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In this assessment, I will discuss well-being, health, and sustainable development and their importance. I will then discuss two of the 17 sustainable development goals to discuss how the UK government is organised to implement and achieve these goals by 2030. Therefore, I will discuss Goals 4 and 8 of sustainable development set by the United Nations (UN) by 2030.  
The Global Sustainable Goals, also known as the Sustainable Development Goals (SDGs), are 17 goals established by the United Nations in 2015 as part of the 2030 Agenda for Sustainable Development. These goals address pursuing global challenges, including poverty, inequality, climate change, environmental degradation, peace, and justice (Hák, Janoušková and Moldan, 2016). They aim to create a comprehensive framework for countries and organisations worldwide to work towards a more equitable, sustainable, and prosperous world by 2030. Each goal is interconnected and includes specific targets and indicators to track progress, encouraging collaborative efforts across sectors and borders to meet global needs while preserving resources for future generations (Fund, 2015). This helps to promote global awareness, political accountability, and improved reality of social life worldwide through social feedback, and public pressure (Sachs, 2012). 
Among the 17 goals established by the United Nations in 2015, All 193 United Nations member states are committed to working towards the Sustainable Development Goals (SDGs). Through this commitment, each country is encouraged to integrate the SDGs into national policies, strategies, and programs, working toward progress in areas like poverty reduction, quality education, climate action, and sustainable economic growth (Georgeson and Maslin, 2018). This shows that it is important to understand that the level of commitment and progress can vary from country to country due to the differences emerging from economic, social, and political backgrounds, but the collaborative global effort is a core principle of the Sustainable Development Goals as countries can help one another to achieve the minimum standards and ensure that people are free from factors such as poverty, lack of education, unemployment and that they can travel around the world seeking an opportunity that promotes their health and wellbeing. (Nunes, Lee and O'Riordan, 2016). Therefore, 
Health is defined as a complete physical, mental and social well-being that enables individuals to lead fulfilling lives which can be personal development and societal progress (Leonardi, 2018). Health is important to allow individuals to engage fully in their personal, social, and professional lives, enhancing overall life satisfaction that can range from being productive in society to improving mental and emotional stability, which supports resilience and coping mechanisms, helping individuals face life’s challenges more effectively that also improve social impact and increase life expectancy (Card, 2017) however, wellbeing reflects an individual's overall quality of life, satisfaction, and ability to function meaningfully and enjoy the different area of life that create a positive balance in the area such as physical, mental, emotional, spiritual, financial as well as environmental (Dolan et al. 2027). Wellbeing is important where individuals feel fulfilled and capable across various life spheres, contributing to an enriched life. It’s important because it affects how individuals function daily, interact with others, and perceive their roles in their personal and professional lives (La Placa, McNaught and Knight, 2013). 
Sustainable development is the balanced approach to economic growth, environmental protection, and social equity, ensuring resources meet current needs without compromising future generations, it emphasises responsible resource use, reducing poverty, conserving biodiversity, and promoting inclusive economies (Elliott, 2012; Halkos and Gkampoura, 2021). 
The importance of sustainable development lies in fostering long-term ecological balance, reducing poverty, and advancing global well-being, promoting health, equity, and resilience, especially for vulnerable populations, while addressing climate change, preserving ecosystems, and reducing waste. Sustainable development is essential for maintaining a habitable planet, supporting diverse life, and enabling prosperous life for future generations (Cerney and Fenner, 2020).
The UK government as a member state among 193 countries of the United Nations is organised to implement policies and opportunities that work to achieve sustainable goals for its citizens as well as opening opportunities that support individuals moving into the UK as refugees, and immigrants and work in collaboration with other countries around the world to achieve aims and objectivities of the sustainable development Goals set by the United Nations in 2015 to 2030. 





















                                                        


Goal 4. Ensure inclusive and equitable quality education and promote lifelong learning opportunities for all. 
The Department for Education (DfE) is the lead agency responsible for education policy in the UK. It focuses on raising primary, secondary, and higher education standards, supporting early years education, and improving access to vocational training and adult learning (Faulkner and Coates, 2013). The UK provides free early years education for all 3- and 4-year-olds and eligible 2-year-olds, supporting school readiness and promoting equal educational opportunities from a young age. This program is important in modern society as it has proven to positively impact children's psychological and mental stimulation in performing well throughout their educational journey (Waldfogel and Washbrook, 2011).          The benefit of this programme is to integrate and prepare children into a system of education that promotes equality in learning and avoids the bias of the differences that each child brings from their homes (Woodhead and Moss, 2007). 
