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Question 1

Early Years curricula is the content of what practitioners want children to understand, what children need to know and what children must be able to do during their early year education and practitioners are given an objective which allows them to break down into smaller outcomes that will be taught to children to reach their specified learning goal and to get the best outcomes for each child, (HWB, no date).

The centre of the Foundation Phase is the developmental needs of children and how their previous way of learning allows them to build on their knowledge and what they will learn through their education and to learn through experiences and by taking risks. The Welsh Government (2015) Foundation Phase Framework is set to meet all children’s needs and children will be assessed at the end of the foundation phase and each child will have a report in areas such as their language skills in English and Welsh, mathematical development, and their well-being and after each child is assessed, teachers can place each child in which description best fits each one by the outcome of their assessments.  

However, the foundation phrase framework is only available for children between the ages of 3 and 7 in Wales and was meant to overcome the social disadvantages of some children, whereas the new Curriculum for Wales is set out in legislation for children between the ages of 3 and sixteen which will ensure a consistency of core learning and the same approach would be taken for all schools in Wales and that children are all taught in the way the four purposes describe, (HWB, 2020).

Procedia (2014) believe that outdoor spaces create the best environments for children to play in as they offer opportunities are given that may not be available when playing indoors. However, outdoor spaces must be designed to enable learning for children while also earning about the environment they live in and what lives in their environment.  When children are exposed to outdoor environments, they are gaining experiences and learning new things by taking part in their outdoor activity as some children may perceive the activity as playing. 

Wales Council for Outdoor Learning (2018) have created a guide to instruct how outdoor learning can help with delivering the new Curriculum for Wales for children while also outlining the benefits and what outcomes children can achieve through the consistent use of the outdoors. Children that partake in activities in outdoor environments give themselves the opportunity to take on more risk-taking challenges and to adapt a more positive outlook to adventures and to their overall well-being. 

Some schools across Wales have introduced Forest School to their education, which may be in their schools or visiting a designated are outside of their school environment, which may include woodland areas within their community. Forest school session will prove children with practical and hands-on activities which will allow them to experience learning opportunities that they do not have access to in the indoors such as creating dens using natural materials and creating fires to cook food on, (Welsh Assembly Government, 2009).

However, Leather (2017) believes that Forest Schools may limit outdoor and environmental education and practitioners need better understanding and possibly training of how to utilise Forest School sessions and the development children can make during these sessions and by doing so practitioners need to engage in a theoretical explanation and have a deeper understanding of what Forest School really is. 

The Evaluating the Foundation Phase Final Report (2015) states that the outdoor space in educational sectors should be used as an extension of classrooms and the implementation of the foundation phase saw a significant change in outdoor learning environments across schools in Wales and there was an increase in child-led activities during activities in outdoor environments. Similarly, Donaldson’s Successful futures (2015) review stated that the foundation phased helped to develop children using their outdoor environments more by providing additional resources that were based off children’s likes and interests to provide an interesting environment for them.

The Froebel trust (no date) acknowledges that outdoor environment gives children opportunities to engage with the nature and the natural world around them and their local environment and they gain opportunities to understand how the world around them works such as taking trips to woodland areas or beaches to see how nature grows and how animals live. There are also opportunities for risk-taking, adventures and challenges while engaging with the outdoors and children can partake in opportunities, they may not be comfortable with or that they may not have had the opportunity to do before. 

Te Whãriki highlights the importance of outdoor education and is embodied in their curriculum with an emphasis to cultural learning and the relationships children have with not only people, but places and things and children should have a secure sense of belonging and understand that they themselves make a difference to society.  The Te Whãriki curriculum sees outdoor activities than more than just activities but what children can learn from them and their true meaning, such as planting trees and plants is more than just a gardening activity, but it allows children to have a knowledge of how we need trees and plants to live and how trees give us the air we breathe and how it will help future generations, (Alcock and Ritchie, 2020).

Lack of training opportunities in the early years may be due to the lack of funding in the early years sector which may result in less staff not having the correct training to work with some children which may impact children’s development and outcomes if practitioners do not know how to get them to achieve these outcomes. The Nutbrown Review (2012) report that practitioners must have support and training within the early years to improve the quality of learning that children are receiving 

Care council for Wales (2016) state that continuous professional development for practitioners is to undertake training to learn about something new and to develop their knowledge on subjects they are already familiar with. Training gives practitioners opportunities to excel in areas that they might not be familiar with and allow them to deal with complex issues that may be brought up during day-to-day practice. This will allow children to have a range of learning opportunities and do not have any disadvantages when it comes to their education and development. 

Children with special educational needs need to have the support they need in their educational setting, which has placed an emphasis on the training and development that practitioners will need to work with children that have SEN, (BERA, 2003). Welsh Government (2020) also states that practitioners who work with children with Additional Learning Needs are required specialist training that allows them to work closely with the children with ALN and practitioners may be asked to raise awareness of children with ALN and how to recognise it to help other children that may have ALN. 

