EAEE6002 Children with additional support needs: inclusion, advocacy and equity – portfolio.
Kayleigh jones, student number – 1810297.

(i) With reference to children’s rights, explain, in depth, the importance of early intervention for a child with your chosen ALN (1000 words)
(ii) Critically analyse ONE or TWO barriers the child with your chosen ALN may experience. Consider the impact the barrier/s may have on the child (1000 words)
(iii) Critically evaluate ONE example of how a child with your chosen ALN is supported in an early year setting (500 words)

The chosen additional learning need for this portfolio is based on children with the diagnosis of Down Syndrome.
(i) The importance of early intervention for a child with downs syndrome.
The diagnoses of Down syndrome can be established from as early as in utero, with tests now being optionally carried out in the early stages of pregnancy. Referring to the NHS; Wales website, down syndrome is when you are born with an extra chromosome. (NHS, 2020) Down syndrome comes with variant learning disabilities and a delayed learning development which, depending on the persons complexity requires a certain level of attention and care. 
Referring to the NHS information page, children with Downs syndrome may also not be as quick as others to pick up particular skills such as sitting, walking, talking, the majority of early cognitive and motor skills, however it is important to note that people with the diagnosis can and will pick these skills up within their own time frame. The disorder of downs syndrome also sometimes comes with behavioural phenotypes.  Individuals may need extra help based on the complexity of their case. Some people may also have autism or attention deficit attention disorder, these requiring individuals to undergo assessment to assess the level of help and intervention they need through personal life and education. [image: ]
Referring to a comparison statistics by The national down syndrome society (Early Intervention - NDSS, 2021) depending on the milestones development skill type the age range can vary anywhere from a couple of months to years difference in comparison to the typical predicted milestones.
At NHS wales (2018)  online parents are encouraged to engage with their children to help develop their learning abilities. Suggesting mixing with other children, independent play, speech therapists, demonstrating how to play ect. They also emphasise on separating educational play and family time.(NHS, down syndrome 2020) Available to parents with children with down syndrome is the help of intervention programmes. These programmes range from speech theory, for problems communicating or feeding. Physiotherapy to help strengthen muscles and contribute towards motor skills. Plus, individual home teaching programmes. These intervention programmes set to support the family as well as their child through development stages before entering mainstream education. The Down Syndrome Association team provide families with insight to other families with a member with downs syndrome, to be able to branch out and communicate amongst each other for support. This could be beneficial for the children also as they socialise with other children around the same age. 
Research has been conducted by various institutes on the benefit of early intervention for children diagnosed with downs syndrome. SAGE (2017) supported the studies of early reading intervention aligned with down syndrome behavioural phenotype by Hamill institute on disabilities. However aware of the many research articles ect. Surrounding the topic of early intervention, for this point the research found by Hamill institute is what will be used, to support the feasibility of early intervention. Hammel institute evaluated a group of young children diagnosed with downs syndrome through a series of case studies, the purpose of this research was to find out if early intervention based on downs syndrome phenotype was efficient and feasible. The verdict from these series of multi-probe lessons, was that early intervention would be effective for the majority however granted the complexity of the individuals condition would vary. It was also noted in hypothesis that the level of one to one between the individual and the parent would be hard to maintain, and that is without the consideration of parents with a large family. 
From this research we can conclude simply that early intervention is important and effective for the majority of children with downs syndrome, however needing a strong family unit, willing to engage in the early intervention and development of the child. 
 Leading on from this point, research article entitled ‘until the cows come home’--- again find correct reference fir this piece--- provides intellect on the type of relationship that is needed for successful early intervention and the strain it could potentially have. This research article gives parental perspective on the early intervention and their own involvement. Semi-conducted interviews were held by -------, parents reflected on both the positive and negative moments of early intervention tasks that they have participated in with the children. The parents reported back that a lot of the early intervention activities were enjoyable moments, effective to the child’s development, and also left the parents feeling educated to being able to take these transferrable skills back home. However; a common issue found amongst the parents were the children’s moods on those particular days, because a lot of the activities set for the children and parents were structured, sometimes this resulted in challenging behaviour from the children resulting in potential conflict and tension.
