Throughout this essay, I  will identify a target from my placement school and develop a school community project. In this essay I will evaluate how different schools in Wales engage with their local communities by researching examples of good practice, to develop my knowledge and understanding of how schools meet the needs of the community.  The school community project will provide a range of rich learning opportunities where the pupils will be stimulated in meeting the four purposes of the curriculum which are necessary in preparing the pupils for the future. 

The primary school that will be focused on is in a small village in Wales. School X is a small English medium school with roughly 115 pupils from the ages of three to eleven. The number of pupils eligible for free school meals is roughly 25%, this is above the national average of 19% (Estyn, 2017). The number of pupils who have additional learning needs is also above the national average of 25% with approximately 30% of pupils. There are only a small number of pupils from ethnic minority backgrounds. No pupils from this school speak Welsh as their first language. School X celebrate diversity by ensuring that pupils get opportunities to learn about different religions, cultures and the rights of children. School X have strong links with other schools in their cluster and take part in shared improvement activities (Estyn, 2017). School X also has effective partnerships with their community, which is used in order to enhance learning experiences for the pupils. The school do not have many links within their local community as the school is located in a small village. The school choir have attended their local church on special occasions such as remembrance day and also have links with the pupils’ family through a stay and play scheme and school concerts. This project will help the school have greater community links which will be used to benefit the pupils learning and experience. 

This community project will be implemented for KS2. The focus for developing the school community project is to promote and encourage a more eco-friendly and sustainable school. The student teacher recognised during their time on placement that many pupils didn’t have much knowledge on the importance of sustainability and caring for their world. Therefore a school community project will be implemented which will aim to enhance the learners knowledge and understanding on sustainability.  According to Ashrad (2012, p.3) teachers who are involved with social justice issues are more likely to provide pupils a better academically rigorous education. School X and the local council will on this project together. In Successful Futures, Donaldson (2015) states that pupils should have the opportunities to experience stimulating environments in order to fully engages with their learning. The pupils will be able to explore their ideas by working alongside peers and members of the community, which will give the pupils a “clear sense of purpose to construct meaning” (Donaldson, 2015, p.66).

In education, pupils need to be prepared for their future and for working in a global society. Education for Sustainable Development and Global Citizenship (ESDGC) is an ethos that should be embedded throughout teaching and learning in schools (Welsh Assembly Government, 2008). ESDGC is a holistic approach for teaching which will equip pupils for their futures, developing their knowledge, values and attitudes towards our environment. The Brundtland Report (1987, p.37) defines EDS as the “development that meets the needs of the present without compromising the ability of future generations to meet their own needs''. Griggs and Hughes (2018) state that ESD aims to empower individuals to change the way they work and think to work towards and create a more sustainable future. Furthermore, according Griggs and Hughes (2018) Education for Global Citizenship is centred around the global forces that shape the world. 

The humanities area of learning (AoLE) can support ESDGC in schools as it can encourage pupils to engage with crucial issues that we are facing in the world, “including sustainability and social change” (Welsh Government, 2020). This AoLE is central for pupils to become “ethically informed citizens around Wales”  (Donaldson, 2015, p.30). Humanities will help pupils understand the diversity of experiences that people experience globally. This AoLE has direct relevance to each pupils’ lives as it focuses on their environment and communities and helps them develop a deeper understanding about the word around them (Griggs, 2015). The school community project will encourage learners to reflect upon their decisions and impact of their actions that may affect their communities. This project will give pupils the opportunity to explore their local community which will help foster the pupils a sense of place and well-being (Welsh Government, 2020). Furthermore, Griggs (2010) implies that the humanities AoLE will assist pupils in developing knowledge about their own place and identity in the world, feeling a sense of value can play a huge part in increasing pupils’ levels of wellbeing.

The Well-being and Future Generations Act Wales (2015, p.3) identifies the importance of aiming to “improve the social, economic, environmental and cultural wellbeing of Wales”. This act will help and encourage individuals to think about long-term issues we face globally and in Wales. In Wales we are facing many issues such as poverty, health inequalities and climate change, it is crucial to teach pupils the effects these can have on individuals and how we can tackle these issues together. 

