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Investigating the preparation for the implementation of the Donaldson curriculum.
With the introduction of a new curriculum, schools are acting to create new models for the upcoming implementation of the Donaldson ‘Successful Futures’ curriculum in Wales. In April 2019, a draft of the new curriculum for Wales will be released for schools. All schools will have to adapt their curriculum models and current schemes of learning to accommodate the Donaldson curriculum, “designed to help all children and young people to develop in relation to clear and agreed purposes” (Donaldson, 2015; p23). 
The school that is going to be talked about within this report will be referred as School X from here on. School X is an English medium, eleven to sixteen secondary school located in a urban area, with 28.3% of students eligible for free school meals and 9.3% of students with English as an additional language (Welsh Government, 2019). 
The school’s development plan focuses on five main priorities. The priorities listed within the development plan ultimately aim towards a collective move towards the new curriculum in Wales, ‘Successful Futures’. A main priority stated in the school’s development plan is to develop an agile curriculum in line with Donaldson Successful Futures, where knowledge and skills are promoted and developed, and responsive teaching and effective learning is supported (Appendix 1). This priority is mentioned in both the school development plan and the departmental development plan. The whole school development plan talks about the need to embed the four core purposes of the new curriculum. The core purposes, outlined in the ‘Successful Futures’ report, are designed to inspire students that are ambitious, creative, enterprising and healthy learners (Donaldson, 2015; p29). Decisions regarding assessment, pedagogy and the curriculum should be directly influenced by the four core purposes (Donaldson, 2015; p23). 
School X’s development and departmental plan both look at the same five main priorities. Some of the main priorities states for the school include improving progress of all students through their outcomes in skills and knowledge, improving all student’s attitudes to learning, attendance and well-being, developing an agile curriculum, improving levels of care and support for students and promoting and developing excellent levels of leadership. Each priority lists a number of sub-priorities which target specific areas of improvement for the school. The departmental development plan specifically states what the department aims to do in order to target the five priorities. 
One of the main areas for improvement stated within the development plans is the need to ensure that the Donaldson vision is embedded within the school and its curriculum. The school hopes that through a drive to maximise the provision of rich experiences and extra-curricular activities students will be provided with wider, richer opportunities. School X aims to ensure that all children will leave the school as confident, ambitious, ethical, healthy, creative and enterprising young people, which are just some of the qualities mentioned within the Donaldson vision and the four core purposes. 
The school measures their improvement using a variety of methods. One method that is used to measure improvement in both the school development plan and the departmental development plan is using a red, amber green system. For each target the school rates themselves against a success criterion. If no improvement has been made in the area it is rated ‘red’, if some improvement has been made in that area it is rated ‘amber’ and if sufficient improvement has been made and the success criteria has been met it will be rated ‘green’. Additionally, specific monitoring and evaluation methods are stated in the development plan for each specific target. Such monitoring and evaluation methods include tracking levels of student progression, norm-referenced testing and analysis of results and student voice feedback.  All of the points for improvement are set a specific timescale in which the target should be addressed and improved upon. Furthermore, the departmental development plan states a date where the specific target should be reviewed by staff within the department.
In order to secure the development of the specific departmental and whole school targets, strategic planning must be undertaken. Through strategic planning schools are able to plan for short term and long term changes and goals. Rutherford (2006) suggests that initiation, implementation and institutionalisation are the three distinct phases involved in the strategic planning process of educational reforms (Rutherford, 2009; p2). Changes that are meticulously planned and prepared for are far superior than those changes that are unplanned or implemented in a haphazard manner (Rutherford, 2009; p1). Educated citizens who can work well with diversity and are capable of continuously learning are ever more required in our global society that is growing increasingly more complex (Fullan, 2004; p4). Fullan (2004) suggests that it is for reasons such as this that educational reform is required. 
