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Perspective of blended learning

Introduction 
Education is always adapting and finding new ways to support students’ learning.  In the last decade many schools, colleges and universities have been using a new teaching method called blended learning.  Blended learning refers to students being taught through a mix of face-to-face and online teaching (Bonk & Grahman 2012).

The face-to-face part of blended learning is known as a synchronous form of teaching where the course curriculum and learning materials are taught in person to the students by a qualified teacher or instructor.  Face-to-face suggests that students need to work through the course at a similar pace, allowing only minimal flexibility in scheduling (The Open University 2020). And the traditional term of Online leaning can be seen as asynchronous where the teacher can provide teaching materials such as PowerPoints, videos and quizzes for the students to work on at their own pace and when is convenient for them.  The online method also allows teachers to set work for the students to do before the lesson starts so they understand what is going to be taught in class and also  after the lesson to develop and improve understanding (The Open University 2020).

Below is a guide to show how blended learning is the integration of in-person learning and technology where the teacher and student are present (such as direct instruction, peer to peer, group or individual work) and where online tools are used to facilitate the learning (such as hardware, software and internet).  Blended learning is known to enable real time data use within the classroom, which involves monitoring of progress, strengths and gaps, which creates  deeper knowledge and accountability for the students and highly effective educational facilities.  Blended learning can also enable personalization within the classroom, which allows for individualised approach to teaching for the student, to allow for differentiation based on the student’s needs, this creates opportunities for student engagement.  Finally, blended learning can enable mastery based progression within the classroom, which develops common learning standards, acceleration and focus.  This then creates college and career readiness for all involved, allows for time to be used efficiently and to develop the correct growth mindset.  Overall, blended learning allows each individual student to attain the correct skills and mindset needed to succeed within education and life.  And blended learning allows for educators to be highly effective and willing to be professionally engaged within their students learning (The Learning Accelerator ND).












Figure 1
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Jackson (2014) believes blended learning requires a well skilled teacher as it cannot replace a good teacher it is more of an opportunity for them to further develop, build and enhances their existing knowledge. Because of this he shows that teachers need to adapt their teaching practices but more importantly, educational facilities need to rethink their teaching models, support models, as well as how they recruit and select their staff to allow and ensure all teachers are able to take full advantage of the new era of teaching (Figure 1). 

The objective of this review is to define the perspective of blended learning where the review will be concentrating on teachers’ views of blended learning, students’ views of blended learning, whether blended learning influences on teaching practices, and how teachers see blended learning helping students to learn.  The literature review will be through a range of journals, eBooks, articles and blogs.

This study is essential to the educational field in particular for teachers and students.  The study will explore the perspectives on blended learning in education from teachers, students and administration, whilst looking at the advantages and disadvantages of blended learning.  To ensure that only the latest findings are presented in this review.   The systematic search has been restricted to articles published between 2000-2021.  There are many studies that look at the perspective of blended learning (Paker & Balci, 2020; Vaughan, 2007; Cornelius & Gordon, 2009; Hara & Kling, 2000; Sorbie, 2015; Warburton, 2009; Antwi-Boampong, 2019; Ginns & Ellis, 2009; Concannon et al 2005) 

Teacher’s perspective
As teaching has shifted over the years through different strategies it is important to understanding the teacher’s perspective.  Many teachers have said that blending learning can positively influence the way schools moves through the 21ST century.  Teachers believe blending learning can have a positive impact on individual students’ engagement, instruction, relationships and developing their own knowledge and ability.  Blended learning allows teachers to help empower students to take ownership of their own education, which in turn should encourage engagement from individual students.  When teachers take part in blended learning it gives them the ability to tailor to the individual’s needs, which allows for them to have a better understanding of each of their students.  This allows for the lesson to feel more personalised.

