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Global Perspectives in Education

Global education integrates knowledge about the various cultures, countries, histories, and ongoing issues of all the world’s regions. It highlights the interlinkage and diverseness of peoples and histories ( Campbell and Katic,2017).
There are neighbourhoods and communities that children and young people are aware of schools, colleges and universities that they know well. Villages, towns and cities they grow up in are a part of them, and sometimes even the neighbouring places can be significant in their lives. Furthermore, the country they live in will have an impact on them. However, what about moving beyond the country? Or even nation? What are the importance of giving children and young people a global perspective? 
Having a mindset that the world goes beyond the walls of local schools or beyond of country border gives many minds to collaborate with and help find solutions for sustainable lifestyle( Samuelsson and Park, 2017).
The United Nations Convention on the Rights of the Child (the UNCRC-United Kingdom,2010): “Article 28 states that  every child has a right to an education, primary education must be free and different forms of secondary education must be available to every child”.
[bookmark: _Hlk94811958]However, for many children worldwide, education remains an inaccessible right. Humanium (2022) states that “more than 72 million children of primary education are not in school, and 759 million adults are illiterate”. 
According to The Borgen Project (2016), causes of lack of education are: an insufficient number of schools and teaching personnel, low value of education, geographical location of some areas this includes things like inclement weather conditions, rouged terrain and lack of transport facilities, families cannot afford to educate their children, excluded ethnic minority groups and conflict within the country.
[bookmark: _Hlk94989775]Hossain and Hickey ( 2020)  state that some possible solutions to the problems are: better quality of educational infrastructure, financial support for families on a low income, raising awareness on the significance of education, the better quality of teaching to improve access to education for girls and women.
This essay will discuss one of the smallest and youngest countries in Europe -Kosovo ( Map of Europe,2020). It will further discuss history, geography, socio-economic status,  what barriers children face to access education, barriers for inclusion of children of ethnic minority groups and lastly, sustainable development goals of the country.
Fourteen years ago, on February 17, 2008, Kosovo declared independence from Serbia, making it the youngest country in Europe. Allcock(2021) consider “ Kosovo self-declared independent country” in the Balkan Peninsula region in the southeast of  Europe. Although the United States of America and most members of the European Union (EU) acknowledge Kosovo’s self-proclamation of independence from Serbia in 2008, Serbia, Russia, and a considerable number of other countries, including several EU members, did not. 
The area of Kosovo is 10,905 sq km, estimated population (2021) 1 770 000; the capital city is  Pristina. Ethnic Albanians make up about 90% of the population, and Serbs and other ethnic minorities such as Gorani, Roma, Egyptians and Ashkali account for the  10%. Official languages are Albanian and Serbian. Religions: Islam, Christianity- Eastern Orthodox and Roman Catholic( Harris, 2017).
Although the World Bank (2020)  states that Kosovo is an upper-middle-income country that has experienced solid economic growth over the last decade, the World population review states that this is not the case. According to WPR(2022) rankings, “Kosovo is the third poorest country in Europe, about “30% of Kosovo's population earns an income below the poverty line, meaning that about 550,000 people live in poverty”.
Kosovo's borderlines are predominantly mountainous, environment is consisted of  high plains and hills. Main elements of the economy include public services, micro businesses, farming, construction, food and beverage production, metal processing, and mining. Kosovo is a multiparty transitional republic with one legislative body; its head of state is the president, and its head of government is the prime minister.
[bookmark: _Hlk94644453][bookmark: _Hlk94644235]Kosovo was an autonomous province within Yugoslavia from 1969 until 1989. The official language in Yugoslavia was Serbo-Croat. However, Kosovo had, as cited in  According to The History, Culture and Identity of Albanians in Kosovo(1997), "much wider opportunities in the arts and entertainment were given to the Albanian-language and culture”. In the centre of the conflict was education. In 1989 the new Serbian president abolished Kosovo’s autonomy, purged the civil service from most Albanian workers and established Serbians as the only language ( Sommers and Buckland, 2004). Albanians, as a response, used resistance and established an entire government, education and healthcare system that paralleled with the official Serbian system. Britannica (2022) state that  “an Albanian secessionist rebellion escalated into the Kosovo conflict in 1999, culminating in NATO airstrikes and the withdrawal of Yugoslav and Serbian”. The region was administered by the United Nations (UN) beginning in 1999. 