However, in order to implement such a large scale change to the school, in the form of adopting a new curriculum, the school must develop a leadership of “new theoreticians”, who are able to work intensely on the change needed to participate in the larger picture (Fullan, 2006; p114). Impacting student achievement is not the main job of such new theoreticians, but to develop other leaders within schools that pertain similar characteristics (Fullan, 2006; p114). Such leaders make up part of a conceptual framework of system thinking. A coherent body of theory and practice is created when disciplines are integrated through the idea of system thinking (Fullan, 2006; p115). However, motivation to seek out how disciplines interrelate is lost when there is no systematic orientation. Senge (1990) suggests that the education system should not be looked at through isolated snapshots. To solve system problems within a bigger picture, the body of knowledge and tools developed by leaders within schools should be considered to help implement effective change (Senge, 2006; p7). 
Whilst in theory the idea that leaders are developed by new theoreticians and through system thinking, this rarely pans out in real life (Fullan, 2006; p115). Fullan (2006) argues that any program that endeavours to develop leaders that are greater, more practical system thinkers must link to sustainability in order to be successful and effective (Fullan, 2006; p115). Arguably, greater system thinkers can only be developed by an organisation that provides training to develop leaders “ability to identify and take into account system context”, resulting in not only individuals thinking, but systems being changed (Fullan, 2006; p115). Moreover, Heifetz (2003) suggests that it will be an adaptive challenge to develop system thinkers. 
The introduction of ‘Successful Futures, a new curriculum for Wales, requires a full system change as schools adapt for its implementation. Educational institutions must approach strategic planning with a dynamic and constructivist oriented approach (Rutherford, 2009). Additionally, greater participation from the organisations stakeholders is required within successful strategic planning. All of the stakeholders involved in the organisation when the change is implemented must be fully informed about all stages of the change. A greater understanding of strategic planning and the change process must be developed by educators in order to ensure smooth implementation of large changes.   
Arguably, the acceleration of societal change has heavily influenced the need for such substantial curriculum change. Boyd (1979) suggests that policy making, specifically regarding curriculum change, has been largely politicised as a result of pressures for societal maintenance and societal change and an “upsurge of ethnic and minority consciousness and a pursuit for equality (Boyd, 1979; p12). Boyd argues that schools are sometimes subject to serving multiple and possibly conflicting goals due to their vulnerability and dependence to our societal environment (Boyd, 1979; p13). Some schools are expected to maintain society whilst simultaneously acting as an engine for reform and progress. As schools work towards multiple goals, through the process of accretion, there is increasing competition for scarce resources as the number of goals escalates (Boyd, 1979; p13). 
Furthermore, it is vital that an analysis of school’s internal strengths and weaknesses are compared with external threats and opportunities, through a SWOT test, to ensure that schools goals are met, and the resources are shared in the most efficient manner. Mintzberg (2000) suggests that schools must understanding the relationship between planning and strategy to ensure that any strategic planning undertaken by the school is successful and effective (Mintzberg, 2000). However, to understand the relationship between planning and strategy, it is essential that the separate entities are understood themselves. Many definitions of planning “apply the word ‘planning’ to matters outside of the planners control”, hence, failing to acknowledge the steps that need to be taken to reach a desired goal and the process it represents (Mintzberg, 2000; p9). One definition that planning that incorporate a the conscious integration of decisions is suggested by Ackoff (1970), who states that “planning is required when the future state we desire involves a set of interdependent decisions” (Ackoff, 1970; p3). Due to the fact that this definition of planning incorporates interrelationships between decisions, it is possible to see how planning relates with strategy. 
Moreover, strategy can be described as the process by which decisions are integrated through “planning’s approach to strategy making” (Mintzberg, 2000; p12). Ansoff (1977) states that the decision process is made up of a “choice of strategy and the formulation of policy”, whereby specific goals are established, original goals are adjusted and alternative goals are evolved from which a choice can be made (Ansoff, 1979; p8-9). If schools are able to truly understand strategic planning and how to use it effectively, there will be a greater chance that any changes implemented will be successful and effective. 
