Targets
	Progress to devise further criticality and counter arguments throughout your response and across all the above criterions.
	I have aimed to think critically while considering many different viewpoints and have attempted to make this apparent within my essay.

	Provide supported counter arguments for recommendations made and critically evaluate aspects to be cautious with.
	I have aimed to think critically and develop counter arguments where possible throughout this essay.





Good teaching and learning:
· means employing a blend of approaches including direct teaching
· sets tasks and selects resources that build on previous knowledge and experience and engage interest
· ranges within and across Areas of Learning and Experience
Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.
The Successful Futures report (Donaldson, 2015) gave a basis for the Curriculum for Wales reform, providing recommendations for structure, pedagogy and assessment which impact the way good teaching and learning is presented today. The curriculum reform was encouraged after consideration of exceptionally low PISA results in Wales. PISA aims to “evaluate education systems” internationally (Senedd, 2023).  Wales scored considerably low in 2015 compared to the rest of the United Kingdom, falling lower than the Organization for Economic Cooperation and Development’s average (OECD, 2016), indicating a need for change in the curriculum. Currently, the 12 pedagogical principles, suggested by Donaldson, underpin good teaching, learning and curriculum design in Wales. In Foundation Learning, it is stated that pedagogy should be “learner-centered,” and practitioners should employ these principles to provide a holistic, play-based approach to learning (Welsh Government, 2023). In line with this are the Curriculum for Wales’s Four Purposes, the “shared vision and aspiration for every child and young person.” These visions aim to create healthy, ambitious, creative, and ethical learners in Wales, amongst other descriptors. (Welsh Government, 2020). The six Areas of Learning and Experience (AOLE) that shape the Curriculum for Wales should consistently make links to the Four Purposes. These areas consist of Languages, Literacy and Communication, Science and Technology, Mathematics and Numeracy, Expressive Arts, Humanities and Health and Well-being. Within each of these areas are unique ‘Statements of What Matters,’ ‘Progression Steps’ and ‘Principles of Progression’ which highlight main ideas of each area and the stage at which a learner is attaining (Welsh Government, 2020). Overall, the use of the 6 AOLE’s might encourage a child’s holistic development. Through offering them a broad range of experiences that all intertwine with one another, this aims to ensure that the child is viewed as a whole, and every aspect of their development is considered (Brodie, 2018).
Good teaching and learning means employing a blend of approaches including direct teaching
[bookmark: _Int_6JLxzWaz][bookmark: _Int_UEHVHvMJ][bookmark: _Int_QPsz2KFM][bookmark: _Int_K9fnhXWD]For children of Foundation Learning age, research suggests that a range of teaching approaches are required for learners to gain diverse types of knowledge, skills and understanding (Siraj-Blatchford et al, 2002). The first of three pedagogical principles outlined above explains that good teaching and learning means “employing a blend of approaches including direct teaching.” This may be interpreted as providing learners with a variation of teaching methods inside and outside of the classroom. Firstly, when considering the use of direct teaching, Good and Brophy (1986, as cited in Muijs and Reynolds, 2017) imply that it is the best method of teaching general skills as well as rules and procedures, particularly to young learners. However, Muijs and Reynolds (2017) suggest that direct teaching may not be completely effective due to this method placing limitations on young children's desire to explore and discover new things. Despite this, I observed direct teaching to be effective when setting rules and boundaries for learners. During the enrichment days in a school setting, direct teaching was used to gain learners understanding of their expectations when completing a task. This appeared to keep most of the class engaged as pupils seemed to mirror their peers who were concentrating on the teacher's instruction. I observed that only a small number of learners asked for further assistance following direct instruction from the teacher, implying a strong sense of understanding for the task. The Foundation Phase Framework (Welsh Government, 2015) insinuates that “discovery and independence” should be promoted in the Foundation Learning environment. Therefore, although the use of direct teaching is recommended in the above pedagogical principle, further research and guidance suggests that using varied approaches to learning, alongside direct teaching, is necessary. Direct teaching could possibly be used within any of the 6 Areas of Learning and Experience, allowing practitioners to present the main ideas within the curriculum in a straightforward, clear way. In support of this, Titsworth (2015) implies that teacher clarity could have a moderate impact on affective and cognitive learning in pupils, therefore possibly offering a positive viewpoint on directly communicating content with learners.
The Foundation Phase Framework (2015) emphasizes the need for a child-centered, play-based approach during the early years, encouraging the use of engaging, experiential activities. An Estyn (2019) report of Effective Practice shows that play-based and child-led activities increased learners leadership skills, decision-making abilities, and pupils' well-being, implying that pupil-initiated learning can be highly beneficial. Additionally, Allee-Herndon et al (2021) claim that guided play, consisting of directed and free play, provides learners with a scaffolded environment which allows for exploration. 