Working with the each other in the community will help create a more sustainable environment that each individual wants to be part of both now and in the future. Therefore it is crucial that School X has effective links with the community in order for this project to be effective. The Future Generation Act (Welsh Government, 2015) ensures that everyone is working together towards the same vision through a breakdown of seven wellbeing goals. One of these goals is to encourage a globally responsible Wales whereas other goals aims also want to make Wales healthier, more equal and resilient. To ensure that pupils behaviours and visions aim to benefit the future it is crucial that the pupils wellbeing and mental health are increased and this can be supported throughout school. According to the Welsh Government (2016, p.5) “sustainable development is the process of improving well-being. If we do not work collaboratively with one another then we limit our potential to improve the wellbeing of individuals in Wales”.

This act will also help pupils change their behaviours and choices so that they will want to do anything to improve the social, environmental and cultural wellbeing of local communities and Wales (Welsh Government, 2015).  Furthermore, Beames et al (2012,  p.31) states that teachers cannot force pupils to adopt certain behaviours, however they play a key role in helping pupils develop values to allow them to make their own choices.

Throughout the school community project the pupils will be given opportunities to explore working in collaboration with one another to look at ways to prevent issues from occurring and develop a more sustainable community. The pupils will understand the importance of working in collaboration with the wider community in order to help achieve a more sustainable environment. Pupils need to develop their knowledge and understanding of different environments and recognise that “there are disagreements over how these are best managed, sustained and improved” (Griggs, 2010, p.209).


The aim of this project is to develop and foster the pupils knowledge on sustainability and how their actions can have positive or negative impacts on their community. Developing the pupils knowledge on this topic will help the pupils change their behaviour and visions towards improving the social and environmental factors of local communities and work towards achieving a more sustainable environment (Welsh, Government, 2015). 

The intended outcome for this school project is to help contribute to developing a more sustainable local community. When developing this school project idea, funding will be considered.  To ensure that the school community project is inclusive to all learners the headteacher, teacher and the local council will plan carefully and systematically to promote equality and to meet the needs of all learners. OFSTED defines an inclusive school as one in which “the teaching and learning, achievements, attitudes and well-being of every young person matter” (Department for Education and Skills, 2001, p.3). The teachers need to be aware of all the diverse needs of all the pupils in the school to ensure that they can all participate in the project. According to Vygotsky, the zone of proximal development refers to the gap between what a pupil can achieve independently and what they could potentially do with the help of the more knowledgeable other (McLeod, 2018). For this project the pupils will be paired up in mixed ability partners. This will allow the pupils to scaffold their knowledge with one another, “which plays a fundamental role in the development of cognition”(Grigg, 2010, p.115).  Vygotsky (cited in Grigg, 2010) believes that it is more beneficial to have pupils work with a peer at a slightly higher level than themselves. 

 In KS2 there are a number of pupils from deprived backgrounds. Ashrad et al (2012, p.145) states that “poverty particularly affects children in lone parent families and those whose parents are unemployed”. These pupils may not have had opportunities to go on school trips or had experience in their local environment. This whole school project will be inclusive to these learners as there will be no additional costs for the pupils. Whitney (2008) strongly implies that attention should be paid to each pupils’ needs, to support their education and wellbeing. 

A member of the schools local council will attend an assembly to explain the project to the pupils and explain the positive effects and outcomes that this can have on the community. As the school have some links with the local community there will be no charge. The pupils will participate in a competition for the best poster to help raise awareness on the negative impacts that littering has on environment and the council will choose the best poster to display around the community. PUPIL ENGAGEMENT?

As part of the school community project the pupils in KS2 will be given the opportunity to go litter picking once a week in their local environment. The class teacher and TA will supervise their class during the litter pick. This will give the pupils a chance to engage in a wide range of stimulating experiences, which will help engage pupils in their learning. Learning outside the classroom can be seen as a tool for teaching and learning. All AoLE’s can be utilised outdoors to help improve the pupils’ engagement in learning by making it fun and hands on (Waite, 2017).  All pupils and members of the community can contribute to developing a more sustainable community by making small but significant changes in their daily lives. 

Barnes (2011, p.1) implies that “our experiences of the world are cross-curricular”. To develop the pupils knowledge and understanding on their environment, the pupils need to visualise it from multiple perspective, through real-life and indirect experiences (Grigg, 2010).  Additionally, Grigg (2010, p.209) suggests that a child’s understanding of place and the world around them is heavily influenced through play, exploring and first-hand experiences. Teachers need to be aware that for some pupils, a walk around the local environment will be a new experience. Therefore providing the pupils with the opportunity to explore their local community will help the children gather greater insight on what plans can be put in place to improve the environment.  Beames et al (2012) suggests that pupils engaging with outdoor learning is necessary in order for the pupils to develop their critical reasoning skills and personal decision making for sustainable development. The pupils will create tally charts to record the different types of litter found, they will complete these weekly to measure the impact that the school project has had on the community. They will work collaboratively to help reduce the amount of litter in their local area.  

