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A critical evaluation and the identification of next teaching and learning steps
focusing on a case study of an individual learner or a group of learners, based on an
observed critical incident.
Throughout this essay a critical incident will be explored showing the connection to reflective practice in teaching. The essay will begin with background information on the incident and the methodology chosen for the case study. The critical incident chosen to analysis will be linked to the four purposes of the new curriculum showing its relevance and importance. The case study will then be explored by linking the incident to different pieces of literature and theories. Following the critical incident will then be reflected on and evaluated to link into the next steps to impact upon future practice. Critical incidents happen daily within an educational setting, from observing a day in a primary school many critical incidents occurred throughout the day. According to Tripp (2012) a critical incident is defined as an incident that occurs in an educational setting that is not necessarily critical but may be considered as typical, however the incident impacts upon the way you think of the situation. The aim of this essay is to show the purpose of observing a critical incident while considering future practice, showing the importance of reflecting on the child – teacher interaction. Shapira-Lishchinsky (2011) states that practitioner’s that identify and evaluate critical incidents is a crucial aspect to a practitioner’s development in order for practitioners to develop knowledge and understanding of different situations. When critical incidents are used in reflective practice it allows the teacher to develop more understanding of unexpected incidents that occur due to having further knowledge and experience that is gathered over time (Farrell, 2013). 
The school that was visited to part take in this case study was a small primary school with over 200 pupils attending the school with children ages 3 to 11 years old. The school is based in an affluent area with less than 5% of pupils eligible for free school meals below the average for a primary school in Wales. The school has under 5% of ALN (additional learning needs) which is also below the average for a primary school in Wales. Due to covid19 the way of teaching and learning had changed and impacted the children and teacher due to there not being able to have any sensory play such as sand and water. The class that was observed was a year 2 class with children of an age range of 6 – 7year olds. Within the class there just under 30 pupils with one classroom teacher and one teaching assistant. The day the school was visited for observation the classroom teacher PPA in the afternoon due to this a cover teacher took the class for the afternoon session. The class had been in their year group and with the classroom teacher for two weeks since the beginning of term. As the children/ teachers/ staff and school are all protected with confidentiality following the BERA (2018) all participates within the case study are protected and remain anonymous. 
Methodology
There are many different methods and strategies to choose form when carrying out a research project. There are two type of data to collect when undertaking a research project qualitative data and quantitative data. Qualitative data as an aim of in-depth data requiring a detail and can be more personal such as interviews. Quantitative data focus’ more on statistics and the quantity of the data such as questionnaires. The data wanted for this research project is qualitative data therefore this gives the options of interviews, focus groups and observations (Tracey, 2013). The method chosen to complete this research project is a non-participate structed case study. Due to the method being non-participate based Kumar (2014) states that non-participate observations is where the observer does not intervene but only observes and makes notes which has the advantage of seeing how the children normally work and behaviour. Although there are many positive aspects to a non-participate based study a disadvantage to this may be that the teachers and children behaviour in slightly different way compared when they are not observed which could impact the results collected making the results slightly less reliable. Observation is the chosen method to collect the data which will allow me to note everything happening and to focus directly on observing any critical incidents that may occur. However, Kumar, (2014) also states that having to make notes while observing may lead to other incidents being missed. The method is structed as there is an observational form to complete and a critical incident form, a disadvantage to this is that when filling the form out other occurring incidents may be missed. To avoid this from happening I looked over the forms before the incident to ensure I was looking for the right things but I only made notes and later on will transfer my notes into the forms required to complete. However, having a structed form ensures that I will gather the correct data needed to complete my research project successfully. According to Taylor-Powell and Steele (1996) a structed observation is when looking for something particular to happen and recording it in a set way which in this case is four critical incidents and four critical incident forms. Case study as a method of research is described as a method that allows the researcher to focus on a specific factor (Zainal, 2007). Although this method is effective to this study another method that could have been used is interviews as they allow a researcher to have control over the information that is discovered and have a focus throughout the interview ensuring all information gathered is useful and as in this case questions could have been asked based around critical incidents (Kumar, 2014).  
Critical Incident and Four Purposes
The critical incident that I am focusing upon occurred during morning registration just after the children had come into the class. The routine of the morning is for children to come in hang their coats up, wash their hands and sit on the carpet waiting for all the children to join and the classroom teacher. While the children are waiting, they can talk between themselves. The classroom teacher joins the children on the carpet, the classroom teacher says good morning to the children and has some small conversation before starting the register. The pupils were then expected the class to be quite and listen to the classroom teacher call out the names on the register, the register is displayed on the board so all children are aware that it is time for the register and it is part of their daily routine. During registration all the children were sat listening for their names however, one child was distracted and disengaged with the group as they were blowing their cheeks and spinning their arms. This section of the critical incident links to one of the four purposes ethical, informed citizens who as the child should understand and consider the impact of their actions when making choices and acts (Donaldson, 2015). as the child should understand that they are actions will have an impact on the other children by distracting them. This also links directly to the Donaldson (2015) as it links to one of the four purposes that is ethical, Informed citizens which includes a child to respect the needs and rights of others, as a member of a diverse society this shows that children should understand the needs of the other children to also answer the register. The classroom teacher noticed this child was distracted and could be distracting to other children, from noticing this the classroom teacher delt with it by making direct eye contact with the pupil but carried on taking the register. The child noticed that the teacher was making direct eye contact with them due to their behaviour the pupil stopped immediately and engaged with the group after knowing the teacher did not appreciate their behaviour. This links to the one of the four purposes which is healthy confident individuals links to this section as it is described as form positive relationships based upon trust and mutual respect, as the child as the classroom teacher making eye contact and realised that their behaviour wasn’t acceptable and respected the teacher by stopping immediately (Donaldson, 2015).  