Many studies within their research show teachers need to make use of different learning strategies and tools.  Paker & Balci (2020) within their research discuss that for a teacher to be effective in blended learning ,they need to make use of the different learning opportunities and tools which are available to them.  Teachers are more aware in today’s society that students are more technologically competent, which can be very daunting for some teachers, but also encouraging them to embrace new ways of teaching and technologies.  The data for this research was collected through questionnaires and semi-structured interviews, which showed that teachers had a more positive attitude towards blended learning than students.  The teachers believed that by having more exposure with online platforms, in particular through their phones, that students could access and spend more time in their lessons.  This research showed by implementing blended learning it helped provide practice opportunities for the students with their listening skills, grammar and vocabulary.  Some teachers even suggested that online lessons helped motivate the students by being able to do a wider variety of activities than you would within a classroom.  For teachers, the biggest advantage the survey found from blended learning was the ability to monitor the students’ progress more closely at any time and wherever they are. The research also showed the biggest advantage the survey found from blended learning was for the teachers, the ability to monitor the students’ progress more closely at any time and from wherever they are.  Some teachers however, within the research found the registration process online long winded and discouraging to students right at the beginning of a course as they are right in saying that even though they are the younger generation that does not mean every student is going to be an expert in technology.  The research also showed that the teachers involved should be provided with more technical help and support so they know how to support the students.  This research is imperative to future development of online learning within education and has provided the necessary stepping stones for development to successfully implement any online teaching method within an educational facility. 

Teachers have actually reported that students who were involved in forms of blended learning provided more academically written papers, performed better in their exams and were capable of more meaningful discussion within classroom assessments. Glasgow Caledonian University (GCU) has more than 17000 students and in 2008 they launched a new distributive module, which encourages innovation and change.  This module incorporated blended learning to not replace traditional teaching but to enhance and enrich the learners experience through the most appropriate technology.  GCU’s aspiration is to provide a high quality, inclusive and flexible learning and teaching environment which makes the best use of technology enhanced learning, creating a bold, innovative and distinctive approach (GCU LTAS, 2008).  The research showed staff felt it was considered useful as it gave less experienced staff an opportunity to engage with evidence-based practice and action research at an early stage within their careers, it allowed teachers to enhance their professional development and encourage collaborative learning with each other.  This research showed that Scotland is advancing ahead by setting the path of education within blended learning.  The research was however quite hard to read and only gave limited findings.  This can be seen as restricting the research and only providing the information to support their objective.  Due to this, further investigation into their specific research would be needed to support development with this chosen pedagogy.

Vaughan (2007) discusses the perspectives on Blended Learning in Higher Education and he suggests that having blended learning within your course helps create an opportunity for more teacher-student interaction, which did surprise the researchers as they believed by being online it would reduce the connection with the students.  However, what blended learning supports is being able to be connected within seconds and from anywhere so students could attend no matter what situation they were in.  An increase in student engagement which resulted in the students being motivated and producing more effective work.  Having flexibility in how the lessons are taught, which allowed for the teachers to accomplish their course learning objectives more successfully because they had more time by being able to use more web-based multimedia which incorporated new learning activities that may not be possible in a face-to-face session.  The learning environment also allowed the teachers to experiment with new teaching approaches to learn which supports continual professional development.  Most importantly the study shows that blended learning encourages opportunities for continuous improvement.  However, the study also showed there can be negatives of blended learning from the teacher’s perspective such as lack of time as an online course will increase a teacher’s workload through administration.  To implement a successful blended learning course all teachers need the support and resources to develop and redesign which takes a lot of discussions, collaboration and commitment from others who may not be as hands on as others.  The biggest risk factors the research found were teachers were worried about the fear of losing control over their course, lower attainment, less student evaluation.  The top one was the uneasiness of whether the pedagogy would fit in with the culture of the establishment to support the teaching, research and service provided to the students.  This shows that teachers themselves can be their own stumbling block.