[bookmark: _Int_iMBLG7ni]Practice seen during enrichment day experiences that employed a play-based approach was observed to be effective, allowing learners to explore a topic independently. Linking to the Science and Technology and Health and Well-being AOLE’s, providing a cross-curricular approach, pupils were learning about hospitals. They were provided with a hospital-themed area, equipped with real, child-appropriate equipment such as bandages, a first aid kit and plasters. They had ‘patient forms’ to complete and had to collaborate to figure out how to ‘treat’ their peers. This offered pupils opportunities to make independent decisions and provided chances for leadership as they naturally took roles within the setting. This also corresponds to the Pedagogical Principle being discussed as guided and independent learning has taken place. 
[bookmark: _Int_RsCPVUUE]Similarly to play-based learning, experiential learning could be included in the blend of approaches that the first pedagogical principle suggests are used. Experiential learning can be defined as “learning in which the learner is directly in touch with the realities being studied” (Keeton and Tate, 1978, as cited in Kolb, 2014) insinuating that experiential learning is dependent on first-hand, real-life experiences. This could present itself in numerous ways such as school trips, guest speakers, artifacts brought in by the practitioner or learner to enhance learning, or any direct experiences where the learner is actively involved in their learning (Hawtrey, 2007). I have observed this type of teaching and learning through a school visit from an ambulance, correlating with the theme of hospitals which was being studied at the time. This allowed learners to see what they were learning about in a real-life context, providing them with a clearer understanding of the role of an ambulance driver, and what an ambulance does. This experiential learning opportunity also allowed learners to take control of their own learning by allowing them to explore and discover new things, gaining knowledge and skills that may not have been otherwise accessible.
Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.
[bookmark: _Int_US079UqI]Building on prior knowledge is imperative when considering pupil learning. It is implied that when learners are introduced to new knowledge, they attempt to comprehend this by relating it back to knowledge they already have (Madgwick, 2021). This can be reflected in Piaget’s Constructivist theory of schemas. From Piaget’s perspective, schemas can be described as “categories of knowledge” and the process undertaken to acquire that knowledge (Cherry, 2023). Piaget (1964, as cited in Miller, 2019) believed that one's ”cognitive schema” develops through assimilation of new knowledge that adds to the existing schema. This seems to suggest that building on prior knowledge is essential for the acquisition of further knowledge and may aid in pupils developing a better understanding of the curriculum being taught.
[bookmark: _Int_reziRUIn]One example of building on prior knowledge is the use of Assessment for Learning (AfL), an example of formative assessment designed by the Assessment Reform Group, with the term being introduced by a member named Caroline Gibby in 1994 (Johnson, 2023). The Assessment Reform Group (2002, as cited in Alonso, Leverett and Obisoma, 2021) defines AfL as “the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there”. This insinuates that both the learner and the teacher are involved in the assessment process which then could allow the learner to gain an increased understanding of the actions they must take in order to progress. 
[bookmark: _Int_wLcWbue5]It is also necessary however, to consider the alternative method of assessment, this being summative assessment. Examples of summative assessment include tests, written assessments and final projects, possibly at the end of a term or theme. These assessments can be used to track pupil progress over a longer period of time, which can be beneficial in measuring attainment levels. However, due to the often pressurized nature of summative assessment, anxiety and lack of motivation could be demonstrated by some learners which presents a disadvantage to this method (Benjamin, 2024).
In a classroom setting, I have observed an example of AfL being used to actively assess learners understanding during the lesson. Students were asked to use a traffic-light system, green meaning they have a good understanding of the task and red meaning a low understanding. This was repeated at the beginning of the lesson and at the end, allowing pupils to express their understanding and for the teacher to observe whether understanding had increased or decreased. This was then used as an indicator to the teacher to provide support promptly where necessary, which in turn allowed learners to see what they need to act upon in order to progress their learning further. This could correlate with Vygotsky’s Zone of Proximal Development theory, which outlines the space between what problems learners can solve and what they can achieve unassisted and what they can do with support from peers or adult guidance (Shabani, Khatib and Ebadi, 2010). By conducting formative assessment in the form of AfL, this could place learners in their Zone of Proximal Development which in turn could allow teachers to gage an understanding of how to build on the learners' prior knowledge. 
It is also of paramount importance to consider how pupils' experiences may differ, and how this could challenge the ability to build on prior knowledge. For example, Coleman and Concannon (2022) claim that students from less affluent backgrounds enter school with less general background knowledge than that of their more affluent peers. In Wales alone, children had a 17% probability of experiencing persistent poverty between 2017 and 2021. In the United Kingdom, poverty rates are expected to reach one of its highest points by 2027 to 2028, with an estimated 170,000 children expected to be living in poverty (Senedd, 2023). This could likely impact how these pupils would absorb new knowledge if they do not have a basis to build upon.
This could be presented in the classroom as the class studying the ocean, for example. In this instance we cannot assume that all pupils have seen the ocean before, and may not have ever visited a beach, therefore it is a teacher's responsibility to facilitate this and create equity within the classroom to ensure that all pupils are provided with equal opportunities (Paul, 2019). This could perhaps happen through an organized visit to a beach, which ensures that all pupils have the appropriate basis to build knowledge on. 
