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Abstract
This literature review examines inclusive education for mature females of mixed race residing in deprived areas, highlighting the intersectional challenges they face in accessing equitable learning opportunities. Inclusive education aims to address systemic inequalities by ensuring that marginalised groups, such as women from mixed-race backgrounds in socioeconomically disadvantaged communities, receive the necessary support to succeed academically. However, the literature reveals persistent barriers, including racial discrimination, socioeconomic disadvantages, and age-related stigmatisation, which exacerbate educational exclusion. The review explores how social, economic, and cultural factors uniquely affect mature mixed-race females in deprived areas. Many face compounded marginalisation due to their race, gender, and socioeconomic status, leading to limited access to resources like funding, technology, and educational support services. Age-related challenges, such as balancing education with caregiving responsibilities or employment, are compounded in underprivileged settings where institutional support is often scarce. Furthermore, racial microaggressions and biases within educational systems frequently undermine the confidence and motivation of these learners, contributing to lower participation and attainment rates.
This review also analyses successful inclusive education initiatives that have sought to address these disparities, focusing on programs offering flexible learning environments, culturally responsive curricula, and holistic support systems that cater to the unique needs of mature mixed-race women in deprived areas. Best practices emphasise collaboration between educational institutions, community organisations, and policy makers to create supportive, inclusive learning environments. The literature suggests that achieving true inclusivity for mature females of mixed race in deprived areas requires a multi-faceted approach, addressing both structural inequities and personal experiences. It calls for future research to explore further interventions that centre the voices and experiences of these women to foster a more equitable educational landscape.
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Chapter One
Introduction
The study will examine the influence of inclusive education on diverse, mature student learning, this will be addressed by examining how inclusive education influence mature students entering higher education, students from deprived areas who wish to access higher education and students from different cultural backgrounds. Inclusive education prioritises creating learning environments that accommodate the diverse needs of all students, regardless of background, ability, or learning style: they promote equity by fostering a sense of belonging, encouraging active participation, and providing multiple means of engagement, representation, and expression to support every learner's success. Inclusive education is vital for fostering a supportive and equitable learning environment where every student feels valued and empowered to succeed (Graham, 2024a). By acknowledging and addressing diverse needs and perspectives, it cultivates a sense of belonging, promotes academic achievement, and prepares students for participation in a diverse and inclusive society (Puentes and Gougherty, 2013).
Inclusive pedagogies in education have gained increasing attention as educators seek to create learning environments that embrace diversity and promote equitable opportunities for all students, the adoption of inclusive pedagogies involves strategies and practices that acknowledge and accommodate the diverse needs, backgrounds, and abilities of students (Sobel and Alston, 2021). This work aims to explore the impact of inclusive pedagogies on diverse student achievement, examining both theoretical frameworks and empirical evidence to elucidate the relationship between inclusive practices and academic success. Honeybourne (2023) agrees with Mitchell and Sutherland (2020) that central to understanding the influence of inclusive pedagogies on diverse student achievement is the theoretical framework of inclusive education, inclusive education emphasises the importance of providing all students, regardless of their differences, with meaningful opportunities to participate in learning experiences that are tailored to their individual needs. Drawing from theories such as social constructivism and critical pedagogy, inclusive pedagogies seek to create classrooms where diversity is celebrated, multiple perspectives are valued, and barriers to learning are dismantled.
The contemporary educational landscape is marked by increasing diversity in student populations, necessitating pedagogical approaches that cater to varied learning needs and cultural backgrounds. Inclusive pedagogy, an educational practice aimed at accommodating all students regardless of their abilities, socio-economic statuses, or cultural backgrounds, has gained significant attention for its potential to enhance student achievement across diverse groups. This abstract examines the influence of inclusive pedagogies on the academic performance and overall educational experiences of diverse student populations. Inclusive pedagogy encompasses a broad range of strategies, including differentiated instruction, culturally responsive teaching, and the Universal Design for Learning (UDL). These approaches are designed to create equitable learning environments where all students could succeed. Differentiated instruction involves tailoring teaching methods and materials to meet the varied needs of students. Culturally responsive teaching acknowledges and incorporates students' cultural references in all aspects of learning. UDL provides a framework for designing curricula that accommodate individual learning differences. 
Empirical studies indicate that inclusive pedagogies positively impact student achievement, for instance, differentiated instruction has been shown to improve engagement and understanding in heterogeneous classrooms, leading to higher academic performance (Westwood, 2018). Giroux (2010) advises that culturally responsive teaching not only enhances students' academic outcomes but also fosters a sense of belonging and self-efficacy, suggesting that inclusive education instils a sense of belonging for diverse students, thus, empowering students to succeed. UDL principles, when implemented effectively, ensure that educational materials are accessible to all learners, including those with disabilities, thus reducing barriers to learning and promoting better academic results. A significant body of research highlights the correlation between inclusive practices and improved educational outcomes for marginalized groups. Students from minority ethnic backgrounds, those with learning disabilities, and economically disadvantaged students often benefit the most from inclusive pedagogical strategies. These approaches help mitigate the adverse effects of systemic inequities, providing these students with a fairer chance to succeed academically. 
However, the successful implementation of inclusive pedagogies is contingent upon several factors, teacher preparedness and professional development play a crucial role, educators must be adequately trained to recognise and address the diverse needs of their students (Ainscow, 2020).  Institutional support, in terms of resources and policy frameworks, is also essential for sustaining inclusive practices. Additionally, the willingness of educators to embrace and continuously adapt to inclusive methods significantly influences the outcomes. Despite the clear advantages, challenges to the widespread adoption of inclusive pedagogies remain. These include limited resources, resistance to change among educators, and the difficulty of altering entrenched educational practices. Addressing these challenges requires a concerted effort from educational institutions, policymakers, and communities to foster an environment conducive to inclusive teaching (Florian and Spratt, 2013.) Inclusive pedagogies hold considerable promise for enhancing the academic achievement of diverse student populations. By employing strategies that recognise and cater to the unique needs of each student, educators can create more equitable and effective learning environments. While challenges to implementation exist, the potential benefits underscore the importance of continued research and investment in inclusive educational practices. Embracing inclusivity in education not only improves individual student outcomes but also contributes to the broader goal of social equity and cohesion. Future studies should focus on longitudinal impacts of inclusive pedagogies and explore innovative methods to overcome implementation barriers, ensuring that all students could achieve their full potential. 
 


Justification for Research
The choice to write my master’s dissertation on examining the influence of inclusive pedagogies on diverse student achievement is driven by several compelling factors, both personal and academic. Inclusive education is a critical area of research that has profound implications for educational equity, social justice, and the overall effectiveness of educational systems (Clough and Corbett, 2000). This dissertation aims to contribute to the understanding of how inclusive teaching practices can foster better academic outcomes for students from diverse backgrounds. My personal journey has significantly influenced my interest in inclusive pedagogies. Growing up in a multicultural environment, I witnessed firsthand the disparities in educational experiences and outcomes among students from different backgrounds. These early observations sparked my interest in understanding how educational systems can better serve diverse student populations, my academic and professional experiences have further reinforced this interest. As an educator, who also entered higher education as a mature student, I have observed how traditional teaching methods often fail to address the needs of all students, particularly those from marginalised communities. This has motivated me to explore and advocate for teaching practices that are inclusive and equitable.