Sorbie (2015) research is exploring teachers Perception of Blended Learning which shows the teachers involved in the research believed blended learning impacted engagement, collaboration, and communication as well as promoted self-regulation and feedback through e-assessments.  The teachers believed blended learning helped promote a more student-centred approach to learning. The review also showed several challenges with blended learning which also corresponded to recent literature.  Such as the students becoming disengaged in their learning whilst online, due to being distracted by easy access to gaming sites.  Another challenge the review found was a number of broken devices unfortunately this is something that is uncontrollable and not every student has access to a mobile phone, this can then hinder the learning for that day. Due to high use of the devices students also needed to charge their devices throughout the school day which sometimes meant they could not access the device and also intermittent Wi-Fi.  Sorbie (2015) has shown how their research could be specifically applied to practice in particular the research has provided limitations to blended learning that allows for educational establishments to have an insight to put in adequate changes to reduce the hindrances to blended learning.  For example can educational facilities if they have to teach online support their students by supplying them with an individual dongle or even a notebook with restricted data.

Cornelius & Gordon (2009) research showed teachers witnessed transformation within many students, in particular the students who were reluctant at the start developed a renewed approach to learning.  By providing flexibility the programmer was supported in a more positive way, which also allowed for the teachers to explore new opportunities and pursue their own direction through different resources.  It is well know that the correct learning resources will result in learner satisfactions.  The approach to learning used was known as “Learning Lexicons” which can be seen in figure 2, this allowed for the resources to be seen at any time during the programme and was seen to support students in particular during their assignments.  It is clearly evident that barriers come with all forms of teaching, however these barriers are broken down by clear guidance from the teacher for example engaging in collaborative leaning, encouraging independent study, etc.  The study did show that for any form of teaching for it to be successful the teacher must have confidence in their course model, process and flexibility to adapt.

Figure 2
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Manchester University has been an integral part of learning in online teaching due to them delivering an online version of the Master’s degree in Education since 1996 (Motteram 2005).  In order for the course to be successful the teachers involved have had to make sure that everything that is taught online is in no way detrimental to the learning experience of the students and that they have the same high standards as what is expected on the face-to-face version.  The teachers who deliver on the programme have a number of years’ experience and are constantly developing their knowledge and skills, whilst reflecting on their experience with other colleagues.  This allows for an impact on what teachers bring to the students and is an  integral part of any educational system as all staff need to continually take part in professional development (Motteram 2005).  The study shows that students’ experience was generally positive and the negative view was in the minority.  The teachers found they were able to be flexible as the students were able to study at their own pace and in their own time when needed.  The study did show that the students did not communicate as much through the online forums as the face-to-face group did (Motteram 2005).  One of the things that Manchester University have found when working with distance learners is that it is generally quicker to cover the same activities online than it could be face-to-face.  The survey also showed that online teaching allowed learners to remain anonymous all too easily, than learners who are meeting each other face-to-face, this can obviously be seen as both an advantage and a disadvantage depending on the circumstances.  For example by being able to stay anonymous to someone who is shy this could be a benefit as this could allow them to say things that they may not have said within the class, which would naturally enhance their learning participation.  Manchester University has clearly set the standards high within blended learning and has allowed the development of self-centred learning pedagogy to be imperative within learning.  The research by Manchester University has allowed any higher educational facility to learn best practice, throughout the research it clearly shows students view on blended learning which is a necessity to implement any online learning platform successfully (Motteram 2005). 

Safford & Stinton’s (2016) research has helped teachers understand the time and effort required for students to overcome “cognitive overload” and become adaptable and confident online learners.  Teachers have expressed those students working in vocational and professional sectors, are more than likely to require additional support and resources to be able to participate in and benefit from any form of e-learning in higher education.  This can put on additional strain within a department if they do not have the staff or facilities to support these findings.  Safford & Stinton (2016) show a need for more study skills staff within any educational facility to support growth, development, knowledge and encouragement for successful student retainment.

Student’s perspective on blended learning 
Blended learning is known to empower the students’ own learning as they have to take ownership over their learning, use their own initiative, process their own learning and act on their own understanding on the information they are taught.  Identifying the student’s perspective on blended learning is essential to allow teachers to evaluate the support needed, challenges they may face and to allow for efficiency in the students learning.  All of these are important for the implementation in the curriculum design to allow for an
appropriate mix in blended learning courses.

