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Abstract
Older autistic adults are at increased risk of social exclusion, yet their experiences remain underrepresented in research, particularly in relation to ageing. This qualitative study explored how undergraduate students perceive the risk of social exclusion for older people with autism spectrum disorder (ASD) and how they believe negative effects might be improved. The literature review examined existing research on autism, social exclusion, and ageing, highlighting specific vulnerabilities faced by autistic individuals across the lifespan and justifying the research focus. Semi-structured interviews were conducted with two undergraduate students, using a scenario-based stimulus to support discussion. The qualitative data was analysed using reflexive thematic analysis. Two themes were interpreted: Reliance on Ongoing Support and Acceptance is Understanding. The findings suggest that students perceive older autistic adults as particularly vulnerable to social exclusion due to reliance on support, difficulties navigating social environments, and barriers to seeking help. Participants also identified increased understanding, education, and reduced stigma as key factors in improving social inclusion. The discussion places these findings within the existing literature, considers the strengths and limitations of the study, and highlights the importance of societal change alongside ongoing support in addressing social exclusion for older autistic adults.
Literature Review
Autism Spectrum Disorder (ASD) is a lifelong neurodevelopmental condition that affects how individuals communicate, interact socially, and experience the world. It is commonly associated with differences in social communication and interaction, alongside patterns of repetitive behaviour, interests, or routines (American Psychiatric Association, 2022). Research into autism has historically focused on childhood, which has limited understanding of how autistic people experience later life (Howlin & Moss, 2012; Viner et al., 2024). Increasingly, evidence shows that autism continues into adulthood and older age, and that social challenges often accumulate over time. One of the most frequently reported difficulties is social exclusion, which has been associated with poorer mental health, reduced quality of life, and increased vulnerability, particularly in later life (Roestorf et al., 2022).
Social exclusion is a multidimensional process involving restricted participation in social, economic, cultural, or political life (Levitas et al., 2007). It is closely related to, but distinct from, social isolation and loneliness. Social isolation refers to the objective absence of social contact, whereas loneliness reflects the subjective experience of emotional disconnection (Valtorta & Hanratty, 2012). Research indicates that autistic individuals are at heightened risk of all three experiences due to differences in social communication, difficulties navigating neurotypical expectations, and persistent stigma surrounding autism (Howlin & Moss, 2012).
Compared to neurotypical individuals, autistic people are more likely to experience negative social outcomes in education, employment, and community life. Differences in communication style and social reciprocity can contribute to misunderstanding, marginalisation, and exclusion in social and professional settings. Empirical research consistently shows that autistic adults report lower social connectedness and higher levels of loneliness than non‑autistic adults (Stewart et al., 2024; Howlin & Moss, 2012). These experiences are often reinforced by social environments that prioritise neurotypical ways of interacting, increasing the likelihood that autistic people feel excluded or misunderstood.
Stigma and social pressure further contribute to exclusion. Many autistic adults engage in social camouflaging, which involves masking autistic traits to fit social norms. While camouflaging may reduce visible difference in some situations, research has consistently linked it to increased anxiety, emotional exhaustion, and poorer mental wellbeing (Hull et al., 2017; Cook et al., 2021; Seçer et al., 2025). These findings suggest that autistic individuals are often required to adapt to environments that remain insufficiently inclusive.
Older autistic adults may be particularly vulnerable to social exclusion due to the combined effects of ageing and lifelong disadvantage. Although social networks tend to reduce with age in the general population, this decline is more pronounced for autistic individuals. Stewart et al. (2024) found that autistic adults aged forty and above reported significantly greater isolation and loneliness than non-autistic adults, with loneliness increasing with age, only within the autistic group. Many older autistic adults were diagnosed in later life or remain undiagnosed, limiting access to autism appropriate support services throughout adulthood (Howlin & Moss, 2012; Ward et al., 2026).
Age related life transitions may further intensify exclusion. Retirement, bereavement, declining physical health, and reduced community participation can restrict opportunities for social engagement, particularly when support systems are not adapted to autistic needs. Longitudinal research suggests that anxiety and depression often persist into older adulthood for autistic individuals and are strongly associated with reduced quality of life (Roestorf et al., 2022). Stringfellow et al. (2024) highlighted a lack of research focusing on social connectedness in ageing autistic populations.
Social exclusion has been linked to increased loneliness, mental health difficulties, and social withdrawal. Experiences of rejection may be particularly distressing for autistic adults, who often report heightened sensitivity to perceived exclusion or criticism. Over time, repeated experiences of rejection can contribute to anxiety, depression, and disengagement from social life (Hull et al., 2017; van Asselt et al., 2026). These cumulative effects emphasise the importance of understanding social exclusion in older autistic adults.
Despite growing empirical evidence, public understanding of autism in later life remains limited. Undergraduate students represent future professionals and decision makers whose attitudes may shape inclusive practices. Exploring how undergraduate students perceive the risk of social exclusion for older autistic adults, and how they believe negative effects might be reduced, offers valuable insight into societal awareness and potential areas for future intervention.
Research question:
How do undergraduate students perceive the risk of social exclusion on older people with autism, and how do they think negative effects might be improved?
Method
This study used a qualitative research design to explore undergraduate students’ perceptions of social exclusion in older adults with autism spectrum disorder and their views on how negative effects might be improved. A qualitative approach was appropriate as the study focused on exploring participants’ views and understandings rather than measuring variables.
Design
Data were collected using semi-structured interviews, enabling participants to express their views in their own words while ensuring coverage of key areas relevant to the research question. A brief scenario describing an older autistic man named Alan was used to provide context (see Appendix F). The interview questions (see Appendix E) encouraged participants to move beyond the scenario and reflect more generally on the cognitive, emotional, and social experiences of older autistic adults, linking their responses to broader issues discussed in the literature.
Data was analysed using reflexive thematic analysis in line with Braun and Clarke’s (2021) approach, enabling flexible and systematic interpretation of meaning while recognising the active role of the researcher. Notes were made on the transcription sheets (see appendix H & I). 
Participants
Participants were recruited using convenience sampling from the university population. All participants were provided with an information sheet prior to participation and a debrief sheet following the interview. Written informed consent and demographic information were obtained. Anonymity was ensured, and participants were informed of their right to withdraw at any point before leaving the interview setting.
Two undergraduate students studying psychology related degree programmes took part in the study. One participant (P1) was aged 35 and identified as female, and the other participant (P2) was aged 44 and identified as male. 
Materials
Materials included an ethics form (see Appendix A), information sheet (see Appendix B), consent form (see Appendix C), demographic form (see Appendix D), interview schedule with questions (see Appendix E), scenario Alan (see Appendix F), and debrief form (see Appendix G). The interview schedule consisted of open-ended questions designed to explore perceptions of social exclusion, emotional and cognitive impact, and potential ways to reduce negative effects. The scenario was read aloud at the start of each interview and used as a reference point where relevant.
Procedure
Ethical approval was obtained in line with module requirements. Participants were provided with an information sheet and given time to ask questions before giving informed consent and completing the demographic form. Each interview was conducted individually in a quiet lab room on campus and lasted approximately 20-30 minutes. With participants’ permission, interviews were audio recorded to allow for accurate transcription. Following the interview, participants were debriefed and reminded of their right to withdraw and of the anonymity of their data.
Data Analysis
Interviews were transcribed verbatim and analysed using reflexive thematic analysis. The researcher familiarised themselves with the data through repeated reading of the transcripts, followed by initial coding of meaningful segments relevant to the research question. Codes were then reviewed and grouped into themes based on shared meaning. Themes were analysed, interpreted and finalised by the researcher. A table of themes, subthemes, and supporting quotations is presented in the results section below and for a complete table of all themes see Appendix J. 
Results
Table of themes (Complete Table in Appendix J):
Key:  Participant 1 (P1). Participant 2 (P2). 
	Theme 1
	Subthemes
	Quotes

	





