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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	
Mark Bell-Davies

	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	
Institute of Management & Health, Carmarthen


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Lecturer, Head of Outreach Level 5, Admissions Tutor, Module Leader, Student Engagement, Student Experience.

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:   5             MONTHS: 10




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

Transitioning from a military career, with exposure to various educational delivery methods, into Higher Education provided me exposure and experience of multiple, relatable and transferable delivery methods (Wilkins et al. 2012; Price 2015). Differences between these methodologies exist, however, experience allows me to build on these, developing my design, planning and delivery to ensure an immersive, embedded learning experience [A1, A4, K1, K2, K5].  

Through embedding classroom activities with personal experiences establishes an enhanced focus and student engagement leading to improved knowledge and skills transfer.  This enables students to adopt, adapt and embrace the knowledge and skills learnt in classroom environments for their workplace, in turn developing improved confidence combined with awareness of the ‘bigger picture’ with improved rationale and understanding [A1, K3, V1, V2].

I believe it essential to introduce and include lecturer-led delivery but also adopt a student-centred approach, combined with directive-led, goal-centred learning facilitation, encouraging student engagement through story-telling, often prompting deeper topic examination through the lens of varying and contrasting approaches and experiences (Goodson, 2013).  This creates and stimulates student development associated with characteristics students are expected to learn, embrace and adopt in their chosen disciplines, often, as feedback indicates, with excellent results [A1, A2, A3, A4, K1, K2, K3].

To achieve the desired results, I include multiple delivery platforms, ranging from lecturer led PowerPoint presentations, case-studies, video presentations, visual aids and student-led participation (Trinidad, 2018. Trinidad, 2020).  One popular example, initially prompting trepidation, include problem solving exercises, demonstrating the different manner in which learners approach and solve a specific problem. Then examined and reviewed on a peer-to-peer basis inviting rationale for decision making, whilst discreetly introducing and implementing required learning concepts in an environment replicating a real-life scenario within time-bound limitations [K4, V2].  

This encourages criticality, peer critiquing in a controlled environment but also, more importantly, the ability to contextualise, consider and understand problems within a wider extent.  This combination of active (Ott et al, 2018) and collaborative learning (Ralston et al, 2017) results in students assuming ownership and control of individual development, allowing control of how much focus and attention they should apply to the process whilst developing an awareness and understanding of areas requiring development and improvement [A4, V3].   

The net result being students becoming more actively immersed in their studies as they embrace a deeper/wider understanding of the rationale for the processes and subject matter, transitioning from a passive, lecturer guided delivery, trusting that content is absorbed, to a more enquiring, questioning process, the onus becoming one of hunger for seeking and discovering information which underpins theory whilst applying these processes in the workplace (Schein & Schein, 2016). 

In essence, enabling component parts delivery, introducing the larger, wider sum, students facilitate a ‘cherry picking’ process, controlling the amount of information drawn from the process, but, more importantly, information that is relevant to them delivering control to the learner of both the relevance and content combined with effective learning when adopted, tailored and delivered in the workplace [A4, K1, K5].

Majority of my students are mature, employed in positions of responsibility and/or one with a leadership and management capacity. Understanding this is important to realise delivery methods should reflect their respective situations, abilities, capacities and experiences (Nonaka and Toyama 2003). Often, these add to the learning experience and is encouraged throughout, empowering them to develop and grow their professional competencies in parallel with academic skills, identified and achieved through the UWTSD assessment marking criteria, “Skills for Professional Practice”, “Research” and “Practical Application and Deployment”, “Knowledge and Understanding”.

On a personal basis, I acknowledge differences exist between military and civilian students, recognising the need to adapt my style, reflecting and empathising to students under my direction.  In so doing I have become increasingly aware of the softer skills that encourage and enhance the student experience, typically adopting a collaborative learning and development approach to knowledge acquisition (Trentin, 2010).  Results are good, evidenced with students achieving workplace promotion and recognition [K1, K2, V1]. 

At all times in my role, I strive to achieve the highest personal integrity combined with authenticity, supported and underpinned through the sharing of life and career experiences (Reushle & Mitchell 2009), enhancing these principles, creating rich, immersive learning experiences, all delivered within an envelope of professionalism underpinned through subject knowledge and expertise.  Taking students on a journey of discovery, through various platforms, including internet, theoretical knowledge through Moodle and discussion and webcasts (YouTube, TEDTalks).  This encourages development and achievement through confidence, whilst continuously advancing programme learning development [A4, K2, K3].
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

Learning and development is the primary driver for students attending university, consequently the learning environment should seek to encourage this, which I achieve through a number of approaches, dependent on collective student ability and engagement [A1, A2, A4, V1, V2]. 

