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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Look at Carol Dweck’s work on growth mindset
	Read about Carol Dweck’s Growth Mindset and have linked it in with my focus in Part 2. 

	Target 2
	Combine paraphrasing with your use of quotes
	I have endeavoured to use less direct quotes from literature and instead paraphrase what I have read to make it more relevant to my work.

	Target 3
	Increase the level of criticality in your work
	I have worked to include a range of literature that supports and offers an alternative viewpoint to then make critical conclusions and statement. 





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The meet day was conducted at the Network lead school and was led by the Headteacher and our Professional Tutor. The day was focussed on Assessment for Learning and strategies we could use in our practice. We first spoke about what experiences we had already had in our schools and what Assessment for Learning strategies we have seen being used in our placement schools.

During the meet we discussed the Great Teacher Toolkit and the 4 Best Bets. We had the opportunity during our meet day to see some Assessment for Learning strategies used in different year group classrooms and speak to the teachers about their process for AfL. We also had a presentation from one of the teachers in the school talking about different strategies that she had used and what worked and didn't work and the importance of testing to see what works best for you and the classroom culture.	The meet day was a great day to be able to gain an overview of Assessment for Learning both in a theoretical and practical context.

The opportunity to discuss with fellow students about Assessment for Learning and what we had already seen and then what we saw when we observed at our Network lead school, was valuable because it allowed us to understand the different way that AfL can be used and is used across a variety of different school along with in a variety of year groups.

From the experience I felt more ready to undertake the testing phase of this bridging experience.

As we got to observe in 3 different year groups, I found that I gained a broad range of experiences and help in different types of AfL I could use for example, questioning, feedback and success criteria. The way these were used in lessons were subtle in some circumstances but very effective.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Due to having to self-isolate, the test phase of my bridging experience had to move too once my self-isolation finished.

Increasing the use of Assessment for Learning Strategies was the focus and after hearing the share response I was looking forward to my test phase.

AfL is something that is important to develop early on so that all children are included in the learning and so the learning can be adapted and differentiated to suit each child. Using assessment for learning strategies will be key to this.

I intend to try out:
Lollipop sticks
Think Pair Share
Questioning
Feedback
Implementing the strategies in my practice took place over the course of the week.

AfL

I implemented the use for lollipop sticks with the children's names on especially for the introductions and plenaries in Maths, as I wanted to try and get all children involved.

I implemented the think, pair, share during introductions and for circle time before starting the day so that children could talk about things such as Elf on the Shelf and then children were able to come to the front of the class and share to the whole class.

Questioning was used in simple formats in introductions for maths especially in introducing the maths investigations. Questioning was also used in small groups to help develop children’s understanding as then I am asking children to talk me through how they got to their answer or how they could show everyone else what to do.

Feedback was used to develop children understanding and how they can improve.
	Overall, the implementation of these strategies went well, and I enjoyed the experience of testing put these techniques in the setting.

I think the AfL strategies worked well on the whole, however for the think pair share, it was clear to see that not all children participated in think and then talking and sharing with their partners and there were some children who got upset when they were not able to talk to their friends. Next time, I would put the children into talking partners so that all children always have someone to talk too.

Questioning was a good technique, but I feel like I need to refine the way I undertake the questioning because not all children understood the questions I was asking. Questioning may be a good technique to try out on the second part of PTE 1 with Key stage 2.

Lollipop sticks went well as it meant that children who did not normally answer questions or engage in whole class settings they were encouraged to partake, as the children saw it as a game instead of being picked on, which is important to assess where the children are.

From my mentors’ feedback, she suggested that my ‘Behaviour and Class management is good and the use of the AfL strategies is part of this with trying to engage all students in the whole class and small group environments. There was a suggestion made for a behaviour chart with then a positive reward for example, extra play time at the end of the week - positive reinforcement’ 

My mentor also suggested that with questioning it is good but start with a low target for the children and use simple phrases and questions, and make sure you explain the question if the children do not understand.