 After the civil war in 2000, the European Commission conducted research (Education and training in Kosovo; Post-conflict analysis and support perspectives,2000) stating that post-war reconstruction and under-investment lead to education/training provision being underdeveloped, lack of entrepreneurial culture, poor public administration (municipal), industry – extensive, labour intensive and inefficient, largely rural population reliant on subsistence agriculture, non-existent technology base, lack of innovation, poor infrastructure, transport, housing, utilities, poor social and health services,  poor environment factors – water, industrial pollution, waste management.
Since the year 2000, many donor-supported programs assisting the development of numerous parts of the Education Sector have been implemented. They remain an essential part of funding the education sector in Kosovo (Islami,2018, p.5). Agencies such as  United Nations Children’s Fund (UNICEF), the World Bank, the EU all contributed to the design and the implementation of the Kosovo Curriculum Framework (KCF), which was approved in 2011 by Kosovo’s Ministry of Education, Science, and Technology (MESTKCF, 2011). However, according to the latest Programme for International Student Assessment (PISA, 2018), Kosovo is ranked fourth from the bottom. What is wrong with education in Kosovo? Why are PISA results unsatisfactory.

Firstly, low investment by the Kosovo government in early childhood and education. According to UNICEF( 2021), “this is due in no small part to the poor public expenditure on education—only 4.66 % of the GDP compared to the United Kingdom (UK) 6.1% (Bolton, 2021, p.18).
Secondly, the inclusion of the most vulnerable children. Such as children living in high poverty households children from Roma, Ashkali and Egyptian communities. Regardless of a large number of laws and strategies, and plans such as the Kosovo Education Strategic Plan (KESP,2017-2021)  protecting the rights of children within Kosovo legislation, Roma, Ashkali and Egyptian children continue to be affected by the low level of inclusion, thus turning into victims, in high numbers, of leaving school early. Gjelaj (2019) note that Kosovo has 42 public preschool institutions distributed in 22 municipalities. There are 22,157 children in these institutions. Aliu ( 2018,p33) states, "the number of preschool institutions is too small for the needs of society. The National Development Strategy (NDS) 2016-2021 and Kosovo Education Sector Plan (KESP) 2017-21 indicate that the Institutions of Kosovo intend to address this by developing numbers of preschool institutions and staff. Although, the National Development Strategy (NDS) does not precisely address the concern about incentive to learn, broadening chances for parents to engage in children's psychological development or locally -based delivery of early childhood development. 
As cited in Guy-Evans (2020), Urie Bronfenbrenner's ecological systems theory states "how everything in a child and the child's environment affects how a child grows and develops". Bronfenbrenner's theory consists of four different aspects of the environment that can impact children's development. The four systems are the microsystem, the mesosystem, the exosystem, and the macrosystem. 
The microsystem is the actual environment in which the child lives. Children's microsystems are consist of any direct relationships or organizations children interact with, such as their close family members or caregivers and their nursery/preschool. How these groups connect with the child will gradually affect how the child develops. Moreover, how a child acts or reacts to the caregivers in the microsystem will affect how they treat them in return. It can be argued that children from ethnic minority groups such as Roma, Egyptians and Ashkali are behaving in a way described by John B. Watson as cited in Cherry (2022) “behaviourists believe that all behaviours are the result of experience”. If a child is lives in a non-working family and community, that child will learn that is the only way of living and it will behave in a way that parents behaved.
Demas et al. (2021) note “that children from poorer households are less likely to attend pre-primary education”. There also appears to be a lower proportion of Roma, Ashkali and Egyptian children attending the preschool institutions. Save the Children (2021) state that  “low attendance can increase inequities in entering school, as those without pre-primary education are often less prepared for primary school”. 
Sylhasi (2021) states that numerous social groups have traditionally been subjects of persecution due to their way of life. These groups undergo a lifespan of living on the margins of society, being consistently excluded from involvement in broader society. Consequently, these groups cannot develop and improve their living conditions; therefore, they require appropriate action measures to equally and effectively benefit their human rights. Due to these factors, the Roma, Ashkali and Egyptian children do not have the same start in development and education as the Albanian community's children. Consequently, this leads to an unequal position with their peers.