From the outset I introduce and encourage critical thinking through a combination of systems thinking and Socratic questioning.  Students are encouraged to challenge statements and assumptions, probe rationale, perspectives and tease out the implications and potential consequences of an intended action. This encourages their critical analysis development, which I guide, through an examination of the wider implications of the working environment, seeking to develop a broader and greater understanding of the processes through relevant questioning [A2, A3, K2, K3, V1, V3, V4]. 

A consequence of the recent pandemic (Covid-19) required all delivery to be undertaken in a virtual environment [A1, K1, K2, K3, K4, K6].  As head of Level 5 for the Skills for the Outreach programme I engaged in an in-depth review and re-work of 6 modules to ensure students and lecturers had adequate, relevant material to be delivered via a technology enhanced learning (TEL) environment (Moodle and MS Teams). It was critical to ensure student learning experience was achieved and maintained from that standard which had been achieved in a face-to-face environment.  

A repeating feedback theme has highlighted a common student problem, impacting performance in assignment delivery which on investigation revealed a weakness which necessitated prompt attention [A2, A3, K2, K5]. 

Addressing the problem promptly allowed a rapid implementation of corrective actions allowing students to focus on more demanding aspects of material and delivery. Subsequently, I was able to focus more on module and course requirements utilising online delivery platforms (Moodle, MS Teams) to provide additional material, respond to queries and research directions prior to next delivery [A1, K1, K2, K3, K4, V2].  

The virtual learning environment forced upon us with little warning and for lecturers with little or no previous experience of delivering in such an environment introduced additional challenges.  The role of a lecturer is to add context to delivery material. Virtual delivery drove a migration and, in some instances, too much reliance on PowerPoint delivery with an observed reduction in quality of delivery. Being aware of student situational awareness and learning perspectives and to create an awareness of cognisance I elected to undertake delivery which avoided reliance on slides, relying on verbal delivery supported by Socratic style debate, which was well received.  

Research demonstrates that reading and listening to identical information is detrimental to learning. Students accessing PowerPoint material prior to online face-to-face delivery created a more immersive experience, where the spoken words underpinned PowerPoint images.  The additional benefit of having virtual face-to-face delivery allowed a greater student engagement; we could all see one another and replicate as close as possible those functions typically taken for granted in a classroom environment whilst having the additional benefit of using the PowerPoint as a learning tool, combined with recordings of the material presentation [A1, A2, K2, K3, K4, V3].

I provided staff and peers examples of my revised virtual delivery approach, supporting this with independently researched evidence of the benefits of this delivery style achieved in other locations, sharing the example within my team and a wider faculty environment.  This has been well received and I am aware many peers and colleagues adopted a similar process/style in light of both student feedback and reflective discussions on the merits of this delivery method. As a result of this delivery style, despite the lack of regular face-to-face interaction students have maintained similar standards and the feedback on this methodology is extremely positive [A1, A2, A5, K2, K3, K5, K6, V1, V3].

In previous years I have assumed responsibility of the development of learning and teaching materials for delivery at residential weekends. This included the implementation, participation, control and delivery of material, achieved via a successful collaborative team-teaching approach.  Colleagues are invited for peer observations with constructive team feedback included within the process.  Students are invited to provide feedback which indicate a well-received and beneficial experience [A2, A3, A4, A5, K1, K2, K3, K4, K5, K6].












	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

Most, if not all, students on the Skills for the Workplace Outreach programme have elected to study to further their employability, consequently my teaching approach centres around this and become particularly relevant, specifically as the Skills programmes link closely with ILM [K6]. My work-based experiences bring further dimensions to the relevant learning outcomes, via the use of continuous sequential formative assessments, feedback on each allowing the opportunity to build, grow and develop (Kolb, 1984) [A2, A3].

Brookhart (2010) states “Formative assessment helps identify what students can do with help and what they can do independently.”  This allows independently unambiguous indication for students to demonstrate continuous knowledge attainment combined with understanding. Submitting via Turnitin ensures originality encouraging appropriate formative feedback, unique to individuals [K3, K4, K5, K6].  