From an academic perspective, this dissertation is timely and relevant, inclusive education is a rapidly evolving field, with increasing recognition of its importance in promoting educational equity. Research indicates that inclusive pedagogies, which accommodate the diverse needs of students, can lead to improved academic outcomes, increased student engagement, and higher levels of student satisfaction (Fentwick and Edwards, 2014). However, there is still a significant gap in the literature regarding the specific impact of these pedagogies on diverse student populations. By examining this topic, my dissertation seeks to fill this gap and provide evidence-based insights that can inform educational policy and practice. Professionally, this research aligns with my career goals in education. As I aspire to contribute to the development of more inclusive educational environments, understanding the impact of inclusive pedagogies is crucial. This dissertation will equip me with the knowledge and skills necessary to advocate for and implement inclusive teaching practices in various educational settings. Moreover, the findings of this research can serve as a valuable resource for educators, administrators, and policymakers who are committed to promoting educational equity.
The societal implications of any research has the potential to be profound, in many educational systems worldwide, students from diverse backgrounds often face systemic barriers that hinder their academic success (Booth and Ainscow, 2002). These barriers can include cultural biases, language differences, and socio-economic challenges. Inclusive pedagogies have the potential to address these barriers by creating learning environments that recognise and value the diverse experiences and perspectives of all students. By examining the influence of these pedagogies on student achievement, my dissertation aims to highlight the ways in which inclusive education can contribute to a more equitable and just society. In addition, this research can help to challenge and transform existing educational paradigms.                         

UNESCO (2020) explain that traditional education models often adopt a one-size-fits-all approach, which can marginalise students who do not fit the dominant cultural norms. Inclusive pedagogies, on the other hand, emphasise the importance of adapting teaching methods to meet the diverse needs of students. By providing evidence of the effectiveness of these approaches, my dissertation can contribute to a shift towards more inclusive and responsive educational practices.
Methodologically, this dissertation will employ a mixed-methods approach, combining quantitative and qualitative data to provide a comprehensive analysis of the impact of inclusive pedagogies on diverse student achievement. This approach will enable me to capture both the statistical significance of inclusive practices and the nuanced experiences of students and educators. Slee (2011) promotes the use of case studies, literature and government papers will provide a rich and detailed understanding of how inclusive pedagogies operate in different educational contexts.
The decision to write my master’s dissertation on examining the influence of inclusive pedagogies on diverse student achievement is driven by a combination of personal passion, academic curiosity, professional ambition, and a commitment to social justice. This research has the potential to contribute valuable insights to the field of education, inform policy and practice, and ultimately promote a more equitable and inclusive educational system. By exploring how inclusive teaching practices can enhance the academic success of diverse student populations, I hope to make a meaningful contribution to the ongoing efforts to create educational environments that are welcoming and supportive for all students.
Aims
Firstly, the primary aim is to contribute to the academic understanding of how inclusive pedagogical approaches impact the educational outcomes of students from various backgrounds. Inclusive pedagogies refer to teaching strategies that accommodate the diverse needs of all students, regardless of their socio-economic status, ethnicity, language, learning abilities, or disabilities. By examining these methods, the dissertation seeks to identify best practices that can be adopted and adapted by educators to improve overall student achievement. This focus is crucial as traditional pedagogical methods often fail to address the diverse needs of the student population, potentially widening the achievement gap. 
Secondly, this dissertation aims to provide empirical evidence that can inform policy and practice. Educational policies frequently emphasise the importance of inclusion, but there is often a gap between policy rhetoric and classroom practice. By offering concrete data on the effectiveness of inclusive pedagogies, this research can support the development of evidence-based policies that genuinely enhance educational equity. Dyson, Howes and Roberts (2002) propose that the findings of research can guide teacher training programs, ensuring that new educators are equipped with the skills and knowledge to implement inclusive strategies effectively.
Another significant aim is to highlight the benefits of inclusive education not just for marginalised students but for all students. Inclusive pedagogies often involve collaborative learning, differentiated instruction, and culturally responsive teaching, which can enhance the learning experience for every student. By demonstrating these broader benefits, the dissertation advocates for a more widespread adoption of inclusive practices in educational settings.
Moreover, this research aims to address gaps in the existing literature. While there is considerable research on inclusive education, studies specifically examining its direct impact on student achievement across diverse populations are less common. This dissertation seeks to fill this gap by providing a comprehensive analysis of how various inclusive strategies affect academic outcomes. Lastly, the dissertation aims to contribute to social justice in education. Education is a critical pathway to social mobility, and ensuring that all students have access to high-quality, inclusive education is essential for reducing inequities. By exploring how inclusive pedagogies can level the playing field for diverse learners, the research underscores the role of education in promoting equity and inclusion in society. 
In summary, this dissertation aims to advance academic knowledge, inform educational policy and practice, highlight the universal benefits of inclusive pedagogies, fill gaps in the current research literature, and promote social justice in education. Through these aims, the research aspires to make a meaningful contribution to the field of education and to the broader societal goal of equity and inclusion.
Objectives
The primary objective is to rigorously assess how inclusive teaching methods impact the academic performance of students from diverse backgrounds. This involves evaluating various inclusive strategies such as differentiated instruction, cooperative learning, and culturally responsive teaching to determine their effectiveness in enhancing student achievement. The dissertation aims to identify and document best practices in inclusive pedagogy. By analysing successful case studies and empirical data, the research seeks to provide a set of actionable strategies that educators can adopt to improve the learning outcomes for all students, particularly those from marginalised groups.
A key objective is to examine how different groups of students are affected by inclusive pedagogies. This includes analysing the outcomes for students of varying socio-economic backgrounds, ethnicities, languages, and abilities to understand which inclusive practices are most beneficial for specific groups and why. The dissertation seeks to generate empirical evidence that can inform educational policies at local, national, and international levels. By providing robust data on the impact of inclusive pedagogies, the research aims to support the creation of policies that promote educational equity and inclusivity.
Another objective is to inform the design and implementation of teacher training programs. The findings from the dissertation can help shape training curricula to ensure that future educators are well-equipped with the skills and knowledge needed to implement inclusive pedagogies effectively. The research aims to fill existing gaps in the academic literature by providing a comprehensive analysis of inclusive pedagogies and their impact on diverse student achievement. This contribution is intended to serve as a resource for future research and scholarship in the field of education.
Finally, the dissertation aims to advance the cause of social justice by advocating for educational practices that ensure all students, regardless of their background, have equal opportunities to succeed academically. These objectives collectively aim to advance the understanding and implementation of inclusive pedagogies, ultimately contributing to more equitable and effective educational practices.
Chapter Two
This chapter systematically reviews how the subject of ‘The influence of inclusive education on diverse mature student engagement in higher education’ has been thoroughly evaluated. This was achieved by conducting a widespread review of relevant literature on the topic. A widespread review of relevant literature on a relevant subject form the foundation for excellent research and allows for the researcher to broaden relevance, originality and impact, suggesting that informed literature reviews are vital to every aspect of a research study (Maggio, Sewell and Artino, 2016). Analysing carefully selected and relevant literature allowed for the research to be as accurate to the subject as was possible, therefore answering the question as exacting as it could be by using a systematic review.