Much preparation needs to be made within School X to ensure the successful implementation of the new curriculum in Wales. A school development should be informed by contextual data and the schools performance, outlining actions that should be undertaken to target the schools short term and long term goals and improve learner outcomes (Welsh Government, 2014; p3).  How the school intends to address national priorities, such as how the school could raise standards of literacy and numeracy and how it intends to move towards the Donaldson curriculum, should be included within the plan. Both the school development plan and the departmental development plan suggest targets for curriculum changes under priority three (Appendix 1 and 2).  Under priority three of the school development plan it states that preparations that need to be made by School X to ensure that the new curriculum for Wales, Donaldson ‘Successful Futures’, is successful implemented. The plan suggests that changes need to be made to the curriculum model used by the school. The changes made to the curriculum model must ensure that the four core purposes of the new curriculum are incorporated into the school. 
While School X’s development plan suggest wider areas for development across the whole school, the departmental development plan suggest more specific areas for improvement that are specific to the mathematics department of school X. One of the aims stated in the school development plan, under priority three is to “embed the 12 pedagogical principles that underpin the 4 core purposes of the new curriculum across all departments” (Appendix 1). Much is mentioned in both the school and departmental development plans regarding updating the curriculum. The actions in the school development plan state that curriculum changes within the school will be informed and influenced by student voice feedback, the school governing body, stakeholder consultation findings and parents and carers (Appendix 1). 
Furthermore, the departmental development plan aims to implement new curriculum changes in a variety of ways. The departmental development plan supports the same aims and priorities as the whole school development plan. However, due to the fact that the departmental development plan is specifically designed to target the long term and short term goals of the mathematics department, there are some differences in the actions undertaken. Specifically, within the mathematics department of school X, the development plan suggests aims that will provide students with broader, richer learning opportunities within school. Ultimately, while the aims and actions listed within the development plans of the whole school and mathematics department are different, they indicate that there is a drive throughout the whole school to make changes in a move towards the new curriculum in Wales. 
In a review of the curriculum and assessment arrangements, it was recognised by the Welsh Government that the curriculum in Wales should equip every child and young adult for their future lives (Donaldson, 2015; p5). The time a child spends in school is relatively short, therefore, that time must be spend both productively and judiciously helping each young person to develop the skills needed to thrive in real world and future challenges by becoming “capable, healthy, well rounded individuals” (Donaldson, 2015; p5). Pressures to change continuously subject the curriculum to change, with the specific changes made to the curriculum forming a response to the circumstances of the time. While developments in psychology and educational theory may spur some curriculum changes, more often changes are in response to current social, political and economic circumstances and the ever increasing pressure to increase performance within international rankings (Donaldson, 2015). 
Recent results from the Programme for International Student Assessment (PISA) highlighted performance differences leading to concerns about a “loss of global competitiveness in education systems” (Donaldson, 2015; p10). Disappointing performance in recent PISA surveys acts as a main factor driving the need to reform of the curriculum in Wales. Features of the curriculum, devised in 1988, are now outdated by our ever changing and increasingly technologically reliant and advanced world. Therefore, the case for change within the curriculum is far more fundamental than it has ever been before. The current curriculum restrains teachers from responding to rapid change (Donaldson, 2015). Arguably, the national curriculum and assessment arrangements in Wales no longer caters for the needs of children and young people the best it can. The desired outcomes are no longer aligned with the curriculum and examinations, making a powerful case for fundamental and systematic change (Donaldson, 2015). 
Key principles describing the design of the new national curriculum in Wales were developed. In accordance with the key principles, the new curriculum should be ‘responsive’, equipping children and young people with skills that are relevant to the needs of today and future challenges (Donaldson, 2015; p14). Review of the curriculum found that another strong theme was support for a commitment to the Welsh language and bilingualism (Donaldson, 2015; p15). Calls for an authentic curriculum were taken into account when designing the new curriculum. Welsh values, culture and language should be incorporated into education in Wales. 