Most importantly, these formative assessment processes deliver feedback precisely aimed at what they need do to improve.  “It shows them what to do next to get better” (Brookhart, 2010)

I encourage students to submit draft work in a timely manner.  Often used by students as a inspirational process towards development and completion this is also useful to highlight assignment weaknesses and associated areas of concern, allowing students to re-visit, reconsider and re-appraise work in timely manner.  In turn, student confidence grows, the process being highly appreciated by students, attracting comments as below: 

· “Pushing the models and living them with great feedback. Managing, leading and mentoring. I see you as my mentor for this course, not a coach.”
· “I'm so pleased that every word... Every mark... Every thought... Was mine but one thing is for sure I could NOT have done it without your support... Not a chance!! Even now, your continued support is opening up more doors for me”
· The feedback that is provided has helped my work to develop and has helped me get a better understanding of where improvements can’t be made.

Feedback should not only be informative, constructive and developmental, it must also be timely, to ensure students benefit prior to submitting subsequent material. In addition, I offer 1:1 discussion for students wishing to explore and examine feedback in greater depth.  Despite the restrictions introduced by Covid-19 this is achieved and well received, with many positive feedback comments [

I have worked closely with 2 programme directors in my role as Head of Level 5 and experienced exposure and interaction with external examiners, who offer feedback on the quality and relevance of the feedback offered to students. Of the 2 external examiners I have been involved with both have been complimentary of the quality and high standard feedback offered, remarking that feedback not only includes feedback, but also feedforward and acknowledgment of outstanding or salient commentary.  I sought to ensure such practices were adopted with peers and colleagues to ensure consistent feedback/feed-forward policies were utilised to encourage improved student performance, combined with increased confidence.

Responsibilities include student experience, including NSS, delivering critical feedback. Combined with this, peer and colleague observations, external examiner and student comments overall feedback indicates a high level of satisfaction underpinned by personally good teaching methodologies.  However, I am aware there is always room for improvement and I strive to ensure I take all measures available to improve [K5, K6]. 

Through collaboration and a sharing of my approaches with teams (Outreach and Day) I have offered insights into the subtle variations between the 2, achieved via peer assessments, marking moderation and student feedback.  This allows a best practise sharing and developmental opportunity, creating the opportunity to calibrate and establish common performance expectations/criteria within the faculty, are assured irrespective where students are enrolled, ie, Outreach across South Wales and England or Skills for the Workplace Daytime.

Overall, it is important that students not only enjoy, but engage in an active learning experience, my role underpinning that through subtle direction and guidance observing development, knowledge and confidence leading to continuous improvement and achievement [A2, A3, A5, K3, K5, K6, V3, V4].

I take a keen interest in personal development and that of how technology enhanced learning enhances the service I deliver, particularly as a tool to underpin and enhance my delivery, with the introduction of more creative, immersive platforms (Articulate) and how these can be used to improve both formative and summative assessments.
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	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

The nature of the Skills for the Workplace Outreach programme is different to traditional courses, students generally being mature and already with workplace experience requires a distinctive approach to ensure their transition to the university experience is supportive. I partake in the interview and selection process, subsequently once students are enrolled, seek to create an open, supportive developmental experience for students.  Many have been out of education for prolonged periods so it is essential to rapidly create an environment where students feel confident and able to perform, for me it is more about the academic journey, that being a part of the university experience [A4, K2, K3, V1, V2].

There is no such thing as a typical student on the Skills programme, all come from wide and varied backgrounds, with culturally diverse, different nationalities and varying levels of learning abilities, combined with variable levels of experience and education. It is essential to establish a common base-level where all students feel comfortable, able to contribute and have confidence in their development. Support is essential for these reasons alone, many students having additional requirements, including disability and distance based including long periods of interruptions. 

The programme includes members of the armed forces who regularly detach for long periods where communications are unavailable, creating greater pressure on them to undertake studies. Ensuring early access to student services, Hwb, library, student union and other recommended key services is critical to the student experience.  Regular feedback indicates these services often initially unknown to students are well accepted and very much appreciated.