The pupils will have lessons and assemblies on the negative impact littering has on the economy and at the end of each assembly the pupils will think of ideas to help reduce the amount of littering in the community. The pupils will be taught how littering can have  major impacts on the community such as danger to public health, serious damage to waterways and endangering, or even killing wildlife (Eco Schools, 2019). 

The United Nations on the rights of the Child (Unicef, n.d) draw attention to the importance of pupil participation. Article 12 identifies that “every child has the right to express their views and feelings and wishes in all matters affecting them”. Taking into account the pupils’ voice and their opinions can help increasing a sense of social inclusion and citizenship which has positive effects on the pupils wellbeing (Barnes, 2015). 

The pupils will also engage in outdoor learning by growing their own vegetable garden on the school grounds. This will develop the pupils’ curiosity, teamwork skills, critical thinking and even their responsibility. Pupils are curious and should be given memorable opportunities to explore the natural environment (MANIFESTO, 2011). Gardening can provide different forms of engagement for the pupils, including planting, maintaining the garden and preparing the food. The advantages of growing their own food, will result in less food packaging materials being used. This will also reduce the amount of harmful chemicals that pollute the environment which is caused by waste. This awareness and understanding, linked with learning, will help pupils develop a sense of appreciation for the natural environment. Learning outdoors will aim to encourage the pupils to recognise the importance of the environment and understand that their actions such as recycling and waste and consumption can help improve or damage their environment (Welsh Assesmbly Government, 2008).  Kolb (1984, p.38) implies that “learning is the process whereby knowledge is created through experience”. Similarly, Piaget’s theory suggests that cognitive development is the process of environmental interaction (McLeod, 2018). Throughout the school community project, the pupils will experience hands on active learning in their local community, this will make learning more engaging and relevant to the pupils (MANIFESTO, 2011). Piaget also states that children will learn best through actively exploring. The pupils will explore and develop an understanding of the benefits from growing their own vegetables and how this can contribute to a more sustainable school.  Often, the most memorable learning experiences are from learning outdoors, this  can help pupils to make sense of the world around them (MANIFESTO, 2011). The Wellbeing of Future Generations Act (2015) recognised the need for support from other expert input, therefore any carers who have knowledge on gardening will be welcomed into the school to share their knowledge with the pupils. To help develop a sense of community in the school, Manifesto (2011) found that bringing carers into schools will help enrich the pupils’ learning experiences and can add value to their learning. 

School A in an Estyn report, measured the impact of their project through analysing both parent and pupil questionnaires as this is a quick and easy way of collecting data. One of their main findings was that the pupils enjoy learning outdoors and this also increases the pupils’ awareness of the environment. School A also found that learning outdoors can encourage skill such as problem solving (Estyn, 2019). Estyn states that the pupils enjoy learning outdoors and this also increases the pupils’ awareness of the environment. School A identified that learning outdoors has had a positive impact on the pupils attitudes towards learning and their wellbeing. The school community project will help engage the pupils with their learning as they will experience new hands on learning opportunities. Litter picking weekly and growing a vegetable garden will help increase the awareness on the importance of caring for the community and how they can contribute towards creating a more sustainable environment. These activities will stimulate the pupils thinking skills and will help them think about the importance of the project. 