In order to ensure that the review of the curriculum in Wales was reliable, in-depth and concluded with appropriate and sound recommendations, the Welsh Government sought to include as many people and responses as possible. Recommendations and conclusions reached were influenced by young people children and teachers in Wales. Due to the fact that these are the groups of people that the curriculum change will directly affect, it was vital that the curriculum proposals and changes were influenced by and reflected their thoughts and views. The curriculum represents a more radical approach to education, with subjects grouped into areas of learning and experience. While some subjects have retained a more conventional structure, such as maths and numeracy, other areas of learning and experience have brought together a far more diverse range of subjects (Newton, 2018). Due to the fact that the new curriculum will group together such diverse ranges of subject, it is uncertain what the full impact of this change will have on students learning. Interviews from teachers working in pioneer schools of the new curriculum report positively about these changes (Newton, 2018). However, the extent to which the new curriculum and areas of learning and experience will best prepare our students for their future and education, where subject specific, discrete knowledge is needed, when they leave secondary schools in unknown (Newton, 2018).  
Despite such fears regarding the uncertainty of the new curriculum, many teachers involved during the research stages of developing the curriculum report that pupils will be provided with a more relevant and engaging education with the Donaldson curriculum (Newton, 2018). Shifting from the current curriculum and its tick-boxing nature, the new curriculum provides teachers and educators the ability to teach content in a more exploratory manner. For those children and young people from disadvantaged backgrounds, it is suggested that the flexibility of the new curriculum will benefit them as the content taught will be more relevant and appropriate (Newton, 2018). The curriculum will move away from the traditional view of set subjects and syllabuses to accommodate the broader outcomes that are demanded by the modern world (Donaldson, 2015; p106).  
Moreover, Cheng (1994) suggest that to ensure effective standards of teaching and learning are upheld, teacher development and curriculum changes need to be congruent (Cheong Cheng, 1994; p26). Curriculum changes often reflect dissatisfaction with results, indicating an urgency for change, as proposed by Mackenzie and Lawler (1948) (Mackenzie and Lawler, 1948; p273). Similarly to Boyd (1979), Mackenzie and Lawler argue further that curriculum change may be demanded in accordance to societal change, the emergence or new goals within the education and defining their development for means of attainment (Mackenzie and Lawler, 1948; p273). However, arguably the relationship between social change and curriculum change is one that should be investigated further and understood more clearly by educators (Mackenzie and Lawler, 1948). 
Further to the point, Ghaill (1992) suggests that educational change and new initiatives usually occurs as a result of changes within the quantitative world of technology rather than the qualitative world of values, influenced by a wider political context (Ghaill, 1992; p229).  Furthermore, students are rarely consulted with regards to curriculum changes and making, despite the fact that they are central to the education system, as suggested by Brooker and Macdonald (1999) (Brooker and Macdonald, 1999; p83). Many, such as Goodson (1993) and Edwards (1992), argue that a more social constructionist standpoint should be taken when designing a curriculum. A subject based curriculum is littered with inadequacies that provide limited future benefits for our students. Based on the literature reviewed within this report, curriculum change reflects an important area for development within School X. 
School X was last inspected by Estyn in 2012, with the school’s performance being rated at ‘unsatisfactory’ and in need of significant improvement (Estyn, 2012; p2). An ‘unsatisfactory’ judgement from an Estyn inspection means that the strengths of the school are outweighed by the important areas for improvement (Estyn, 2012; p1). The inspection into school X highlighted a number of issues within the school, resulting in Estyn monitoring the school for a further twelve months to ensure that significant improvement was made. In light of the initial inspection in 2012, it was highlighted that the school’s performance at Key Stage 4 was below expectations, attendance rates were lower when compared to those of similar schools and planning to improve the progression of students literacy skills was lacking support (Estyn, 2012; p2). 