Focusing in on both articles and their positives, since the 1990s research has recognised that early intervention before school age should be family centred (Weyman et. Al 1990) its been theorised that parents need to be supported as teachers to be able to educate their children. Early intervention centres that demonstrate their intervention techniques through the media of social pedagogy gives the ability to encourage the children towards their milestones through the means of self directed play. This also helps the parents, educating them on the importance of education through play, setting up activities designed to attract the children to learning through exploration, independence and play. (Buckly and bird). Vgotsky provides the theory in which optimal zone of proximal development requires certain areas of play. He presented the theory of the strong link between self-regulation and play. (Play and Self-Regulation, 2021)  Vgotsky provided research in which showed evidence of development in the cognitive, physical, and emotional sectors. 
The united nations convention on the rights of the child (2004) are enshrined into welsh law under the rights of the children and young people measure (Wales, 2011).  Article 5, parental guidance and child’s evolving capacity supports the information gathered in this report. This giving parents the support by the government to be able to guide their children through their rights in a way that recognises their child’s capacity to make choices, this could be noting when particular early invention programmes are not suitable for the way in which their child engages and learns. If certain children with downs syndrome are not corresponding with some methods of structured learning activities sometimes set out by early intervention centres, they could then try early intervention centres that take the route of social pedagogy. This then being supported by article 31, the right to play; Something which previously noted has been proven it be extremely beneficial to the child.
 (ii)   Barriers in which a child with down syndrome may face in an early year setting.
For any child in early years education, it can be a stressful time, learning to adapt to new settings, social environments, routine and adjusting to spending less time with family members. However, for a child with down syndrome this can be heightened, especially with consideration to the physical and psychological effects that come with the condition. Referring to the down’s syndrome association (DS behaviour, 2021) the behaviour phenotypes that typically come along with the condition of downs syndrome can sometimes be an area of concern for families. There is no typical prediction or unique behavioural problems of a child with downs syndromes behaviour, however understandably, with the usual struggle of communication skills, motor skills and sometimes not being able to express their emotions this can become frustrating for the child, causing outbursts of frustration. 
There are a series of barriers which could potentially interfere with the child’s education, but for the purpose of this topic the focus will be on how the potential medical and behavioural effects of the condition could hinder the educational experience for the child. 
When working with a child with down syndrome there are certain variables that should be taken into consideration when managing ‘bad’ behaviour. The national downs syndrome society explains that the first step in evaluating a child with downs syndrome who is expressing an area of concern in regard to their behaviour is to determine if there are any acute or chronic medical problems which may correspond with the behavioural outburst. (Managing Behaviour - NDSS, n.d.) Typically children with the condition of downs syndrome have a poor memory, difficulty with speech, social comprehension, and in some cases mute. (Cowie, 2012) These effects caused by the conditions can cause a wide range of barriers for the individual alone. In perspective of a general mainstream early years setting, a struggle of communication could be a extreme barrier.
If the child primarily uses sign language as compensation for lack of verbal speech this can become an issue when trying to express emotions, and/or frustration at the lack of understanding a particular topic. Although commonly assigned one to one support within schools, the individual being so young, may not quite know how to interpretate their emotions through sign and/or their alternative method of communication. They may not be able to get their exact point across to their support. This could result in the child feeling distressed, causing a misunderstood behavioural outburst, leaving a negative impact and causing a lack of interest in particular topics. 
Another barrier which comes within the behaviour bracket is that along with the outbursts, comes other children without additional learning needs being confused by a child with downs syndromes outbursts. If not dealt with and explained to the children, this could unfortunately lead to a struggle in building friendship groups with their peers. Sometimes situations occur in which the child with downs syndrome struggles to understand their strength therefore underestimating their strength, this could be giving another child a heavy shove as apposed to a gentle nudge. (Potter, n.d.) Baring in mind with the early years setting being young children, social behaviour can be difficult to manage whether the child has additional learning needs or not. 
