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Proposed Research

	Current Proposed Title (20 / 30 words):

	Navigating Identity in the Age of AI: The Perceptions of Chinese International Business Students in the UK on Education and Employability

	
Background & Context (approx. 500 words)

	In this section you will need to:
· Place the research topic in its historical, cultural and social context.
· Explain why the research is significant and important.
· Place the research in the current academic context.

The rise of Artificial Intelligence (AI) represents one of the most significant technological transformations of the 21st century, reshaping not only global economies and industries but also the ways individuals understand their educational and professional identities(Acemoglu, D., et al., 2022). As AI technologies—from machine learning to generative systems like ChatGPT—become deeply embedded in business and organizational practices, traditional notions of education, employability, and self-concept are being redefined(Reich, J. A., 2021). In business education, particularly, these shifts have prompted students and early graduates to reconsider what it means to be “employable” and how they can construct meaningful careers in an increasingly automated and data-driven environment(Holmes, A. G. D., 2020).

Historically, higher education has served as a primary vehicle for professional identity formation and social mobility(Nyamubi, G. J. , 2021). Business degrees, in particular, have long been associated with stable pathways into managerial and corporate roles, offering both economic opportunity and social legitimacy(Bibi, H., Khan, S., & Shabir, M. , 2022). However, the emergence of AI has disrupted this stability (Poba-Nzaou, P., et al., 2021). Routine analytical and administrative tasks—once essential entry points for graduates—are now being automated, while new skillsets involving critical thinking, digital literacy, and ethical judgment are prioritized. This shift challenges students to navigate an evolving tension between traditional academic training and the dynamic, uncertain demands of AI-augmented workplaces (Shaukat, K., et al., 2020).

Culturally and socially, this transformation extends beyond skill acquisition. For international students, especially those studying in global contexts such as the United Kingdom, it also involves navigating complex cross-cultural expectations about success, adaptability, and technological competence (Utkirov, A., 2024). Chinese international business students, whose voices are often overlooked in discussions of global education and employability, represent a group whose experiences deserve closer attention (Reich, J. A., 2021). Their perceptions of AI, education, and employability thus reflect broader questions about globalization, identity, and the future of work (Sibomana, E., 2021). As students move from education to early career stages, they must reconcile competing narratives of opportunity and displacement, optimism and uncertainty, automation and human agency(Patnaik, E., 2013).

Academically, research on AI’s impact has primarily focused on its technological or economic dimensions, emphasizing efficiency, productivity, and innovation (Utkirov, A., 2024). However, there is a growing recognition that these changes also affect how individuals perceive the value of education and their sense of self as future professionals. Theoretical frameworks such as the Technology Acceptance Model (TAM) (Davis, 1989) and Career Construction Theory (Savickas, 2005) have provided valuable insights into how individuals engage with new technologies and construct career meaning under conditions of change. Yet, limited attention has been given to how these dynamics shape identity development—how students make sense of who they are, what they can offer, and where they belong in an AI-mediated economy (Segbenya, M., et al., 2023).


Despite growing discussions about AI’s influence on employability, limited attention has been given to how Chinese international business students in the UK make sense of these transformations within their own educational and cultural contexts(  Turyahikayo, E., 2021). Existing research often treats employability as a set of measurable skills, overlooking its deeper connection to self-identity and cross-cultural adaptation(Utkirov, A., 2024). This study addresses this gap by exploring how these students perceive and reconstruct their sense of education, career readiness, and personal identity amid the rapid advancement of AI. By focusing on a group whose voices are often underrepresented, the research contributes fresh insights to the fields of business education and career development, highlighting the human and cultural dimensions of employability in an era increasingly shaped by intelligent technologies.








	
Aims and Objectives (approx.. 250 – 500 words)

	In this section you will need to:
· Explain what you want to achieve through the research.
· Outline the aims of the research.

Research Questions

1. How do Chinese international business students in the UK perceive the impact of artificial intelligence on the value and relevance of their business degrees?
2. In what ways does the rise of AI influence these students’ sense of career preparedness and their expectations for future employment?
3. How do students and recent graduates navigate the psychological and identity transitions brought about by AI’s growing role in business practice?
4. What implications do these perceptions and experiences have for universities in designing curricula and support systems that align with AI-driven business realities?