Reliance on Ongoing Support
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Reliance on Ongoing
Support
	Difficulty Navigating Everyday Social Situations
	“because maybe we know how to deal with the situation better than someone with autism.” 
(P1, L84-85)

	
	
	“From a home that he, you know, not street wise.” 
(P1, L106-107)

	
	
	“why would I put my head on the chopping block, so to speak, when actually I'm just going to be laughed at or teased”
(P2, L256-257)

	
	









Support as a Critical Resource for Inclusion










	“He would maybe understand social norms a bit more.” 
(P1, L105)

	
	
	“It doesn't always have to be a group for people with autism. Sometimes you may want to join a group just because you're interested in the subject, you shouldn't kind of be stopped doing that because you feel like you wouldn't fit in” 
(P2, L277-280)

	
	
	“maybe if he had earlier like intervention maybe know social, social norms so you know how to maybe socialize more.” 
(P1, L108-109)

	
	



Dependence on Family

	“back in the day, there was no kind of care for people. It was just mum and dad looked after you.”
(P2, L107-108)

	
	
	“he's kind of losing the social aspect of things by his dad not being able to drive. And I think that can make you vulnerable”
(P2, L110-111)

	
	
	“And as they get older, and obviously, I think Alan's dad is getting older as well, so potentially he's going to be on his own”
(P1, L53-54)

	
	


Barriers to Seeking Help
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Barriers to Seeking Help
	“I think if they've been isolated for so long, they probably, like, don't know how to socialize or, you know, and lacking in confidence again and might have a bit of anxiety with it then. 
And it can lead to other things like panic attacks” 
(P1, L140-142) 

	
	
	“it would really affect your confidence because it's kind of like, well, actually, what do I do? How do I approach it? What's a good thing to say to someone to start a conversation.”
(P2, L257-259)

	
	
	“if you are always excluded from something, in the back of your mind, you're going to be thinking, well, what's the point in me trying to make new friends?”
(P2, L250-252)

	
	
	“Maybe they're on their own and they don't know how to reach out to someone.”
(P1, L63-64)



	Theme 2
	Subthemes
	Quotes

	






Acceptance is Understanding
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Early interventions

















Early Interventions

	“if people are made aware of the differences at an early age, they're much more likely to be able to have a conversation with someone who's got ASD”
(P2, L143-145)

	
	
	 “I think by introducing that at school level in particular, it hopefully will make like a generation of people that aren't quite so narrow-minded.”
(P2, L136-137)

	
	
	“because people have more awareness and more, like, say more empathy and will understand it more.”
(P1, L71-72) 

	
	
	“I think in years to come, you know, hopefully people with autism will have grown up in this generation and the conversations have been started. But yes, sadly, we can't do anything for the people who are currently older adults, but we can start the building work for future generations.” 
(P2, L176-179)

	
	

Reducing Stigma through Awareness













Reducing Stigma through Awareness
	“And, you know, there won't be so much stigma around it then.” 
(P1, L76-77) 

	
	
	“they used to think people were special or, you know, additional needs. They don't necessarily see the disorder, they just see someone who isn't ‘normal’ by society standards”
(P2, L95-96)

	
	
	“You know, don't make those judgments before you've even met someone, because just because they've got it doesn't mean that they're not capable.”
(P2, L300-301)

	
	
	“I think and saying that maybe like social media is like a good like influence on it as well, you know, like I think in getting rid of that stigma now as well.”
(P1, L171-172)



The qualitative analysis explored undergraduate students’ perceptions of the risk of social exclusion for older adults with autism and how negative effects might be improved. Participants are referred to as Participant 1, age 35 (P1) and Participant 2, age 44 (P2). Using reflexive thematic analysis, four themes were interpreted from the data. However, due to the word count restrictions of this report, only two of these four themes will be discussed in detail. These themes were selected because they directly addressed both aspects of the research question by illustrating perceived vulnerability and potential improvements. The two themes were titled Reliance on Ongoing Support and Acceptance Is Understanding.
Theme 1: Reliance on Ongoing Support
This theme reflects participants shared understanding that older autistic adults are particularly vulnerable to social exclusion due to ongoing reliance on external support. Participants described how difficulties navigating social interactions, dependence on family members, and challenges in seeking help contribute to increased isolation, particularly as individuals age and support networks diminish.
Subtheme 1.1: Difficulty Navigating Everyday Social Situations
Participants described older autistic adults as struggling to manage everyday social interactions due to difficulties understanding social norms and anticipating social responses. These challenges were perceived as increasing anxiety and discouraging social engagement. One participant suggested that autistic individuals may struggle because “maybe we know how to deal with the situation better than someone with autism” (P1, L84-85). This reflects a perceived difference between neurotypical and autistic social understanding.
Another participant described autistic individuals as “not street wise” (P1, L106-107), suggesting limited practical social awareness. Fear of negative judgement was also linked to social withdrawal, with one participant stating that individuals may avoid interaction to prevent being “laughed at or teased” (P2, L256-257). These accounts suggest that social interaction may be experienced as risky rather than supportive.
Overall, participants appeared to suggest that difficulties navigating everyday social situations increase a fear of judgement and contributes to social withdrawal in older autistic adults.
Subtheme 1.2: Dependence on Family Support
Family members were described as a central and often essential source of emotional and practical support for older autistic adults. Participants highlighted that many individuals rely on parents throughout adulthood, which becomes increasingly problematic as parents age or become unwell. One participant reflected that “back in the day, there was no kind of care for people. It was just mum and dad looked after you” (P2, L107-108), emphasising the lack of formal support structures.
Another participant noted that losing parental support reduced opportunities for social engagement, stating that “he’s kind of losing the social aspect of things by his dad not being able to drive, and I think that can make you vulnerable” (P2, L110-111). One participant raised concerns about the risk of individuals being left “on their own” as family support gradually diminishes (P1, L53–54).
Participants therefore interpreted reliance on family support as protective earlier in life but as a significant risk factor for social exclusion in later adulthood.
Subtheme 1.3: Barriers to Seeking Help
Participants also discussed barriers to seeking help, which were perceived as exacerbating social exclusion. Long term isolation, low confidence, and anxiety were described as limiting awareness of support and willingness to ask for help. One participant suggested that individuals may be “on their own and they don’t know how to reach out to someone” (P1, L63-64).
Uncertainty was also noted around initiating contact, with one participant asking “what do I do? How do I approach it? What’s a good thing to say to someone to start a conversation?” (P2, L257-259). Repeated exclusion was described as leading to a sense of futility, with one participant reflecting that individuals may think “what’s the point in me trying to make new friends?” (P2, L250-252).
Overall, participants appeared to suggest that emotional distress and past exclusion combine to create significant barriers to seeking help, increasing vulnerability and isolation.
Theme 2: Acceptance Is Understanding
This theme captures participants’ belief that acceptance of autism is strongly linked to understanding and awareness. Participants described lack of understanding as a key contributor to social exclusion and emphasised education and awareness as important pathways to improving outcomes for autistic individuals.
Subtheme 2.1: Early Social Interventions
Participants spoke extensively about the importance of introducing autism awareness early in life to normalise difference and reduce stigma. Education was viewed as essential for fostering empathy and inclusive behaviour. One participant stated that “if people are made aware of the differences at an early age, they’re much more likely to be able to have a conversation with someone who’s got ASD” (P2, L143-145).
The importance of school-based education was also highlighted, with one participant suggesting that introducing awareness earlier could create “a generation of people that aren’t quite so narrow-minded” (P2, L136-137). Another participant suggested that earlier intervention could support autistic individuals in adulthood by helping them “understand social norms a bit more” (P1, L105).
Although participants acknowledged that current older adults may not benefit from early interventions, they viewed education as essential for improving long term outcomes and preventing future exclusion.
Subtheme 2.2: Reducing Stigma Through Awareness
Stigma was consistently described as a barrier to inclusion, particularly for older autistic adults who grew up during a period of limited understanding. One participant reflected that autistic individuals were often viewed as “not normal by society standards” (P2, L95-96), which was perceived to have long lasting effects on confidence and self-esteem.
Participants emphasised the importance of withholding judgement, with one stating “don’t make those judgments before you’ve even met someone, because just because they’ve got it doesn’t mean that they’re not capable” (P2, L300-301). Increased awareness was viewed as a way to reduce stigma, with another participant suggesting that improved understanding would mean “there won’t be so much stigma around it then” (P1, L76-77). When discussing ways in which stigma may be reduced, one participant highlighted social media and online spaces as a progressive tool for “getting rid of that stigma now as well” (P1, L171–172).
Overall, participants appeared to suggest that increased understanding leads to greater acceptance, which may reduce social exclusion and improve social experiences for autistic and older individuals.
Discussion
This study explored how undergraduate students perceive the risk of social exclusion for older people with autism and how they believe negative effects might be improved. Two themes addressed these aims, suggesting that students view social exclusion as shaped by reliance on support and limited societal understanding, alongside the importance of education and acceptance. Social exclusion was understood as a cumulative process unfolding across the lifespan rather than a discrete outcome in later adulthood (Bronfenbrenner, 1979; Elder, 1998).
Reliance on Ongoing Support highlights perceptions that older autistic adults are vulnerable due to difficulties navigating social situations and reliance on family or external support. While often viewed as protective, participants recognised that reliance becomes increasingly problematic as individuals age and support networks diminish. This aligns with research identifying heightened isolation and loneliness among autistic adults in later life (Stewart et al., 2024). Interpreted ecologically, vulnerability appears shaped by changing support environments, including family ageing, reduced community engagement, and limited access to appropriate services (Bronfenbrenner, 1979).
Participants’ emphasis on support may also reflect broader societal assumptions about autism and dependency. As this study examined undergraduate perceptions rather than lived experience, these views may be influenced by medicalised or problem‑focused understandings that prioritise protection over autonomy (Milton, 2012). This contrasts with research highlighting autonomy, identity, and self‑determination as central to autistic adults’ wellbeing across the lifespan (Pellicano et al., 2018; Viner et al., 2024). The findings therefore highlight a tension between public perceptions of vulnerability and autistic adults’ priorities in later life.
Barriers to seeking help were also perceived as reinforcing exclusion. Participants described how repeated rejection, anxiety, and low confidence may discourage engagement, creating a cycle of withdrawal. This aligns with research linking social exclusion to psychological distress and social disengagement, indicating that exclusion operates through interconnected psychological and social processes rather than a simple absence of opportunity (Hull et al., 2017).
Acceptance Is Understanding captured beliefs that exclusion might be reduced through increased awareness and education. Lack of understanding and stigma were identified as central contributors, while education was viewed as key to fostering empathy and inclusion. This supports theoretical accounts framing social difficulties in autism as arising from mismatches in mutual understanding rather than individual deficits (Milton, 2012). Together, the findings position social exclusion as both a structural and attitudinal issue.
Conclusion
The findings suggest that students recognise vulnerability arising from reliance on support and reduced social understanding. Social exclusion was understood as a developmental process shaped by cumulative social experiences, evolving support needs, and environmental influences.
Participants emphasised the role of increased understanding, awareness, and acceptance in reducing exclusion and supporting inclusive social environments. This aligns with developmental and ecological theories emphasising the role of social environments in shaping wellbeing across adulthood. At the same time, the prominence of support highlights a tension between protective approaches and recognising autonomy in later life. Future research incorporating the lived experiences of older autistic adults would strengthen developmentally informed approaches to inclusion across the autistic lifespan.
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Information Sheet
e of Stuay:

