Part 3 - Offer three examples from Early Years practice to highlight Maslow’s

significance in understanding child development. (1000 words)

Reflecting on Maslow’s Significance in Early Years Practice Using Gibbs’
Model

During my time in the early years setting, | observed and interacted with children
aged 2-5 years. Three experiences demonstrated the relevance of Maslow’s
Hierarchy of Needs in understanding child development and guiding early years

practice.
Description — Example 1

The first situation involved Child J, who had recently joined the early years setting
and appeared very hesitant to take part in group activities. On his first day, he stood
near the door and avoided interacting with others. When invited to take part in a
simple group game, he withdrew, crossed his arms, and avoided eye contact. His
behaviour suggested anxiety rather than lack of ability, the unfamiliar environment,
adults, and routines were overwhelming for him. Observing this made me realise
that, before expecting participation, he needed reassurance, emotional safety, and

time to explore the setting at his own pace.
Feelings

Initially, | felt challenged and even a little anxious myself when Child J avoided group
activities. | wanted him to feel included but did not want to pressure him, and this left
me uncertain about how best to support him. | felt empathy for his fear and
vulnerability, but also a sense of frustration as | wanted him to feel confident more
quickly. This situation made me think how best to support Child J’'s emotional well-
being.

Evaluation

There were both positive and challenging aspects to this experience. On the positive
side, Child J’s behaviour highlighted the importance of establishing a sense of safety

before expecting engagement. By offering gentle encouragement and allowing him

space to become familiar with the environment, he began to show small signs of



confidence. However, it was challenging to balance supporting him while still
engaging with the rest of the group. His reluctance emphasised how essential it is to
meet children’s basic emotional needs before expecting participation in learning

tasks.
Analysis

Maslow’s hierarchy helps explain Child J's behaviour. His physiological and safety
needs were not yet met, which made it difficult for him to explore or interact. Huang,
W (2024) suggests that children who feel unsafe or uncertain struggle with learning,
play, and social interaction Child J’s behaviour demonstrated this clearly. Without
emotional safety, expecting him to join in group activities would have been

unrealistic.

Description — Example 2

The second situation involved Child A, who showed intense distress during morning
separation. As her parent left, she cried loudly, clung to them, and refused to engage
with peers or activities. She spent several minutes looking around for familiar faces
and repeatedly reached for the staff for comfort. Even after her parent had left, she
stayed close to a familiar adult and held tightly to her comfort toy. Her behaviour
suggested her need for belonging and emotional security in Maslow’s hierarchy was
not yet met. Without this, she could not settle or participate confidently. This
highlighted the importance of sensitive responses to separation anxiety and the need

to build trust over time.
Feelings

Watching Child A struggle with separation caused a strong sense of empathy. | could
see how frightened she felt, which made me want to comfort her. At the same time, |
felt uncertain about how to support her without increasing her anxiety. | worried that
the wrong approach could make her feel more insecure. | also felt torn between
wanting to give her full attention and needing to support the other children in the

room.

Evaluation



Child A’s distress strongly demonstrated the importance of belonging and emotional
connection in early childhood. By offering consistent reassurance, using a gentle
tone, and allowing her comfort toy, we gradually helped her settle. These strategies
reduced her crying and encouraged her to explore the environment at her own pace.
Although supporting her required time, patience, and emotional awareness, the
outcome was positive. The experience reinforced that meeting emotional needs is

not optional, it is essential for healthy development and engagement.
Analysis

Child A’s behaviour aligns with Maslow’s belonging and love needs. Without strong
attachments, children struggle to regulate their emotions or explore independently.
Her distress also connects with Bowlby’s attachment theory, which states that
children rely on secure attachments to feel safe enough to learn and take risks. Tang
(2024) demonstrates that secure attachments promote resilience, emotional

regulation, and social skill.

Description — Example 3

The third situation involved Child L, who initially appeared insecure when faced with
an art activity. He stated that he “wasn’t good at drawing” and seemed reluctant to
begin. | offered encouragement and broke the task into small steps. As Child L
worked, he became more engaged and visibly more confident. By the end, he
proudly showed his artwork to staff and peers. His sense of achievement reflected
the fulfilment of Maslow’s self-esteem needs, including competence, recognition, and

pride in achievement.

Feelings — Example 3

Supporting Child L made me feel proud and satisfied. Seeing his confidence grow
reinforced my belief in the importance of sensitive precise support. It reminded me
how children’s self-belief can shift when they experience success and

encouragement.



Evaluation — Example 3

In Child L's case, offering opportunities for decision-making, independence, and
manageable challenges helped to boost his self-esteem. This positively influenced

his motivation and willingness to participate socially.
Analysis — Example 3

Child L's experience reflects Maslow’s higher-level esteem needs. Achievement and
recognition motivated him and strengthened his confidence. Mak and Fancourt
(2019) found that children who take part in arts activities, like drawing, painting,
music, have higher self-esteem, especially when supported by adults. This shows
that early year’s practitioners can use creative activities to help children build

confidence and meet their esteem needs.
Conclusion

Across the three experiences, | realised that children’s behaviours often emerge
from unmet needs. Maslow’s hierarchy is not just theoretical; it is a practical tool for
understanding children’s development. These reflections highlighted the central
importance of emotional safety, belonging, and self-esteem for learning and
engagement. They also emphasised the need for empathy, patience, and responsive

strategies in supporting children’s diverse needs.

Plan of Action

Moving forward, | will use Maslow’s hierarchy to help assess and understand
children’s emotional and developmental needs, making sure that their basic needs
for safety, belonging, and self-esteem are met before expecting them to take part in
more complex learning. | will maintain a safe, welcoming environment so children
feel secure and confident as they explore. Building strong, trusting relationships will
be a key focus, and | will offer consistent reassurance to help children feel
supported. | will also provide regular opportunities for success to boost their
confidence and motivation. By following these steps, | can better support children’s
overall development and help them grow in resilience, confidence, and a sense of

belonging.
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