Research Objectives

1. To explore how Chinese international business students in the UK perceive the influence of artificial intelligence on the value and relevance of their business degrees.
2. To examine how AI affects students’ and recent graduates’ sense of career preparedness and their expectations regarding future employment opportunities.
3. To investigate the identity and psychological transitions experienced by business students and early graduates as they adapt to AI-driven changes in the business world.
4. To identify gaps in university curricula and support systems in addressing the challenges and needs emerging from AI’s impact on business education and employment.
5. To provide recommendations for higher education institutions to better align their teaching, career guidance, and student support with evolving AI-driven business realities.

Research Aims and Contributions

Research Aims

This research aims to examine how business students and early graduates construct and negotiate their educational and professional identities in response to the growing influence of AI. It seeks to investigate how AI driven changes in the labor market and higher education shape their perceptions of degree value, employability, and career adaptability(Segbenya, M.,et al., 2023). By focusing on the often-overlooked perspectives of Chinese international students and graduates in the UK, the study intends to reveal how cultural background, institutional context, and technological awareness interact to influence identity formation and future career orientation in an AI mediated world(Costley, C., 2018).

Research Contributions

This research makes several important contributions to the understanding of how Artificial Intelligence  influences business education, employability, and the formation of professional identity among students and early graduates(Utkirov, A., 2024).

First, it extends existing theoretical discussions by shifting the focus from technological and economic outcomes to the human and psychological dimensions of AI transformation. Current studies often examine how AI affects productivity or skill demands, but relatively little attention has been given to how individuals reinterpret their educational and professional identities in response to these changes(Poba-Nzaou, P.,et al., 2021). By drawing on Career Construction Theory (Savickas, 2005) and the Technology Acceptance Model (Davis, 1989), this study proposes an integrated perspective that connects students’ acceptance of AI with their processes of identity negotiation and career adaptability. This framework contributes to a deeper understanding of employability as not merely a set of technical skills but as an evolving sense of self in a digitalised world.

In addition, the study offers new empirical insights by foregrounding the experiences of Chinese international business students and early graduates in the UK, a group whose voices are often underrepresented in academic and policy discussions (Nyamubi, G. J., 2021). Their perspectives reveal how individuals situated between different cultural and institutional systems interpret the opportunities and challenges brought by AI (Segbenya, M.,et al., 2023). This focus helps to enrich global debates about business education and employability by introducing a cross-cultural dimension that highlights the complexity of navigating both technological and cultural change.

Finally, The research contributes to practice by offering evidence-based implications for universities, educators, and career development professionals. The findings will help institutions design learning environments that better support students’ identity development and readiness for AI-driven workplaces. In particular, it highlights the need to integrate AI literacy, ethical awareness, and reflective learning into business curricula, enabling students to see themselves not as passive recipients of technology but as active participants in shaping its use(Ugwu, C. I., Ekere, J. N., & Onoh, C., 2021).


	
Proposed plan of work including timetable

	Proposed plan of work



	
In this section you will need to complete a proposed plan of your work explaining the timeline for key elements of the thesis. This can be set out as a table like below or as a gantt chart (for example)
This plan should indicate that the research will be completed by the end of the fee paying period (the minimum period of candidature.
Planned Development (e.g. submission of form, completion of chapter, submission of thesis)
Target Date
1. Initial Research and Planning
Identified research themes and key questions, reviewed and critiqued literature, and defined research methods  
Aug. 2025- Oct. 2025
2. Methodology Development
Recruiting participants, prepare the interview questions and submit the ethic check form
Nov. 2025-Feb. 2026
3. Data Collection
Pilot study period
Main interview phase
Transcription and translation timeframes
Mar. 2026- Aug. 2026
Mar. 2026
Apr. 2026-Jul. 2026
Aug.2026-Oct. 2026
4. Data Analysis
Using software to analysis the textual data
Recheck the results
Nov 2026- Mar. 2027
Nov 2026-Feb. 2027
Mar. 2027
5. Writing the Thesis
Apr. 2027- Dec. 2027
6. Revision and Submission
Jan. 2028
