‘Baliefs and opinians relating o potential cogritive, emotional and social sfects of
Social exclusion on older people, and how these effects might be ameliorated.

Researcher

Caittin Rees (2103003@student uwtsd.ac.ub
Kimberley Walker (223081 1@student uwisd.ac.uk)

Jack Thumwood (2404573@student uwtsd.ac.uk)

Tunka Maisara Bindi Tunku Shari (2423025 @student uwtsd.sc.ui

You are invited to take part n a research project being conducted by a group of 2°*year
Psychology and Counseling students of Universiy of Wales Trnity St. Davids (UWTSD).
Before you continue t i imporant to understand why this study is being conducted and
what will be needed from you as a partcipant.

Ptease take the time {0 read the following information carefully and fee free to ask any.
Questions you desire to one of the researchers. Ask if you are unclear on certain aspects
of the research or if you would like more information. Take time to make sure you are
comfortable and wish to take part. Thank you for eading.

Purpose of research:

This research focuses on peoples’ perceptions of potential effects of social exclusion
on older people with questions relating to people with autism spectrum disorder (ASD).
This research forms part of the report assessment for the Developmental Psychology
and Individual Differences module,

‘What does taking part involve:

During this study you wil be required to provide your demographic information
consisting of your age and gender, You will also be asked several questions during a 1-1
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nterview with a researcher, This nterview will be recorded for ranscription and analysis
purposes.

Youwil be asked questions regarding your opinion, knowledge and experiences of the
resarch study title; Belisfs and opinions relating to potential cognitive, emotional and
Social effects of social exclusion on older people, and how these effects might be
‘ameliorated’, and anything that could relate to the general topic.

1fyou feel that you find discussing this topic upseting, please do not agree to take part

How long willthe study take:

This study is expected to take 15-20 minutes to complete.

Risks of participatior

Materials have been carefully chosen to limitrisks to you as a participant, but you may.
experience some mild discomfort while answering questions about social exclusion
and its effects on older people and people with ASD. To reduce this isk, you have been
made fully aware of the topic and method of study and can decide whether to
partcipate in the study or not. You also have been made aware of your fight to withdraw
atany point prior to leaving the Lab. You willalso have a lst o support resources in you.
debrief sheet which will be given to you following the completion of your nterview.

Rightto withdraw:

1fyou do choose to participate, you have the right to withdraw at any point during the
study.

Ifat any point you would like to withdraw, please tel a ressarcher and then lsave.

Data Protection:

The data used in the research will all be set to code so that it s anonymous and the data
cannot be traced back to you. Whilst you may wish to delete my data, itwillnot be:
possible to do 5o following you Leaving the Labs as your data will be anonymous and
impossible to trace. All data will be held and stored in accordance with UWTSD Data
Protection and Storage Protocol.

Ifthere are any issues or queries please do feel free to emal one of the ressarchers or
our Head of research on this project Judith Marshal (Judith. marshall@uutsd.oc.us)




image17.png
[N —————
Prifysgol Cymru e o
e e satcompus

University of Wales o

Consentform

|understand that this research study is being carried out by 2" year Psychology
Students for their Developmental Psychology assessment. Participating i this
interview willinvolve answering questions regarding belefs and opinions relating to
potential cognitive, emotional and social effects of social exclusion on older people,
and how these effects might be ameliorated.

Thisinterview will take approximately 15-20 minute to complete.

| understand that partcipation inthis nterview is voluntary, and | am free to stop the.
interview at any point and withdraw the qualiative data. | understand that once | leave
the interview environment (abs), | will not be able to withdraw my data, 3t will be
anonymised and impossible to trace. | understand that my demographic data (age and
‘genden) wil b collected.

All gata will be held anonymously and will be handled in accordance with the UWTSD
Data Protection and Storage Protocol. | am aware thatif | have concerns about the.
interview, | can discuss these concerns with the researchers at any ime during of after
the study. [understand that | will be provided with the contact details of the
researchers and the module leader at the end of the study, should | have any concerns.

|understand that the information provided by me willbe held anonymously, with a code.
assigned n place of my name. This data wil be stored in accordance with the Data
Protection Act

12150 understand that at the end of the study, | will be provided with a debrief form, a
st of support resources and the opportunity o discuss any issues with the.
researchers.
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Ifyou or someone you know have had any previous experience with ADD in older adults,
‘or do not fee! comfortable with complsting the interview that involves answering
‘questions sbout ADD in older aduts, you should not take partn this intorview.