The exosystem level includes people and places that the child may not interact with often but still significantly affect, such as extended family members in the neighbourhood. For example, if a child's parent/carers get redundant from work, that may adversely affect the child because the parent/carer may struggle with everyday living costs. However, suppose the parent/carer receives a promotion and a pay raise at work. In that case, this may positively affect the child because parents/carers will be better positioned to meet children's needs. Children whose parents are both employed are given priority admission to early childhood institutions such as nursery/preschool. The reasoning is that working parents have higher needs to enrol their children, as they are away from their households during the day. Although this preference supports working parents, it disadvantages low-income unemployed parents, who lack assistance integrating into the workforce. These families have little opportunity to access early childhood institutions, which compounds their disadvantage. 
UNICEF -Children in Kosovo (2021) state, "Roma, Ashkali and Egyptians in Kosovo today are still living in poverty, lack physical security and freedom of movement”. Unemployment is a pressing problem for Roma, Ashkali and Egyptians in general; low primary education and high levels of illiteracy also continue to be a problem, compounded by poverty, a lack of resources and long-held cultural views on the role of women (Minority Rights Group International, 2022).
Demas et al. (2021) note that differences in nursery/preschool attendance are heightened when controlling for the variables of household wealth, mother’s education, sex, and ethnicity. Children whose mothers have only primary education are less likely to be enrolled in preschool. Only 2.7 per cent of children from the poorest quintile are enrolled in preschool centres, and girls are 3.2 percentage points less likely to be enrolled in preschool than boys. 
As cited in Oswalt (2022), Bronfenbrenner's macrosystem system is the most extensive and remote but still influences the child. The macrosystem includes the relative freedoms permitted by the national government, cultural values, the economy. These values can also affect a child either positively or negatively. There is a lack of parental awareness regarding the importance of early learning, school readiness, and early childhood development in Kosovo. Social norms also prevent the establishment of inclusive education ( UNICEF Kosovo Programme,2021).
Behluli (2020) states that Kosovo has a patriarchal tradition, with extended family members often living together in large groups and women staying at home to look after the children and housekeeping. Kushi( 2015) claims that women in Kosovo live within the confines of a rigidly patriarchal society. A traditional society in which men have the final say in all family matters, have direct access to all social and economic resources and preserve the cultural landscape of more traditional times – regardless of newly imposed institutions. Around 18 per cent of women in Kosovo are part of the workforce, according to Emerging Europe ( 2020).
On the contrary, in the United Kingdom, from April to June 2019, 3 in 4 mothers with dependent children (75.1%) were in work in the UK ( Office for National Statistics,2019).
[bookmark: _Hlk95581122][bookmark: _Hlk95580522][bookmark: _Hlk95574851]Tudge (2017) notes that Bronfenbrenner was equally apprehensive with the strains faced by many families, with public policies treating families as deficient rather than understanding the relationship between their issues and the broader social context within which they were situated.
According to UNICEF- Kosovo Programme (2021) “Kosovo has made notable development since 1999 in bringing its legislative framework in compliance with international norms and those for children's rights”. Most laws, policies and strategies for children are now considerably levelled with international standards. Expressly, the Convention on the Child's Rights (CRC) was acknowledged as applicable in Kosovo’s Constitution in 2008. However, several rights and obligations recognized by the CRC are still not part of any law currently in force in Kosovo. In addition, there is not yet a unified and specific law on child rights to define the interpretation of CRC principles and include other rights and standards. Instead, the child's rights are parted between various sectors, which sometimes leads to different interpretations by judges and civil servants(Analysis of the Situation of Children and Women in Kosovo,2017).
Although a large number of laws, such as the Law against discrimination (2004/3),  Law on the use of languages(02/L37), Law on cultural heritage (02/L-88), Ashkali, Roma and Egyptian children continue to be affected by the low level of inclusion (Shahini,2020 p.7). Why is this still happening? Why these groups are not appropriately included in Kosovo's education system. In 2020 Kosovo Integration Initiative conducted research on difficulties that students of Roma, Ashkali and Egyptian communities face in education. This research and other various researches concluded similar results. The practitioner will discuss seven leading causes and sub causes in the essay.