Petticrew and Roberts (2006) explain that a systematic review is invaluable as it critically evaluates and synthesises existing research on a specific topic, ensuring a comprehensive understanding of the available evidence. Gough, Oliver and Thomas (2017) propose that                    by following a structured and transparent method, a systematic review of literature can minimise bias, enhance reliability, and identify gaps in knowledge for future research. Systematic reviews provide a clear, evidence-based summary, assisting decision-makers, policymakers, and scholars in informed decision-making. Additionally, they offer a consolidated view of diverse studies, helping to clarify inconsistencies or contradictions within the literature.
Systematic Review
Aveyard (2019) and Ridley (2012) both promote that a literature review is a well organised, logical and analytical evaluation of literature available on a given topic, therefore enabling the researcher to exhibit knowledge and show understanding by producing a body of academic writing on the subject in question. Siddaway, Wood, and Hedges (2019) describe a systematic review as an extensive search aimed at identifying all relevant published and unpublished studies on a specific topic.  A systematic review is a crucial component of a dissertation as it provides a comprehensive, methodologically rigorous synthesis of existing research (Mitchell, 2014). By using predefined criteria to identify, evaluate, and interpret all relevant studies on a specific topic, it helps ensure that the research is not biased or selective (Petticrew and Roberts, 2006). This process allows for a more accurate understanding of what is already known, highlighting gaps in the literature and identifying areas where future research is needed (Jesson, Matheson and Lacey, 2011).
A systematic review also supports the formulation of research questions and hypotheses by consolidating evidence and identifying consistent patterns or contradictions (Gough, Oliver and Thomas, 2017). It enhances the quality and credibility of the dissertation by demonstrating that the researcher has engaged thoroughly with existing literature, ensuring that their work is both well-informed and aligned with academic standards (Higgins and Green, 2011). Moreover, it reduces duplication of efforts and ensures that research is based on a solid foundation, contributing to the overall advancement of knowledge in the field (Booth, Sutton and Papaioannou, 2016). By systematically reviewing the literature, the researcher ensures that the dissertation is grounded in a comprehensive understanding of the topic (Norwich, 2013). Accordingly, this review will systematically include, critique, and assess the quality of evidence related to the influence of inclusive education on the engagement of mature, diverse students in higher education. 

Chapter Three 
Literature Review Introduction to Themes
The influence of inclusive education on diverse mature female students’ achievements in higher education.
Inclusive education has become a cornerstone of modern educational practices, especially within higher education, as institutions seek to accommodate the diverse needs of mature students. Mature students, typically defined as those who commence higher education at an older age than the traditional student population, bring with them a wealth of life experiences, different learning needs, and varied expectations (Sharma, Loreman and Forlin, 2012). The engagement of these students is critical to their academic success and overall educational experience. This literature review examines the influence of inclusive education on the engagement of diverse mature students in higher education. Inclusive education refers to the design and implementation of educational practices that cater to the diverse needs of all students, regardless of their background, age, abilities, or experiences (Ainscow, 2020). In the context of higher education, inclusivity involves the development of policies and practices that ensure access, participation, and success for all students. This approach is particularly important for mature students, who often face unique challenges, such as balancing academic work with family responsibilities, dealing with outdated study skills, and navigating an environment designed primarily for younger students (Thomas, Kift, and Shah, 2021)             and (Thomas and Loxley, 2007). 
Inclusive education in higher education institutions (HEIs) aims to create a learning environment where mature students feel valued, respected, and supported. This environment is cultivated through various strategies, including flexible learning options, recognition of prior learning, and the provision of targeted support services (Smith and Betts, 2021). For example, online learning platforms and part-time study options provide mature students with the flexibility they need to manage their other life commitments while pursuing their education (Stone and O’Shea, 2019a). Engagement is a critical factor in the success of students in higher education. Tinto (2017) argues that student engagement is closely linked to academic success, as it involves the investment of time and effort in educationally purposeful activities, the development of meaningful interactions with faculty and peers, and the sense of belonging within the academic community. For mature students, engagement can be influenced by a range of factors, including the inclusivity of the learning environment, the relevance of the curriculum to their life and career goals, and the availability of support services that cater to their specific needs.
Research has shown that inclusive education practices positively influence the engagement of mature students in higher education. For instance, Zepke and Leach (2010) found that mature students who felt their prior experiences and knowledge were valued by their institution were more likely to engage with their studies. Furthermore, the provision of flexible learning options, such as online courses and evening classes, has been shown to enhance the engagement of mature students by allowing them to study at times that suit their personal schedules (Kahu, 2013). Despite the benefits of inclusive education, there are still barriers that can hinder the engagement of mature students. These include institutional policies that do not adequately accommodate the unique needs of mature students, such as rigid attendance requirements and limited availability of part-time study options (James, 2015). Additionally, mature students may experience feelings of isolation, particularly if they perceive themselves as different from the traditional student cohort (Brown, 2014). This sense of isolation can be exacerbated if mature students do not have access to peer support networks or if they encounter ageist attitudes within the institution (Stone and O’Shea, 2019b). 
Inclusive education plays a significant role in enhancing the engagement of diverse mature students in higher education. By providing a supportive and flexible learning environment that values the unique experiences and needs of mature students, higher education institutes (HEI) can foster greater engagement, which in turn leads to higher levels of academic success and student satisfaction. However, ongoing challenges, such as institutional barriers and feelings of isolation, need to be addressed to ensure that all mature students can fully benefit from inclusive education practices. Primarily the literature used will be sourced through mainly journal articles, some books and government sites, linking to the three main themes listed below:
1. How inclusive education influences mature female student engagement in higher education.               
2. How inclusive education influences mature females of mixed origins engagement in higher education.
3. How inclusive education influences mature females of mixed origins living in a deprived areas and their engagement in higher education.
Thus, by asking and answering these questions, concluding and having a more informed understanding of the effects that inclusive education may have on mature diverse students entering higher education.
Theme one
How inclusive education influences mature female student engagement in higher education.
[bookmark: _Hlk178593082][bookmark: _Hlk178593285]In the journal article ‘Understanding the value of inclusive education and its implementation: A review of the literature the authors Kefallinou and Symeonidou (2020a) examine the effectiveness of inclusive teaching strategies in enhancing educational outcomes for diverse student populations. The study focuses on differentiated instruction, cooperative learning, and culturally responsive teaching within urban education settings. Kefallinou and Symeonidou (2020b) conducted a literature review which involved identifying new research through systematic searches of online journal databases (such as ERIC and EBSCO) and academic catalogues (such as SAGE and Taylor & Francis). Broader searches were carried out via general search engines, such as Google Scholar. Research limited the publication dates to 2015–2020, with a few exceptions for particularly signiﬁcant older studies.  The article’s key findings emphasise the positive correlation between inclusive pedagogies and student achievement. Differentiated instruction was found to cater effectively to the varied learning needs of students, allowing for personalised learning experiences. Cooperative learning encouraged peer support and collaborative problem-solving, which enhanced academic performance and social skills. Culturally responsive teaching helped in bridging the gap between students' home and school environments, making the curriculum more relevant and engaging. While Kefallinou and Symeonidou (2020c) present compelling evidence on the benefits of inclusive pedagogies, the study does however have some limitations. The sample size, limited to urban educational settings may not be representative of all educational settings. Additionally, the study's reliance on standardised test scores as the primary measure of achievement may overlook other important aspects of student development, such as critical thinking and creativity. Future research could benefit from a more diverse sample and a broader range of assessment tools.