Three main questions were asked of the school during the inspection. The results from these questions formed the basis for Estyn’s judgement of the school. The school’s outcomes were reviewed within the first question. Estyn concluded that while improvement could be seen at Key Stage 3 across the school, the improvement seen at Key Stage 4 was not significant enough, specifically within the core subjects of English and Mathematics. Furthermore, compared to similar schools, school X’s performance was still below the expectations of Estyn. It was found that specifically within mathematics, the school was performing below average compared to similar schools. Conversely, at the same time schools X was performing above average in English, with the school even exceeding the average performance of similar schools (Estyn, 2012; p3). The difference in performance across different departments within school X, highlights the issue that standards of teaching across the school are inconsistent. For the school’s overall performance to raise in comparison to similar schools, it could be argued that the quality of teaching across the whole school must be consistent. A consistent quality of teaching across the whole school ensures that students don’t receive variation in the quality of lessons between different departments. 
In order to improve the quality of teaching across school X, teachers must become more critical and self-evaluative of their practice. Estyn suggests that teachers and staff within the school must be held accountable for ensure that standards and quality of teaching are improving (Estyn, 2012; p3). In a recommendation, stated within the school inspection report, it is suggested that “rigorous line management arrangements” should be established to ensure that their accountability across the school for raising standards and quality (Estyn, 2012; p3). This was highlighted within the inspection as one of the main areas requiring improvement in school X. It is evident that the school is aware of the need for improvement within this area given that is listed as a main priority and area for action within both the school and departmental development plan. 
Inconsistencies regarding the quality of teaching across the school is further mentioned in the second question asked of the school by Estyn; “how good is provision?” (Estyn, 2012; p6). It was found that in some lessons, not all of the abilities of the pupils in the lesson were fully accommodated. If student’s abilities are not accommodated for, their learning and ability to progress within that lesson is brought into question. Specifically, the needs of the most able and least able students are being failed to meet. This lack of differentiation within lessons could pose a detrimental effect on the student’s progression, learning and attitude to learning. Further to the point, Estyn also commented that marking and assessment within school X was found to be very inconsistent, with only a minority of teachers providing effective marking that supported student’s progress (Estyn, 2012; p7). 
The school inspection report recommended five key areas for improvement for school X. These key recommendations included, improving the standards of English and Mathematics across Key Stage 4, improving the quality of teaching and reducing variation of teaching quality across the whole school, strengthening the link between self-evaluation and improvements in planning, to improve literacy skills across the school through improved coordination and planning for progression and increasing accountability for standards and quality of teaching and developing a rigorous line management (Estyn, 2012; p3). Due to the fact that Estyn placed school X under monitorisation for a year, it is evident that the school took onboard the key recommendation for improvement. Estyn concluded in their monitoring report, a year later, that school X had made “sufficient progress in relation to the recommendations following the core inspection” (Estyn, 2013; p1). 
 It is clear that in light of the inspection carried out by Estyn, school X took the recommendations on board and made significant efforts to improve the school’s performance and outlook for the future. Whilst it is evident that school X has made significant progress in a number of areas, by looking at the school’s and the departmental development plan, it can be seen that there is still much room for improvement in many areas. The school and departmental development plans outline that work is still be undertaken to improve the leadership within the school at all levels. This is a vital action that is being undertaken at the school. Improving the leadership within the school across all levels not only improves the successful day to day running of the school, but will also improve the standards of teaching, and therefore learning across the school in the long run. An improved leadership and line management develops a level of accountability, meaning that standards are raised across the school, providing the students of school X with greater progression and the hopes of a better education. 