Donaldson states in his report Successful futures (2015)  that within the new curriculum, all teachers and support staff will be required to gain opportunities to access training programmes to give all practitioners time to prepare for the new curriculum and there is an importance on the training to ensure all practitioners in an educational workplace have the understanding on working with children with ALN and that everybody has the skills and confidence to deliver the new curriculum. 

Wiserd (2015) acknowledges in the report of evaluating the foundation phase that Early Year practitioners must have the training needed and the support to implement the Foundation Phase. However, the report also states that issues with the implantation showed that some practitioners across Wales were not satisfied with the training that was available and practitioners in the Foundation Phase that had the training could not implement it to their children as they moved into Key Stage 2.  

The importance of play in the Early Years allows children to develop their language skills, creativity, and their social skills as, for some, it is a natural and spontaneous experience. Play can take place in the indoors or outdoors in familiar or new environments and children can use these locations to explore and use their imaginations to create scenes, make their own games, and take risks in their environments while learning to share and make connections with other children (UNICEF, 2018). 

The Welsh Assembly Government (2008) state that the most effective way of children learning is through first-hand experiences and the value of learning through play is emphasised strongly in Wales’s curriculum, both new and in the past curriculum, as it involves children taking own of what they are learning. Practitioners should have a clear view of how play can influence positively on children’s learning, and this should be structured throughout planning and allowing children opportunities to involved in both indoor and outdoor environments and having a range of materials both what they are used to having and some new ones for them to choose their own materials for their activity. 

Article 31 of the United Nations Convention on the Rights of the Child states that all children should have the right to play and interact freely in activities that they have an interest in and that are appropriate to their age, (UNICEF, no date). However, in some professional practices, they do not have the accessibility for children to engage in play during different weather conditions as they may not have the space available which may limit children to a small selection of environments that they can play freely in, (Welsh Government, 2014).

Welsh Government (2014) report of the independent stocktake of the Foundation Phase in Wales states that the implementation of the Foundation Phase has shown how important play-based experiences are for children and how children communicate and the language they use during play is effective for communication and language development. 

According to Montessori, play activities are essential for children’s development as it allows children to engage in activities that are stimulating, and it may also influence the development of fine motor skills, socialisation skills, and the materials and environment children need for play. Playing with a range of different materials allows children figure out how things work and use their imagination and creativity to learn and develop new ideas whilse playing, (LEGO foundation, 2019).

The Reggio Emilia approach is driven by children’s connection and curiosity to the world around them and is led by children’s potential and to question the environment they live in based on their interests around them. Children can guide their own play and the way they interact socially with other children and child led play allows children the ability to develop their own unique potential, (Learning and Teaching Scotland, 2006).


Question 2

A unique child should be placed at the heart of all experiences of learning and development and practitioners should use an approach which is based off a child’s interest and likes to support one’s learning which may develop further through working closely with a child’s parent or guardian and by completing regular observations to gather information on the child and to see if any interest or likes have changed or developed further, (Unique Child, no date).  Every child is a unique child who needs to be developed by discovering and exploring the environment they live in and the things and people around them. Practitioners must be aware of all children’s likes and interest and this will allow practitioners to encourage children to recognise their own individual and unique qualities and what interest they may share with the people around them and that equal opportunity activities are promoted throughout their professional practice.

Practitioners must ensure they understand and consider the needs of every individual child they work with such as where they are in their development stage and what their interests are and this allows effective planning and enjoyable experiences for all children based on their preferred options through partaking in their preferred interest, (Department for Education, 2021).

Waters (2016) states that the Foundation Phase required practitioners to facilitate the needs and interests of individual children and to build an environment around this that would best develop their play and their skills of exploring. Practitioners that are asking open-ended questions to children allow them to build on children’s interest and therefor develop better outcomes for all individual children.  

Assessing children in their early year practice is carried out for practitioners to gain knowledge as ton how children are developing and what they know and understand what they might need to work on. Assessments are a process of gathering information about young children and using the information gathered to plan and carry out activities best suited for each child at a level they can understand and will learn from, (Welsh Government, 2022).  To ensure children are assessed in a fair and accurate way, all children will be assessed from the work they have learned throughout the year within the classroom and all children will be assessed the same way with the same information and is consistent to everybody, (Tierney, 2013).

Assessing children that come from different cultures to other children may result in having to assess them in another language if they are English Additional Language (EAL) and as part of the process of assessing, practitioners must have knowledge of the child’s background and if they have had any experiences in other educational settings to have a full understanding of their skills and what they might be vulnerable at and what needs to be worked on, (NASSEA, no date). Some assessments may need to be translated which may result in incongruity in meaning and children from different backgrounds may process assessments differently and interpret the wording within the assessment which may threaten the validity of the result.

