Advanced Practitioner Portfolio  
Throughout this module, Advanced Practitioner, I have had the opportunity to delve deeper into my own practice in which I will evidence my own development as an applied drama practitioner. This will be done by identifying key learning points, such as determining how I facilitate and hold a room, and what preferences and prejudices I may have that may affect my practice. I will also show my independent scholarly activity, which is further research upon practices introduced in class and any other relevant experiences implementing what I have discovered and how these developments have informed my practice. Also, I will evidence my critical reflection and analysis throughout this module, this will be done via examples and possible uses of said practices.  
 
Self-awareness tasks have been crucial for my growth as an Applied Drama practitioner. Recognising my role as a facilitator and reflecting upon my demeanour, language, and impact on participants has been essential. I must consider my skills and how I present myself, as every mannerism and phrase can influence workshops. For example, I realised that a common phrase I use, "Okay, guys," can have negative connotations, so I will adjust accordingly. These tasks also made me question the factors that shape my values and attitudes as a facilitator. I discovered that perseverance is most important to me, while flamboyance is least important. This shows that I prioritise diligence over showmanship in my practice. The self-awareness exercises made me examine my biases towards participants. I found that I feel more comfortable with younger participants and men, while feeling intimidated by women. These biases influence my preferences. I also realised that I may have high expectations or set low standards for participants who resemble me, or people I care about (Mortiboys, 2012). An example of this is during one of my workshops I ran with a group of children ranging from ages 5-11, there was a participant who reminded me of a family member I am close with, as a result I caught myself showing a slight sense of favouritism.        
 
Next, I learnt about the ‘Drivers’ (2012, p.158-161) concept that has its roots in Transactional Analysis, which suggests that we are unconsciously acting in response to messages we picked up in early childhood. Some of these drivers are: ‘be perfect, please others, try hard, be strong and hurry up’ (Kahler, 1975), (Stewart, I. and Joines, V., 2012). Each one of these drivers had both positive and obstructive qualities. For example, my strongest drivers are to be strong and to please others. Positive qualities of the ‘please others’ driver can be presented as being a good team player and supportive of others. For the ‘be strong’ driver these attributes can be defined as being calm, reliable and good under pressure. However, the obstructive qualities of the ‘please others’ can see a person taking on too much work without saying ‘no’; and of the ‘be strong’ driver a person may not ask for help and therefore can become overloaded. Now that I am aware of these qualities I can react appropriately, for example if I am overworking myself, I understand that it is most likely my ‘be strong’ driver. Furthermore, the ‘please others’ driver can materialise when I recognise this, and I can stop and recognise that I need to ask for help and start saying ‘no’ to better my wellbeing (Stewart, I. and Joines, V., 2012).  
 
An alternative perspective on Transactional Analysis involves the examination of ego-states, specifically the ‘Parent, Adult, Child’ states (2012, p.23-33). This analysis sheds light on my personal style as a practitioner and how I can effectively utilise these ego-states to my advantage. By identifying which state aligns with my personal style, I can harness its strengths to enhance my practice. For instance, I have successfully employed the adult ego state to navigate conflicts during exercises exploring ego states and Karpman's Drama Triangle (2012, p.255-257). Additionally, I have decided to give myself permission to enter into the child ego states, as they resonate strongly with me. I believe entering this ego state will improve my practice, as I will be more comfortable in myself facilitating a room without trying to be someone else. It is crucial for me, as a facilitator, to be cognisant of Karpman's Drama Triangle (1975), a social ‘game’ that participants may inadvertently invite me into. This triangle encompasses three roles - ‘Persecutor, Rescuer, and Victim’, in which individuals can assume and transition between. It is important to note that individuals playing these roles are not necessarily defined as a ‘Persecutor, Rescuer, or Victim’ (2012, p.255). Moving forward, I intend to apply the concepts and principles I have acquired from Transactional Analysis to heighten my awareness of both my own and my participants' behaviours during our interactions.  
  