By the classroom teacher taking this approach it got the pupils attention and stopped them from being distracting but also did not disturb the rest of the class, allowing them to stay engaged. This section linked to the four purpose of healthy confident individuals as it states that children should face and overcome challenges (Donaldson, 2015) from this critical incident it shows that the child found sitting on the carpet with full concentration after just coming into the school setting however the child overcame this challenge by after having their communication with the classroom teacher they become engaged with the class and had full focus on the classroom teacher. 
Literature Review
An area to discuss when looking in detail at this critical incident is the development of the child. As the children are expected to come into the class and follow their routine of hanging their coats up and washing their hands to then sit on the carpet for the register. This requires the children to have a level of concentration and self-control to be focused with the distractions of seeing their friends for the first time after the weekend. The child’s behaviour that is display is described as disruptive as the chance of the child disrupting the other child’s engagement and the teacher’s focus with the class. Marais and Meier (2010) States that a young child being disruptive could mean that the child has not yet developed the ability to sit still which is then considered as misbehaving but if the child has not yet developed the ability to sit still this shouldn’t be considered as misbehaving. However, Marais and Meier (2010) also state that there are many other reasons for disruptive behaviour such as inexperience/ ignorance, curiosity, wanting to belong, recognition or authority these issues could also relate to safe-guarding issues such as neglect. Another reason for a child being disruptive in class could be related to a ALN (addition learning need) such as ADHD, CD and ODD (Ward et al, 2016). Also, Child Mind Institute states that children who display disruptive behaviour are often been as being naughty however often it is a way of expressing anxiety or frustration. As the critical incident as observed over the course of one day, the background knowledge of the children was unknown therefore if the child has an ALN it is unknown but can not be ruled out. 
Looking at this critical incident in detail another area that was drawn upon throughout was the behavioural theories linked to the incident. One behavioural theory in particular is Skinner’s operant conditioning theory, which links to teacher’s use of rewards and consequences. As by the teacher not smiling at the child and giving the child direct eye contact shows that this is not positive or acceptable as the child has been conditioned to understand that a smile is positive ( Zhou and Brown, 2015). According to Merrett and Wheldall (1990) praise and consequences changes children’s behaviour to give them the knowledge and guidance on what behaviour is appropriate when and where. This critical incident also links to John Dewy’s theory where children are guided with a practitioner by the practitioner role modelling to the child what is appropriate by showing positive an acceptable behaviour. This links to the child and teacher interaction as the child reacts off the teacher’s body language (Williams, 2017). This incident also shows the teacher has authority and respect from the child by observing how the child reacts immediately changing their behaviour from reading the teacher’s body language. Teacher’s having authority in the classroom is important as according to VanderStaay et al (2009) John Dewy’s theory also states that education is part of society where authority also is part of society, children experiencing this in education prepares children for society in later life. 
Also looking at this critical incident it is important to look at the impact disruptive behaviour has other the child directly, the other children in the class and the teacher. Disruptive behaviour within the classroom can have many impacts on the students within the classroom, the child being disruptive and the teacher as according to Clunies-Ross et al (2008) disruptive behaviour can have effects on children’s development such as conduct disorders and can lead to effect the teacher with stress. Another way the teacher may be affect is if the child is defiant or the other children join in, this could challenge the teacher’s authority and ability to control the class (Ministry of Education, Guyana, 2019). The disruptive behaviour can also disadvantage the other children in the class as the teacher’s attention is on the child being disruptive not educating them. The other children in the class could also pick up on this behaviour which would also be a disadvantage to them in their education and development. Van Lier et al (2004) states that children who are disruptive within the classroom are at a higher risk of many negative outcomes such as school and academic failure, poor relationships, substance use, conviction of crimes and mental health issues. This shows the importance of the strategies used to support the children who display disruptive behaviour to support them in order for the behaviour to not continue. However, from this critical incident as the disruptive behaviour was witnessed once the child may have just been excited whereas the discipline used is acceptable and appropriate. 