The experience of implementing has helped develop my understanding and the feedback from my mentor and their experiences will also further develop my pedagogical understand.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Due to self-isolation, I was not able to present at the Share day as I had not been able to test any strategies as I had not been in school.

The share day took place online and each student teacher took it in turns to present a PowerPoint with their findings and implementation of Assessment for Learning strategies. 

On the share day, I was able to listen to and respond to my fellow student teachers’ experiences, which was very interesting. 
	The share day was very interesting and informative as I was listening to my fellow students about their experiences and gaining more knowledge about how my peers used the same strategies but in different ways as well as how effective they believed these had been.

After completing the test phase and reflecting on the strategies I tried as mentioned above, I reflected on these. I found that strategies used worked in certain instances but not in all, so it really was trial and error. The children responding well to the strategies used overall, I definitely think that I need to continue trialling different Assessment for Learning Strategies especially as I move to Key Stage 2. From the experiences shared and my own experience I found that questioning and live feedback/marking were strategies that could really help develop children's understanding of a topic as long as it was aimed well. Based on the whole experience I believe this will help me to develop effective practice but also further children's development and understanding.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? ☐
N/A 

Rhifedd / Numeracy
Evidenced by an asset? ☐
N/A 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
During the second part of PTE 1, the schools were undertaking digital learning at home, due to the COVID 19 situation. As a result of this I had to adapt my teaching practice to be undertaken at home. Therefore, I had to develop my digital skills to be able to video and audio record my lessons to upload to google classroom - this was a new skill and I used Zoom to record these lesson videos. To be able to do this I watched videos and read around the process of recording and editing. Being able to research this area of digital competency means that the lessons I delivered would be well informed and of a good standard for the pupils learning. Provided with a support video from my PTE school that was sent to all staff to help with using zoom to record lessons - which I found very helpful.  This is an example of one of the videos I created for the year 6 class online learning lessons - recorded using Zoom. Used the videos and step by step guides to help create this video for the children.                                                                                      Through the digital learning experience, I was added to the home learning platform for the school which was Google Classroom. I had only had a limited amount of experience of the learning platform previously as a student, so my mentor showed me some of the basics so I could make my way around and have a better understanding of the platform before I started uploading any work. Notes from this short introduction from my mentor can be seen above (Google Classroom Mentor introduction 1/2). To further get to grips with Google Classroom as an educator I watched and made notes on a Google Classroom Workshop given by a member of the University teaching staff.   

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? a
 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? a
 

Safonau/ Standards

Professional Experience Template 1: Differentiating learning
Pedagogy Standard: Refining: Differentiation
What did you do and why?
When asked to deliver a lesson for Storytelling week, as this lesson had a literacy focus along with my fellow student teachers in the year group, we decided that we would differentiate the activity/tasks that went with the lesson, as for the majority of other literacy lessons they had been differentiated by either 1 star, 2 stars and 3 stars or Red, Amber, Green ranking system. 
The lesson focus was Character descriptions using skimming and scanning and techniques to write the character descriptions. Differentiation was used in this lesson so that children would be able to challenge themselves and also so that children would feel comfortable to do the work as it was being undertaken at home. 
I went with the 1 star, 2 star and 3-star approach. The 1 star was the easiest sheet with more support given on it including some adjectives that the learners would be able to use in writing their one-character description. The 2-star sheet was middle ability where children had to try and write two-character descriptions. The 3-star sheet which was the most challenging for learners was to write two-character descriptions and then compare the two characters and identify similarities and differences between the characters. 
The work was uploaded to Google classroom, and the video recording of the lesson explained what character descriptions were and how to skim and scan the resources (book extracts) to aid them in writing the character descriptions. In addition to the book reading video, the PowerPoint and audio PowerPoint and the book extracts for the children to write their character descriptions. I also created a Characters document giving a brief overview about their role in the story and personality, so the learners also had this document to support them in writing their character descriptions. 
The purpose of differentiated this lesson was so that children would challenge themselves in their literacy skills and also so that all children would feel confident and comfortable with the work whether that was the 1 star, 2 star or 3-star work.