Cornelius & Gordon (2009) was a study conducted in Universities within Scotland and their evidence was collected through the medium of structured conversations with student volunteers and then two researchers analysed the data through immersion method and constant comparison.  The surveys showed that originally the students were apprehensive towards blended learning, however once the course was concluded the student expressed they enjoyed the learning and felt they exceeded their own expectations.  Students reported they could see new teaching approaches and strategies which recognised the students different learning styles.  They also said the teaching provided reassurance and confirmation for the students which helped with their confidence to try new things.  The survey did report a negative aspect to flexibility by saying flexibility was often used when there was a lack of structure or tutor direction, which shows even in today’s society some learners still depend on structure, whilst others can be suited to more self-directed learning.  This is where blended learning should be facilitating differentiation between learners.

Due to Manchester University delivering the Master’s in Education online Motteram (2005) decided to carry out research to capture the students’ experience of using a number of online tools.  The students expressed they were able to deal with the topic in their own time and being able to organise themselves around the task, the activities delivered promoted learner autonomy to a greater extent, they felt they were able to value each other’s contributions more.  The survey showed that 89% of the teacher students who took part in this research felt that blended leaning was beneficial to them to be able to “practice what we preach” by being able to experience it directly to gain the knowledge and understanding that can be passed on to their students should they teach blended learning in the future.  This study was up to date and the researchers were able to draw an accurate conclusion based on their study findings which was to show that blended learning can play a huge role in transforming new student teachers, by providing them with the current deep learning experience which can be seen at the heart of education.  When the students qualify as teachers they will be able to take these ideas away and make them their own, by having gained both knowledge and experience as part of the master’s programme.  The study did show it could be limited because the focus group were on a small scale, however it was conducted over a period of three years and the results have been consistent.  The case studies also showed for blended learning to work successfully they need to take into account the nature of the communities that the students are involved in on a day-to-day basis and make sure that the activities are relevant and feasible within the time scales given.

In today’s society students are increasingly expected to be able to apply digital knowledge and skills to their academic studies, however a number of studies out there have found even though students use technology in their personal and social lives, they can be unprepared to use technology during for their studies.  Many blended courses are being designed to include module activities and assessment with the assumption that all students are “digital natives” who will be competent users of any technology required to complete their course whether online or face-to-face. Safford & Stinton (2016) researched a distance university where the students must access online readings and study activities, online assessment resources and qualification guides, and online video and audio podcasts.  The students then had to submit assignments online and receive electronic feedback.  The research began through an online platform called “Survey Monkey” and the 372 students selected had to be in either paid or voluntary placements within either a primary school or an early year setting.  Out of 372 student 163 responded and their responses to  “I can search the university’s online library databases.” Although there are huge resources in the university’s online library, a number of students did not use the digital databases at all, and some students reported that the ability to download a library reading was “not relevant” to their studies can be seen in figure 3 bellow.

Figure 3
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The students’ response to online learning was very positive as they believed it allowed for flexibility, being able to submit assignments last minute (this can be seen as a positive for them but possible a negative for the teacher), students can search for things faster when being taught online and they can learn from anywhere at any time.  The students within the study have actually acknowledged modules delivered to them online helped improve their confidence in using digital technology, for example it helped develop their generic knowledge and skills in how to scan, reduce images and transfer images to folders.  The research has clearly given detailed evidence to show that there is a need to encourage blended learning for the future in education and when doing so they must consider the research conducted with the students where it showed there can be layers of inaccessibility in e-learning structures and resources. Whilst education continues to develop online learning, student experiences of online study will increasingly impact on the educational facilities retention, progression and completion.  Open and distance learning (ODL) has been a key factor in the online learning platform to widening access to higher education, but it can also be seen the completion rates on ODL courses are poor, with significantly higher dropout rates than campus-based educational facilities.