Besides this approach, the UK Also, provides a safe system of education that protects refugee and asylum-seeking children under 18 who are entitled to free access to public education in the UK, just like UK citizens. It was recorded in 2005 that there were at least 60,000 refugee and asylum-seeking children of compulsory school age residing in the UK (Arnot, Pinson and Candappa, 2013). This shows how the UK government work to protect the rights of children of asylum-seeking and refugees regardless of their parent's status and comply with the UN on SDG4. Moreover,   
Schools with high numbers of refugee or asylum-seeking students frequently provide additional support, such as English as a Second Language (ESL) classes, to help children with language barriers adjust to the new curriculum (Maadad and Yu, 2021). These programs are funded by both the central government and local authorities. Also, the government's ESOL (English for Speakers of Other Languages) program funds ESOL classes to help refugees and asylum seekers improve their English, which is critical for further education and employment. Refugees are usually eligible for free ESOL classes, while asylum seekers can sometimes access these courses at reduced costs or for free in certain regions within the UK (Higton et al. 2019). This shows how the UK government is organised to integrate children, young people and adults into the education system without discrimination against them because of their status and support the 2030 agenda of goal 4 of the UN. Moreover,   
The UK government allocates substantial funding to education, focusing on reducing inequalities. Programs such as the Pupil Premium fund provide extra resources for schools serving disadvantaged students, ensuring they have the resources needed to succeed by being ready for employment or continuing at high educational levels (Macleod et al. 2015).     This is done through Curriculum Reform where the UK regularly updates its curriculum to ensure inclusivity and relevance. It includes compulsory PSHE (Personal, Social, Health and Economic) education to prepare students for lifelong learning and work. This curriculum also incorporates digital skills, promoting inclusive and modern learning (Willis, Clague and Coldwell, 2013).   
[bookmark: _Hlk183013450]The UK government implement support for children with disabilities through a program called SEND Support where the UK prioritises support for children with Special Educational Needs and Disabilities (SEND). This policy ensures access to quality education for all students, with funding directed at specialised resources, inclusive classrooms, and teacher training so that children are allocated to the right classroom that meets their needs of support (Douglas et al. 2016). 
The UK supports lifelong learning through apprenticeships and vocational training programs, promoting skills development for the evolving job market. Initiatives like the Lifetime Skills Guarantee aim to provide adults access to free education at various stages of life. Also, through the Vocational Training and Employability Programs through the Department for Work and Pensions (DWP) and local charities, asylum seekers and refugees have access to job training and employability support (Ceschi et al. 2021). The Programs aim to help adults gain qualifications and practical skills to ease entry into the UK workforce, as educational and job qualifications from their home countries are often unrecognised in the UK. The UK Technical and Vocational Education Training (TVET) Recognises the critical role of skills training in economic development, the UK supports programs that offer vocational and technical education to youth (Palmer, 2020). This is essential to fostering economic self-sufficiency and reducing poverty, particularly in Sub-Saharan Africa and South Asia (Kanwar, Balasubramanian and Carr, 2019).
Higher Education Accessibility Through loan and grant systems, the UK government seeks to make higher education accessible to more students, with a focus on underrepresented groups to foster an inclusive learning environment. This system allows people to gain further qualifications at the university level so that they can be able to create jobs or find the job of their preferred career (Salmi and D’Addio, 2021). Many developing countries do not have access to this opportunity due to the lack of funding from their government (Jones, 2007).  This shows how the UK government align with goal 4 of the United Nations and working toward its achievement of the agenda set by 2030. Therefore, as much as the UK has invested locally for sustainable development, it also has developed policies to work internationally in supporting other countries achieve the sustainable goals 4 of the UN. For example, 
[bookmark: _Hlk183272591]The UK works with international organisations, including UNESCO, to support educational initiatives in developing countries, contributing to the global achievement of SDG 4. The UK has a longstanding commitment to international development and education aid, positioning itself as one of the world's primary supporters in these areas. It primarily pursues these objectives through organisations like the Foreign, Commonwealth and Development Office (FCDO), which was formed by merging the Department for International Development (DFID) with the Foreign Office. This integration aimed to streamline development aid with foreign policy priorities with the key initiatives and approaches including the initiatives like the Global Partnership for Education, which funds and supports education systems in low-income countries (Harrison, 2008). The UK contributes to improving access to primary and secondary education, teacher training, and providing resources to ensure quality learning outcomes for marginalised groups, including girls and children in conflict zones (Barakat et al. 2013). However, according to Smith (2014), the number of out-of-school primary-age children in the world has fallen in recent years and currently 28.5 million out of 57 million children receive less than one-fifth of education aid as for the 2011 EFA Global Monitoring Report. This shows that there is still much more to do in this area to elevate the needs and rights of children needing education around the world. This can be achieved through a strong collaborative partnership and policy enforcement among country members of the UN to support these crises. In additions, 
The UK has been a vocal advocate for girls' education, often citing it as a pathway to sustainable economic development. The “Leave No Girl Behind” initiative aims to reach millions of out-of-school girls in poor and conflict-affected areas, helping them access quality education and vocational training that contribute to their mental development and open opportunities for the girls to be involved in employment systems that break risks of being abuse or discriminated against in their communities and contribute to their health and wellbeing as individual free from any form of harm and abuse (Query, 2019). However,
In recent years, UK education aid has increasingly been tied to other development goals, such as economic empowerment, health, and stability due to the global recession and the COVID-19 pandemic that has affected the economy (Clemente-Suárez, 2022). Besides this reality, the UK emphasises education as a foundational step in achieving initiatives aimed at reducing poverty, and gender inequality, and promoting economic resilience (Chant, 2016). 