Please also be awars that the content may be upsetting. Cortain questions may
‘encourage you to reflect on things you've been through or o the experisnces of people
close to you. Your welt-being s top priorty. Therefors, please note:

 Your participation s completing voluntary.

+ You can stop and withdraw from the study at any time, for any reason.

= Youcan skip questions f you do not wish to answer all the questions in the
interview.

Please sign here f you are happy to take part i this interview:

Name:

Date:

Module leader:

Judith Marshall Qudith.marshall@uwtsd, ac.ul

Researchers:
Caitlin Rees (2103003@student umtsd ac.u6)

Kimberley Walker (2230811 @student uwtsd.ac.uk)

Jack Thumwood (2404873@student. uwtsd.ac.ui

TunluMaisara Bint Tyoku Shari 2423926 @student uwtsd.ac.uk)
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Many thanks for your contibution.
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Interview Sheet.

Titte of Study:

Beliefs and Opinions Relating to Potential Cognitive, Emotional and Social Effects of
‘Social Exclusion on Older People, and How Thess Eifects Might Be Amelorated.

Scenario - Alan (Revised version for partiipant to read):

Alanis a 58-year-old man with autism spectrum disorder who has lved his enire e with
his parents and stil ves with his father fter his mother's death. He relies heavily on
foutine and has always needed others to make major decisions because he becomes
overwhetmed by change.

He works in a quiet data-entry job, which suits his strengths—repefitive tasks, clear
instructions, and minimal social interaction. He is reliable and accurate, but his social
communication difficulties mean he often misunderstands others, misses non-verbal
cues, and strugates in group settings. This has ed to teasing, isolation at work, and very
timited friendships.

Alan becomes anxious in noisy or unpredictable environments, and his anxiety shows
througn ties, hand-flapping, and rocking, especially when routines change of he feels

Recently, Alan has been facing significant stress in both work and home ife. A new
manager is restructuring the workplace, creating uncertainty that has increased his
anxiety and reduced his work performance. At home, his elderly father has become
unwell, and Alan i trying to cope with increased responsibilties while Losing the support
he depended on.

He is now more isolated, exhausted, and fearful—particularly worried that Social
Services might separate him from his father. With reduced routine, rising anity, and
tittle support, Alan is struggling to manage major changes in both his home and work
environments.
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terview statement:

Thank you for agresing to take part in this study. You've resd the information shest, you've
given your demographic information, and you've signed the consent form. Your
information willbe kept confidential and anonymous, and you have the rght to withdraw
untityou leave this lab area.

Do you understand? Do you have any questions? Are you still happy to continue and start
the interview?

Interview questions

1

Thinking about Alan, what doyou think makes older people particularty vulnerable
to social exclusion or isolation?

What effect, i any, could autism-awareness training in schools and workplaces
have on the experiences of someone ke Alan?

What emotional impacts, such as low mood, anxiety or loneliness, do you think
older adultslike Alan may experience when they feel socially excluded?

How do you think early social-interaction support could have shaped Alan's
development into adulthood?

In your experience, now can long-term social exclusion affect the cogitive
functioning of older aduts, such as memory, attention, or decision-making?

How does social exclusion effect an older person's ability of confidence to form
social relationships?

What kind of support, environments, or community approaches could help
reduce feelings of social exclusion and encourage older autistic adults to engage
more comfortably with others, if they choose to?

Prompts (if needed):

Can you tell me a bit more about that o give an example of what you mean?
(Encourages participants t0 expand on their answer and provide context or
experiences.)

How do you think that situation might affect an older person over time?
(Helos  explore longer-term  social, emotional, or cognitive  effects.)

Why do you think that is important or significant for older people?
(Encourages reflection on beliefs, meanings, and perceived impact.)
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ECPS5014: Developmental Psychology and Individual Differences

Scenario: Component 2 Assessment

ALAN: Older man

Autism Spectrum Disorder

Alan is a 58-year-old man with autism spectrum disorder. When he was young there
was ittle support for him and his parents to access, and his difference was not
always responded to appropriately, either in or out of school. Alan has always lived in
his parents’ house, and he continues to live with his father following the death of his
mother seven years ago. He has always relied on his parents to make important
decisions on his behalf, as he gets overwhelmed when faced with serious choices.
Alan's neighbours are familiar with his lack of face-to-face interaction, and they have
settled into a routine of merely saying “hello” to him, with no further interaction

Alan's intelligence level is slightly below average, and he has been able to obtain
‘employment n roles that require the completion of repetitive tasks that he can leam
the required range of responses to. For the past fourteen years he has held a data
entry post that allows him a quiet work environment and clear, specific step-by-step
instructions for completing his day-to-day tasks. He works quickly and accurately and
he has been praised for his work by the manager. Alan likes this environment, as he
can become upset by loud noises and many people talking at once. He feels that
being employed is an important part of adult life and feels he contributes financially
at home. He takes pride in striving to be a reliable and productive employee,
attending work on time and focusing on his tasks.

However, while Alan undertakes his routine tasks to the required standard, his social
skills are much poorer. Alan finds it difficult to understand the unspoken social rules
of different relationships, and he also has difficulty adjusting his behaviour to that
‘appropriate for different social situations. Alan tends to not notice, or not understand
nonverbal cues relating to people’s feelings, such as facial expressions, particularly
when there are several people around as this overwhelms his senses. This results in
him taking literally what people say, for example, not understanding sarcasm and
teasing in conversations. At school, this made him an easy target for mockery, and it
continues to do so in his current workplace, as o his tics and hand-flapping in
response to anxiety resulting from new situations or those he does not understand.

Conversely, a lack of attention to signs of emotional responses means that Alan does
not always realise when his own behaviour might have upset someone else. This
upset can be caused by him switching off his attention and showing a lack of
‘awareness of the presence of others who were speaking to him if the topic does not
interest him. Since childhood, his own behaviours, and those of others, have resulted
in Alan struggling to make friends and, although he has had some brief work-related
friends in the past, He has not developed any deep and enduring relationships.
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Alan’s colleagues do not invite him out after work or even to sit with them at lunch
time, as they find him effortful to attempt to talk with. Alan finds attempting to mimic
their behaviours to fitin can make him feel anxious and exhausted, and both
childhood and adult social experiences have led him to avoid unnecessary social
interactions. With no experience of romantic relationships, Alan prefers to spend time
with his father, who understands his special interests and hobbies, particularly the
model-building club he has belonged to for 17 years

Alanis currently experiencing changes in several areas of his lfe. Anew senior
manager has taken over at work with the aim of re-structuring and streamlining
operations. Alan has a strong need to know the facts of what is happening but
instead is overhearing a lot of rumour at work. He knows that there has been an
influx of young employees recently and he is afraid to ask the manager for the facts,
in case he is told he is no longer needed. He now finds his workplace unwelcoming
and has become suspicious of conversations. He has begun to spend time rocking
in his chair instead of completing his work. His tics have got worse, and he often
becomes initable at home and work.

Athome, Alan's elderly father has become ill and is requiring an increasing amount
of support from Alan to look after himself. He is no longer able to drive Alan to the
shops or to his clubs, 5o, the lack of an informal support network mean that Alan has
become more solitary and has begun to feel tired and unwell all the time. Alan's
father has suggested contacting Social Services to ask for support, particularly with
‘accessing healthcare and dealing with finances. However, Alan has become very
affaid that other people will decide to separate him and his father. Consequently, he
is now trying to cope with potentially serious changes at home and in work, when he
has relied upon a routinised life, with others taking the various decision-making
responsibilities. As a consequence of his father's llness and infirmity, Alan now
‘spends most of his time at home alone, as well as working alone in work, and he is
experiencing reduced mental stimulation and few opportunities for social
connections.
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Debriet Sheet,

Titte of Study:

Beliefs and Opinions Relating to Potential Cognitive, Emotional and Social Effects of
‘Social Exclusion on Older People, and How Thess Eifects Might Be Amelorated.