A theme that has appeared throughout this critical incident is the strategies used to deal with the disruptive behaviour. Wilks (1996) states that there are two main groups of behaviour management strategies which are proactive strategies meaning to lower the chance of a behaviour issue arising and reactive strategies mean a strategy that was used in the nature and reaction of a child’s misbehaviour. Relating to the critical incident that was observed the teacher used a reactive strategy by using their body language to communicate with the child. However, the teacher also does not believe in disciplining children by shouting at them which is a proactive strategy to think of over ways around this. Positive reinforcement is another strategy to use and can be used as a whole school approach. According to Merrett and Wheldall (1990) positive teaching requires teachers to be honest and to the point which requires teachers to analyse the issue. When the teacher decides to take the teacher must be able to explain their reasoning for the action taken, justifying the short and long term effects. When a teacher is using strategies within the classroom it is key that policies within the classroom are inclusive to all children to avoid disruptive behaviour according to Black-Hawkins (2007) an inclusive pedagogy is to support all children to achieve even when facing challenges including behaviour issues. Parsonson (2012) states that a classroom with little disruption requires planning and consistency which links to factors such as clear rules, routines, recurring praise, constancy, suitable tasks for ability to be challenging but not easy and for children to have the opportunity to participate in discussions within the classroom decisions. According to Ali and Gracey (2013) when children display disruptive behaviour, it could be due to just forgetting the rules and the impacts the behaviour has, it is important remind children their behaviour is unacceptable by clearly pointing it out and explaining why so the child understands fully. This is what the classroom teacher did by displaying body language which clearly shown the behaviour is not acceptable. 
Reflection 
From reflecting on this critical incident, I think that the teacher dealt with the disruptive behaviour well as the child was not picked upon or embarrassed but was discreetly communicate with through body language that their behaviour wasn’t acceptable. This strategy did not distract any of the other children’s focus which was another benefit to not interfere with their learning. However, as the child’s engagement was lost a suggestion as a next step would be to make registration time more interesting to hold the children’s attention such as introducing the daily mile, where the children’s head count would be taken and then a daily mile would be completed before the start of the day. Relating to the incident witnessed was on a Monday morning this challenge could be introduced for a Monday morning activity. This would allow children to burn energy off before the school day and also be able to talk to their friends after the weekend. Buchele-Harris et al (2018) states that children who participate in 10 minutes of daily physical activity will improve their focus and concentration by children becoming less tired linking to children being able to stay on task longer. Chesham et al (2019) also states that the daily mile has many advantages to a child’s health such as improving children’s metabolism, physical fitness, mood boost and well-being. This would give children a chance to release their energy and communicate with one another before being required to focus. Another suggestion for registration time is that the teacher could make answering the register more interesting. This could be done by the children answering the register with their favourite food and the theme could change each day. Adding this to registration time may hold the children’s attention as they are required to think what their favourite food is and may also be interested in what the other children say. 
When reflecting using Brookfield’s reflection model of the hour lenses the first focus will be the autobiographical, the student’s eyes, the colleagues’ experiences, and the theoretical literature (Ndebele, 2014).  From the autobiographical lens I believe that the teacher handled the situation well and caused little disruptive to the focus of others. From the student’s eyes the other children on the carpet were not not distracted and the child who was disciplined had clear guidance that their behaviour was unacceptable and inappropriate. The colleagues’ experiences should go in hand with the teacher’s strategies and methods to ensure consistency which would reduce confusion. The theoretical literature linked to this incident is Skinner’s operant conditioning which focus’s on reinforcement and punishment, which links directly to the incident as the child is punished with the teacher’s negative body language as the child would normally receive a smile as positive reinforcement (Omomia and Omomia, 2014). From observing and reflecting on this critical incident it has helped to develop my professional practice skills. By developing on my reflection skills, it has given me the skills to be able to reflect on my own practice in future adding to my professional knowledge. As according to Harford and MacRuairc (2008) reflective practice is a key skill to have when being a teacher as it is important to understand the impacts your decisions have and to be able to look at a situation in hindsight to evaluate your decisions, reviewing the long and short term effects of the decisions. According to Dewey (1993) critical reflection is related closely to problem solving or investigating the affects. 
Reflecting on this research project it has helped me to develop on my own professional and personal development. As I have grown my knowledge on reflective practice and the importance of it as a professional. I have developed the skills to reflective critically to improve on my own practice. From this I have also gained more knowledge on behaviour strategies and the affects the teacher responses have on the child and the other children within the class. The knowledge that has been gained from this experience will be taken on to help me to achieve my QTS and become an effective inclusive practitioner. From being reflective and critical it has benefited me as a practitioner to develop my skills of reflective practice. Critical thinking as a practitioner has many benefits to it such as according to Smith (2011) critical thinking allows improvement to professional practice and give the skills to educate other on how to reflect effectively. 
Conclusion 
To conclude an observation was undertaken to observe a critical incident in a current classroom. From the critical incident witnessed it was linked to a number of areas such as child development, behaviourism theories, behaviour strategies and the impacts of disruptive behaviour. From the evidence discussed in the literature review its clear how important how a practitioner deals with behaviour and the impact it has on a child and the children within the classroom. From this I have developed on my knowledge of behaviour strategies on how to deal with difficult behaviour. The behaviourism theory focused upon most is Skinner’s reinforcement and punishment theory which was used within the critical incident. From using and developing on my reflect practice it links directing to reflective practice in the welsh QTS standards as it requires practitioners to reflect critically and honestly on practice and to be open to others opinions on how to improve and develop (Pedagogy for Professional Learning). The professional standards for teaching and learning link directly to reflective practice as it states that the standards allow practitioners to reflect individually and collectively and to support practitioners further professional development (Professional Standards for Teaching and Learning). To conclude I think it is key for practitioners to reflect on their practice to ensure they are practice is inclusive and effective and that behaviour strategies have to the child and children surrounding the child. 
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Appendices 
Critical Incident identification record one
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes.
	28/09/2020
Year 2   age 6 – 7   KS1
28 in the class 
One classroom teacher, One TA