A cause for concern regarding equity in knowledge within the Curriculum for Wales however, is presented by Sinnema, Nieveen and Priestly (2020, as cited in Evans, 2023) state that the flexibility of the curriculum may present challenges for equity across all schools in Wales. They argue that as the curriculum is almost completely reliant on school-specific curriculum design, some schools could be at a disadvantage in the knowledge they can provide their learners with. Additionally, Allen ,Burgess and Mayo (2020, as cited in Evans, 2023) claim that pupils, especially in deprived areas may experience disadvantage as they struggle to recruit “high-caliber” teachers. This could call for a decline in the skills and knowledge available to learners in Wales.
Good teaching and learning ranges within and across Areas of Learning and Experience
The Areas of Learning and Experience (AOLE) are pivotal in curriculum design in Wales. Each one is underpinned by ‘What Matters Statements’, specific ideas related to each AOLE which must be implemented into every school's curriculum (Welsh Government, 2021). The Welsh Government also places great emphasis on the importance of implementing cross-curricular skills within these AOLE’s, particularly within literacy, numeracy and digital competence. According to the “Developing a Vision for Curriculum Design” document, cross-curricular skills are mandatory for allowing learners to fully access the opportunities offered by the curriculum, as well as providing them with the skills needed to realize the four purposes (Welsh Government, 2020). Barnes’s (2018) definition of cross-curricular teaching and learning can be summarized as making connections between subject areas to allow for new learning to occur within these subjects. 
Within Foundation Learning specifically, cross-curricular learning is paramount within the curriculum. The Foundation Phase Framework (2015) states that the AOLE’s should be implemented using a cross-curricular approach and should not be approached in “isolation”. Ashbrook (2019) provides an example of how this might look within the classroom by stating that offering a specified “writing area” or “science area” may insinuate that these two disciplines are separate from each other. However, if resources relating to these subjects are placed together with no obvious relation, children may begin to explore these using a cross-curricular approach. 
It could be argued that understanding the importance of cross-curricular learning is just as vital as putting it into practice in the classroom. The opportunity for young learners to obtain transferable skills is key as this could in turn provide them with skills needed for life and work. Earley (2019) supports this by implying that cross-curricular learning allows for the transfer of skills from one circumstance to another, offering learners a meaningful curriculum that is relevant to their interests. This may correlate with the holistic approach desired by the Welsh Government, which ensures that all learners development is considered as a whole and that all provision is child-centered (Welsh Government, 2015). 
[bookmark: _Int_yXPLq7EK][bookmark: _Int_HaWOXAZJ]During my time in a school setting, I have come across many cross-curricular activities that appeared to influence pupils learning positively. For example, a continuous provision area was created for learners, depicting a shop. This contained money, a till, products to buy and sell and baskets to carry shopping. This activity incorporated the languages, literacy and communication AOLE through the use of discussion between learners about products in the shop and how much items cost. It is also underpinned by the mathematics and numeracy AOLE, as learners were required to count their money and change, therefore also learning the value of different coins. Through combining these skills, learners can begin to understand a real-world situation, which is in this case, working or being a customer in a shop. 
However, to further this cross-curricular approach specifically, a planned trip to the local shop could enrich learners’ experience by showing them what their learning within the classroom looks like in the outside world and allowing them to apply these skills in practice (Stern and Powell, 2020). Additionally, if walking to the local shop instead of using transportation is possible, this would then encompass the health and well-being AOLE by introducing exercise to the activity, furthering the cross-curricular approach. 
Julie (2012) encourages the use of a cross-curricular approach in this instance, indicating that during research, it was discovered that students ultimately preferred contextual, real-life based questions and scenarios and that a cross-curricular approach is required to match their preferences. 
When critically considering cross-curricular learning, Kerry (2015) presents the idea that some educators may feel that knowledge and the ways of obtaining it can be specific to certain subject disciplines. They may also feel that specific procedures are relevant to subject disciplines, possibly placing a barrier on cross-curricular teaching and learning for these individuals. It is implied that this may be related to an emotional attachment to their subject, to which Kerry suggests taking a neutral stance on education. 
Conclusion 
[bookmark: _Int_OUYDRvbk]In conclusion, it could be considered evident, as supported by the above research, that the implementation of the pedagogical principles discussed has a positive impact on teaching strategy and pupil learning. In light of this, there are specific elements of these principles that I would actively strive to implement into my practice. Firstly, in regard to employing a blend of approaches, I would consider the varied methods of teaching and conduct further research into how these have different impacts on learners. In turn, this could help ensure that my practice is differentiated and will reflect the benefits of these methods. Secondly, I would aim to enrich all pupils' learning experiences by providing equal opportunities for pupils to build on previous knowledge as this appears to be paramount within the second pedagogical principle discussed. Lastly, I would aim cross-curricular learning to be evident within my practice, specifically through providing opportunities to engage with real-world experiences. In line with the Four Purposes, this could succeed in creating “enterprising, creative contributors” who are prepared for real life and work in the future (Welsh Government, 2020). Overall, I feel that the three pedagogical principles discussed above will be heavily engrained into my future teaching practice to benefit learners, in line with the Curriculum for Wales’s necessity for child-centered learning.
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