Vaughan’s (2007) study discusses the students’ perspectives on Blended Learning in Higher Education which generally showed that 80% of students who took part in blended learning indicated their experience was worthwhile and they would recommend other students to take part in blended learning courses.  Through the study the students expressed satisfaction in the ability to be able to control their pace of learning, being able to schedule course work more conveniently because of the number of students who now have multiple commitments such as work and family, and he also found through his study that students preferred studying from home which allowed for a decrease in time spent commuting back of forth.  The research indicated there are a number of challenges students encountered with blended learning as he believed that when students were new to blended learning they did not see time spent in lectures as work.  However, when they were online they seen this as work even though they were doing the same lesson as they would in class.  Time management was another challenge as sometimes online activities were required to be completed between face-to-face lessons.  New students found sometimes the responsibility for their own learning as they were already accustomed to passive learning.   Finally, technology was the main challenge whether they did not have the correct equipment, wrong website address, wrong logon details, not being able to download or access the files and the main one Wi-Fi.  This study has shown ways for future studies on how to eliminate some design challenges for example they discuss how it is necessary within an educational facility to create the necessary policies, planning, resources, schedules, and support systems before implementation of any new learning strategies such as blended learning as they need to make sure everyone is on board and this is done through the vision, values and core principles of the establishment.  The study can be seen as limited as they have not really shown statistical information to support their findings, they have however, shown they have extensively used other researchers work to support their understanding on the perspective of blended learning in higher education.

Students need to be integral to the process of developing any successful couse in an educational setting as they need to have a high level of discipline to engage in self-study as students are known to be easily side tracked especial when using their own devices such as a mobile phone and their social network sites pop up with new messages.  GCU (2008) students have reported the mixed approach to teaching has enhanced the students experience, provided valuable recommendations to support continuing research.  An unexpected by-product of the GCU has been the involvement from the students in developing a series of help‘ videos for the University‘s new students in the up and coming academic years.  The review is limited as they do not show the questionnaires and the responses they only give a brief idea of the responses, this can unfortunately discredit the validity of the research. 

Paker & Balci (2020) showed through their findings that majority of the students still favoured having face to face instruction in the classroom, however it is unfair to say that the students were not content with blended learning at all as it was the first time for most of the students to be involved in some form of online teaching within their education.  So the results could be inconsistent due to the students’ unfamiliarity with this teaching method and system related areas such as technology.  Paker & Balci (2020) did however, show that some of the students found blended learning useful to a certain extent and believe it helped contribute to their learning, it helped the students revise, it allowed them to catch up in their own time if they missed a lesson, all resources were in one place, so they did not need extra material.  For the students, the biggest advantage the survey found from blended learning was the ability for the student to access their progress at any time and from anywhere.  Some of the disadvantages the research found for blended learning were that the students by studying online and from home could look up the answers, not all online platforms were interactive, the students within this research found they had more feedback when studying face-to-face than online.  The study’s findings have provided very detailed statistics to support how teachers and students have experienced the teaching and learning within a blended learning environment. The data gathered by this study has some strong evidence to support that the students had some positive views as well as negative views towards blended learning.  Furthermore, this research has shown they have clearly discussed their findings in an accurate way, they have expressed their own limitations in their research and provided the necessary recommendations.  They have shown consideration from all aspects in particular where they draw an accurate conclusion which can be seen as crucial to any future development within education.