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	When doing the register children are sat on the carpet, child A is being distracting by spinning hands and holding breath being disengaged with the class. Teacher makes eye contact with the child but does not say anything to distract or break the engagement with the rest of the class. Child A saw the teacher making eye contact and he knew that he was messy around, so he stopped. This was a subtle way of telling the child that they shouldn’t be messy around and what they were doing wasn’t expectable but it didn’t draw the whole classes attention to the child to embarrass the child but it also didn’t distract anyone else in the classroom as the other children didn’t notice.



	Date and time, year group:
28/09/2020     9:15am         Year 2

	Lesson details
(Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

All children are sat on the carpet listening to the classroom teacher call out the register. The children have just come into classroom for the morning. The children were asked to hang their coat up and wash their hands before they sit on the carpet. As it is a Monday morning and the children have just come into school some of the children seem to be energetic.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The vibe of the classroom this morning is that the children are lively and energetic and the classroom teacher is creating a positive and fun environment for the classroom making lots of jokes with the children, keeping the vibe very light-hearted and fun.

	Objectives 
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of this morning session is for the children to teacher to know who’s attended and who’s absent for the day and to have the children’s focus ready for the tasks for the day to be explained.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The direction of the children doing the register is that it is part of their daily routine and the children know that before the children begin their days in school they just answer to the register. In the environment the children are all sat on the carpet looking to the from to the classroom with the register list on the whiteboard for all the children to see.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge)?