Research Tear

Kimberley Walker (2230811@student uwisd.ac.uk)
Gaittin Rees (2103003@students.uwisd ac.uk)

TupiaMaisara Bind Tupiy SHAr (2423928 @students. uwtsd.ac.uk)
Jack Thunwood (2404873@student ustsd. ac.uk)

Supervisor: Dr Judith Marshal (judith. marshall @uwtsd.ac.uk)

Thank you for your participation n this research study.

This nvestigation aims to explore what people believe about how social exclusion affects
older aduts, partcularly its potential impact on their thinking, emotions, and social
relationships. It considers the efiects on an older person with autism spectrum disorder
(ASD). It also considers which strategies, of community supports might help reduce
these negative effects and improve older people’s wellbeing.

Your data will remain confidential and in an anonymous format. I you wish to withdraw
Your data, you must do so before leaving the Lab, as once you leave, it will 0t be possible
totrace it back to you.

Al data il be held and stored in accordance with UWTSD Data Protection and Storage.
Protocol.

Ifthere are any issues or queries, please do feelfree to email one of the researchers of
our supervisor D Judith Marshal.

Some questions may have covered sensitive topics, which might have caused temporary
discomfort. Below s a st of support resources:
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Mental Health Helplines and Resources in Wales:

1.

CALL Helpline
* Helpline: 0800132737
* Operating Hours: 2477
 Website: hitps/calinelpline.org.uld
Ming Cymru Infoline
* Helpline: Call 0300 123 3393, tex: 86463 or email info@mind.org.uk
* Operating Hours: 2477
 Website:https://wwv:mind.org uk/sbout-us/mind-cymru-mindin-wales/
‘Samaritans Cymru
 Helpline: Call 116 123 or email o@samaritans.or
* Operating Hours: 24/7
 Website: hitps//www samaritans org/how-we-can-help/
Papyrus
 Helpline: Call 0800 068 4141
= Operating Hours: Monday to Friday, 10.am to 10 pm, and 2 pm o 10 pm on
weekends and bank holidays.

» Website: hitpsy/www papyrus-ukorg/

 Helpline: Call and WhatsApp Message 080880 23456, or text 07943 114
a49

+ Operating Hours: 8 am to midnight, 7 days a week

 Website: hitpsy/meic.cymru/

. Citizens Advice

* Helpline: Call 0800702 2020

 Operating Hours: 8 am to 7 pm, Monday to Friday and 9 am to 1 pm on
Saturdays. Not available on public holidays

 Website: hitpsy//wwwcitizensadvice.org.uk/wales/about.us/contact-us/

If you have any further questions or wish to discuss any issues, please contact the
researchers or the academic supervisor, D Judith Marshall.

Thank you again for your contrbution.

Kimberiey Walker, Caitlin Ress, Tunku Maisara 8inti Tunku Sharz, Jack Thunwood

- BSc Psychology and Counselling Studies.




image26.png
10

1

12

13

Participant 1

Transcription of interview.

Interview held at 13:23 on the 17.03.2026 by KW in labs.

Researcher in bold/ interviewees in plain font.

Hello, thank you for agreeing to take part in this study.

You've read the information sheet, you've given your demographic information, and you've

ned the consent form.

Your information wil be kept confidential and anonymous, and you have the right to withdraw

until you leave this lab area.

‘The title of this study is the beliefs and opinions relating to potential cognitive, emotional and

social effects of social exclusion on older people and how these effects might be ameliorated.

We are also going to be discussing a scenario of Alan, so | am going to just read you quickly the

revised version, unless you want to read it yourself.
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Participant 1

No.

Okay, Il read this quickly and then Il jump into the questions.

Areyou

ill happy to continue?

ves, please.

Okay. Do you have any questions?

No.

Okay, bri

nt. So the scenario.

Alan is a 58 year old man with autism spectrum disorder who has lived his entire life with his

mother's death.

He relies heavily on routine and has always needed others to make major decisions because he

becomes overwhelmed by change.

He works at a quiet data entry job which suits his strengths.

Repetitive tasks, clear instructions and minimal social interaction.
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Participant 1

He s reliable and accurate, but his social communication difficulties means he often

misunderstands others, misses nonverbal cues and struggles in a group setting.

This has led to teasing, isolation at work and very limited friendships.

‘Alan becomes anxious in noisy or unpredictable environments, and his anxiety shows through

tics, hand flapping and rocking, especially when routines change or he feels unsure.

Recently, Alan has been facing significant stress in both work and home I

A new manager i restructuring the workplace, creating uncertainty and has increased his anxiety

‘and reduced his work performance.

At home. His elderly father has become unwell, and Alan is trying to cope with increased

losing the support he depended on.

He is now more isolated, exhausted and fearful, particularly worried that social ser

separate him from his father.

With reduced routine risk, rising anxiety and little support, Alan is struggling to manage major

changes in his home and work environment.
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Participant 1

Okay, so question number one. Thinking about Alan, what do you think makes older people

particularly vulnerable to social exclusion or isolation?
Getting old, because obviously getting older and maybe they get less mobile so they can't.

Sorry, s it just in aduits?

Yeah, it can. It's about Alan. So with autism and older people. Yeah. Talk about both. That's fine.

No, no, no, it's fine. And I just. Alan. Yeah. And. And older adults.

Yes. | just said, thinking about Alan, what do you think makes older people particularly vulnerable

to social exclusion or isolation?
Okay. With autism.
With autism as well. Yes.

Yeah, yeah, yeah. It's just all born. Yeah, yeah. Obviously, if, you know, S6éial norms, if, like,

obiously they're [Solated because they've got autism.

NOTES

Exclusion or isolation due
tolack of mobility.

Age=Vulnerable, can’tget
out alone.

Reliant on help when
older or disabled.

Autism- understanding
social norms, i’slacking
dueto isolation or ASD?

Isolated as a result of
having ASD.
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Participant 1

going to be on his own and he.

Because he's an older dad. So that's ganng, in the long term. Gopyg make him. As he's getting older

he's ggnng,be well, Could potentially get more isolated, even more not having his dad.
Yeah.
So families and friends, like social networks, you know, we want to have that.

And like, for an older person, I think, like, getting old and maybe not having that social, having a
family network and ot be able to get out, can isolate them or even if they've got, like some illness

or dementia or, Yeah. Or even f they/re @ bit depressed, still got o shy person.

Yeah.

And they don', And they don't know how to reach out. MEBEEAEY/RE GR hEIFGWA GAIEAE/ ok

Yeah, that's great. That's good. Thank you. So question two.

Yeah.

NOTES

Alone and more isolated

once dad has gone.

Social and family networks
needed.

Old = Dementia/ Isolation/
Loss of networks/
Depression.

Unaware of how to askfor
help or whoto ask for
help.
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Participant 1

What effect, if any, could autism awareness training in schools and workplaces have on the

‘experiences of someone like Alan?

Yeah, I think it'd be a massive, ke, intervention for, like, someone like Alan with schools and maybe

‘being in the curriculum and, you know, having awareness and just.

So, yeah, they might feel it'd be a massive effect for people like Alan because people have more

Yeah.
S0 think. vea, | think it'd be great if they were to have training in schools and work placemernts.

S0 do you think that would lessen the exclusion?

Yeah, yeah, | think it would lessen. Yeah, definitely. And, you Know, there won't be somuch stigma

You know, I think t's. Yeah.

Good. S0 question three. What emotional impacts such as low mood, anxiety or loneliness do

you think older adults like Alan may experience when they feel socially excluded?

NOTES

Training would provide
people with awareness of
ASD.

Awareness=empathy/
understanding.

Agoodidea to have
training in Schools &
Work.

Less stigma = less
Exclusion
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Participant 1
vean, I think il heighten being, you kniow, being autistic as well.
I'think those. Those, like, depression would, yeah, excel. Like, be bigger, you know.