Administrations perspective on blended learning

It has become apparent through all the research provided that blended learning can only be successful if everyone involved supports the change in pedagogy, shows a positive attitude and encourages each other. Christo-Baker (2004) believes without faculty support within education their course are more than likely to fail.  This can be seen in Vaughan’s (2007) research where he discusses the perspectives on Blended Learning from the administration perspective which the biggest advantage of blended learning was the opportunity to enhance the reputation of the establishment.  By expanding access to students by providing online courses showed an increase in enrolment, which also means an increase financial for the establishment.  However, Vaughan does show that for blended learning to be successful the organisation needs to be well organised and supported.  The research also showed from the perspective of administrators by having blended learning it significantly reduced timetable issues where they would normally have to juggle more than one course in the same classroom which shows as the population grows the demand for learning grows and blended learning can help support this demand.  Some of the disadvantages of blended learning found within the research were in particular resistance to organisation change and lack of collaboration within the organisation which both are fundamental within education.  The study showed for any blended learning course to be successful there needs to be a policy in place which supports the vision, values and principles of the establishment and this needs to be displayed down through education from the top to the bottom.  Senior administration must possess the skills needed to work collaboratively to share their ideas and also to be willing to listen to other people’s views and to be an effective leader they must have a stay the course attitude and be willing to make the heard decisions which will be required  for the development and growth of any blended learning course within education.  The design of the study is well structure and easy to read which allows for individuals to be able to read through their research.  They have within the conclusion provided adequate preparation guidance and support to help any educational facility to successfully implement blended learning and have continuously shown the main key is working collaboratively.

Porter & Graham (2016) conducted extensive research into blended learning and how their needs to be additional research into how higher education can strategically adopt and implement blended learning effectively in particular they believe the faculty perspective has been neglected and is imperative due to faculty being the primary pedagogy in decision making.  Throughout their research they have predicted that blended learning delivery will become the new norm in higher education and they clearly discuss the methods used for their research and why the research needs to be conducted by explaining they used the Graham et al (2013) framework whose interview data was based on six institutions and they actually show through their research that they did not rely on one area of their research as it did not line up with their blended learning adoption scores and instead compared their scores to Rogers (2003) adoption curve.  The framework they used can be seen in figure 4 below which clearly outlines and describes each category.  

Figure 4
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Porter & Grahman (2016) research was completed by 214 professors and the results can be seen in figure 5 below.  The research showed to successfully implement blended learning when recruiting within education they need to consider providing sufficient training and support for all staff.  The research is has a well structured design, the data is easy to read and interpret.  The conclusion draws accurately on the data supplied through the reach and offers many recommendations to consider to future research.

Figure 5
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Recommendations 

Throughout the research it is apparent that students themselves have an integral part to the blended learning not just the teachers.  For blended learning to be successful students need to be shown how to manage their time more effectively.  Teachers need to encourage their students to adapt to the new technology but this can only be done if the teacher is also willing to adapt to change in technology to enhance the students learning experience.  Some students even though they feel the need for independence when they are given too much can be overwhelmed with the pace of assignments and work load so it is necessary no matter what form of teaching method you use with the students that every teacher checks in with them and reminds them when assignments are to be handed in.

An imperative key element when implementing any form of blended learning is to consider that every student learns differently and at a different pace so this understanding needs to be incorporated within the design.  For effective learning it is imperative that teachers help their students establish relationships online and off line by encouraging them to work in pairs, small groups, using breakout rooms on the technology provided, peer assessed evaluations.

Future research could include interviews, surveys with teachers, students and administration where they look at the different learning approaches and their opinions in how their schools, colleges and universities have adapted to deal with the current COVID climate.  Then based on the research they could explore best practice to adopt the correct pedagogy within education throughout the United Kingdom.  From the extensive research the perception of blended learning can be seen as different within each establishment because of the tools they use and even down to the teachers and participants.  This will allow for further research into the comparison of the perception from different backgrounds such as educational background of students from rural and non-rural areas.

Conclusion 

The aim of this review was to examine the literature to be able to define the perspective of blended learning.  The review has concentrated on the teachers’ views of blended learning, students’ views of blended learning, whether blended learning influences on teaching practices, and how teachers see blended learning helping students to learn.  

Due to the current climate the country finds itself in with COVID and most educational facilities having to suddenly adapt and change their teaching strategies with little warning, there is a significant need within the United Kingdom and even worldwide for interventions such as blended learning.  The results suggest that all the researchers discussed their findings in a balanced way and are constantly comparing their findings with other research studies.  This review has shown there is limited research in the area of blended learning and identified a need for more up current research.  This can be seen in Paker & Balci (2020) as their research explained that students gave both positive and negative views of blended learning, however the study shows that most teachers expressed mainly positive opinions regarding blending learning, so there could be a possibility of biasness.  

