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Good teaching and learning means employing a blend of approaches including direct teaching.

Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.

Good teaching and learning ranges within and across Areas of Learning and experience.

(Donaldson 2015:68)
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In this essay, I will be examining the three pedagogical principles that are outlined above and will be discussing how these relate to practices in education. I aim to identify the strengths of each principle as well as the areas of which they can be developed. There are twelve pedagogical principles all together, and they are found in Donaldsons’ document Successful Futures (2015). This is a review of the curriculum for Wales and Donaldson’s proposed changes to the curriculum, building on its current strengths. The previous curriculum was considered outdated and not working alongside our constantly changing society, it no longer supports the children to the extent that it should or meet their requirements (Donaldson, 2015). Pedagogy is defined as “the art or science of teaching, pedagogics.” (OED, 1989). It acts as an advocate for the needs of the children and reinforces the purpose of the curriculum (Donaldson, 2015), allowing effective learning to continue take place within schools and help the children thrive. Within the foundation phase, we are focused on learners who Piaget would argue are currently in the preoperational stage of their learning (Feldman, 2004). It is argued by Piaget, that during this stage is when children are at their most creative (Feldman, 2004). For this reason, I believe that a play-based curriculum will best support learners within the foundation phase as the new Foundation Phase Framework focuses on stages of learning, taking into account rapid development and regression rather than focusing solely on where they should be at that age (Welsh Government, 2015).