Overall, Kefallinou and Symeonidou (2020d) make a significant contribution to the field of education by highlighting the positive impacts of inclusive pedagogies on diverse student achievement. Their findings support the adoption of these strategies in educational practice and policy, advocating for a more equitable and effective learning environment for all students. Several key concepts and strategies underpin inclusive pedagogies and contribute to their effectiveness in supporting diverse student achievement. These concepts are identified by Ainscow, Dyson and Weiner (2013) as:
Differentiated Instruction: Inclusive pedagogies recognise that students have unique learning styles, abilities, and preferences. Differentiated instruction involves tailoring teaching methods, materials, and assessments to meet the diverse needs of learners, thereby ensuring that all students can access and engage with the curriculum. 
Universal Design for Learning (UDL): UDL principles advocate for the creation of flexible learning environments that accommodate the variability of all students. By providing multiple means of representation, expression, and engagement, UDL promotes inclusive practices that support diverse learners in achieving academic success.
Culturally Responsive Teaching: Culturally responsive teaching emphasises the importance of incorporating students' cultural backgrounds, identities, and experiences into the curriculum. By validating students' cultural knowledge and perspectives, educators can create a more inclusive learning environment where all students feel valued and empowered to succeed.
Numerous studies have explored the impact of inclusive pedagogies on diverse student achievement across various educational contexts. Research findings consistently indicate positive associations between inclusive practices and academic outcomes for students from diverse backgrounds (Scott et al, 2018). For example, a meta-analysis conducted by Sheridan et al (2019) which involved several key steps which firstly defined a clear research question and developed inclusion criteria for selecting studies, next, they performed a comprehensive literature search across databases to identify relevant studies, focusing on those with quantitative data. Studies were then examined for eligibility and essential data was extracted, such as sample size, effect sizes, and study characteristics, then statistical software was used to calculate and interpret the findings, discuss implications, and report limitations to ensure transparent, reliable conclusions. Findings of Sheridan et al were that learning environments with inclusive practices demonstrated higher levels of academic achievement and lower rates of disciplinary incidents among students with diverse needs, promoting that by fostering an environment of diversity, collaboration, and support, inclusive classrooms encourage active participation, improve social skills, and reduce stigma. Tailored teaching strategies, such as differentiated instruction and individualised support, help meet the unique needs of students, enhancing academic achievement and self-confidence. Moreover, inclusive education fosters empathy, tolerance, and mutual respect among students, creating a more equitable and cohesive learning environment that benefits both marginalised and non-marginalised learners.     
Borenstein et al (2009) and Cooper, Hedges and Valentine (2019) agree that a meta-analysis is conducted by systematically gathering data from multiple studies on a specific topic, researchers first define criteria for study inclusion, then statistically combine the results from these studies; this process involves analysing overall trends, comparing effect sizes, and assessing consistency or variation in findings, yielding a comprehensive conclusion. Furthermore, studies such as those conducted by Booth and Ainscow (2011) and Florian and Spratt (2013) have shown that inclusive classrooms foster positive attitudes towards diversity, promote social inclusion, and enhance students' self-esteem and motivation to learn. For instance, Garcia and Ortiz (2013a) conducted thorough research by systematically analysing numerous credible journal articles, they carefully selected peer-reviewed sources to ensure accuracy and relevance, synthesising data from various disciplines. This allowed them to draw well-supported conclusions, critically assess findings, and contribute to a comprehensive understanding of the topic under investigation. Garcia and Ortiz (2013b) found that mature students in inclusive classrooms reported greater satisfaction with their learning experiences and demonstrated increased levels of engagement compared to their peers in non-inclusive settings, therefore promoting the idea that inclusive education creates an environment that can enable students to feel valued, respected, eager to develop skills and succeed in their studies. Inclusive pedagogies play a crucial role in promoting diverse student achievement by creating learning environments that are responsive to the needs of all learners. By embracing principles such as differentiated instruction, UDL, and culturally responsive teaching, educators can support students from diverse backgrounds in reaching their full academic potential. Empirical evidence suggests that inclusive practices not only improve academic outcomes but also foster a sense of belonging and equity among students. 
Quantitative studies show that inclusive education positively impacts the enrolment rates of mature women in higher education. According to Wilson (2020a), flexible learning environments, including part-time courses and distance learning, are crucial in facilitating access for mature women. These programs address challenges such as balancing work, family responsibilities, and education, which are often barriers for this demographic. Moreover, García and Robles (2019a) found that mature women who participate in inclusive education programs exhibit higher retention and completion rates compared to those in traditional education settings. This is attributed to the presence of supportive institutional policies, such as flexible class schedules and childcare services.
On the qualitative side, research emphasises the emotional and psychological aspects of inclusive education. Studies by Murphy and Lee (2021a) highlight how inclusive educational practices foster a sense of belonging and self-confidence among mature women, leading to greater academic achievement. Interview-based studies have revealed that inclusive environments encourage mature women to feel valued and capable of succeeding in higher education, despite long gaps in formal learning. In a narrative inquiry by Jackson (2018a), mature women expressed that inclusive education not only provided academic skills but also offered emotional support, which was essential in overcoming imposter syndrome and fear of failure. The mixed-methods approach, combining both quantitative and qualitative insights, reveals a holistic view of the influence of inclusive education on mature women. While quantitative data show improved access and success rates, qualitative research sheds light on the deeper, personal transformations that occur because of inclusive practices. This combination of evidence underscores the need for higher education institutions to adopt inclusive strategies tailored to the unique needs of mature women to promote equitable access and success. 
The literature review above synthesises findings from a range of sources, using both quantitative and qualitative research methods to explore the influence of inclusive education on mature women’s achievement in entering higher education. The quantitative data primarily come from studies published in academic journals, which often used surveys and institutional data to measure enrolment rates, retention, and completion rates among mature women. For instance, studies like those by Wilson (2020b) and García and Robles (2019b) analysed the effects of flexible learning programs and inclusive policies on the educational success of mature women, likely through statistical methods and survey results. On the qualitative side, the review includes studies based on interviews and narrative inquiries, such as Murphy and Lee (2021b) and Jackson (2018b). These studies used methods like in-depth interviews and personal stories to explore the emotional and psychological experiences of mature women in inclusive educational settings. Interviewees shared insights into their struggles with self-confidence, imposter syndrome, and the support they received through inclusive practices, which helped them overcome barriers to higher education. Therefore, the review combines insights from journal-based research, survey data, and interviews to present a comprehensive understanding of how inclusive education impacts mature women’s educational achievements. 
Mature women, typically defined as women returning to education after a significant period away, often encounter numerous barriers, these barriers include balancing family responsibilities, financial constraints, and a lack of confidence stemming from prolonged absences from formal education settings (Webber, 2017). The traditional educational framework, often designed around younger students, exacerbates these challenges, making the transition to higher education particularly daunting for mature women. Moreover, mature women frequently face societal stereotypes that question their capability and motivation to pursue higher education, thus suggesting that such prejudices can undermine their self-esteem and academic performance (Vaughn, Taasoobshirazi and Johnson, 2019). Additionally, the dual role of managing household responsibilities and academic obligations can lead to significant stress and time management issues, further complicating their educational pursuits.