What have you learned?
It is important to understand differentiation within learning as it is a standard practice in most schools, and it is a keyway of helping learners achieve and then go on to challenge themselves. I have learnt a new way of differentiating work through the 1 star, 2 star or 3-star method. I have developed within differentiation to let the children to pick their own option for their work, instead of in previous experiences just giving the children the work to do. This meant that some children may have challenged themselves and other did not but especially with online learning it was hard to tell children to pick a certain level of work. Challenging learner’s links to the four purposes as we want our children to become ambitious, capable learners ready to learn throughout their lives, further linking to challenge and expectations standards. 
This experience is important as it has displayed a successful understanding and planning of a differentiated lesson. The lesson was a success overall and it was clear to see how the support materials had been used to aid the children's learning. The students that completed the work online did a good job and there was a range of work submitted from the differentiated worksheets. One lesson learnt could be to have more support on the most challenging work and maybe an example to magpie ideas from to encourage more children to challenge themselves. I will continue to use differentiation for learners and try out different ways to encourage children to challenge themselves.
What next?
I will continue to research into differentiation and ways to encourage challenge for learners especially those of higher ability and More able and talented learners. I will continue to use differentiation in lessons and find try and find ways of involving others in the learning for example Peer coaching, to help children learn from each other. These will be implemented through further research to inform planning and link to the 4 purposes of the new welsh curriculum. I will continue to develop by trying out different differentiation techniques and reflecting on them to continue improving based on the learning experiences and outcomes for learners. I will try to collaborate and develop my practice of differentiation with fellow student teachers and my future class mentors. I will also look at undertaking CPD into the area of differentiation to gain a theoretical as well as practical understanding. 

Professional Experience Template 2: Real life, Authentic Contexts - Safer Internet Y6
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
I was asked to plan and deliver two internet safety lessons for the children in Safer internet week. The themes of the lessons on internet safety week were decided along with my fellow student teachers, these areas are Password’s safety/security and scams and phishing. 
As the lessons were based on internet safety, I thought it was important that the lessons were planned with real life scenarios and contexts provided so that the children would be well informed about how to keep safe on the internet in their everyday lives. 
In these lessons I used scenarios and videos so that children could see the impact of having safe and secure passwords and identifying scams and phishing in real life and be able to understand and change their outlook and online security.

What have you learned?
I have learnt how to effectively incorporate real life and authentic contexts into lessons that have a focus on something that is interrelated to daily life, for example, Safer internet week.  During these lessons it was clear to see how the impact of including real life contexts in the form of videos, scenarios and statistics/facts. The impact was clear from discussions and questions that the children were asking during the HWB school lesson. The lessons did meet the learning outcomes and was clearly shown in the work that the children upload to Google Classroom and the work that children completed in the HWB school taught session. 
This experience has shown ways of encouraging discussions with learners around sensitive topics and also how children can use other sources such as videos and scenarios to develop learning instead of just using PowerPoints and worksheets. The lesson was very successful, and the children's engagement was great, and the work represented that.  