A challenge for children in this situation could be that they are energetic and excited about coming into school and are expected to it on the carpet with full concentration on the classroom teacher which may be challenging for some children. A way to avoid this could be for the children to do morning stretches before they are required to sit on the carpet and concentrate. Another way to add more excitement is to have the children to answer in different ways such as with their favourite food or animal. This would make the register more fun and interesting for children.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

It is clear from the other class members that the children know the routine of sitting on the carpet and answering to the teacher when their names are called. This shows that the children know what to expect and what is expected of them.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

I found that the way the teacher delt with the distracting child was very effective as it wasn’t negative, the teacher didn’t shout or distract any of the other children but managed to deal with the situation effectively by drawing the child’s attention back to the group.



Critical incident indemnification record two
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes.
	28/09/2020  
Time: 10:15
Child and classroom teacher

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Child 1 is on the carpet about to start one of their tasks, but the child is distracted and starts to cling onto a child’s legs and is shaking them, distracting the other child from their task. The classroom teacher see’s this and what the child is doing and calls the child over to him, the classroom teacher asks the child to explain to him what he was doing, child 1 doesn’t know what to say as they know they were being distracting, the teacher the asks the child why is what you were doing unacceptable the child explains that they should have been doing this task and that they made child 2 stop doing their work, and that they could have hurt child 2. Form child 1 explaining to the teacher why they should not have been doing this shows understanding from the child. The teacher then asks the child to get on with their task they were going to do, but doesn’t hold a grudge with the children the teacher is back to being happy and friendly towards the child as soon as the conversation has ended.  




	Date and time, year group:
28/09/2020     10:00am         Year 2

	Lesson details
 (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The children have been given several tasks to complete in the activity time. This gives the children freedom, independence, and responsibility of their own learning. The classroom teacher is calling a group of 6 children at a time to do a spelling activity with him, so the other children are trusted to do the activities set for them independently. Depending on the amount of activities the children complete they are allowed a dojo point for each activity, they are trusted by the teacher to award the points themselves when they finish a task.

	Classroom culture
 (What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The vibe within the classroom is busy and that everyone has a task that they are doing. The children are all doing an activity that they have chosen to complete. The children are enjoying the freedom and they feel trusted by the teacher to do it themselves and want to please the classroom teacher and be rewarded with dojo points.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objectives for this session are for children to complete a number of independent activities to promote their literacy, fine motor, social and independent learning skills. 
Task 1 – There is a description of a superhero and that they need to freeze a broken bridge the children are ask to draw a picture to match the writing and add some of their own words to the bottom of the picture describing what has happened. (writing, drawing, reading, and understanding, fine motor skills).
Task 2 – Children are given a sheet that has the alphabet on it and for each letter is a word related to superheroes on it, the children must find their initials and the two words that match their initials for their superhero name, they must do this for their name and two of their friends. (reading, understanding, social, fine motor). 
Task 3 – Outdoor play to make a bridge with large blocks and tubes going across the grass. (fine and gross motor skills, problem solving, maths)
Task 4 – A colouring picture of a superhero. (fine motor skills)
Task 5 – With classroom teacher doing spelling. Children are called to the table to do spelling in random groups, ensuring all children do this today.  

	Direction
 (What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)?

The children were introduced and explained the tasks at the start of the day, explaining each task individually and showing where the tasks will be within the classroom. All the children seem to understand the tasks and were comfortable with the lay out of the day as it was part of their daily routine.

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge)?

Although children are given freedom and independence some children may find this daunting, as they may feel not as supported to when they do activities with the teacher. Although children will develop their independence, they may become anxious of their independent learning. Another challenge could be that children do not do the tasks that are set out for them which would disadvantage themselves.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Children are used to the day being set out in this way as they all seem to be comfortable with the independent tasks and the lay out of the day.

	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The critical incident that I noticed in this situation that one of the children become distracted from the independent tasks



Critical incident identification record 3
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes.
	Date: 28/09/2020
Time: 9:35am
Age: 6- 7 years old
Year: year 2
People involved: Classroom teacher and the child.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The child showed little interest in the writing activity that she was doing, and she was rushing through the work, so she was able to play. She then when finished her activity got up and went off to play without checking with the teacher that she had done the activity right. The teacher saw that she had left, and she had not done the activity right as she had been rushing you could not read her writing when the teacher says he normally can. The teacher did not shout or tell the child off but said that the child will have to do the work again when he calls the next group up. The child understood and went off to play, 5 minutes later the child was called back to play and the child didn’t make a fuss but left their play and the teacher got her to do the writing again, the teacher wasn’t annoyed with the child but just encouraged being positive and didn’t hold a grudge against her.