The first pedagogical principle mentioned states that “Good teaching and learning means employing a blend of approaches including direct teaching” (Donaldson 2015:68). My understanding of this is that whilst direct teaching may be the focus, it is not the only effective form of teaching. A variety of methods are required to suit the needs of all children and their ranging abilities, such as ‘Teacher Centred’, ‘Student Centred’ or ‘Teacher-Student Interactive’ (Ganyaupfu, 2013) to name a few. In adapting teaching methods, it ensures that all children are receiving an equal education. The principal suggests that a broader range of learning experiences are required to understand the contextual information within the topic. For example, if a practitioner is a beginning a theme on Wales, the practitioner could take the children on a school trip to famous Welsh landmarks like Caernarfon Castle. Not all students would have had the opportunity to do this themselves so not only would it be beneficial to their learning, but it would also be a new experience for them. This would also introduce students to their Welsh heritage and help those who aren’t Welsh be introduced to new cultures and understandings of the world around them. This is supported by Marouli (2002) who argues that a multicultural environmental education helps expose children to new cultures and helps develop their understanding of diversity. Whilst this may not be the focus of teaching about Wales, it is developing their social awareness through the hidden curriculum which could be considered another approach to teaching and learning. The hidden curriculum allows not only the topic at hand to be taught but it also encourages personal development. The hidden curriculum is known as teachers unintentionally influencing students and getting them to adapt to the norms of society with school being their form of secondary socialisation. They learn to be restraint, punctual, complete work to the expected standard (Jackson, 1968). It is argued that the hidden curriculum “is a prevalent form of knowledge that creates the fabric of false consciousness” (Portelli, 1993 p345). This would suggest that through any form of learning, the hidden curriculum is a necessity.
Direct teaching has been found to fit and coincide with the “human cognitive architecture” (Rosenshine, 2009, p211). It is considered successful by Rosenshine for a variety of tasks and activities used within the classroom such as mathematical problem solving, comprehension and science, all measured by standardised testing. However, some authors are more inclined to argue that student led teaching is more appropriate as it allows students to use their class time to their benefit and enhance their learning. This was done through student led presentations, class discussions and activities in small groups as well as whole class participation (Smith, 2017). On the contrary, Donaldson (2015) argues that whilst there is a risk of direct teaching being misunderstood as a whole class approach, the engagement of the teacher with the students allows for a ‘scaffolding’ to be built in preparation for learning (Donaldson, 2015, p65). I would argue that a whole class approach can be intimidating for students who lack the confidence or levels of engagement to participate within larger groups, they may need extra support maintaining their levels of engagement and potentially be disrupting the rest of the class. This is supported by Myhill (2002) who’s study confirms that those who underachieve are highly unlikely to participate in a whole class discussion and would lack levels of positive engagement. Whilst the first pedagogical principle is beneficial in creating new opportunities for children and helping them become independent learners, it is important for practitioners to not limit themselves to just direct teaching and take into account the individual needs of each student and the best way to keep them engaged. 
The second pedagogical principle I will be looking at states that “Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.” (Donaldson, 2015). My understanding of this is that each child has individual needs and interests which would make certain activities more engaging to them than others. For example, if a child liked cars and the practitioner held a maths lesson on counting different coloured cars then that child will be more engaged compared to a child who likes ponies. This idea is supported by Donaldson (2015) who argues that a “one-size fits all” approach is unconventional and will fail to meet the children’s needs and requirements. However, he also states that there is a risk of children being unintentionally separated and grouped superficially due to interests (Donaldson, 2015, p67). This risk is partially limited as teachers are provided with a guidance in which they can select different learning methods that allow students to still have a wide range of freedom helping with levels of engagement (Donaldson, 2015, p67). The use of the child’s interests when setting tasks and activities is supported by the new Foundation Phase Framework (Welsh Government, 2015). It is about the needs and requirements of 3–7-year-olds in Foundation Phase. It implements seven new Areas of Learning consisting of: Personal and Social development, Language and Communication Skills, Mathematics, Welsh language, Humanities, Physical development, and Creative development. At the core of these AoLE’s is play, it is stated that ‘children learn through first-hand experiential activities with the serious business of “play” providing the vehicle’ (Welsh Government, 2015, p3-4). As practitioners develop a greater understanding of how children learn and develop holistically, practitioners will be faced with a wider variety of teaching methods and opportunities that can be used within the classroom.  However, whilst setting tasks and activities, practitioners must be able to adapt those activities, so it is accessible by everyone in the class. They must take into account any learning difficulties and Special Educational Needs, also known as SEN, as to not dismiss any students’ additional needs or cause any students to feel excluded. This is outlined within the Framework, arguing that environmental factors should be adjusted as necessary to suit the needs of the child. Adapting to a child’s SEN or disabilities allows the child to feel included and lets them participate to their fullest extent. Article 7 of the United Nations Convention on the Right of Persons with Disabilities, otherwise known as the UNCRPD, protects children by stating that children with disabilities are to have the same enjoyment as other children, be able to voice their opinions on matters and be supplied with the appropriate support needed (UNCRPD, 2006) The Equality Act 2010 (Gov, 2010) protects people throughout society from being discriminated against and allows everyone to receive the same opportunities. This applies to children in Foundation Phase learning as well. However, it is important to remember that not all children have had the same opportunities and experiences before starting school. For example, in socially deprived areas some children may not have had access to laptops or iPad’s before starting school. In some cases, students may have not ever gone to the beach for example due to parents not having access to a vehicle. This is considered in the framework as it discusses activating the child’s prior knowledge. When beginning the foundation phase, each child will be at a different level so it cannot be assumed that every child has heard of or gone to the beach for example. Finding out what they already know will allow the practitioner to gain a better understanding of where their class currently is in the curriculum (Welsh Government, 2015). Allowing all children to have the same experiences can be implemented by practitioners through taking the students on school trips before starting a new theme as I have previously mentioned. This will allow all children to have the same starting point and a fairer chance of success, as well as providing them with the necessary skills needed to develop on a holistic level. However, practitioners may face financial challenges when arranging these opportunities for students as they may not get all the funding required and may need to ask parents to contribute to the cost. This could result in some children not being able to attend and experience the same opportunities as other despite the schools’ efforts. 
The third pedagogical principle states that “Good teaching and learning ranges within and across Areas of Learning and experience.” (Donaldson, 2015). My understanding of this that the curriculum taught should incorporate more than one of the AoLE’s as I have previously mentioned. To reiterate, the AoLE’s are within the new Foundation Phase Framework and consist of: Personal and Social development, Language and Communication Skills, Mathematics, Welsh language, Humanities, Physical development, and Creative development (Welsh Government, 2015). A cross-curricular approach should be taken to cover all aspects of learning, allowing the child to develop holistically and have a broader education. For example, as a practitioner if I were to do a theme on Nature then I would have the children look at trees. This can be done on a wet and/or dry day, allowing the children to see the difference in leaves before and after rain. They can look at how old the trees are or do a tally chart on how many types of trees there are. This can lead to discussions about the weather and how plants grow, going on to where rain comes from. An activity like this for example would cover a wide range of AoLE’s in the curriculum such as history, maths, humanities, science, physical, and social skills. As well as this, the act of physically going outside and being actively involved in the learning, I believe is far more beneficial for the learners as it opens them up to so many questions and wonders. This is supported by a study that showed that active learning allowed students to take a deeper and more curious approach to their learning (Lizzio and Wilson, 2004) in comparison to teacher instructed learning. This type of learning helps develop ‘curious and capable learners’ (Welsh Government, 2015). This is one of the main goals of the new curriculum, therefore meeting the needs and requirements of the child. Having the seven AoLE’s means that practitioners are no longer constricted by the curriculum in regard to what they can teach and how they do it, it allows them to have more freedom and be able to adjust their teaching and learning methods according to the needs and requirements of their class. This would be beneficial as it makes sure that children aren’t getting lost or falling behind in the curriculum and those who are achieving on a higher level than most aren’t being held back. This is supported by Donaldson (2015) who argues that if practitioners adhere to the new curriculum and use it to their fullest advantage, all children will develop a well-rounded education and become capable learners.
Working within and across all seven of the AoLE’s suggests that a holism approach is to be taken to achieve the purposes of the curriculum and fulfil the intentions of the AoLE’s. It is argued that it’s not just knowledge and understanding that must be attended to when learning, but also the mundane needs that the learner holds, socially and personally (Patel, 2003). The use of all seven AoLE’s allows this holistic approach to be taken in order to accommodate those mundane needs that the learner has. These needs will change and vary as they progress through the stages of their education and therefore the method of teaching will need to be adapted as necessary.