What next?
Moving forward, I will continue to research before creating lessons to try and incorporate real life, authentic contexts into lessons, so that the lessons are relatable for students to their lives and experiences that may have. I will also continue to develop my practice with real life, authentic contexts by trying to extend my knowledge on learner's cultural, linguistic, religious and socio-economic experiences and become able to illustrate applications of concepts and abstracts in practice.
I will continue to seek advice on real life, authentic contexts and how I can develop my practice from university tutors and School based colleagues. 
Professional Experience Template 2: Learners Leading Learning Activity Year 6
Pedagogy Standard: Influencing: Learners Leading Learning
What did you do and why?
As this was my first week with year 6, I was asked to plan/prepare an activity for the children who were attending the HWB school so that I could get to know the children that I would be interacting with face to face. I decided to focus on an activity where there was no direct teaching input and instead it was an activity where the children were leading their own learning as the learning was indirect as it was a chance for me to get to the learners. The activity that I picked was STEM based, the specific activity was a Marble Roller Coaster. The children were tasked with working as a group to design and create/build the marble roller coaster, using only the resources they were provided with. The children were only provided with paper, some white card, some cardboard, the marbles, scissors, Sellotape and glue. 
The only instructions the children were given was that the marble roller coaster had to start with a max height of 50cm to create enough momentum for the marble to get to the end of the roller coaster. 
To be able to help the children with making the roller coaster I had researched and watched some videos of how people had created them. 
I had chosen to focus on learners leading learning, collaboration and cross curricular themes. 

What have you learned?
I have learnt the importance of letting children work collaboratively and resolve their own issues or queries through trial and error. 
I have also learnt that children exploring and being able to lead their own learning is important to their development of knowledge within a subject along with the learners taking ownership of their learning they are developing their independence skills which will be important in later life. 
This experience is important as we are seeing children's development and also how children learn in different situations and in different ways, helping us to understand the needs of all children in the class and be able to support them where needed. In the future I will continue to endeavour to encourage children to lead their own learning and ask for support and advice from fellow student teachers and experienced educational staff. 
What next?
Moving forward, I am going to look at ways of incorporating learners leading learning in my lessons, to help children develop their independence skills along with children being able to develop their knowledge and understanding of a topic in a way they feel confident and comfortable. 
I will continue to observe different ways children learn and the ways that experienced teachers incorporate learners leading the learning in their lessons. I will continue researching into this area of interest. 



Part 2: Critical Reflection
2139 Words

Introduction
The aspect that I have chosen to focus on is Differentiation, as it is a key part of teaching practice and it is important to have a broad understanding of differentiation and how it may help or hinder children’s learning and development. Differentiation was an important topic to focus on as it is a highly debated topic within the education system and also has links to ability and mixed ability groupings, so it was important to research into this area for continued professional development. Differentiation is important to me as I have had experience of the ability and mixed ability groupings within my placement, and I wanted to research to see if there was any clear impact either way on students learning. Differentiation can be defined in many ways. But the definition that resonates with me is “Differentiation is a framework or philosophy to enable students of all levels to attain their full potential” (Munro, 2012). This definition is clear and has good aim for all teaching and learning.  

Critical Discussion of Chosen Aspect
One form of differentiation highlighted is ‘differentiation of instruction’ (Education Reform, 2013) where the teaching input is adapted based on ability. This would suggest that you would have to do a teaching input/introduction for each ability group instead of as a whole class. This would be time consuming and may limit children’s expectations of achievement. Furthermore, by differentiating instruction there will be less support available for learners as the teacher will be giving teacher input to other students. On placement, I was told to aim my maths teaching input at the middle ability so that most children would be included and understand the teacher input, however, lower ability learners struggled in some circumstances. In situations where lower ability pupils struggled, I aimed to give them more support in completing the tasks, if they did not have teaching input on the task, they would have visual and practical resources to help them and they would work collaboratively. Moreover, “Many teachers tend to plan lessons aimed at students in the ‘middle’ perpetuating a generalised ‘one size fits all’ approach that does not account for the vastly varied needs of a pluralised classroom” (Hertberg-Davis, 2009, p.251; Wu 2013, p.130). This shows that maybe we should differentiate by instruction, as the ‘one size fits all’ (Hertberg-Davis, 2009) approach which does not work for all the abilities in the class. Although ‘differentiation of instruction’ may work in some instances, it is also evident that this type of differentiation may not be easy to maintain, and we could end up not offer challenge to enough pupils. 