Despite occasional budget reductions, the UK remains a significant player in international development, leveraging its aid to influence policy and drive improvements in education and development infrastructure globally. The government’s commitment also reflects a recognition that investing in education in developing regions ultimately serves UK and global interests, promoting stability and economic interconnectivity where individuals from other countries can request a UK student visa or apply for a work visa in the UK where they can use their skills that contribute to the economy and family’s wellbeing (Bourn and Neal, 2008).  
The UK foreign policy also provides a program that supports individual charities with the initiative to support the communities in developing countries with equipment and funding to improve the level of education for primary and secondary schools as well as University Scholarships and Bursaries for Several universities, often in collaboration with the government and non-governmental organisation (NGOs), that offer scholarships specifically for refugee and asylum-seeking students. Examples include the Article 26 Project, which partners with universities to provide financial support and guidance to asylum seekers pursuing degrees (Haigh, 2013). Many UK institutions, particularly universities, now offer “Sanctuary Scholarships” that cover tuition and provide living payments for eligible refugee and asylum-seeking students (Lambrechts, 2020; Araos Moya, 2017) This includes prestigious universities such as Oxford and Cambridge, where initiatives are tailored to support exiled students. Also,
Charities such as Refugee Education UK (REUK) and Refugee Council work closely with refugee and asylum-seeking youth to support their educational goals. These organisations provide mentorship, tuition assistance, and academic resources, often stepping in where government provisions are limited (Bouttell, 2023). They provide academic and social support, aiming to improve retention and success rates for refugee students. 
[bookmark: _Hlk183194392]The challenges of implementing goal 4 on health, well-being, and sustainable development within the present healthcare in the UK consist of multifaced issues that range from the ageing population in the UK with the number of people over 65 expected to double in the next 50 years and causing issues related to the increasing demand to the healthcare sectors (Harper, 2014). The UK government put more funding into critical sectors to ensure that primary and secondary healthcare in the UK is well equipped so that the elderly and health issues are eradicated to promote quality of life (Cylus et al. 2015).     Putting more funding on healthcare services has led to a strain on social care resources where other sectors need improvement. According to Charlesworth and Johnson, (2018) and (Hantzsche, Kara and Young, 2019), the total healthcare expenditure in the UK reached approximately £292 billion in 2023 or 10.9% of GDP compared to £115.5 billion or 4.4% of GDP spent in 2023/24 in public sectors for education. This shows a huge inadequate public expenditure slowing improvement for other sectors’ needs in the UK.   
The workforce shortage is causing challenges for the UK healthcare sector with issues related to the retention of healthcare workers in rural primary care services (McKee et al. 2021). Health personnel, especially at the primary care level, lack training in multisectoral skills and overwhelming workloads in public health reduce the likelihood of interaction and the fact that inactivity causes significant issues in lifestyle. According to Flint and Cummins, 2016) approximately two-thirds of adults and a third of children in the UK are overweight and physical inactivity is widespread, leading to various health problems including heart disease and diabetes. 





























Goal 4 Recommendations for the UK's achievement of the UN Agenda 2030. 
The UK government must increase funding for schools and educational programs to improve academic outcomes. This investment should prioritise areas with the greatest need, such as disadvantaged communities and underfunded schools (Gorard, See and Siddiqui, 2022).   Therefore, investing in early childhood education can lay a strong foundation for lifelong learning locally and internationally and change the quality of people’s lives through various opportunities in working industries. For example, supporting initiatives like the Global Partnership for Education can help address educational disparities worldwide and share best practices (Walker et al. 2019). 