A particular incident resulted in a student reaching out following attempting suicide who I pointed to student services. Within 24 hours student services had arranged for counselling which was accepted and the student commenting the service offered was quicker, more engaging and understanding than that they had received through the GP and NHS. For me this underpins the wider experience, not simply the academic journey, UWTSD offers and creates a confidence in the wider services available. Since that occasion I have recommended such services on further occasions confident that the students concerned would receive rapid and relevant attention. 

These examples alone demonstrate the importance of maintaining regular communication with students and through this adding value to their university experience. That the Skills programme relies heavily on the recommendation of students for new students it cannot be emphasised how important the overall student experience is, particularly when viewed beyond the lens of the academic journey. 

Being aware of variable levels of ability is essential to student development (Bender, 2003). The Skills programme, whilst encouraging students to improve grades, has a great emphasis on the wider professional and cognitive development for those skills required in the workplace. All assignment material is designed to encourage critical reflection within elected workplace environments. Prior to commencing research and assignments, students are encouraged to engage in 1:1 conversation to discuss and agree proposals [K2].  This is currently achieved through virtual learning environment (VLE – Moodle, Teams), previously face-to-face [A2, A4, K4, V1]. 

My approach to teaching is the constructivist model, placing students at the centre of the process, encouraging an active participation of thinking blending towards drawing personal meaning (Ferster, 2016). This is in contrast to traditional transmittal method, a move from “sage on the stage’ towards a ‘guide on the side’ which instils active engagement learning underpinned by experience. In support of this I regularly review, modify and update teaching material to ensure quality, appropriately aligned with current trends and developments through journal articles, professional bodies, peers and other relevant sources [A1, A2, A4, A5, K1, K2, K3].

Positive feedback is essential to development (McCallum, 2015) which I actively and robustly seek to employ, both within the classroom environment and written form, which is delivered within specified timescales to ensure continuous development is maintained. I actively encourage students displaying behaviour which supports the curriculum to share examples to peers, inviting debate and examination, whilst recognising and praising such performance. This encourages not only an opportunity to reinforce the rationale for such examples but serves as a means to underpin them through real events and scenario’s. Often generating additional examples creating a richer learning experience combined with unique value-added peer contribution [A3, K3, V1, V2].
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	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

Drawing both enjoyment and fulfilment from my role I am committed to ongoing personal and professional development, whether through regularly available media options; professional journals (Leadership Quarterly, British Journal of Management) continuous professional development (CPD) through attending and engaging in UWTSD networking and CPD events. These processes allow a more informed, current teaching approach, incorporating best practises, acquired from peer-to-peer conversations and presentations, combined with the integration of relevant, fresh and contemporary material [A5, K6, V3 V4]. 

A commonly taught practise reflect and review (Gibbs, 1990. Kolb, 1984) cannot go unpractised if we aspire students to apply the same process.  I am committed to a reflective and review process of my profession and my approach to teaching.  I ensure this is achieved through peer-to-peer critique, observational feedback and from students, ensuring a combination of recognised practises are adopted, modified and delivered at a suitable level relevant to the audience (Hammersley-Fletcher & Orsmond, 2005).
Student comments on the delivery include:

· Mark was my lecturer in Leadership and Management. His lectures were always well prepared, he was able to answer any questions with good examples to support his arguments to ensure students understood the academic theories and how they are applied in the workplace.

· Mark is a very supportive and knowledgeable lecturer, he always found time to ensure students understood the subject without holding others back. He gave encouragement and excellent feedback to ensure progression of individuals.  
Following recommendation, I joined the UCU Union and through my engagement with staff development programmes, I undertook, and continue to engage with self-development, student engagement (NSS) whilst overseeing the BA level 5 teaching materials, ensuring these are updated and signposted regularly.  Additionally, undertaking administration and delivery of the BA step-up module, ensuring content updated attending exam boards and completing audits [A5, K1, K2, K3, K3, K6 V3].

The IMH faculty regularly introduces external industry and significant presenters from a wide range of disciplines which deliver and underpin teaching material though the presentation of up-to-date meta-data in their relevant fields.  This is particularly useful, allowing professional development (Pilkington & Appleby, 2014) and signposting relevant industry benchmarks, as observed from peer observations in feedback from Program Director on the BA Skills programmes [A5, K5, K6, V1, V4].