[bookmark: _Hlk95669394]The first leading cause is socio-economic factors such as families' inability to provide textbooks and other materials needed for every school day. Bronfenbrenner’s exosystem, as cited in Newman and Newman (2020), involves systems in which a child is not an active contributor but is still affected by people's actions. Although textbooks in Albanian for all subjects are provided by the Ministry of Education to all students, in many cases, teachers have reported that Roma, Ashkali, or Egyptian pupils have lost them along the school year. Furthermore, any school material needed in the teaching process falls on the already heavy burden of the parents or custodians of Roma, Ashkali and Egyptian children. Lack of appropriate clothes, especially during the winter. When unable to provide appropriate clothing for their children, parents are left with no other option than to leave children at home ( Shahini, 2020). Inadequate children's hygiene due to living conditions such as lack of water or large numbers of family members living in cramped conditions, and aggravated economic conditions( Mikhaylova, 2017). Participation of school-aged children in housework, in the street or other child labour forms. In a report released by the KOSAN project in 2015, it is stated that “only 3.76%the Roma, Ashkali and Egyptian population in Kosovo have incomes of over 300 euros a month, while the majority of them, 40.06%, have less than 80 euros incomes a month”.( Kosovo Integration Initiative, 2020, p.21).
The second cause is a lack of promptly access to health treatment and prolonged recovery periods. One significant issue is the lack of immunization of children, which in some cases led to outbreaks of diseases such as measles which are in other communities across Kosovo almost non-existent. According to UNICEF Kosovo Programme(2020), only 30% of Roma, Ashkali and Egyptian children are fully vaccinated. Exosystem, in this case, is apparent, children do not interact directly with the system, but the system directly affects them ( Guy-Evans, 2020).
The third cause is extreme poverty. According to Household Budget Survey conducted by the World Bank as cited in Shahin (2020, p.24), “5.3 per cent of the population live on the extreme poverty line, with less than 1.30 euros a day”. Most Roma, Ashkali, and Egyptian families belong to the statement. Lack of self-esteem and safety in school. As per the report, some students were verbally insulted by the teachers, reacting to the inappropriate behaviour of some Ashkali students, told them: "I would beat you, but I do not want to get my hands dirty because you are sweaty." ( Kosovo Integration Initiative, 2020, p.26).
The fourth leading cause is learning problems such as undiagnosed additional learning needs with eyesight and hearing due to discrimination by medical staff as cited in Seminar on Roma, Ashkali and Egyptian Communities in Kosovo and beyond  Policy and Commitments (2015).
The fifth leading cause is discrimination towards children of Roma, Ashkali and Egyptian by teachers, division in the classroom and lack of care. As reported by Halili( 2016) in 2011/12 school year, the European Centre for Minority Issues (ECMI) Kosovo was presented with reports of class segregation by ethnicity, a discriminatory practice that is prohibited by both state legislation and the European Convention on Human Rights in three municipalities in Kosovo.
The sixth leading cause is the language barrier that mainly children from the Roma community face. Ashkali and Egyptian children speak the Albanian language, and however, Roma children do not. Shala describe:
        Society has not invested in creating the conditions to enforce their constitutional right to use the language at all levels, from preschool education to university one. Therefore, I think that Roma is discriminated against in this regard. 
                                                                                                        ( Shala, 2020, p.30)
Moreover, the seventh leading cause is in addition to the factors elaborated above in the long list of difficulties that Roma, Ashkali and Egyptian students encounter; there are also many physical barriers associated with their access to school. Stray dogs, lack of street lighting, and uncleaned roads during the winter from the snow and ice present significant difficulties in their access to school. Sylhasi (2021) claims that the right to education is fulfilled if the education offered is qualitative. Thus, as proclaimed by the United Nations Sustainable Development Goals, quality, inclusive and equitable education and the promotion of lifelong learning opportunities for all must be ensured.


Conclusion
[image: ]Despite years of international efforts aimed at integration, Kosovo's education system continues to reflect and replicate the country's deep ethnic divisions. In order to achieve a well-prepared future workforce, Kosovo will need to invest to a greater extent in early childhood education because the contribution to the early years is likely to positively affect and support the development of advanced technical skills required for the country's future workforce.
Apart from the economic side of the argument, children have the right to grow and develop in ideal circumstances. While there has been some development regarding health and education in recent years, significant inequality persists, specifically for children from poorer households and minority communities.
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Global  education   is  required   in the 21st century as  obstacles   between  countries   and  people continue to  decline . From the information     consume rs receive   to the business   agree  to the people  they   meet,   people’s   lives are be coming ever more global. The  diverse ness   of  communities reflects  reality as well. It follows that  learners   require   to  become more  knowledgeable   and  thoughtful   citizens, and   educators    are critical to  making this happen( U nited Nations Children’s Fund,2019).  