Yeah.

‘Someone who. Who hasn't got gsq, autism, because maybe we know hiow o deal with the situation

Maybe don't kind of understand it as clear. Maybe mixed communication, or they might see it

different, so they might not know how to deal with those emotions.
50 apart from depression.

Yeah.

Orisolation.

Yeah.

Is there any other emotional impact you think would happen to somebody who's older or got

autism?

NOTES

Social exclusion =
Depression.

Worseexperience for ASD
asthey are unable to deal
with it as well as ‘us’
(Neurotypical)

They can’t cope with the

negative emotions.
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Participant 1

Yeah.

Yeah do you think it would affect, maybe their self-esteem?
yeah, sorry the confidence. Yeah the Selfesteem too. Yeah so it has a massive effect. Yeah.

‘Okay that's good so we're on question four now, how do you think early social interaction

support could have shaped Alan's development into adulthood?

'Did he have early. Did he have early support?

No. I am presuming based on his situation in the scenario that Alan didn't have any early social
support so, if he did have it how would you think that would have shaped his development into

adulthood?

veah, maybe it would be. He would maybe understand social norms a bit more.

Yeah I think yeah maybe he's been. And having older parents maybe he's from a. From @ home that

e, you know, ot street wise. | don't know like a different generation. Yeah, maybe yeah.

NOTES

Increase of anxiety &
depression would resultin
an increase of solation —
Catch22.

Self-esteem, confidence all
massively affected.

Social norms= less
isolation, more acceptance
fromothers.

Classed as ‘Not treet
Wise - not able tolook
after himself or lack social
awareness, could be  risk,
needing looking after,
makes bad judgements.
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Participant 1

ves. 5o maybe if he had earler ke intervention maybe know social,social norms so you know how
tomaybe socialize more and yeah.

ot kind of it in but you. Yeah. Build on s confidence, you know.
Yeah, that sounds great. Question five.

In your experience how can long term social exclusion affect the cognitive functioning of older

adults?

50 memory, attention or decision making for example.

NOTES

Build confidence and
learning social norms:
less exclusion and more
acceptance.

Isolation= Alzheimer’s,
inability to use cognition,
loss of confidence.

Loneliness = depression.
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Participant 1
Yeah, 1 do. think it could affect their memory f they're not communicating.

Yeah, | don't think you'd be doing much decision making.

I you're not going out anywhere. You're probably deciding what put on the telly, and you're

probably doing that repetitively.
Or maybe they don't watch telly. Maybe they just, you know, we don't know if that person can read.

S0 they might not even be able to read. Maybe they've ot no family. Miaybe their family did they
shopping for them. 5o they don't go out. They're locking in social skils. Confidence, you know. veah.

So. And. Yeah, and maybe like environment change, you know.

Yeah, yeah, that's good. And like, you know) their attention could be, you know, not functioning the

Okay, we'll move on to question six. Two more and then we'll be done. Right. You're doing

I, honestly.

Okay.

How does social exclusion affect an older person's ability or confidence to form social

NOTES

Lack of communication
‘would resultin memory
issues.

Decision makingis lacking
due to no practical need
for it — in the house alone
— repetition.

Alone = lack of family.
support. Expectations that
the family will help.

Take away their
responsibilities therefore
lacking in social norms,
attention span and
confidence, results in
isolation, depression and
loneliness.
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Participant 1

relationships?

S0 that's specifically older person now, not relating to Alan, just in general.

Older people, how does social exclusion affect their ability or confidence to form social

relationships?

Veah, I think if they've been isolated for so long, they probably, like, don't know how to socialize or,
you know, and lacking in confidence again and might have a bit of anxiety with it then.

And it can lead to other things like panic attacks and yeah.

Yeah, that's great. So we're on the last question now. You've done really well. And then I will

leave you alone. Okay. You're doing really well. Honestly, really wel

What kind of support environments or community approaches could help reduce feelings of
social exclusion and encourage older autistic adults to engage more comfortably with others if

they chose to?

1 know, | know. Wiaybelike day centers. veah, yeah, yeah, obviously I know there's day centers.

Yeah, it's like social groups, charities, maybe like advocates who can, you know, give referrals for

NOTES

social exclusion leads to a
lack of social abilities.
Impossibleto get out of,
circle of one lead's to the
other.

Anxiety can lead to panic
attacksand need for more
help.

Day centres, Charities,
Advocatesgive
environments that
encourage socializing and
reduce exclusion.
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Participant 1
Isit for adults with. Yeah, to encourage older autistic adults to engage with others.

Yeah. To cage. S0 they might have, you know. Yeah. Like @ community thing, you know.
Do you have an example of anything that you can think of?

Yeah, I, My nephew, he goes to like a day center. He's in college and he goes to it. He's going to be

coming to the end of college now so he's going to be going to a day center.

0 whether you willlike iteract with older adults with autism, which he's ooking very forward to,

Oh, right, okay.

Yeah, so I think it's great like stuff like that, you know.

NOTES

Group the solated or ASD
adults together. Suggests
need for specialised
support. Creating their
own community.

Importanttogive
‘opportunities for adults.
with ASDto interact early
on, building on social skills

and encouraging self-

esteem.

Personal experiences —
nephew with ASD.
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Participant 1

Do you think it's having a positive effect on hi

100% and it's where it's somewhere where he can feel relaxed and be his authentic self and not

have to worry.

And you think if he didn't have that now and he became an older person with autism.

Yeah.

Do you think that would have an effect on him?

I think, yeah, I think he wouldn't be as the more confident person that he is, you know and he's very

like he's just started his own little ik tok page so he's really confident putting it out there, you know.

S0 yeah, I think and saying that maybe like social media islike @ good like influence on it as well, you

know, like | think in getting rid of that stigma now s well.

S0 yeah, and it's a part of being different. Like he knows there's other people out there who've got
the same disability as him and maybe if they're ust only on the Internet or on TikTok, you know, it's

like sharing the same awarenesses and the same experiences that they may might have had.

NOTES

Positive effect as the
environment created gives
him space to be himself —
relaxing him and lack of
pressure and worry.

Morelikely to hide away,
self-exclude, be ashamed
of himself, lack
confidence.

He is confidentand
authentic due to being
accepted in previous
environments.

Social media as a tool to
getrid of stigma attached
to AsDand to share
experiences —not alone.
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Participant 1

Ithink that's great. veah.

Well, thank you very much. It's come to an end now. Yeah, you did really, You can

relax now. This is your debrief sheet.

You can take this

you. You've got all of our is on there, too.

And remember, you've still got the right to withdraw until we leave the lab. o take that with

Yyou. And thank you very much again for being a part of it.

Thank you.

NOTES

Safe social interaction —

online. Boundaries and
spacegiven online.

The more others knowthe
more likely theyare to
accept people that are
different to them
(normal).

There's a need for those
with ASDto be included
and accepted in society —
more awareness of AS
‘would mean less isolation
and exclusion.
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Focus group with one participant, focusing on the beliefs and opinions relating to potential cognitive, emotional and social effects of social exclusion on

older people and how these effects may be ameliorated.

Key: Interviewer in bold/interviewees in plain font

Cai

Hello, my nam

1am a level 2 psychology, criminology student. 'm currently doing a

data collection for one of my modules. 5o thank you for coming in

No problem

I'm just going to introduce the title of the study quickly. So today we'll be focusing on the

beliefs and opi

ions relating to potential cognitive, emotional and social effects of social

rated.

exclusion on older people and how these effects may be ame
S01'm just going to give you the information sheets

Thank you.

501if you want to have a quick read of that.
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‘And then when you finish with the information sheet, Il give you the demographic data sheet.

Yeah, all sounds good.

OK, brilliant. Well, if you could just sign this demographic data sheet for me.

Just sign your name there.

Yep, fine.