The UK must continue investing in technology to enhance educational delivery and accessibility. This includes investing in digital infrastructure to ensure that all students have access to online learning resources, especially in disadvantaged areas (Cole, 2014). This means increasing facilities for connectivity and digital access anywhere in the UK for marginalised groups and families in low income. For example, making internet and digital devices like mobile phones and laptops less affordable. 
Office for National Statistics (ONS) monitors progress toward the SDGs, including SDG 4. Regular data collection on education indicators helps the government assess policies' effectiveness and appropriately adjust strategies (Schmidt-Traub et al. 2017). Through publications such as the UK Voluntary National Review, the government reports progress toward each SDG, including SDG 4, highlighting achievements, challenges, and areas needing more focus (Smith, 2021). 

















Goal 8 is to promote sustained, inclusive, and sustainable economic growth, full and productive employment, and decent work for all. 
SDG 8 seeks to foster sustainable economic growth, with a particular focus on Sustaining per capita economic growth according to national circumstances, with a target of at least 7% annual GDP growth in the least developed countries (Frey, 2018). Achieving higher levels of economic productivity through diversification, technological upgrading, and innovation. Improving global resource efficiency in consumption and production and dissociating economic growth from environmental degradation (Kreinin and Aigner, 2022). Therefore, 
The sustainable development goals aim to achieve full and productive employment for all men and women including young people and persons with disabilities by ensuring equal pay for work value and reducing the discrimination practice within the workforce as well as Substantially reducing the proportion of unemployment youth in work environment, education, and training opportunities by discussing issues concerning forced labour, modern slavery, human trafficking and child labour globally ( Frey and MacNaughton, 2016). In addition, 
Sustainable Development Goal 8 emphasises inclusive economic growth by promoting development-oriented policies that support productive activities, decent job creation, entrepreneurship, creativity, and innovation for country members to ensure that global individuals live a better life free from exploitation or discrimination from any country they are by encouraging the reinforcement and growth of micros, small and medium-sized businesses (Zehri et al. 2024). This is done by Protecting labour rights and promoting safe and secure working environments for all workers, including migrant workers and those in unstable employment (Robinson et al. 2019). Therefore, 
The UK government as an important member state of the United Nations contribute massively to this ideology and works hands to hands with commonwealth countries aiming to achieve SDG 8 by implementing policies and work ethics that support the integration of government actions aligned with the objectives of SDG 8 while the UK’s approach involves a coordinated effort across various departments to address economic growth and employment issues broadly ( Fukuda-Parr and Muchhala, 2020). This includes setting clear targets and indicators to measure progress towards achieving these goals. For example, the UK Government has committed to enhancing infrastructure to support economic activities. Improved transport links, digital connectivity, and energy efficiency to facilitate business operations and attract investments by supporting small and medium enterprises (SMEs) to grow and have access to finance, business advice, and support for innovation. 
The UK government has taken steps to ensure that employment opportunities are accessible to all and that the government has set goals to implement policies such as the Promotion of Fair Work Conditions, Youth Employment Initiatives and Addressing Gender Inequality (Cao, 2023). These two policies contribute to the sustainable development goals 8 of the United Nations by ensuring that measures to protect labour rights, ensure safe working environments for all workers, including vulnerable groups such as migrant workers and people with disabilities. This includes enforcing regulations against discrimination and exploitation in the workplace and integrating young people into the workforce (Dickens, 2007). These initiatives focus on skills development, vocational training, and apprenticeships to enhance employability. The UK is actively working to close the gender pay gap and promote equal opportunities in employment (Gow and Middlemiss, 2011). This also, aimed at improving parental leave, flexible working arrangements, and support for women entrepreneurs as a future development initiative. 
As for challenges and areas for improvement, the UK's recent reports indicate that only 21% of targets relevant to the domestic delivery of SDGs are being met effectively. Issues such as economic inequality, regional disparities in employment opportunities, and the impact of COVID-19 have affected this progress however, there have been improvements in certain areas, regression has been observed in others, particularly concerning labour rights protections and job security during economic downturns and policies adjustment to meet the needs of the UK social demands (Cao, 2023). For example, The UK experienced its largest economic contraction on record, with GDP falling by 20.4% between April and June 2020 during the first national lockdown (Stephens, Cross and Luckwell, 2020). Sectors like retail, hospitality, arts and entertainment were hit particularly hard, while others like healthcare and technology saw growth. The UK implemented extensive financial measures, including the unemployment scheme, costing above £200 billion to support businesses and workers (Lenoël and Young, 2020). Job losses and furlough of around 7.6 million jobs were estimated to be at risk during lockdowns and the absence scheme supported 11.7 million jobs in total. By September 2020, 5.2 million workers were still away from work or working fewer hours than normal (PEOPLE, 2021). Young people and those over 50 were most affected, with young workers more likely to be furloughed or lose jobs, while older workers were less likely to return to normal working patterns causing age disparities (Mayhew and Anand, 2020). This shows how UK employment in pursuit of SDG8 progress was affected in 2020, due to underlying health issues exacerbated by COVID-19. 