	Proposed methodology (approx. 500 words):

	In this section you will need to explain how you will achieve your aims and objectives:

· Explain your disciplinary orientation/ approach
· Describe the methods you will use to carry out your research: (eg library-based research, on-line research, fieldwork (interviews/ participant-observation), analysis of visual data, combinations of these)

This research employs a qualitative and interpretive approach, aiming to explore how individuals understand and experience the transformations brought by artificial intelligence  in relation to their education and future careers(Ugwu, C. I., et al., 2021). Rather than measuring variables or testing hypotheses, this approach focuses on capturing participants’ personal meanings and lived experiences(Bibi, H., Khan, S., & Shabir, M. , 2022). It emphasises flexibility and reflexivity, enabling the researcher to investigate how business students and early graduates construct their sense of identity and employability within an AI driven environment(Gannon, M. J., et al., 2022).

[bookmark: _Hlk210066448]Qualitative research offers a range of methodological choices, including ethnography, focus groups, case study, narrative inquiry, phenomenology, and interviews(Galperin, B. L., et al., 2022). Each has its particular advantages and limitations. Ethnography requires long-term immersion within a specific community, which extends beyond the scope of this project(Yanto, E. S., & Pandin, M., 2023). Focus groups may generate collective insights but risk suppressing individual perspectives under group influence. Case studies concentrate on particular organisations or events and thus provide limited representativeness across multiple institutions(Utkirov, A., 2024). Although phenomenology pays attention to lived experience, it often seeks to describe a single essence of a phenomenon rather than the social construction of meaning(Galperin, B. L., et al., 2022). Grounded theory, on the other hand, is used primarily to develop new theoretical frameworks, while the purpose of this study is to apply and extend existing understandings rather than to generate new theory (Hallebone, E., & Priest, J., 2017). Given these considerations, semi-structured individual interviews are adopted as the most appropriate method for this research(Chountalas, P. T., & Lagodimos, A. G., 2019). This format allows participants to express their own thoughts, emotions, and reflections in a conversational and natural way, while still enabling the researcher to guide discussion around the central research questions(Costley, C., 2018). The flexible structure makes it possible to explore unexpected themes that may emerge during the conversation. Interviews will focus on participants’ perceptions of AI’s influence on their studies, their professional self-concept, and their expectations for future career development (Lim, W. M., 2023).

The interviews will take place both online (via platforms such as Zoom or Microsoft Teams) and in person when feasible. Open-ended questions will be designed to invite reflection rather than short factual answers. Each interview will last approximately 25–35 minutes. Before data collection begins, the interview guide will be reviewed to ensure clarity, neutrality, and ethical appropriateness. Participants will be provided with a clear information sheet explaining the study’s purpose, procedures, and data handling. They will be assured of confidentiality and anonymity, and their participation will be entirely voluntary(Antwi, S. K., & Hamza, K., 2015).

This study is situated within the social constructivist paradigm, which assumes that reality is shaped through human interaction, cultural background, and shared meanings(Pillow, W. S., 2010). Under this paradigm, knowledge is not discovered but constructed; each participant’s story contributes to a broader collective understanding(Poba-Nzaou, P.,et al., 2021). Applying this perspective allows the study to examine how Chinese international business students and early graduates interpret the value of their education and redefine employability amid technological disruption. Their narratives are seen as reflections of personal agency and cultural context rather than as objective facts(Nyamubi, G. J., 2021).