Differentiation is important as it is beneficial in teaching and learning. The differentiation approach for teaching and learning aids educators in addressing issues for varied ability and in responding to personal needs (Konstantinou-Katzia et al, 2013). In addition, if differentiation is used “effectively it has been associated with increasing student motivation, higher academic achievement and lead to more collaboration with students of similar abilities” (McNamara and Moreton, 1997; Hertberg-Davis, 2009). These are all key things within education and by using this approach to teaching and learning we are ‘nurturing’ and helping children to develop not just academically but socially as well, so the importance of collaborative working whether that be in a similar ability or in mixed ability groups, is key to children developing the social skills they need for everyday life. 

Furthermore, another reason why we should differentiate is it cannot just support lower ability students if practiced in the right way but also higher ability students. Hertberg-Davis, suggests that differentiation is “influential in nurturing talent in gifted learners” (2009). This is supported by Dweck (2012) who suggested that we should be challenging our more able and talented learners above the curriculum requirements not simply simplifying the curriculum for perceived lower ability children. In my placement, it was clear to see that in some circumstances where I had differentiated learning that the lower ability children understood and achieved extremely well with the lower expectations and then when they tried the next level up, they achieved well in that also, further supporting that we should not be simplifying the curriculum for lower ability but up leveling for the more able learners. It is central to good teacher practice to know that differentiation can be very beneficial for all learners through challenging them and through a process of nurturing all students’ abilities. 

Differentiation is well known and practiced in the education system but it also a key part of legislation and this is one of the reasons for supporting the approach. The primary strategy (DfES, 2003) recognizes that “learning must be focused on individual needs and abilities” this can be further supported by Every Child Matters (2003) which is based upon the principle that all children have the right to the “same five outcomes, which are not dependent on their individual differences”. These five outcomes are “health; safety; enjoyment and achievement; contribution and economic wellbeing” (2003). Considering that differentiation and supporting all individual needs is specified in two pieces of legislation, shows how important and needed a good and effective approach to differentiation is. Currently, it is hard to say that we have a well formulated approach to differentiated learning as it is a somewhat controversial topic, and it varies from school to school and in some cases from teacher to teacher. But hopefully through development and research all educators will be able to support and challenge all learners in a differentiate approach so that they are able to achieve highly as stated in every child matters. 

One of the key themes that relates to differentiation is ability grouping and mixed ability groupings. These are also known as homogenous grouping (ability grouped) and heterogenous grouping (mixed ability) (Deunk et al, 2018). Ability grouping is “separating students based on actual or purported ability” (Lleras, 2013). This is also refered to as setting in schools. This form of differentiation by ability can be beneficial for some students but not all (Taylor, 2017; Denuk et al, 2018). 
However, even though this approach can be beneficial, there are also concerns about whether this method of differentiating is actually “reducing the learning opportunities for lower ability pupils” (Denuk et al, 2018) as by being placed in groups on their ability they are not able to benefit from the learning opportunities of working with those higher ability learners, where the higher ability children can take the role of a teacher and peer coach and support their fellow peers in tasks and activities. This idea that ability grouping may not be beneficial for lower ability learners is further supported by Hunt, (1996 cited in Denuk, 2018) who conducted a study focusing on math’s achievement in both homogenous and heterogenous groups and found that in the homogenous grouping there was only a positive impact on achievement on gifted (higher ability) children. It is clear to see that there are both positives and negatives to the ability grouped approach, but by understanding how the approach works and does not work it will allow for educators to try it out themselves and see what best suits the school they are in and learners they teach. 

Dweck coined the terms ‘fixed mindset’ and ‘Growth Mindset’ (ASCD, 2011), the latter is a positive way of encouraging children’s learning within education. The terms were formed after Dweck had studied behaviours of students and how some bounced back in comparison to some who were fixated on small setbacks (Mindset Works, 2017). Growth mindset is about the students having the belief that they can get smarter or achieve their goals, they just may have to put in extra time and effort to get there but this extra effort makes them stronger and more resilient within learning (Dweck - Mindset Works,2017). It was found that peoples own theories about their own intelligence played a part in the impact on their motivation, effort and approach to challenge. 