According to Alsubaie (2015), as more and more classrooms become multicultural teachers should become aware of the backgrounds of every child and the different ways in which they may communicate and the traditions they celebrate and any issues that may rise in the classroom should be dealt with efficiently and to create a space that allows children to create a string and effective bond with other children in their environment. 

Within the Curriculum for Wales, practitioners can allow children of different ethnicities and cultures to embrace themselves through areas such as expressive arts, as not also does it give these children a chance to embrace their own culture while possibly living in a different culture, but it also gives the children in their practice a chance to learn and develop a deeper understandings of the different cultures that exist within their communities as well as their own, (HWB, 2019).

In the new Curriculum for Wales, Donaldson (2015) emphasises in 1 of the 4 purposes, ethically informed citizens, that all children should have a knowledge of their culture in Wales and how they identify individually as Welsh citizens, also culture and society from the past and present should be taught and exploring the link between culture and language and religious influences on culture. However, Wiserd (2015) states in their report that non-maintained settings are unable to fund multi-cultural resources which may lead to a lack of knowledge and understanding for children as some children may learn better visually with a range of different resources. 

Vygotsky acknowledges in his sociocultural theory that children will not only develop their language and experience skills in the environment they are exposed to, but also the culture that they live in and the different cultures that are around them. Cultural elements such as beliefs and values allow children to understand and value the different cultures of other children and how to respect other cultures through first hand interaction, and this may be in their educational sector or within their wider communities, (PACEY, 2016).

According to the Early Years Foundation Phase in England “Every child is a unique child who is constantly learning and can be resilient, capable, confident and self-assured” and the four guiding principles are in place to shape professional practices within early years, (Department for Education, 2021). Similarly, Te Whãriki take into consideration the background and culture of every child in their curriculum and opportunities are given to children to research and delve into a deeper knowledge of their cultural heritages as they are important aspects to a child’s development and how they view the world around them and the relationships they have with other people, (Ministry of Education, no date).

Observations can be done on a day-to-day basis in professional practices in ways such as written observations with language that may show what questions children may ask during a particular activity and what language they use to communicate with other children and adults in their environment. Observing with a camera or video may be effective as it allows practitioners to go back and look at what they were observing and decide what steps to take next with each unique child and how they can develop further in their education, (Twinkl, no date).

Observing children allow practitioners to gain a deeper knowledge of how children engage and communicate with other children and acknowledge their likes and dislikes while partaking in an activity, and this may give practitioners an insight into children’s different personalities. Practitioners can also gather information on where children are in their developmental levels and what skills some children might need to work and how to do so effectively, (Forman and Hall, 2005).

Wiserd (2015) acknowledges that children should be monitored regularly through observation and practitioners in non-maintained settings stated that elements of practice such as assessing and observing have become more formal since the implementation of the Foundation Phase. Similarly, Donaldson (2015) states that children’s evidence of learning such as observation of classroom activities and activities in outdoor environments allows practitioners to see children’s progress and outcomes. 

The curriculum in Norway is a pedagogy based on children’s needs and is divided into seven areas of learning for children’s experiences and learning. The framework of the curriculum emphasises the importance of children building a connection with the natural environment they live in and the nature that lives around them and how to respect these environments and through observation children and reflection of how they learn, it is clear to see how they are developing and learning in the early years, (OECD, 2013).

Bandura developed his theory of social learning which looked at the effectiveness of observing during children’s learning process and the experiment of the Bobo doll showed how children can imitate behaviour that they see from other children and adults, and this may be how some children learn social behaviours. In educational settings, practitioners should ensure that there is a focus on children’s behaviour as other children may be observing somebody else that is misbehaving and may begin to act the same way, (Allan, 2017).

Within the early years sector, tracking progress is a part of everyday life for practitioners as it allows for practitioners to see how children are developing ad if they are on the correct track for their age group and that children are reaching their full potential. Consistent tracking allows practitioners to notice if a child may be falling behind in one particular area and how children can work on this area in particular and what help and support, they may need, (Salford city council, no date).

Tracking progress may also be an opportunity for practitioners to identify any developmental delays that some children may be experiencing and with the correct intervention and support they can work on this development area and possibly working alongside children’s parents or guardians to ensure that support and improvements are also made at home. Alongside identifying any developmental delays in children, tracking progress allow practitioners to ensure that children are developing correctly for their age group in areas such as language, social and emotional development, and mathematics and by keeping track of this progress it is clear in what areas individual children need to work on and what support is available to achieve this outcome, (EYFS tracker, 2021). 