‘Thank you so much. Next, I'm just going to quickly give you a consent form. This s just to tell

you about everything that's going to be happening in the study today. If you're happy to

g0 ahead with the interview. Just sign your name, signature and the date and then yeah. Thank

you. Just to let you know, only 1 will know that you've, that I'm interviewing you today. All of

my other researchers will only see a transcription which will be anonymized.

‘same with my module lead as well

Yeah, got it. Thank you.

Okay, are you happy to continue with the questions?

Yes, no problem.
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Lovely. Okay, so like I said at the start, I'll just repeat. Title of study, beliefs and opinions
relating to potential cognitive and emotional and social effects of social exclusion

on older people and how these may be ameliorated.

50 throughout the questions, if you have any questions for me, just let me know, interrupt me,

do what you need to do.

Yep.

S0 we'll start off, I'm just going to quickly read you a scenario. The scenario is based on a man

called Alan. Alan is not his real name.

‘anonymous. So again, if you have any questions after this, just let me know. So Alan is a 58 year |

old man with autism spectrum disorder who has lived his entire life with his parents and st

lives with his father after his mother's death. He relies heavily on his routine.

and has always needed others to make major decisions because he becomes overwhelmed by

change. He works in a quiet data entry job, which shoots his strengths, repetitive tasks, clear

structions and minimal soci n. He s reliable and accurate, but his social

era
communication difficulties mean he often misunderstands others.

‘misses non-verbal cues and struggles in group settings. This has led to teasing, isolation at work

‘and very limited friendships. Alan becomes anxious and nosy.

anxiety shows through tics, hand flapping and

nausea or unpredictable environments and
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rocking, especially when rout

e changes or he feels unsure. Recently, Alan has been facing
significant stress in both work and home life.
A new manager is restricting the workplace, creating uncertainty that has increased his anxiety

‘and has reduced his work performance. At home, his elderly father has become unwell and

Alan s trying to cope with increased respons s while losing the support he depended on.

He is now more isolated, exhausted and fearful, but particularly worried that social services
might separate him from his father. With reduced routine, rising anxiety and little support, Alan

is struggling to manage major changes in both his home and work environments

50 now that I've gone through that, | just want to thank you for agreeing to take part in the

study.

No worries at all.

You've read the information sheet, given your demographic information and you've signed the

consent form.

Mha.

Your information will be kept confidential and anonymous and you have the right to withdraw

until you leave this lab area.
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Mha.

Do you understand? Do you have any questions? Are you still happy to take part in this

interview?

Yeah, no questions and yeah, happy to take part.

Perfect. So the first question, thinking about Alan, what do you think makes older people

particularly vulnerable to social exclusion or isolation?

I think especially n this day and age, if you're an older person with autism, it's very much when
You were growing up, ESTNESHIUREaI 8 IHINEGUKAOWNONEI01 the REUroaergent
[EISHGRSNNERE. | think, at this day and age, if you're kind of in your 505, etc., you kind of just
o0ked st ke they used to think people were special o, you know, additional needs. They don't
necessarily see the disorder, they just see someone who isn't ‘formal by society standards

What's the rest of the question?

o thinking about Alan, what do you think makes older people particularly vulnerable to social

exclusion or isolation?

Yean, and | think, again, from that kind oflike that labelling of people, I think this day and age, it's

IMore awareness of ASD now

[than before.

Istigma attached to being
ldisabled or different — Not

INormalt

lLabelling people different
Imakes it harder to
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Ve GEUI toNInaIOk MRS HENAE BRVWAY] v<ah. | think everything to be on a computer screen,
501t kind of... you know, somebody who's grown up, ived with his parents his whole life and is
losing some of that support. I think it can be difficult. FSUIKNOWATNOUCANGRVEEsEREsUo]
eSS oUreinalotVenvlisolateal And again, a lot of it is back in the day, there was no kind
of care for people. [NaSIUSEMURISNOIIAONGOKEAISHEROU! | think l0sing your mum then is kind

of one thing, but to be seeing your dad going through it it must be really kind of stressful for

them. You know, particularly Alan, like he said, he's kind oflosing the social aspect of things by his

Okay, amazing, thank you. Moving on to question two, what effect, if any, could autism

ing in schools and workplaces have on the experiences of someone like Alan?

I'think it could have a massive effect to be fair. | iiikEWaEHESSISIproBaBIparoNthelnaIol
ek i oinaloraceeptancs and kind of like, not even just acceptance, but just kind of like
Knowing that there are people who, [IEHEESEETREVNEEONEER RS SaUERER
doesn't mean that there are any less of an impact or kind of like they shouldn't be included. |
think a lot of the time it's very much, | think in schools that some people say that maybe you

should start from year  and onwards and say,

Iy, | think in primary schools it needs to

E ing.

like you have to have maths, GCSE and English these days to be able to kind of get a job. Whereas

s at least part of the discussion. You know, when you think about i, it's kind of

[Hard to make friends in this

lera due to internet.
lLosing support of parents, lack|
lof someone to help you get

lout = more isolation.

lPressure on Alan due to dad

g older, having to hold

ldown

is job = vulnerable.

|Awareness s the key to

lacceptance.

ust because they're different
[doesn’t mean they can be

cluded.
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lly with maths, | think you've got computers these days, you've got software, you've gota

phone. Do you really need to know how to do long division or all of this when everything's so
accessible online? 1 kind of think to mysel, EEEiaIOMENOUNEIREN KhINKIES MoreIpernent

I think that's the thing is that, you know, you kind of need to understand if they're more than the

disability or the actions that they display. It's like, you know, autism, even like the colour of your

skin, | think if children are taught from an early age that doesn't matter what colour

Vour sin's or what disorder youve been diagnosed with, EiEREGCVREIGHBGEENESRERAME

Could you give me an example of why you think that

people learning?

ke, for example, if they have lessons from a younger age of, you know, ASD

or other disabil

ies, how do you think that could be significant for older people?

I'think it just provides them with a little bit more opportunity. It's kind of like, Iy, if people
oeraonNSomEoNENHOBONASD) So i, you know, whereas before, you know, we don't
e ke, o my God, they've got auism, 1 don's el knows how 0 deslwith thrn I ki of e,

[More need for education in

ind

jual differences.

|Acceptance of each other
lcomes from understanding —
[take the time to teach

ldifferences are normal.

|similar exclusion to Racism.

INarrow minded people

lhaven’t had the opportunity

[to lear about Neurodivergent]

lpeople.

IMore ikely to accept and try

[to interact with someone with|
|asD if given the
lencouragement from a young

lage.
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and they'd actually be really appreciated with that. | mean, yeah, by all means, some people
probably who have it as an old driver and they like their own company, but don'tjust assume that

just because they've got autism, they only want to have their sales or company. It's kind of like,
well, speak to them, see what they say and then take tfrom there FGHUSERAEESHRER

Brilliant, thank you 50 much. Moving on to question three, what emotional impacts, such as
low mood, depressor loneliness, do you think older adults like Alan may experience when they

feel socially excluded?

o be honest with you, a bit of all of them, it's like, you know, yes, by all means, you know, some
people do ke their own company, perhaps they're fascinated with a certain subject, they might
like doing things, but... think, especially older adults now, it's kind of like without the education
back in the day that they were younger, they're much more likely to kind of feel like, JSUIKNOW

It's going to make them feel isolated and that that fear of rejection is kind of like, well, actually,

Yeah.

INo need to treat them
(differently if you have the

|awareness of the differences.

IDon't judge a book by it's

lcover!

lLow mood, anxiety and
lloneliness expected in older
[adults with ASD as the society

[was less accepting of them.

lLack of motivation to keep
[trying to include themselves
[when they've had a lifetime of]
lexclusion.

[Rejection and bullying can
lhave lasting effects on your
[future needs & wants.
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I feel like you made a really good point there with when like older adults were younger because

it was in a ifferentlike St Deriod, Vou kiow,different sodietal norms: 5o  think that was a
ly g0
50 yeah, anything else?

point to make and how it'slike the world is changing now compared to how it was.

o, ke you 5219, | think in years to come, you know, hopefly peole with autism will have

 Thank you for that.