After reflecting on this good practise report, school X will measure the impact of the school community project by giving the pupils questionnaires before implementing the project. The aim of these questionnaires will be to gather information on the pupils’ knowledge on sustainability and the importance of caring for our environment.  The British Educational Research Association state that all research should be conducted in an ethical approach (BERA, 2018). The teacher will ensure that pupils’ are treated fairly, in recognition of their rights. To ensure that the questionnaire is accessible to all pupils, the teacher will be mindful of the diversity in the classroom. Some pupil may not understand the questions, therefore the class teacher will explain the questions beforehand.  Denscombe (2014) states that one disadvantage of using questionnaires is the cost. Therefore, the teacher will use online questionnaires as Denscombe (2014) believes that this is a virtually free and cheap way of gathering data. This will avoid any unnecessary costs. The pupils and the teacher will reflect back on their questionnaires towards the end of the school project. The pupils will prepare presentations on what they have learnt throughout the school project and why it is important to look after the environment. The pupils will share their presentation with their carers during an assembly where they can pass on their knowledge and understanding. The standards of the pupils work and their ability to present their knowledge will be one way to determine whether the project has been successful or not. 
Another Estyn (2018) good practice report measured the impact on developing innovative learning experiences and found that inclusive learning is core to school B’s success. School B believe that effective working relationships between members of the wider community, the pupils and the staff can contribute towards a highly inclusive environment which meets the needs of all learners, based on care and respect (Estyn, 2018). This good practice report also states that pupil voice help promote integration throughout the school. During School X community project the pupils will have the opportunity to explain their views and feelings on sustainability and their ideas will be taken into account in order to help improve their local environment. School B has an emphasis on charity work as they state it has been very beneficial in developing global citizenship (Estyn, 2018). Therefore the pupils in school X will be volunteering to litter pick in their community, this will aim to promote global citizenship. The good practise report states that pupils have positive attitudes towards learning and the inclusivity help pupils feel like valued members of the community (Estyn, 2018). School X will ensure that the pupils feel like they are valued in their community as the pupils will be getting praised for their hard work. The inclusivity and new learning experiences outdoors will enhance the pupils learning and aim to developing positive attitudes towards their education.

School C’s Estyn good practice report implies that pupils should experience all types of learning so that pupils participate in real life learning experiences in order to develop into responsible adults (Estyn, 2017). After measuring the impact that school C’s project had, they found that the pupils developed a variety of skills and made relationships with a range of people. 


After creating and analysing a SWOT analysis on the school community project, one strength identified was learning outdoors as this will help encourage engagement and enhance the pupils’ learning opportunities. Giving the pupils the opportunity to learn outdoors in their local community, and grow their own vegetable garden will help develop their responsibility preparing them for their adulthood. School C discovered that the pupils developed a range of skills through engaging in authentic learning. The pupils in school X will be given the opportunity to communicate with a variety of audiences, such as the local council, carers, teachers and their peers. This will help the pupils develop mature skills such as communication skills, reflection and critical thinking, which will help benefit the pupils in the future. 

An opportunity identified from the SWOT analysis was that the school community project will help develop the four purposes of the curriculum. The school community project will help prepare the pupils to become “ethically, informed citizens who are knowledgeable about their culture, community and the world” (Donaldson, 2015, p.30). The pupils will develop knowledge and understanding on contemporary issues that we face. The project will also help pupils show their commitment to want to help contribute to a more sustainable environment by going on litter picks weekly. The pupils will also thrive in becoming  “healthy, confident individuals” by making measured decisions which can affect the community in both positive and negative ways (Donaldson, 2015, p.30). They will also learn to manage risk. The pupils will need to be aware of the possible items that they might find during their litter pick, therefore need to make responsible decisions on how to dispose and handle the item. The pupils will use litter pickers responsibly to avoid any pupils being harmed . Donaldson (2015, p.29) implies that pupils should be supported in becoming “ambitious capable learners”, during the school project the pupils will apply their knowledge in new different contexts by communicating and presenting their findings with their carers during an assembly. The pupils will share their knowledge with their peers as they will be working in mixed ability pairs, this will assist the pupils in coming “enterprising, creative contributors” (Donaldson, 2015, p.29). The teacher is aware that sound pedagogy is a vital part of ensuring that the four purposes are implemented successfully throughout the school project (Donaldson, 2015).
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	INTERNAL
(within the school)





	Strengths:

· The school community project will help engage pupils in their learning as they will be learning outdoors experiencing real-life contexts. 
	Weaknesses: 

· If one member of staff is off, then the class will be short of staff. The school would see if there was a TA available, e.g. once the morning nursery go home as this means there would be less pupils in the class. Or it would result in the pupils not getting the opportunity to learn outdoors. 


	EXTERNAL 
(outside the school






	Opportunities: 

· The school community project will help strengthen the relationships between the school and the community, by allowing carers to share their expertise and inviting the carers into school for an assembly where the pupils can share and pass on their knowledge. 
· The pupils will also put posters around their local community to spread awareness on the importance of caring for the environment. This may help engage carers/parents in working towards helping create a more sustainable environment. 
· The project can also help develop the four purposes of the curriculum. 

	Threats: 

· This school project focuses on learning outdoors in the community, therefore teachers need to be mindful about the weather. 
· Some parents/carers may not give their consent to the pupils learning outside.