Donaldson (2015) believes that practitioners need a straight-forward way of tracking the progress of individual children and see how they progress over time and across the curriculum. Information from assessments may also help to tie together what children have learned over a period of time. Wiserd (2015) states that schools and funded non-maintained settings should provide parents or guardians with information offering advice and support on how their children are progressing and how they can help at home. However, the Foundation Phase led some practitioners to believe that areas such as well-being and culture are hard to track progress and need further support. 

Dewey emphasised that children learn by doing and that all children and adults learn through a ‘hands-on’ approach, which means children need to interact with the environment around them as much as they can to adapt and to learn. Active engagement in a lesson or in an activity allow children to work harder and will lead to remembering the material they have learned in an effective way and that children that are asked to remember something or to re-read things over for testing to happen does not allow children to take in what they have learnt and individuals should have the opportunity to show their true potential in everyday activities not through sitting a test, cited in (Nufrio, 2011).

The Curriculum for Wales states that by tracking progress, practitioners have a clear understanding of how children develop and improve their learning and skills over a period of time, and this may include becoming more independent in their learning, learning new information, and using the information they already have to use it in new situations or environments, (HWB, no date). Progression is one of the most important areas in the new guidance for Wales’s curriculum and with assessing children it allows children to make greater progression in their education and when planning practitioners can identify what areas children need extra support in and how to deliver this to each unique child. 

Question 3

Is there too big a focus on academic work in Wales rather than focusing on children’s creativity?

Do schools kill creativity? Children’s creativity comes from their individual responses to the things they see, hear, and feel and what experiences they have been through and how they can use their imagination to inspire and expand on their creativity. Creativity in children comes in many ways, such as dancing, painting, singing, and drawing; there are endless ways for children to express themselves creatively, and UNICEF (no date) states in article 31 that all children have the right to partake in creative activities. The Welsh Assembly Government (2008) believe that all children should be developing their creativity and imagination across the curriculum and should be encouraged to engage in areas such as music, crafts, and dance.

Children can either be discouraged for expressing their creativity or they can be supported to express their skill in ways such as providing the tools and environment that is needed for children to excel and to make time for children to express their creativity whether It is in a classroom or in an outdoor environment however some schools may be allow children to express themselves easier than other schools that may not have the flexibility or resources to do so, (Creativity in the Classroom, 2010).

Some may question whether creativity is natural and are we born with it? Sir Ken Robinson’s TED Talk (2006) states that we must move away from assessments and curricula and allow children to celebrate their diversity and creativity and an education where children can express this is needed. Ken Robinson also stated in his TED talk that creativity does not just go away; we do grow out of it because we get educated in schools and schools kill creativity. Creativity should be treated as important as a subject just like core subjects, as it allows children to express themselves and use their imagination. 

Or is creativity something that needs to be taught and does not come naturally? Leunig (2016) believes that creativity is based on knowledge and is a skill that could be passed on by a parent or taught by professional practitioners. Leunig disagrees completely with the statement that ‘schools kill creativity’ and that creativity, in particular successful creativity, is purely based on the knowledge children are taught and that schools are equipped to educate young children with the knowledge to allow children to be creative.

The Welsh Government (2017) state that a successful education is the mission across the whole of Wales for children from the earliest ages to be at the foundation of all learning. Prioritise within the curriculum include learning areas such as technology, mathematics and language and communication, however, expressing creativity in arts, music or drama is not a priority for professional learning. But for children that excel in creative arts, where do they fit into the curriculum?  

The new Curriculum for Wales has an area of expressive arts which will allow children to engage with their creativity and develop their skills even further within the curriculum. By engaging with the expressive arts children can also gain experience of the different arts and creativity in their environment and how to appreciate the creative work of others around them, (HWB, 2019).

The Arts Council England (2023) believe that pure creativity is not the only reason behind geniuses and within the curriculum creativity is valuable, but it is enhanced through the knowledge of different subjects. Some practitioners do not have confidence in brining creativity into an already existing curriculum and is instead encouraged as after school clubs or during free time within school hours which does not encourage creativity during education and learning as children are limited when to use their creativity.


The outdoor environment can also allow opportunities for children to excel in their creativity as they are exposed to materials and environments that they are not familiar with indoors, especially within the classroom. Free space outdoors can provide children to become creative through access to a wider environment and opportunities to benefit from resources such as stones, leaves, sand, and natural resources, which can all be found in local natural environments. Wilson (2007) acknowledges that the importance of creativity and wondering the outdoors can allow children to develop in ways that may not be accessible to indoors by interacting with natural factors while focusing on different areas of learning and how natural resources can be included into these areas.

Although curriculum and education are a fundamental part of every child’s life it is clear that allowing children within the early years to express their creativity freely within their school setting is not a priority and there needs to be a solution to allow creativity to be weaved through the curriculum as an important subject or time should be given for children to express their creativity freely and keep their creativity alive. 
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