The challenges of implementing goal 8 on health, well-being, and sustainable development within the present healthcare in the UK involve long-lasting shortages of staff and uneven distribution of healthcare workers, particularly in underserved areas, obstructing the provision of comprehensive health services (WHO, 2016). Overload of work causing burnout and long working hours for a minimum pay rate discourage health and social care workers from developing enthusiasm for their job roles and many complain of financial stability which affects their health and well-being (Johnson et al. 2018). The healthcare system faces significant financial constraints, with insufficient spending on primary healthcare and competing demands causing issues of Inadequate funding and resource allocation (Meurs, Seidelmann and Koutsoumpa, 2019). Issues related to the ageing population with health issues affect the economy as the labour market needs more fit and young people to contribute to the country's revenue through tax and workforce (Nunez, 2010). Job loss and reduced funding in education equally affect employment and public funding in the UK.










The UK recommendation in achieving the sustainable Goal 8 of the United Nations agenda set for 2030 might involve Straightening Economic Policies by innovating productivity when investing in research that will create more job opportunities, supporting small and medium-sized businesses to grow and employ more individuals in unemployment as well as encouraging business to have access on the financial grant (Grimm and Paffhausen, 2015). This will help the government to raise more funding through tax and be able to fund more businesses inside and outside of the UK and support individual families' wellbeing.  
Enforcing policies on the promotion of decent work opportunities that protect the rights of individuals from being exploited, treated with injustice, being discriminated against can reduce stress and promote a safe working environment for all meeting the SDG goal 8 (Cooke, Xu and Bian, 2019). 
Fostering inclusivity in the economic policies in the UK by ensuring equal opportunities for all demographic groups, particularly marginalised communities. including targeted initiatives to support youth employment, gender equality in the workplace, and measures to reduce regional disparities in job availability (Winkler and Satterthwaite, 2018). 
Monitoring progress towards SDG 8 is essential. The government should regularly assess its performance against established targets, using data-driven approaches to identify areas needing improvement. This will help ensure accountability and facilitate time for adjustment policies (Reyers et al. 2017). 



















Conclusion 
The UK government has made significant contributions towards achieving Sustainable Development Goals 4 and 8 of the UN's 2030 Agenda.
For SDG 4, which aims to ensure inclusive and equitable quality education, the UK has committed to supporting education systems globally, particularly in disadvantaged regions. The government has focused on improving educational access for marginalised groups, including girls and children with disabilities. Initiatives like the Girls' Education Challenge aim to support millions of girls in accessing quality education, while partnerships with organisations such as UNICEF work to enhance educational opportunities in crisis-affected areas and promote lifelong learning (Webb et al. 2017).
In terms of SDG 8, which promotes sustained economic growth and decent work for all, the UK has implemented policies aimed at fostering inclusive economic growth. This includes initiatives to support small and medium-sized enterprises (SMEs), enhance labour rights protections, and promote fair wages through measures like the National Living Wage (Carr et al. 2019). The government also focuses on removing forced labour and human trafficking, ensuring safe working environments, and encouraging workforce participation among underrepresented groups. By integrating these goals into national policies and departmental planning processes, the UK strives to create a robust framework that supports sustainable economic development while ensuring equitable access to opportunities for all citizens. Moreover,
Sustainable Development Goals 4 and 8 significantly contribute to the health and well-being of people globally by addressing fundamental aspects of human development. For example, SDG 4 promotes inclusive and quality education, which is crucial for improving health outcomes. Education empowers individuals with knowledge about health, nutrition, and disease prevention (Elfert, 2019). It also enhances critical thinking skills, enabling people to make informed decisions about their health and access to healthcare services. Furthermore, education is linked to better employment prospects and higher incomes, resulting in healthy lifestyles and access to quality healthcare for global citizens. On the other hand,
SDG 8 focuses on decent work and economic growth, which directly impact health and well-being. Stable employment and fair wages provide the financial means for individuals to afford nutritious food, safe housing, and healthcare services (Rai, Brown and Ruwanpura, 2019). Good working conditions also contribute to physical and mental health by reducing occupational hazards and stress. Together, goals 4 and 8 create a foundation for improved global health by addressing the social determinants of health and fostering environments favourable to the health and well-being of individuals. 
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