My commitment to professional development is supported through other teaching and instructional duties I undertake.  I am a member of the Royal Aeronautical Society qualified flying instructor for over 20 years where many parallels exhibit to graduate delivery, however subtle differences exist. These differences are useful in personal development and serve a cross-purpose; experiences and lessons learnt from both environments can be introduced and implemented to established and successful delivery processes [A5, V4].


I am always receptive to fresh perspectives and innovative measures to introduce to and incorporate in my deliveries and the manner in which classroom spaces are applied (Ng et al, 2010).  More recently these have become a focus through the introduction and presentation of staff support courses, which inform current strategies, based on issues which are highlighted from teaching practises and experiences.  The faculty operates a ‘staff day’ through which teaching staff can introduce and invite discussion on classroom activities and techniques which deliver success.  These are particularly useful and I have adopted and modified some of these models with some success, again student feedback on this includes comments:

· He challenged students to think of their own examples through good group discussions and therefore nurtured their interest in the topic, often with good humour.
UWTSD benefits from a wealth of knowledgeable, approachable and experienced teaching staff, ready and willing to share their knowledge and experiences to empower and develop teaching methodologies to less experienced staff. This regular interaction with peers and colleagues encourages my pedagogic development and I feel confident that I know I am able to call upon my peers for advice [A5, K1, K2, K4, V2, V3].  

My personal professional practise is extremely important to me, I believe being a pivotal function to my role.  I consistently and steadfastly engage in reflective processes underpinned by appropriate pedagogic considerations, examining where improvement is possible and areas that can be built-on, sharing these experiences for critical peer review as appropriate, again seeking to modify, merge, grow and develop as applicable [K1, V4].

Learning should be an enjoyable, immersive experience (Dewey, 2007), teachers aware of both the environment but also student demands, adopting, deploying strategies tools and techniques that enhance this through an efficient and effective delivery which has the appropriate impact on students [A2, A4, K3, K4, V1, V3].  

· We use your methods in work now to great effect.  
· Pushing the models and living them. Managing, leading and mentoring
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Appendix 1 – Teaching Experience

	Subject

	Level

	Students

	Contribution


	Project Management

	MBA
	10
	Team Taught

	Leading and Implementing Workplace Change 

	BA (level 6)

	7
	Team Taught


	Strategic Management of SMEs 

	BA (level 6)

	7
	Team Taught


	Developing Workplace Critical Thinking
	BA (level 5)

	35
	Full responsibility


	Developing Relationships & Workplace Achievement

	BA (level 5)

	35
	Full responsibility


	Understanding & Engaging in the Customer Experience

	BA (level 5)

	35
	Full responsibility


	Managing Projects in the Organisation
	BA (level 5)

	35
	Full responsibility


	Workplace Culture and its Impact on Organisational Efficiency

	BA (level 5)

	35
	Full responsibility


	Knowledge and Information 

Management Skills for the Workplace
	BA (level 5)

	35
	Full responsibility


	Academic and Employability Skills 
	CertHE
	15
	Full responsibility


	Effective Team Working and Communication 
	CertHE
	15
	Full responsibility


	Digital Skills and Research Methods 
	CertHE
	15
	Full responsibility


	Problem Solving and Decision Making 
	CertHE
	15
	Full responsibility


	Professional Career Development 
	CertHE
	15
	Full responsibility


	Managing Enterprise in the 21st Century
	CertHE
	15
	Full responsibility











SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr Louise Emmanuel

	Job Title
	Academic Director

	Faculty/Centre/School/Department
	Institute of Management and Health

	Email address
	l.emmanuel@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Louise is my immediate line manager and therefore responsible for my activities roles and other duties on a day to day basis in UWTSD.  I was previously head of Level 5 on Outreach skills for the workplace programme and completed a review and re-write of all level 5 material amending this for virtual delivery following introduction of lockdown in March 2020.





	Second Referee:


	Name
	Mr Glenn Behenna

	Job Title
	Program Director and Senior Lecturer

	Faculty/Centre/School/Department
	Institute of Management and Health

	Email address
	g.behenna@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Glenn was my supervisor on my Masters dissertation and subsequently afforded me the opportunity to accept the position as a lecturer in UWTSD. Having had frequent interactions Glenn has frequently observed my delivery, development and progress in the role and probably the one person best placed to comment on my performance and development to date.












SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	

	Name of Signatory
	

	Job Title
	

	Faculty/Centre/School/Department
	

	Email address
	

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:_____________________________________Date:____________________________
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