Participants will be drawn from two groups: (1) Chinese international business students currently enrolled in UK universities, and (2) Chinese early graduates who have entered business-related careers within the last three years, particularly in sectors influenced by AI technologies. A purposive sampling strategy will be used to identify participants with relevant experience, complemented by snowball sampling to reach additional individuals through existing networks. A total of 15–20 participants will be recruited to ensure both diversity and data richness.
Interviews will be recorded (with consent), transcribed verbatim, and, if conducted in Mandarin, translated carefully to retain meaning and tone. The collected data will be analysed using thematic analysis, which involves systematically identifying and interpreting patterns within the data. NVivo software will be used to organise transcripts, manage codes, and support transparency in the analytic process. The analysis will progress through iterative cycles of reading, coding, reviewing, and refining emerging themes (Segbenya, M.,et al., 2023).

Through this methodological design, the research seeks to provide a rich and contextualised understanding of how AI reshapes perceptions of education, identity, and employability. By foregrounding participants’ voices, it contributes to a more nuanced view of how future professionals negotiate meaning and adapt to technological change in global business education(Sibomana, E., 2021).
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	Facilities and resources available for the investigation: please indicate if you expect to need any special resources

	In this section you should indicate:

· What facilities you will need access to including libraries, archives, institutions, specialist IT facilities
· Whether you have permission to access the facilities and resources
· Whether you need to travel to access the facilities and resources – where do you need to go, for how long, and how will this be financed
· Whether you will be carrying out fieldwork or interviews and whether you have followed the correct protocols, secured permission and ethical clearance.

This research will not require any special or unusual facilities beyond those normally available to DBA students. The main resources needed for the study include access to the university library, NVivo, Microsoft Office, and a digital recording device for interviews.
The university library provides extensive access to printed and online materials, including academic journals, books, and databases relevant to business education, artificial intelligence, and employability studies. These resources will support the literature review and theoretical framework development.

For data collection, a simple audio recorder or recording function on a mobile device will be used to capture interview discussions, with participants’ consent. The recordings will later be transcribed and analysed using NVivo, which enables systematic coding and thematic analysis. Microsoft Office software will be used for documentation, transcription editing, and report writing.
All research activities will take place either on campus or online, so no special travel or external institutional access is required. The researcher already has permission to use the necessary facilities and software provided by the university. Ethical approval will be obtained before conducting the interviews to ensure compliance with institutional research standards, data protection, and participant confidentiality.

Overall, the available university resources are sufficient to support the successful completion of this investigation.
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· If the research includes any non-written elements
· If the research is part of a Group project
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Use of Generative Artificial Intelligence

In line with UWTSD guidance, Generative AI will be used in this thesis for the following purposes:

	
	Tick √
	YES
	NO

	RESEARCH
	I intend to use Generative AI to support my research, including searching for bibliography, using tools to summarise, compare and interrogate
materials.
	☐
	[image: ]

	STRUCTURE
	I intend to use Generative AI to support structuring my thesis submission, including creating a draft argument structure, identifying parts and headings,
etc.
	☐
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	PROOFREADING
	I intend to use Generative AI to check my own text/creation for grammatical and syntactical mistakes, including translation and rephrasing of my
own work within specific standards.
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	☐

	WRITING
	I intend to use Generative AI to create text for submission.
	☐
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	CREATIVE
	I intend to use Generative AI to create creative materials, such as images.
	☐
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	PROGRAMING
	I intend to use Generative AI to create and check code.
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	☐

	NONE
	I do not intend to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative
support.
	☐
	☐



Note: any use of Generative Artifical Intelligence will need to be considered and noted in the research ethics application.

Intellectual Property IP
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	YES
	NO

	It is anticipated that Intellectual Property (IP) will be produced as a result of this research, other than copyright.
	☐
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	If yes, is the IP already subject to a separate agreement with a third party (e.g. employer, sponsor or external funder)? If so please
provide details below
	☐
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	Is the research dependent upon background IP owned by: If so, please provide details below
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	NO

	If any party other than the student is likely to be involved in the development of IP a separate IP agreement will be needed and it may be necessary for the student to assign the IP rights to the University.
	☐
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	If there are no third parties involved in the creation of the IP the student is deemed to own the IP, however should the student wish to commercially exploit their IP and require the assistance of the University to do so, they will be required to assign their IP to the University. https://www.uwtsd.ac.uk/iiced/protecting-innovation- and-creativity---intellectual-property/
	☐
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