From my research and analysis of the three chosen pedagogical principles I have found that the first pedagogical principle opens a doorway to a variety of new and old teaching and learning methods that the practitioner can choose to implement in their own classroom (Ganyaupfu,2013). This can be based off the sole needs of each individual child in regard to how they learn best. It helps to emphasise the fact and remind us that each child learns differently and has different learning requirements. Having different approaches and freedom to teaching will allow the practitioner to adapt their lessons to accommodate those who require extra support or have special educational needs. However, I did find in my research that some approaches can be intimidating or overstimulating like whole-class teaching (Donaldson, 2015). This can be adapted as needed. As a practitioner, trial and error is important in gaining a better understanding of the learners needs and how they would learn best as an individual. 
I believe that the second pedagogical principle is vital in connecting with the learners and getting them to engage more with their learning. Activating the learner’s prior knowledge will provide an in depth understanding to the practitioner of what the child already knows and understands. This creates a solid base line for the practitioner of where to begin when starting a theme so that all children are beginning from the same point. However, there is the potential issue of learners who have had a lot of prior knowledge and experience from elsewhere possibly being held back by those who haven’t had as many experiences as them. Whilst this could be amended by the school providing certain experiences for the children, the practitioners may not have all the funding necessary and may need to ask for parental contribution. This may not be an option for some learners and there’s the possibility of them having to miss out despite the schools’ efforts in trying to help them experience opportunities that they may not have the chance to do outside of school. This follows in line with the Equality Act 2010 (Gov, 2010). So, whilst gaining a solid base is beneficial in understanding who knows what, it is a challenge making sure that all learners are having the same experiences and opportunities to help expand their learning. My research throughout this essay has also found that engaging learners via their interests is vital in capturing their attention to the learning and making it a more positive experience for them. However, there was the risk of learners being grouped superficially due to their interests (Donaldson, 2015), but this can be limited to an extent by keeping groups mixed and being more mindful. 
	I believe that the third pedagogical principle is vital in making sure children receive a full and well-rounded education, not only focusing on their knowledge but their personal requirements. It is important to look at not only their educational needs as a learner but what they need to support their development as a young person (Patel, 2003). The use of all seven AoLE’s allows the teacher to adapt their teaching methods as required by the learners, but it must be taken into account the different levels of abilities within the class.
	Overall, the three pedagogical principles mentioned are highly beneficial to a child’s learning, whilst they have their challenges it is not without trial and error where we, as practitioners, can continue to develop the curriculum and the education provided to our young learners.
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