School X must undertake a number of appropriate changes to ensure that the successful implementation of the new curriculum for Wales, the Donaldson ‘Successful Futures’, occurs. The broader aspects and demands of our ever changing, modern world must be met by the curriculum that we teach to our children and young people, hence the need for a curriculum changed in Wales. Outlined throughout the new curriculum is the idea of the curriculum being built around four core purposes. School X must ensure that the continue to develop a great leadership within the school to ensure that accountability arrangements are set in place to “help embed new arrangements and drive improvement” (Donaldson, 2015; p103). To encourage the successful implementation of the core purposes of the new curriculum into the day to day running of the school and to ensure that young people reach and achieve their outcomes, the school must establish accountability arrangements(Donaldson, 2015; p103).  Such accountability arrangements should provide motivation to ensure that standards and quality of teaching within school X are raised. In line with the new curriculum, school X has already put a number of changes in motion to establish the four core purposes throughout the school. The schemes of work used within school X now incorporate symbols specific to each core purpose. These symbols are added to specific lessons throughout the schemes of work where the core purpose is relevant. 
Through the creation of new ‘Areas of Learning and Experiences’, Successful Futures offers a much broader curriculum for students. Creating the Areas of Learning and Experiences should organise subjects in a straightforward manner, in line with the national expectations of what children and young people must learn and experience (Donaldson, 2015; p108). School’s should not base a timetable based directly on the Areas of Learning and Experiences and their heading, but such areas should include rich experiences, “enabling synergies and connectedness as well as rigour in disciplinary subjects” (Donaldson, 2015; p108). The curriculum will allow teacher more freedom to explore areas of their subject and to provide students with a broader reach of the subjects they have been taught than has been allowed before. 
Furthermore, the new curriculum proposes that frameworks, such as the Literacy and Numeracy framework and the Digital Competency framework, should be the responsibility of all teachers across the school (Donaldson, 2015; p108). School X has already put in a number of changes specifically regarding this recommendation. Throughout school X, all departments must contribute to areas of the Literacy and Numeracy Framework and the Digital Competency Framework, through incorporating activities relevant to the frameworks within lessons. Additionally, it is recommended that the Welsh language and its use must be incorporated into more lessons across the school. In every day settings, students should be able to communicate confidently using the Welsh language (Donaldson, 2015; p108). If teachers were to communicate to students through the Welsh language during lessons, then its use would be normalised to students, removing the current stigma that surrounds the Welsh language and its use by non-Welsh speakers. It is proposed that there should be a greater focus on improving students Welsh language skills and their ability to communicate and converse confidently through the medium of Welsh (Donaldson, 2015; p108). 
The new curriculum is designed to ensure that our students leave school as confident individuals in all aspects of their education and lives, who are able to reach and achieve their outcomes and aspirations. Throughout the Areas of Learning and Experiences, it is recommended that specific progression steps should be described for each area (Donaldson, 2015; p109). Such progression steps and are specific to each Area of Learning and Experience will allow educators to make a more in-depth judgement of student’s learning and progression. The system of levels, currently used within schools, centres on judgments that are far too general, adopting a ‘best fit’ approach (Donaldson, 2015; p109). The core purposes of the new curriculum should be reflected within the progression steps, providing accessible descriptions of each step. Further to the point, various expectations of learning should be incorporated and embedded into the progression steps (Donaldson, 2015; p109). 
In conclusion, there are many more recommendations and changes that must be discussed and explored to acknowledge the full extent of the curriculum change in Wales. However, the first and main steps that must be taken by school X have been discussed throughout this report. It is vital that the core purposes of the new curriculum and embedded through the school and community, even before the new curriculum is brought into place. It is evident that school X is already making steps to ensure that this change is underway, through its actions to update current schemes of work to include the core purposes where appropriate (Appendix 2). Moreover, it is clear that the role of strategic planning it crucial to ensure the successful implementation of the new curriculum. School X must ensure that there is a line of excellent leadership within the school to drive change and encourage all teachers and member of staff to push for successful and effective change. All stakeholders within the school must be involved in the change to ensure its success (Rutherford, 2009). Therefore, there are many issues that need to be taken into consideration when undergoing such a major change. 
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