Question 4, how do you think early, sorry, let me repeat that. How do you think early st

intera

n support could have shaped Alan's development into adulthood?

Yeah, again, | think, you know, [ETENESNNORIONH G ES Daro thISIINaIo SEBtUSU0]
115 ke, if he had support around him or people who, you know, you don't always have to go to a

Yeah, d

initely.

(can prefer to be alone rather
[than be rejected/ teased or

lexcluded.

Isocial Norms are different

Inow.

|A new Generation leads to.a
Inew hope of acceptance for

[those with ASD.

[start now to make positive
[changes for future generations|

lof Neurodivergent people.

IMore opportunity and

lencouragement to socialising
[would improve his social skills

Inow.
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1'd love to just kind of see, you know, back in the day, f there would be more acceptance that,
You know what, you can be part of the Scouts, the Brownies, allof those kind of organisations
that people think, well, you've got to be a certain person to do it. ESiGIBEINICENTHEreWere
[BRSRISUESAIEILB! They should kind of be available regardless of where you are on that spectrum,
you go to a club with someone who's got nothing | say wrong with them, BUEINNOUNEYEsIor
Actually, you should be able to go to like the summer holidays, camps, or activities that just
everybody goes to, and yes, yeah, you know, ike, not  SFEGIBISCHOOI IS RNINEIEaREHEUSTHE
sure kind of they just want to be part of society, not part of a group in society. Yean.

nt, pretty good points there.

Number 5, in your experience, how can long-term social exclusion affect the cognitive

fung

ing of older adults, such as memory, attention or deci

1 think everything's kind of tied . | FRKINOUNENOINIErACHNENENOUEN DEOPIE VOUTEIOY
ESHHREGHENEOpIESBOSIBNEN o s ke, well, actually,

f you don't have anybody kind of

[More important to offer clubs
[for those who are interested
in the same things, not offer a
lclub for those with ASD and
[then they're already excluded

|- exemplifying their

[society thinks having ASD
Imeans something is wrong

land that it’s normal to exclude]

[those that aren’t normal.

Isolated by the very
insti

[Labelled from a young age and|
[that sticks with them

[throughout their ives.





image50.png
P
215
216
217
218
219
220
m
2
23
24
25
26
227
28
29
230
231
232
233
234
235

bothering with you, how can you ever learn anything new? It's very much kind of like, you know,
he lived at home all hislife, it says, with his mum and dad. You know, Alan’s quite old himself, so
his parents have obviously got their own views on things. And | think iitROUGKINGIOTMNENIH

youfeel like you don't belong i certain aspects. And, you know, kind of cognitively, actually, how

Yeah.

You knox, when you're asked to make a ife-changing decision, a ot of people have got friends to

[B8&R You haven't got something to say to you.
Yeah, | get what you're saying.

And it's quite sad really, at the end of the day, we all kind of bounce off one another. If you
haven't got people to o that with, you also haven't got people to tell you when you're doing
something that might be inappropriate, saying something that actually, you can't say that in thi

g Whereas like, well, if EIBBHentS IONEXaRIpIE) STeIEoteaINIacs Bnale bee

day.

[Narrow minded view of the

[world if you lack intera

|with others.

[Take on the views of our care
|givers rather than being given
|a wide range of information
[and allowed to make your

lown judgements.

[Exclusion can affect your view

lof the world.
lUnaware of repercussions of
ldecisions if they are unaware

lof how the world works.

lLack of social interaction = less|

Ipeople to discuss deci
[with. The need for

lsocialisation and friends.
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brought up only around them, then someone may end up being that way. Wheress s not

intentional and it's not to be nasty, it's just what they know. Yeah, just what he's used to, yeah.

And 2gain, | think the decision making, it's difficult enough as an adult these days to make  big

Amazing, thank you.

Number 6, how does social exclusion affect an older person's ability or confidence to form

social relationships?

| think ties in a bit with the other one. Again, [ UEEEINAS SRS RERETERENAIRE
fiiEAEST Nobody's interested or every time | want to, nobody invites me out or you know, I'm
even sitting on my own at lunch to kind of eat. It's like, | think iESaaNNEAS tahatbecomes
‘And as much as you may want to make new friends, t's kind of like, “oh, why put myself out
there?”. Kind of, why would 1 put my head on the chopping block, 50 to speak, when actually.(m
[USHEGREEEIBUEREAEHGNIEasEd o . So yeah, | think ivs... ESRNEWOUGIEAISHECEVOU!

[Parents views may be

iprinted on the child as they

lare unaware of others®

lopinions.

|Autism = overwhelmed. More

icult to make deci

IMore conversations = better

Imemory.

|atways excluded —more likely
[to expect the same treatment

[from others'
[The norm is being isolated and|
lexcluded — would be more

lunusual to be accepted.

[What's the point?
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people see and they don' actualy.ses the person behind that. 50 fo me, it viould be a ot ke
ing of al. | struggle to make friends now as an adul, but as an adult with autism, | think they'd
they may feellike they're different as well, not just other peopl like seeing the diferently. so
yeah.

That's a really good point. Thank you.

Last question. Okay. What kind of support environments or community approaches could help
reduce the feelings of social exclusion? Sorry, what kind of support environments or
community approaches could help reduce the feelings of social exclusion and encourage older

autistic adults to engage more comfortably with others if they choose to?

| think again, it al kind of tes in with BRERERERE ts kind of, NSNS EOTEESEN R ARt
EEIEAIBEENEIEsMEleRaRge] It kind of goes back a lttle bit to what | said about like clubs and
groups. It doesn't always have to be a group for people with autism. Sometimes you may want to

skills to make friends or start

socialising.
[Ticks — Can affect the way
lothers perceive them —

Ihighlighting they are different.

[They are aware they are

(different. Labelled as Au
[They feel different — self-
|awareness — they think they

[won't it in.

[society need to raise
|awareness of AsD by

olvement.

[should be included in any
leroup — not just offered

lgroups aimed at AsD.
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Ithink, yeah, like 1 said, EGTMURIGIBPPIOACHES] | think, again, it's just more kind of like
promation of and, you know, any skill set, any gender, any needs kind of welcome. EGNERINKIBUL
EazinganaNoUREVERGIGBIAIE! Do you know what? I'd love to have played rugby and football
but even as someone who hasn't got those additional needs, [HidNEEROVIBBEcaUSSNSTITENR

Yes, yeah.

Whereas it's kind of like, you know, I'd love to be on a team and just go and enjoy, no matter how
good or bad I am at something. [ESERENGIEENEOHWENTIESIikelbad Stsomethingdossnt

Yeah, yeah.

‘You know, all abilities should be encouraged to kind of get out and do stuff. Yeah. So yeah, IGHE
B aESE SEERERHIERHE) <ould they say, as welcome, rather than always
thinking, well, because they got this, it wouldn't work. You know, HSTEKeRNOSEUaEMEnts

Icommunity/ society —
lexcluded by ot being good

lenough.

(cant just do something for

[the enjoyment, must be good

lor you are ridiculed.

[societal issue of acceptance.

|should be encouraged to do
[what you want regardless of
[whether you are talented in it

lor not.

[society be more accepting in

lgeneral and have more

lconsideration for those

lad

ional needs.
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iant, thank you so much. That wraps up our questions now. I'm just going to give you a

quick debrief form.

Okay, thank you.

501just want to just quickly repeat that you are happy with, you know, me using your

information and your answers for this research study?

Yeah.

Yeah, If there's any issues or queries, please do feel free to contact me or the supervisor.

Al the information is on your debrief sheets, along with some boxes for you to tick.

But yeah, thank you ag:

No worries, thank you.

[ASD doesn’t equate to a lack
lof abi

[stigma around ASD and being
luncapable.
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