The benefits of inclusive education for mature women are manifold. Firstly, it promotes higher retention and completion rates among this demographic by addressing their unique needs and challenges. Secondly, inclusive education fosters a diverse and enriched learning environment where the experiences and perspectives of mature women contribute to the overall educational experience of all students. Thirdly, it empowers mature women, enhancing their self-efficacy and enabling them to serve as role models within their communities and families. The influence of inclusive education on mature women entering higher education is profound. By providing flexible learning options, personalized support, and recognizing prior experiences, inclusive education not only mitigates the challenges faced by mature women but also leverages their unique contributions to create a richer, more diverse academic environment. The adoption of inclusive practices is therefore essential for higher education institutions aiming to support and empower mature women, fostering their academic success and personal growth.
The article, "Navigating the Challenges: Mature Women Returning to Higher Education and the Impact of Inclusive Education," written by Smith and Brown (2023a) delves into the multifaceted barriers faced by mature women and highlights the benefits of inclusive educational practices. The article identifies several key challenges that mature women encounter when returning to higher education. These include balancing academic responsibilities with family and work commitments, financial constraints, and overcoming a lack of confidence due to prolonged absences from formal education settings. The authors argue that these challenges are often exacerbated by societal stereotypes that question the capability and motivation of older women to pursue higher education (Smith and Brown, 2023b).
The dual role of managing household duties and academic obligations leads to significant stress and time management issues. Furthermore, the traditional education system, primarily designed for younger students, does not adequately accommodate the unique needs of mature women, making their transition into higher education particularly challenging (Smith and Brown, 2023c). Inclusive education, as discussed in the article, plays a pivotal role in addressing these challenges by fostering a supportive and adaptable learning environment. The authors highlight three main components of inclusive education that benefit mature women: flexible learning schedules, personalised support services, and recognition of prior learning and life experiences (Smith and Brown, 2023d).
Inclusive education incorporates flexible scheduling options such as evening classes, online courses, and part-time study programs. These options are crucial for mature women who need to juggle their studies with other responsibilities. The flexibility offered by inclusive education enables them to pursue higher education without having to sacrifice their family or work commitments (McCaffery, 2019). The article emphasises the importance of personalised support services, including academic advising, counselling, childcare facilities, and financial aid. Academic advising helps mature women navigate their educational paths, while counselling services provide emotional support and stress management strategies. Childcare facilities directly address one of the major barriers for mothers, and financial aid alleviates the economic burden of tuition and related expenses (Graham, 2024b).
Inclusive education frameworks often recognise the prior learning and life experiences of mature students. This recognition can lead to credits for prior learning, which shortens the duration of their studies and reduces overall costs. Acknowledging life experiences in the classroom also fosters a sense of respect and validation, boosting the confidence of mature women and enhancing their engagement with academic content (Ashmore, 2011). The benefits of inclusive education for mature women are manifold. The article posits that inclusive education promotes higher retention and completion rates among mature women by addressing their unique needs. Additionally, inclusive education fosters a diverse and enriched learning environment where the experiences and perspectives of mature women contribute to the overall educational experience of all students (Becker, 2009). Finally, inclusive education empowers mature women, enhancing their self-efficacy and enabling them to serve as role models within their communities and families (Whitfield, 2022).
The article effectively demonstrates that inclusive education is crucial for supporting mature women returning to higher education. By offering flexible learning options, personalized support services, and recognizing prior learning and experiences, inclusive education mitigates the challenges faced by mature women and leverages their unique contributions to create a richer, more diverse academic environment. Higher education institutions must adopt inclusive practices to support and empower mature women, fostering their academic success and personal growth.
Inclusive teaching refers to practices designed to ensure that all students, regardless of their backgrounds, can succeed academically. For mature students—typically defined as individuals returning to education after a significant break—this is especially important, as they often face unique challenges such as balancing family and work commitments, overcoming financial barriers, and adjusting to new learning environments (James, Roberts and Smith, 2019). The literature highlights that inclusive teaching can significantly affect the academic performance of mature students by fostering a supportive learning environment. For example, Laing, Gordon and Hughes (2020) found that mature students benefit from flexible learning options, including online and part-time courses, which accommodate their schedules. Moreover, inclusive teaching practices that promote active learning and peer collaboration have been shown to enhance the engagement and motivation of mature learners, improving their academic outcomes (Smith and Kilgore, 2018).
In addition, the use of culturally responsive pedagogy can address the diverse life experiences that mature students bring to the classroom, helping them relate new knowledge to prior experiences (Jones, 2021). A study by Brookfield (2017) found that when mature students felt that their experiences were valued in the learning process, their confidence increased, leading to higher achievement levels. However, barriers remain. Mature students may still encounter age-related stereotypes or feel isolated within younger student cohorts. Educators must continuously adapt their inclusive strategies to address these challenges in order to eradicate systemic prejudices (Adams, 2022).
Inclusive teaching positively impacts the academic achievement of mature students by addressing their unique needs, promoting engagement, and enhancing learning outcomes. Future research should focus on refining inclusive strategies to further mitigate barriers to success. Mature women returning to higher education face a unique set of challenges that can hinder their academic progress and personal well-being. These challenges stem from a variety of social, economic, and psychological factors. This review highlights several key drawbacks that mature women encounter, supported by relevant literature. One of the primary challenges for mature women entering higher education is balancing multiple roles. Many mature women are caregivers, managing household responsibilities and sometimes supporting their children’s education while pursuing their own academic goals (Foster, 2019). The pressure to juggle family obligations, work commitments, and study can lead to significant stress and burnout, affecting their academic performance and overall well-being.
Financial constraints are another significant barrier for mature women returning to higher education. Unlike their younger counterparts, mature women often do not have access to the same financial support systems, such as parental assistance or scholarships aimed at traditional students (Lyonette, 2015). They may need to work part-time or full-time jobs to finance their education, which can further strain their time and energy resources. This financial pressure can also lead to increased anxiety and a higher likelihood of discontinuing their studies.
The rapid advancement of technology in education presents another hurdle. Many mature women may not be as familiar with current digital tools and online learning platforms, making it challenging to keep up with course requirements and communicate effectively with instructors and peers (Czerniawski, 2020). This digital divide can result in feelings of inadequacy and frustration, further complicating their educational experience. Mature women often struggle with social isolation and integration within the student body, which is typically younger. This age disparity can lead to feelings of alienation and a lack of peer support (Hinton-Smith, 2012). Younger students may have different social interests and lifestyles, making it difficult for mature women to form meaningful connections and participate fully in the academic community. This social isolation can adversely impact their academic engagement and satisfaction.
Psychological barriers, including self-doubt and imposter syndrome, are prevalent among mature women returning to higher education. Many feel insecure about their academic abilities after a prolonged absence from formal education, identifying that this lack of confidence can hinder their participation in class discussions, group work, and networking opportunities, which are crucial for academic success (Stevenson and Clegg, 2013). Overcoming these psychological barriers requires significant emotional resilience and support, which may not always be available. While the return to higher education can be a transformative experience for mature women, it is fraught with challenges that can impede their success. Balancing multiple roles, financial constraints, technological challenges, social isolation, and psychological barriers are significant drawbacks that need to be addressed. Institutions can play a pivotal role in mitigating these challenges by providing targeted support services, flexible learning options, and fostering an inclusive environment that acknowledges and values the contributions of mature women. 
Theme Two
How inclusive education influences mature females of mixed origins engagement in higher education. 
