970458]In 1998 Professor Lawrence W. Sherman tied the research undertaken in relation to ‘evidence-based medicine’ and recognised the implications that it could have on policing (Sherman, 1998). He stated that researching alone was not useful activity. He emphasised that analysing research, putting the lessons into practice and reflecting on the impact the practical changes have had will result in organisational, or national practice guidelines which directly feed into continuous improvement of practice, as well as feeding into crime prevention strategies.

The concept of Evidence Based Policing (EBP) is the product of using information and intelligence, data obtained through crime reports and operational activity to feed into strategic direction, influencing tactical direction. The results will be collated and analysed by appropriate individuals, resulting in the continuous development of policing practice. Areas or operations which did not receive evidence highlighting is efficacy would be either re-developed or discontinued in order to effectively manage resources.

Under ‘Routine Activity Theory’, crime prevention initiatives would be to remove one of the following areas:
i. The target
ii. The motivated offender
iii. The lack of capable guardian
An example an intervention method would be to introduce a CCTV infrastructure in order to create ‘target hardening’ and to mitigate the effect of the lack of capable guardian. Such an intervention can be successful in some sense, in the reduction of reported violent incidents. However, Manne Gerell found that the introduction of CCTV had an effect on the levels of violence, compared to control areas studied (Gerell, 2020). This comes with the caveat that property crime was not found to be greatly reduced, nor did the positive outcome from a police perspective change in a significant fashion. 

Similarly, what would be considered a standard crime prevention tactic to a member of the public, such as increased police presence and random patrols in order to provide an increased presence are deemed to be ineffective (College of Policing, 2021). According to the College of Policing, there is evidence to suggest that crime and anti-social behaviour are highly concentrated, with a concentrated dispersion of locations, repeat victims, and repeat offenders. 

EBP put into practice aims to address the multiple mechanisms present in committed crime, which cannot be eradicated by single measures only. The ‘Problem Solving’ approach to policing identifies specific problem areas, with particular interest in the context of the problem and the root causes which would not be addressed via a standard ‘response’ deployment only. Problem Solving aims to address not only the surface issue which has been reported, but to identify and address the underlying causes of that particular problem. Any intervention will be continually adapted and developed going forward, in response to up-to-date analysis of crime and its dispersion throughout a given locality and its regularity. In response, the allocation of resources will be targeted specifically to address ongoing problem areas, with bespoke solutions created in order to address ongoing issues. The results of this will be twofold – that problem areas are addressed, thus providing reassurance to the public; and that resources are allocated efficiently.

Part of successful crime prevention strategies is the method of successfully forecasting areas that require prevention. The concept of EPB is to transfer the findings of completed research into strategic and tactical methodologies to prevent crime. Utilising research in this way will allow the epidemiology of crime to be established – the areas of risk; their geographical spread; the number of occurrences of a particular crime; as well as the assessment of any type of inherent risk.

Crime prevention is not a uniform undertaking and no single prevention method or strategy will provide success, due to the varied nature of crime and the differing level of complexity within each incidence of crime. The report suggests that preventative work will be a multi-disciplined, with a number of different targeted streams that address key areas of concern. This will include measures being deployed to amongst other things: raise awareness of key issues or areas of risk; amend environmental contexts; or amend behaviours. 

In my opinion, successful crime prevention methods will be equally balanced between preventative and reactionary measures. Diversionary and educational initiatives should be used equally as more punitive measures, such as severe sentencing. 

An example of successful crime prevention which I believe covers the above description is the creation of Scotland’s ‘Violence Reduction Unit’, or SVRU. The unit was created in the midst of a knife crime epidemic in the city of Glasgow. It re-contextualised violence as a public health issue; rather than it being designated as crime and dealt with as such – utilising research into the causes of violence and creating a bespoke range of preventative measures to reduce crime (in addition to more stringent enforcement initiatives.) 

The results have caused reductions of at least half of the number of instances of serious assault; possession of offensive weapons; as well as hospitalisation as a result of assaults (Evans, 2019). This is throughout a time period of approximately 10 years from the creation of the unit, through to the subsequent studies which evidence its efficacy.

The measures have resulted in a drastic reduction of a specific type of violence. However, this has not reduced the level of concern in relation to domestic; or sexual violence. There is no magic bullet where crime prevention is concerned. Through the use of EBP, areas of local concern will be identified and appropriate measures will be deployed to mitigate – not eradicate – that concern. Consistent use of real-world data will positively impact police provision, positively effecting the public’s perception of the service.
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This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
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	2. Knowledge and Understanding Skills
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	3. Cognitive and Intellectual Skills
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	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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