Another key learning point was Clark Baim Drama Spiral. The Drama Spiral is a visual representation of an ethical applied drama practice (Baim, 2020). Within this spiral there are 2 sections of consideration. The first section highlighted is the 6 stages of personal and sensitivity for participants within an exercise. The first stage of the spiral is ‘Games and creative activities,’ followed by ‘Fictional / distant stories,’ then ‘Fictionalized personal stories,’ ‘Positive personal stories,’ then ‘Stories of resolved difficulties’ and finally the last stage is ‘Stories of unresolved difficulties’ (2020, p.120). Each one of these stages delve into a deeper level of intensity, starting with a surface level of (stage one) and then spiralling towards deeply personal activities which could potentially leave participants feeling vulnerable. Within each stage there are four important processes to utilise whilst using the Drama Spiral, they are: ‘Identify, Explore, Present and Evaluate’ (2020, p.120). These stages and processes in this ethical practice are designed to spiral, to move in and out, and to ethically consider the participants’ safety - both mentally and emotionally (Reference). As an example of this, I can reflect upon a Storytelling workshop I was a participant in; I can identify the moments where I spiralled in and out of the drama spiral. I remember a moment where I entered the 6th ring of the spiral, this being ‘Stories of unresolved difficulties’, but to create a sense of security and to remove participants from the vulnerable space, the practitioner spiralled out into fictional personal stories, I as a participant followed diligently. This is a great module to use while planning my workshops, this will impact upon my practice as I will be more conscious of my participants and their needs, vulnerabilities, and personal safety.  
 
Finally, one important key learning point I would like to highlight is Storymaking in Education and Therapy (1990). The book is organised for easy navigation, guiding readers through 7 themes: Beginnings, Passage, Knots, The Tree, Trickster, Healing, and Return. Each theme is explored in detail through explanation chapters and workshop activities. As Julie Andrews advises: ‘Let’s start at the very beginning. A very good place to start.’ (Rodgers & Hammerstien II, 1959). ‘Beginnings are difficult’ (1997, p. 47). Have you ever struggled to start something because you either do not know how or you fear doing it wrong? Each new beginning is an end of the old. But the theme of Passages suggests that ‘This too shall pass’ (2020, p. 81). Passages are an ‘awareness of before and after’ (2020, p. 82). Passages explores the concept of a passage, prompting contemplation on its interpretations - time, space, or loss of bonds. The idea can be complex, which leads to the next theme, Knots. Cambridge Dictionary (2019) identifies a knot as ‘a join made by tying together…’ (Dictionary, 2019) or ‘a tight mass’ (Dictionary, 2019), but what is a knot as a theme? I struggled to understand this concept at first but concluded that a knot as a theme is a state of being. As people can get stuck or tethered too. Gersie and King (1997, p.121) identify a knot as ‘an interruption in the smooth flow’; and we can be ‘united in a knot’ (1997, p.121). ‘The Tree stands… grows… has roots… is available… shelters… belongs’ (1997, p.157- 160). Within this theme of ‘The Tree’ it implies that we can be characterised as a tree and share said qualities. One excises I used to grasp this was replacing the phrase ‘the tree’ with my name. This turn into a form of affirmations which I found incredibly encouraging. Gersie and King say that the Trickster is an ‘eternal paradox’ (1997, p.191). As the Trickster seems to be a contradiction, an enigma. Another factor of the Trickster’s contradicting nature is that Gersie and King (1997, p.191) class them as an ‘ever-changing constant one’. Although the Trickster is can be seen as a menace, to deny one’s inner Trickster is to deny change; as the Trickster is a bringer of change, a ‘destroyer’ and ‘builder’ (1997, p.194). The ‘Trickster is the great healer’ (1997, p.194); speaking of which, healing is a process this practice recognises. It is a ‘process of withdrawal’ (1997, p.225) and by withdrawing it is removing the ‘injured or sick’ person to a position of recovery. Gersie and King suggest that a ‘healer is ready and willing to help’ (1997, p.226), they are available, they are able. Healing is seen as a challenging task due to the isolation and change one can experience during the process, they may believe that there is no hope, but ‘knowledge and belief inspires and guides our healing practice.’ (1997 p.229). Meaning that a ‘healer’s’ knowledge can identify and justify their practice, but through belief they can achieve restoration. The theme of ‘Return’ during workshops explores ‘Going and coming’ and ‘A journey’s end’ (1997, p.), as it creates opportunities and redress the past. Gersie and King suggest that ‘During each return we experience the future of our past in the present’ (1997, p.262) and that a return is ‘to walk backwards into the future’ (1997, p.262).These concepts may be difficult to grasp, but they promote a consideration into what is meant by their statements, which causes the reader truly to consider what it is to return as ‘each return gives birth to new beginnings’. (1997, p.263). This concept reminds me of the lyric ‘take me back to the start’ from Coldplay’s album The Scientist (2002) which gave me an understanding of what this text was suggesting. These themes that Storymaking in Education and Therapy (1990) highlight are a key factor of this practice. 
 