	Date and time, year group:
28/09/2020    9:35am       Year 2

	Lesson details
 (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The children are being called up randomly in groups of 6 to work with the classroom teacher to do some spelling in their exercise books. The children are expected to have practiced their spellings at home, so they are confident to write in their books on the Monday morning. The children seem to be used to this activity and are comfortable with the arrangement, the 6 children are all sat round the table with an exercise book and a pencil each.

	Classroom culture
 (What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The vibe within the classroom is busy and all children are doing different tasks, the sound of the classroom is loud as the children are all talking between themselves while doing their independent tasks. Although most of the children are busy doing their independent tasks some children may find the atmosphere distracting.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?)

The objection for this activity is for the children to have practiced their spelling words at home and to have developed with their confidence in writing the words they have learnt. This activity will develop on the children’s literacy, language, fine motor skills and intellectual skills.

	Direction
 (What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)?

Most of the children at the table were engaged with the activity apart form one child who seemed to be interested and distracted by out other children were doing in the class. I could see that she spent most of the activity time looking at what other children were doing, she then realised that were group had nearly finished all their spellings and she hadn’t started.

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge)?

The environment is busy and as all children are working independently the noise level in the classroom is high. This may be distracting to some students who are trying to focus on their spelling activity with the classroom teacher.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

From observing I can see that the children are comfortable with this way of learning as they are used to being set independent tasks to work on and the children are also used to doing spelling on a Monday morning as it is part of the weekly routine.

	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

I would consider the incident of the children being distracted by the other children a critical incident as when she realised the other children had nearly finished their work she rushed her work to finish at the same time but by doing this the child’s spellings here wrong and they’re handwriting was very hard to read, the classroom teacher knew the child’s ability and capability so they asked the child to do the writing again but to take their time. The classroom dealt with the situation very calmly and do not shout at the child but asked them nicely to do it again and the children agreed to do so.



Critical incident identification record four
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes.
	Date: 28/09/2020
Time: 1:15pm
People involved: Cover teacher and pupils

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The classroom teacher had PPA in the afternoon so there so a cover teacher to take the children’s afternoon session. The cover teacher had a different stye of teaching and created a different type of atmosphere to the classroom. The cover teacher spoke in a calm and quite voice whereas the classroom teacher was loud and energetic which created a livelier atmosphere compared to the atmosphere with the cover teacher. This was interesting to see how depending on the teacher’s vibe they give off to the children the children be behave differently and match the vibe.



	Date, time, year group:
28/09/2020    1:15pm     Year 2

	Lesson details
 (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The classroom teacher has PPA this afternoon so there is a cover teacher taking the children for the afternoon. It is afternoon registration, so the children are all sat on the carpet ready to answer their names.

	Classroom culture
 (What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom teacher has a different vibe to the classroom teacher as the classroom teacher had a loud and busy environment whereas the cover teacher as a quite calmer environment. The children have realised this and have changed their behaviours to fit with this teacher’s way of working.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?)

The objection for this session is for the children to bring their focus back to the classroom after play time and to answer their names to the register so the cover teacher knows who is attending and who is absent.

	Direction
 (What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)?

The cover teacher began with having a casual conversation but in a soft and quite tone to calm the children. This set the vibe within the classroom and the children all seemed to match the tone. The cover teacher has asked the children to answer the register with their favourite day of the week.

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge)?

The teachers tone of voice is calm and relaxing, so the children are being clam and focusing on thinking what their favourite day of the week is. Their lunch time play was a wet play and due to COVID19 they had to stay in the classroom to eat their lunch and watch a film, the children may have lots of energy built up throughout the day so they may find it hard to concentrate and focus on set tasks.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The children are used to the lay out of the Monday as the classroom teacher always has their PPA on a Monday afternoon and the same cover teacher takes the class every Monday afternoon so they are familiar with the routine of the day.

	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The critical incident i noticed is that how the teacher’s tone of voice and calm vibe was passed onto the children and the atmosphere and vibe within the classroom was completely different to the vibe and atmosphere in the morning. Although, neither of the atmospheres were negative they were both just very different.