The new additional learning needs and educational tribunal, Wales (.GOV 2017) bill however could potentially benefit the way in which the child is directed and helped through their barriers within education. The additional learning needs code is statutory guidance however also mandatory law to guide people within organisations to work within the law. (.GOV 2020) One of the 11 aims of the act is a unified plan, this meaning that individuals with additional learning needs will now undergo an individual development plan. This individual development plan works to focus on what does and does not work for each individual child in regard to their education, not just the child based on their condition. This can be supported and applied by Howard Gardner’s (1983) theory on the child development. Gardner’s theory explains that every child learns in a different manner, and each child possesses a variation of strengths and weaknesses which naturally attract and deter individuals from activities. (Earlychildhood NEWS - Article Reading Center, 2017) 
The outcome of the individual assessment plan gives the educational establishment a clearer understanding of the child with downs syndrome as an individual, not as their condition. Without the consideration of why the behavioural outburst is happening and how much affect it is having on the child’s education and relationships surrounding, the school would not be abiding by the UN Convention on the rights of the child (1998) under article 23, which specifically supports the importance of seeing that all children with disabilities have the right to a full and decent life. (.GOV 2016) All governments must do everything in their power to support disabled individuals and their families. 
[image: ]
Advice set by the downs syndrome association to overcome a barrier such as behavioural difficulties in children with down syndrome is to break down, manage factors and note triggers. To be able to keep the assessment person based, taking all areas into consideration. 	Age, settings, behaviours, topics, gender, noise, temperature ect.  (DSA, 2021) Once the triggers of the outbursts have been determined it is then down to the designated ALNCO to secure a support plan to guide that child through their barrier, therefore helping the child to deter behaviour outbursts and focus more on their education. To be able to find an interest in which will encourage a natural willingness to learn from the child. Which can be supported by article 28 of the human rights act (1998) the right to education. By coming to terms and understanding their own behaviour, moving past this potential barrier can promote healthier relationships with their classmates resulting in a holistic wellbeing and positive relation to education. 
(iii)The evaluation of how a child with down syndrome is supported in an early years setting.
Article 29, Goals of education, of the Un conventional rights of the child (1998) states that “Education must develop every child’s personality, talents and abilities to the full.” (Unicef, nd) Therefore the school must see fit that children with additional learning needs are being supported and encouraged through their educational journey, as set by the welsh government. Referring to the welsh government document entitled ‘children with additional learning needs’ (2009), pupils who have an additional learning needs may require additional support if their additional need results in difficulty in learning. In regard to children with the condition of down syndrome the reasoning behind the need for support could be their struggle to verbally and emotionally communicate, the delay in particular cognitive development or the struggle to maintain a certain level of concentration in comparison to pupils who do not have an additional learning need. The national down syndrome society (2019) state that the majority of pupils with down syndrome resulting in special educational needs do attend main steam education. (NDS, 2019) Referring back to the welsh government guide for additional learning needs, it is stated that the report of Warnock committee (1978) resulted in the principle that children with special educational needs should attend mainstream schools when possible. The framework for this is supported by the Education act 1996 under the national assembly issued in 2002, ‘the Special Educational Code of Practice for Wales on identifying and assessing SEN’.(.GOV 2009) This meaning that all schools must abide by the disability act 2001 in supporting pupils with special educational needs through their education, assessing the levels of suitable support needed for that child, so that they can receive the most out of their time in education, just as any child should. Thus, supporting the equality that should be provided to all pupils within education.