All the research showed that “cognitive overload” is a key factor in poor retention, particularly within the first few weeks of the start of a course; greater levels of persistence and completion can be achieved if students are supported to “anticipate, prepare for, recognise and recover from the cognitive burden they may experience as first time e-learners” (Tyler-Smith, 2006, p. 82).  Learning online can make students feel isolated where they can also experience frustration, anxiety, confusion and distress when using ICT. However, we must not forget these feelings can be accurate for any student at the start of a new course when they are given unfamiliar course content (Hara and Kling2000).   For any successful form of learning the students need to feel supported and valued, however so do the teachers.

Vaughan (2003) within his research discusses a recent study of e-learning where he says the research found that 80% of higher education and 93% of doctoral education offers a form of blended learning whether it is face-to-face, online or a mix of face to face and online known as hybrid.  Vaughan also explains that these types of course involve extensive curriculum design.  When thinking of designing any form of blended learning the teachers and administrators need to consider flexibility, timetabling and learning methods that are appropriate to their individual students.  Flexibility, which is shown through all the research, can be simply allowing the students to use any device necessary such as laptops, iPad, or even mobile phones as not to add pressure on the students to buy new devices.  For timetabling students need to be given adequate time to complete their assignment for example they may need to use libraries for resources and even Wi-Fi and are reliant they are available.  Teachers also need to be adaptable and willing to change to accommodate any complications that may arise.  Vaughan’s (2003) research clearly discusses his findings in a logical format and compares their findings with current research and draws on an adequate conclusion throughout whilst looking at advantages and disadvantages of blended all of which supports their recommendations in a balanced way.

There has been a number of mixed reviews of blended learning, however mainly positive, but because of this we must not forget some of the barriers to blended learning such as expensive technology as not every student will be able to afford the equipment which will mean they will not get the best of the teaching.  Some staff are also inadequately trained and are just expected to provide online teaching with no support or guidance on how to preform online teaching or the best tools to use to support their students.  As we can see from all the research, a blended learning approach expects all teachers to be up to date with technology and have a reasonable understanding from computers so far through the research I have found this is not always the case especially teachers who have been qualified for a number of years. Unfortunately even in today’s society we still deal with many technical issues and when it is online it makes it even harder.  Some experiences can be intermittent Wi-Fi, sounding like a robot.  All of these situations are easily resolved with research and time spent rectifying as all educational staff are to complete continual professional development so by encompassing these within staff training will help enhance your staff and support further development.

Within any form of research they are expecting feedback whether they are positive or negative.  Feedback is a necessity to allow for programme success as it allows for development.  Due to the feedback provided throughout the review for future research they may wish to include the additional measures suggested within the recommendations section to clarify whether there is a necessity for blended learning and whether blended learning is the way of the future.  All the research provided through the review shows feedback is more accessible to students who have an online element to their course as they can access their feedback on any device and from wherever they are.

Throughout the research the benefits of blended learning clearly out way the barriers to blended learning.  This shows the perspective of blended learning is positive if implemented and delivered correctly.  When setting up a course with blended learning all settings must consider how majority of their students have been taught, which is more than likely the traditional face-to-face method.  As shown in Paker & Balci (2020) students are in favour of blended learning they just believe the implementation can be smother such as the online tools available to them.  With guidance, support and practice, teachers can use the technology to the highest level and provide students with the most effective teaching to allow them to grow and develop.

When blended learning is implemented correctly, it is beneficial to all and provides benefits for teaching and learning.  Blended learning allows everyone to acquire knowledge as well as the necessary skills and strategies for use of different technologies, with the up and coming digital era.  Throughout this extensive research it can still be seen that blended learning is a beneficial tool to students learning in todays’ society and it must be remembered that blended leaning is here to strengthen traditional teaching and online leaning to help provide your students with a more engaging leaning experience not to eradicate the traditional methods of teaching.
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