Differentiation and growth mindset are two ways in which we are trying to support our learners in order to succeed. However, by focusing on ability and not always offering challenge for learners in in ability groupings we may be limiting the growth mindset of our learners. Dweck suggests that we should have high expectations for all learners regardless of their perceived ability (Cited in Wayfinder Learning Lab, 2014). We should endeavour to offer all our learners’ positive feedback along with high expectations as this will in turn increase learner’s confidence further increasing their achievement (Dweck cited in Wayfinder Learning Lab, 2014). This is very important and useful for anyone in the classroom with children as we should not stop challenging and supporting all learners to achieve highly, we should just adapt and be flexible in the approach. 

The modern-day classroom is highly diverse, in relation to areas such as class, socio economic background, gender, culture, Language and additional learning needs (Taylor, 2017). Literature suggests that some students from these backgrounds are being failed and let down because their personal needs and requirements are not being met (Brighton et al., 2005; Department of Education, 2014; Thomsen, 2012; Civitillo, Denessen and Molenaar, 2016 as cited in Taylor, 2017). The heterogenous classroom (mixed ability grouping) is seeking to close this gap and provide support for all students, to ensure we are not failing anyone. However, it is suggested that “not all teachers are ready and prepared” to implement this type of classroom system (VanTassel-Baska and Stambaugh, 2005; West and West, 2016). One reason for this is that “classroom and behaviour management take over” and becomes the priority for teachers as they are concerned about it the most (West and West, 2016), this subsequently leads to common and generalized approach and does not account for the diverse needs of learners in the classroom. Leading to differentiation being seen as an approach of support for weaker learners only and higher achieving learner’s ability is not being challenged as a result of this (Hertberg-Davis 2009; Westwood, 2013 as cited in Taylor, 2017). Our society and education system are becoming much more diverse, so it is evident from the research that as teaching professionals we need to continue our professional development to make sure that all learners are able to achieve highly and reach their goals but that we support learners in an individual way where possible. 

The environment needs to be supportive and safe for differentiation to be effective (Mills et al, 2014). This is supported by Tomlinson (2005) who focuses on “instructional differentiation”. Tomlinson suggests that teachers need to be flexible and use “time, space, materials and instructional methods” to address the variety of learners needs (Tomlinson, 2005). It is also important to note that Tomlinson has said that “classrooms need to be communities where students’ voices are heard” (Tomlinson, 2008 as cited in Mills 2014). This is because for differentiation to be effective and work well the environment should allow children to feel supported, trusted, valued and safe as this will increase their “motivation and make them care more about what they are doing” (Tomlinson, 2008 as cited in Mills 2014) as they feel part of the learning journey so are becoming more committed to their learning. Subban agrees with this “teachers should find ways to engage students, by tapping into what interests them, and by involving students in the daily running of the classroom” (Subban, 2006; Mills 2014) and in the modern diverse classrooms it is important that are classrooms are inclusive and diverse for students, as otherwise not all students will feel comfortable in the environment and feel like they can succeed. 

Conclusion
In conclusion, from the research undertaken it is clear to see the impact and different influences behind differentiation. I think it is important to continue developing my professional practice and understanding of such an important topic. During my practice I will ensure that I am building on creating a supportive, nurturing and safe environment where children feel confident in their learning abilities and where children are challenged. For me, I also believe that ensuring children are happy and willing to come to school and participate in learning is key, as they will become more willing to challenge themselves and participate in learning if they are happy and enjoying it. From the research, it was clear to see that we need to support all children’s individual differences, whether that is through ability or mixed ability groups, as a result of this I will commit to trying out both approaches to see which works best for the learners.  I will continue to build on creative and engaging ways of challenging learners and helping all children develop a ‘growth mindset’. Finally, in relation to the professional standards, I will continue to develop highly effective differentiation practice, so that all students are challenged and supported in all areas of learning through learning materials and experiences. 
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