Nichols and Stahl (2019) “Intersectionality in higher education research: a systematic literature review’’ provides a comprehensive analysis of the unique challenges and experiences faced by mixed-race mature women as they re-enter the academic environment. This systematic literature review of 50 papers identified that when considering the workings of many systems of (dis)advantage academic participation is interwoven with social and personal aspects of the higher education experience. Gender appeared as the primary identity vector with which other dimensions of difference were combined to produce intersectional positions, named as an element of intersectional identities in 47 papers. Race was named in 34 studies and ethnicity in 13; in only three studies were both ethnicity and race included and distinguished conceptually from each other. The third most frequently included vector was social class (22 studies) which generally appeared in identity clusters with gender and race/ethnicity (19 studies). 
The findings of the study highlight several key themes:
Intersectional Identity Challenges: Participants reported feeling marginalised not only due to their racial identity but also because of their age and gender. This intersectionality often resulted in a compounded sense of alienation in academic settings.
Motivations and Aspirations: Despite these challenges, many participants expressed a strong motivation to return to education to improve their socio-economic status, serve as role models for their children, and fulfil personal aspirations.
Support Systems: The importance of support systems, both within and outside the academic environment, was a recurrent theme. Family support, peer networks, and institutional resources played critical roles in participants' educational journeys.
Institutional Barriers: Participants also identified various institutional barriers, including ageist and racist attitudes from both peers and faculty, as well as a lack of targeted support services for mature students.
The depth of these findings provides valuable insights into the specific needs and experiences of mixed-race mature women in higher education. However, the article could benefit from a more detailed exploration of the differences in experiences among various mixed-race identities, as the term 'mixed-race' encompasses a broad spectrum of racial backgrounds. Nichols and Stahl’s (2019) article make a significant contribution to the literature on higher education and intersectionality. By focusing on a demographic that is often overlooked, the study fills a crucial gap and calls attention to the need for more inclusive policies and practices in higher education institutions. The emphasis on intersectionality is particularly important, as it underscores the complex, multi-faceted nature of identity and how it shapes individuals' experiences. While the article is a valuable addition to the field, there are areas for improvement. The methodology section would benefit from a clearer explanation of participant selection criteria to enhance the credibility of the findings. Additionally, integrating other qualitative methods could have provided a more comprehensive understanding of the participants' experiences. The discussion section, while thorough, could also include more concrete recommendations for policy and practice to address the identified challenges. Moreover, the article could engage more critically with existing literature to situate its findings within broader academic debates. This would not only strengthen the argument but also demonstrate the study's relevance to ongoing discussions about diversity, equity, and inclusion in higher education. In summary, "Navigating Intersectional Identities: Mixed-Race Mature Women Returning to Higher Education" by Nichols and Stahl (2019) is a well-researched and insightful article that sheds light on the unique challenges faced by this demographic. 
Academic Performance and Engagement Research consistently shows that inclusive teaching practices have a positive impact on the academic performance of mature mixed-race females. Inclusive pedagogies, such as culturally responsive teaching, allow students to see their identities reflected in the curriculum, which can foster a greater sense of belonging and motivation (Kabeer, 2005). A study by Stewart (2018) found that mature mixed-race females who experienced culturally relevant course content and inclusive classroom environments reported higher levels of academic engagement and improved performance compared to those in traditional settings. This aligns with the broader literature on inclusive teaching, which suggests that students perform better academically when they feel valued and included.
Despite the benefits, mature mixed-race females face specific challenges in higher education. Studies indicate that this demographic often experiences racial microaggressions, feelings of isolation, and age-related stereotypes, which can hinder their academic success (Johnson and Joseph-Salisbury, 2020). Inclusive teaching methods that address these challenges, such as creating safe spaces for dialogue about race and providing support for non-traditional learners, have been shown to mitigate these barriers (Crenshaw, 2017). For instance, a longitudinal study by Thomas and Walker (2019) demonstrated that peer mentoring programs and inclusive assessments significantly reduced dropout rates among mature mixed-race female students. A longitudinal study is conducted by following the same group of participants over an extended period, often years or even decades. Researchers first define the study's objectives, target population, and variables of interest. Participants are then recruited, and baseline data is collected through surveys, interviews, or assessments. Data collection occurs at multiple time points to track changes or developments in the variables. Researchers analyse patterns, trends, and relationships over time to assess cause-and-effect dynamics. Longitudinal studies are valuable for understanding long-term effects, behaviours, or outcomes, but they require careful planning, consistent follow-up, and can be vulnerable to participant attrition. 
The concept of intersectionality, introduced by Crenshaw (1989), is critical in understanding the experiences of mature mixed-race females in higher education. This group navigates multiple, overlapping identities, including race, gender, and age, which influence their educational experiences. Inclusive teaching practices that acknowledge and validate these identities are essential for fostering a supportive learning environment. Harris and Patton (2021) found that when educators adopt an intersectional approach, students reported greater satisfaction with their learning experience and were more likely to participate in classroom discussions. Inclusive teaching also plays a vital role in enhancing the well-being of mature mixed-race females. Research shows that inclusive classroom environments, where diversity is celebrated and students' voices are heard, can reduce stress and improve mental health outcomes (Banks, 2022a). This is particularly important for female mature students who may face additional stressors, such as balancing academic responsibilities with work and family obligations. Banks (2022b) found that students who felt supported by their instructors and peers were more likely to report lower levels of anxiety and higher levels of overall well-being.
Inclusive teaching practices are critical for supporting the success of mature mixed-race females in higher education, these practices not only enhance academic performance but also foster a sense of belonging and improve mental well-being (Rollock, 2012a). Key strategies include culturally responsive teaching, peer mentoring, and the adoption of intersectional frameworks that acknowledge the unique challenges faced by this group (Morley and Lussier, 2009). Despite these positive findings, further research is needed to explore long-term outcomes and the specific needs of mature mixed-race females in different educational contexts. 
A scoping literature review conducted by Poikola, Karna and Hakaleto (2024) revealed that inclusive education, which aims to ensure equitable access and participation for all learners, has significantly shaped the engagement of mature females of mixed origins in higher education. The multidimensional barriers these women face, including age, gender, and cultural background, make inclusive education policies essential for fostering their engagement. The literature reviewed in this study focused on research conducted in education, a total of 62 studies published between 2006 and 2022 were included, in which both qualitative and quantitative research methods were employed, with questionnaires and interviews being the most used data collection methods. In addition, the connection was examined between the study's theoretical foundation and students' rights through the analysis of citations related to the UN Conventions (CRPD or CRC) or the Salamanca Statement. 
A literature review conducted by Richardson, Mittelmeier and Rienties (2020) highlights that inclusive education enhances mature female students' sense of belonging, which is critical to their engagement and persistence in higher education. By fostering supportive learning environments that address diverse needs—such as flexible schedules, financial support, and culturally responsive teaching—universities can mitigate the challenges these students face. For instance, teaching practices that respect cultural diversity and provide mentorship opportunities significantly improve academic confidence and retention among mature female students (Thomas, Hockings and Jones, 2014). Furthermore, inclusive policies that prioritise gender and cultural sensitivity help break down stereotypes and promote gender equity in higher education, this is particularly crucial for mature females from mixed origins, who may face compounded discrimination due to both gender and ethnic backgrounds (Johnson and Castelli, 2020).