As mentioned, the majority of children with down syndrome attend mainstream school, this helps promotes the child’s social skills and allows them to mix with their peers and adapting to new skills in an inclusive environment. From the age of three all children are entitled to fifteen hours of early education, however, can apply from ages of two depending on the child’s special educational needs.  (DSS, 2021) The support in which a child with down syndrome needs is based on the complexity and complications of their condition, some children thrive naturally within education whereas others have speech difficulties, physical difficulties and often different levels of anxiety being brought into new surroundings. This meaning that the support for a child with downs syndrome can range from the general care provided in nursery and early years settings to a one-to-one support. An early year’s inspection officer or special needs co-ordinator will assess the pupil on their needs within education and will form a plan with the parents in which they best feel appropriate for the child (DSS, 2021)
However, in Wales if after following a statutory assessment for special educational needs results in the verdict of, for example, a one-to-one, which for instance happens to be outside of the school’s resources… A statement given by the school becomes a legally binding document noting the need for care outside of the educational establishment’s resources, and the local authority will be responsible in seeing that the child receives the correct special educational provision. (DSS, 2020)
For this question the example of a one-to-one support will be evaluated to note the positives and potential negatives. Warnock (2005) stated that often children with special educational needs, inclusion can be “a painful form of exclusion”.  This supporting the theory of having the children within mainstream education being able to have one-to-one support, socialising with peers without additional learning need or special education needs, and being able to grow and adapt by looking to their peers. (Down’s Syndrome - Classroom strategies - SCoTENs Teacher Education Wales, 2021) These bonds also perhaps encouraging the child to engage in educational class activities as the mimic their peers. 
The benefits of having a one-to-one support is that the child can receive undivided attention and be able to express concerns and questions, whereas if the child did not have a one to one, and had to rely on the one or two class teachers this may become difficult when try to communicate over their peers without special educational needs. The pupil can use the one-to-one as a resource, being able to ask further questions, especially if the child requires a one-to-one to communicate through sign. (Teaching-one-to-one 2021).
Another positive of a one-to-one can be the relationship bond that grows over time between the one-to-one and the child, the child will develop a sense of comfortability with their support, allowing them to have a positive learning environment, resulting in a want to learn. (Teaching in English, 2019) Linking the relationship with the theory of attachment by Bowlby and Mary Ainsworth (1930) . Bowlby provided the theory of attachment being a long-term bond, which earliest attachments for the children are commonly with their caregivers. (Bretherton, 1992) There are four stages to the attachment theory which explain the final stages starting from the age of three until the end of childhood. If kept to a single one-to-one support, this means that the pupil will spend on average five to six hours, five days a week with their support. Naturally, an attachment could form. It has been theorised that secure attachment is linked to a greater emotional regulation, social ability, and a want to tackle new challenges. That attachment is the foundation of socioemotional well-being (Bergin and Bergin, 2009) However, Ainsworth proposed that too much attachment to a single individual while being in education can sometimes be an issue, while the pupil is confident and willing whilst the support is there, when they are not this could disrupt their want to learn and engage. (Ainsworth, 1979) Putting this into theory, if the child with down syndrome forms a deep-rooted connection with their one-to-one becoming reliant on their presence it could become an issue when they are absent. A solution for this could be to have altering support, to be able to grasp a connection and gain the confidence and holistic well-being the child needs in their education, but to also allow a distance to not become completely reliant on their support being present to be able to be comfortable within lessons, thus implementing a natural element of independence. This, also preparing the child for change of support as they enter secondary education. 
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unified plan, this meaning that individuals with additional learning needs will now under go an
individual development plan. This individual development plan works to focus on what does and
does not work for each individual child in regards to their education, not just the child based on their
condition. This can be supported and applied by Howard Gardner’s (1983) theory on the child
development. Gardner’s theory explains that every child learns in a different manner, and each child
possesses a variation of strengths and weaknesses which naturally attract and deter individuals from
parti ivities. (Earlychildhood NEWS - Article Reading Center, 2017)

The outcome of the individual assessment plan gives the educational establishment a clearer
understanding of the child with downs syndrome as an individual, not as their condition. Without
the consideration of why the behavioural outburst is happening and_how much affect it is having on
the childs education and relationships surrounding, the school would not be abiding by the UN
Convention on the rights of the child (DATE HERE KAYLEIGH) under article 23, which specifically
supports the importance of seeing that all children with disabilities have the right to a full and
decent life. (.GOV 2016)_All governments must do everything in their power to support disabled
individuals and their families.

Advice set by the downs syndrome association to overcome a barrier such as behavioural difficulties
in children with down syndrome is to break down, manage factors and note triggers.
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