The practice of Storymaking has profoundly impacted my approach by exploring themes within myths and fairytales. I have realised the importance of space and silence during workshops for personal growth. This approach has challenged my need for control and taught me to trust the process, as Maraboli states: ‘Embrace uncertainty and trust the process. It often leads to the most remarkable outcomes’ (Maraboli, 2013). This mindset has reignited my curiosity in facilitation, especially as I noticed the linking of themes in the summary chapters. For example, both Beginnings and Returns share the line ‘Beginnings are difficult’ (Gersie, A. King, N., 1997); this excites me as I consider the potential for my practice using this curiosity. My methodology has been transformed by this approach to workshop planning as well. In the past, I used to think that I had to meticulously plan every single detail; however, I now understand that having concise bullet-points with carefully considered instructions gives me the freedom to adjust or add prompts - depending on the group I am working with.  

A book I consulted to inform my development and practice was Flow: The Psychology of Happiness (2002) by Mihaly Csikszentmihalyi. Flow is often characterised as a state of optimal experience, representing a profound level of concentration. Mihaly draws upon numerous examples gathered from interviews to illustrate this concept. One such example emphasises the significance of striving for excellence in one's work, rather than settling for mediocrity. Mihaly quotes an interviewee asking why they still enjoyed their work, they responded saying “How can I beat my record?” (2002, p.39) These encourages individuals to actively seek opportunities for growth and improvement, within their respective fields of practice. ‘he tries to improve his performance’ (2002, p.39) Moreover, it suggests exploring further employment prospects that can effectively utilise the skills acquired through current employment, for example: ‘knows that very soon he will reach the limit beyond which he will no longer be able to improve his performance at his job… when he has his diploma he will seek a more complex job, one’ (2002, p.40). Engaging in growth-promoting activities during leisure is not always easy. In the past, individuals conducted research, wrote poetry, and created art in their free time. Art emerged from people expressing themselves; ‘In fact, before science and the arts became professionalized, a great deal of scientific research, poetry, painting, and musical composition was carried out in a person's free time’ (2007, p.4). Knowing this knowledge, I would be aware of my participants flow states and where they may be and how I can encourage them. Also, I would attempt to use the flow state as a tool to encourage my own practice to improve and develop by allowing my participant and myself space. 

[bookmark: _Hlk156561094]As a part of this module I was encouraged to learn how to become a critically reflective facilitator. To do so I need to think critically which consists of Critical depth and breadth. Thompson and Thompson describe that critical depth as ‘identify underlying arguments and assumptions’ (2023, p.153) and critical breadth as ‘the wider social and political context of our practice’. (2023, p.153). Also as a facilitator I need to hone my communication skills and be self-aware whilst facilitating (Thompson, S. and Thompson, N. , 2023). To do so I need to keep questioning my practice. How can I improve upon the delivery of instructions? How does my presence affect the participants? What is going on in the world and how does that affect my participant and practice? What dilemmas might I face?
  
As a facilitator, I will have to face many dilemmas within my practice when working with people from all areas of life. Sheila Preston shares in her book Applied Theatre Facilitation: Pedagogies, Practices, Resilience (2016) some of her experiences, such as a time where she was torn, when a particular group she was working with were discussing a seemingly innocent topic. However, Preston comments that: ‘There was a judgemental tone to the conversation. I wanted to challenge this, yet I feel cautious about upsetting the comfortable dynamic.’ (2016, p 23). I have considered how I might address a dilemma like this as a facilitator. I pondered working on developing a contract or having a direct conversation with my participants; but until I am put into that position, I can hypothesise how I would face this dilemma. Preston also states that when facing ‘dilemmas of facilitation practice, this discussion proposes that critical facilitation directly acknowledges practice to be inextricably bound up in a relationship with society and culture’ (2016, p 24). I agree with the statement, as while running a series of workshops within a high school, an influencer who had a large presence in the media for their strong and harmful political views, affected the pupils in the high school. Many students were chanting the influencers name and talking in a derogatory manner towards one and other. At the time, how I dealt with this behaviour was to shut it down as soon as I recognised what was being implied, but if I were to revisit the same group my approach would be different. I would still shut the derogatory behaviour down, but I would explain why I had done so and possibly use a ‘perspectives’ exercise to raise awareness within my participants’ behaviour and language. As Maraboli (2013) states:  
 
‘We all make mistakes, have struggles, and even regret things in our past. But you 	are not your mistakes, you are not your struggles, and you are here NOW with the 	power to shape your day and your future.’ 
 
This is a philosophy I would like to encourage within mine and my participants’ practices. 
 
Through the duration of this module, I have delved into my facilitation style, engaging in self-awareness tasks, examining ethical aspects, exploring new praxis to add to my practice and embracing challenging activities - which have resulted in significant growth. I now feel confident and equipped to facilitate meaningful experiences for participants, and I am excited to continue developing within this field. 
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