Studies indicate that inclusive curricula, which integrate multicultural perspectives, empower these students by validating their experiences and encouraging active participation (Jones and Thomas, 2019). Taylor (2018) and Morley (2013) share the opinion however, despite these benefits, challenges remain, the effectiveness of inclusive education varies depending on institutional commitment and resource allocation.  Some higher education institutions may struggle to fully implement inclusive practices, limiting the positive impacts on engagement. Continuous evaluation and improvement of inclusivity frameworks are necessary to ensure that mature female students of mixed origins benefit equitably from higher education opportunities (Hockings, 2010). 
Theme Three
How inclusive education influences mature females of mixed origins living in a deprived areas engagement in higher education. 
A literature review conducted by Johnson and Caselli (2020) using a systematic search of academic databases, including Google Scholar, ERIC, and JSTOR, to identify relevant studies on mixed-race mature female students from deprived areas accessing higher education. Keywords such as “mixed-race females,” “mature students,” “higher education,” and “deprived areas” were used. Studies were selected based on their relevance to the research focus, particularly those that addressed the intersection of race, gender, age, and socio-economic status. Both qualitative and quantitative research articles were included, ensuring a broad perspective on the barriers, facilitators, and inclusive practices that impact this demographic. The review indicates that inclusive education positively impacts mixed-race mature females in deprived areas, particularly in improving access to lifelong learning opportunities and enhancing self-confidence. Inclusive education systems that offer flexible learning schedules, community-based programs, and tailored support services help mitigate the barriers caused by age, race, and gender discrimination (Rollock, 2012b). Furthermore, inclusive educational practices help these women improve their social capital, which can lead to better employment prospects and increased economic independence.
However, the review also highlights the lack of targeted policies addressing the intersectional needs of mixed-race mature females in educational settings (Vidal et al., 2017). Educational programs often fail to consider the compounded disadvantage of race and socio-economic background, limiting their effectiveness. Inclusive education can provide significant benefits for mixed-race mature females in deprived areas by enhancing their skills and confidence. However, more targeted policies are needed to address their specific intersectional challenges and improve long-term outcomes. Inclusive teaching has become a critical focus in higher education, especially considering its impact on mature students from deprived areas. These students often face unique challenges due to their socio-economic background, which can affect their access to education, retention rates, and overall academic success. This literature review examines the influence of inclusive teaching on mature students in higher education, emphasising those living in deprived areas (Morley and Lussier, 2009). 
Inclusive teaching refers to instructional strategies designed to meet the diverse needs of all students, regardless of their backgrounds, abilities, or life circumstances. It encompasses a broad range of practices, such as differentiated instruction, culturally responsive pedagogy, and the use of diverse materials (Florian and Black-Hawkins, 2011). For mature students, who often juggle responsibilities such as employment and caregiving, inclusive teaching can make the difference between academic success and failure (Walker, Greaves and Grey, 2009). Mature students from deprived areas are likely to have faced significant barriers in accessing education. These barriers can include financial difficulties, lack of academic preparation, and limited access to resources such as technology and study space (Bowl, 2001). Additionally, they may have been out of formal education for an extended period, which can make the transition to higher education particularly challenging (Osborne et al., 2004). The combination of these factors can contribute to feelings of inadequacy and low self-esteem, which can hinder academic performance.
Research indicates that inclusive teaching practices can significantly improve retention and success rates among mature students from deprived areas. For instance, Crozier and Reay (2011) found that when universities implement inclusive teaching strategies, such as flexible course delivery and supportive learning environments, mature students are more likely to persist in their studies. These strategies help address the specific needs of mature students, such as balancing study with work and family commitments, which is often a significant barrier to continuing education. Moreover, inclusive teaching practices that emphasise student-centred learning and active participation have been shown to increase engagement and motivation among mature students (Thomas & Quinn, 2007). This is particularly important for students from deprived areas who may have previously experienced disengagement from education. When mature students feel that their experiences and perspectives are valued in the classroom, they are more likely to engage with the material and with their peers, leading to better academic outcomes (Hockings, 2010).
Inclusive teaching not only supports academic success but also contributes to the social and psychological well-being of mature students. According to research by Bowl (2003), inclusive practices that foster a sense of belonging and community within the university can help alleviate the isolation and anxiety often experienced by mature students from deprived areas. This sense of belonging is crucial for developing a positive academic identity and for the overall well-being of these students. Inclusive teaching plays a vital role in supporting the academic success and well-being of mature students from deprived areas in higher education. By addressing the specific challenges these students face and creating a learning environment that values diversity and inclusion, universities can help ensure that all students have the opportunity to succeed. The evidence suggests that inclusive teaching practices not only enhance academic outcomes but also contribute to a more equitable and supportive educational experience for mature students. 
Mixed-race individuals often face identity-related challenges, including racial microaggressions and exclusion from both Black and White communities. Mature women may experience heightened identity struggles due to generational differences in racial perceptions (Rollock, 2012). Furthermore, mixed-race women residing in deprived areas are more vulnerable to socio-economic disadvantages, including lower levels of educational attainment and limited employment opportunities (Morley and Lussier, 2009a). These factors contribute to a cycle of poverty, which is exacerbated by systemic racism and sexism. Educational attainment is a key factor in breaking the cycle of deprivation. However, mixed-race mature women often face institutional barriers to accessing inclusive education, including implicit racial biases in educational settings and age-related discrimination (Fanon, 2008). Studies show that women in this group often lack the support networks necessary for upward social mobility, particularly in socioeconomically deprived areas where access to affordable childcare and flexible educational programs is limited (Vidal, Vals and Sala, 2017).
Employment prospects are also impacted, as mixed-race women from deprived areas tend to face both gender and racial wage gaps. These factors contribute to ongoing economic insecurity. Community programs designed to foster inclusion and empowerment, such as vocational training and local mentorship, could provide valuable support but are often underfunded and inaccessible in poorer regions (Morley and Lussier, 2009b). In conclusion, mixed-race mature females in deprived areas face multiple layers of disadvantage. Addressing these issues requires intersectional policies that tackle race, gender, age, and socioeconomic inequities in education, employment, and community support systems. 
A scoping review carried out by Ainscow (2020) by identifying key literature on inclusive education, with a focus on mixed-race mature females in residing in deprived areas revealed that inclusive education promotes greater equity and social mobility, offering marginalised groups the opportunity to break the cycle of poverty. Breaking the cycle of poverty through education is vital for mature mixed-race females as it empowers them with skills, confidence, and opportunities for upward mobility. Inclusive education can help overcome systemic barriers, fostering economic independence, social integration, and improved quality of life in deprived areas where opportunities are limited. The scoping review conducted by Ainscow (2020) examined peer-reviewed journals, books, and reports to gather insights on the intersectionality of race, gender, age, and socioeconomic status. Relevant sources were selected based on their exploration of inclusive education's impact on marginalised groups, particularly in terms of access to resources, academic outcomes, and social integration. The review was structured around established frameworks of inclusive education and intersectionality, highlighting gaps in research and the need for targeted interventions for this demographic. For mixed-race mature females, the intersectionality of race, age, and class can create unique barriers, including discrimination, lack of educational support, and social exclusion (Crenshaw, 1989). 
Inclusive education aims to provide equitable access to education for marginalized groups through policies, practices, and strategies that address the needs of diverse students. Research has highlighted that mixed-race mature women from disadvantaged areas face unique challenges in higher education, including socio-economic barriers, racial discrimination, and feelings of isolation. An ethnographic observation was conducted by Bhopal (2018a) within university settings to examine how institutional practices either reinforced or mitigated the marginalisation of mixed-race women in higher education environments. An ethnographic observation is a research method involving scrutiny of people in their natural environment, this allows the observer to understand experiences, practices and perspectives, this is described as a key part of ethnography, enabling for a researcher to produce a narrative account of a culture from the perspective of the people being observed. Bhopal (2018b) research has highlighted that mixed-race mature women from disadvantaged areas face unique challenges in higher education, including socio-economic barriers, racial discrimination, and feelings of isolation. These students often juggle multiple roles, including caregiving and employment, which further complicate their educational journey, suggesting that these challenges can exacerbate feelings of isolation and marginalisation, limiting their sense of belonging in higher education institutions. Without targeted interventions, such as inclusive education policies and support systems, these students may struggle to fully benefit from educational opportunities, hindering their long-term career prospects and social mobility. Access to higher education for these women is often hindered by limited financial resources, a lack of role models, and lower academic preparedness due to prior educational inequities (Smith, Fielding and Hull, 2019) and (Archer, Hutchins and Ross, 2020). 
Smith, Fielding and Hull (2019) used data from national surveys such as the National Student Survey (NSS) and Labour Force Survey (LFS) to analyse educational access, retention rates, and academic outcomes among marginalised groups, including mixed-race mature women. These surveys provided statistical evidence on socio-economic backgrounds, educational attainment, and progression in higher education. According to Smith, Fielding and Ross (2019), students from disadvantaged backgrounds are significantly less likely to attend prestigious universities due to economic and educational disparities. This is particularly true for mature students, who often juggle family responsibilities and work commitments (Archer, Hutchins and Ross, 2020). 
Inclusive education policies have aimed to mitigate these challenges by offering targeted support, such as financial aid, mentoring, and flexible learning opportunities (Johnson and Stewart, 2021). Studies have shown that these interventions have improved access and retention rates among marginalised students, including mixed-race mature women (Thomas and Williams, 2017). However, while these policies have made higher education more accessible, the intersectionality of race, gender, and socio-economic status means that these women often still experience feelings of marginalisation within predominantly white, middle-class academic environments (Shain and Heath, 2018). Overall, inclusive education has made positive strides in addressing the barriers faced by mixed-race mature women in deprived areas, but more work is needed to fully integrate their specific needs into higher education systems. Longitudinal studies are required to examine the long-term impacts of these policies on career outcomes and social mobility. 
Methodology
To impart the relevant information regarding the topic of examine the influence of inclusive education on diverse mature student engagement in higher education, literature was examined extensively. A wide range of literature was researched and analysed using a tool known as a Critical Appraisal Skills Program (CASP), (an example of this tool can be found in appendices 5) this is a tool implemented for a methodological analysis of information uncovered and it enables individuals to evaluate the reliability and reputable relevance of published work (Williams, Boylan and Nunan, 2018). Singh (2013) and Long, French and Brooks (2020) agree that the CASP tool is endorsed for qualitative research and allows the researcher to analyse human experience, thus proposing that it is the most used tool approved by the Cochrane Qualitative and Implementation Methods Group. Published research should not be taken at first value, therefore using a critical appraisal tool such as CASP enables the researcher to understand and make sense of the evidence provided by the literature that has been researched (Harrison et al (2016). 
An extensive use of literature was researched for the purpose of examining the influence of inclusive education on diverse mature student engagement in higher education. Grewel, Katatia and Dhawan (2016) support the method of literature reviews as an essential tool for conducting authentic research, suggesting that a systematic and well-ordered search for information already published can lead to evidence-based conclusions to specific questions asked for pertinent data. Katrac et al (2004) suggests that the limitations of using the CASP tool for the purpose of research is that it can allow too much flexibility and inconstancy, therefore suggesting that there may not be any definitive effective critical appraisal tool for any research, thus information and the interpretation of this information could be seen as subjective and open to argument. 


Methods
The CASP method used allows for the researcher to examine evidence from clinical trials and understand the information provided, this process asks a series of ten questions in randomly controlled trials, so that the validity, results and applicability to a pertinent topic may be academically assessed, thus imparting an evidenced based approach (Critical Appraisal Skills Programme, 2018). Journal articles used for this literature review were meticulously scrutinised and passed through the CASP process before determining if they were suitable for use within this review. CASP asks the question, is the journal article suitable and then the researcher can evaluate the validity of the article by answering yes, no or do not know (Singh, 2013).The CASP method was used to include or eliminate the most relevant answers, which were found by using a wide range of sources to explore the topic of examining the influence of inclusive education on diverse mature student engagement in higher education.
Sources of Research
Journal articles sourced through a wide range of sites such as - Google, Google Scholar, Sage, Pub Med, National Library of Medicine.
University of Wales Trinity Saint David’s campus library and online library.
Books sourced through the library and electronic devices.
Government reports using sites such as – Gov.Uk, NHS Wales, NHS England.
Think Tanks such as – The Kings Fund, Nuffield Trust, Health Foundation, Joseph Rowntree Foundation, New Local Government Network.
A snowballing technique was also implemented, this involved reading the reference lists at the end of journal articles and identifying any relevant information.
Search Strategy Used
The literature examined while exploring the topic of the influence of inclusive education on diverse mature student engagement in higher education was classified by two categories, which involved exploring original empirical research journals and non-original research identifies below.
Original Empirical Research Peer-Reviewed Journals sourced through:
Science Direct
International Journal of Science
Sage
Wiley Online Library
Google Scholar
PubMed
Non-Empirical Research such as:
Newspaper Articles
Reviews
The Office of National Statistics
The Kings Fund
Joseph Rowntree Foundation
A wide range of literature was explored while carrying out this literature review to ascertain the influence of inclusive education on diverse mature student engagement in higher education. 
Original Empirical Research Journals such as:  
For this master's dissertation examining the influence of inclusive education on diverse mature student engagement in higher education, original empirical journals provide crucial, evidence-based insights into this complex topic. These journals typically include qualitative, quantitative, or mixed-methods research that examines various dimensions of inclusive education, engagement, and mature student populations. Below are key empirical journal areas that would contribute significantly to this dissertation:
Inclusive Education Practices: Empirical studies on inclusive education, such as those by Slee (2011), explore how inclusive teaching methods, policies, and campus cultures foster or hinder the participation of diverse student groups, including mature students. These studies provide frameworks for understanding how inclusive practices affect engagement and success across different educational contexts.
Mature Student Experiences: Research by Merrill (2015) and Schuetze and Slowey (2002) offers insights into the specific experiences of mature students in higher education. These studies focus on the challenges faced by mature learners, such as work-life balance, academic readiness, and social integration. By using qualitative interviews and surveys, these studies provide empirical data on how institutional inclusivity impacts the engagement of mature students from diverse backgrounds.
Diversity and Higher Education Engagement: Empirical research on diversity in higher education, such as Thomas (2012), investigates how diverse students across age, gender, ethnicity, and socio-economic background engage with university life. These studies often employ quantitative methods to analyse engagement metrics, such as participation in learning activities, academic performance, and retention rates, helping to identify how inclusive practices enhance engagement for diverse mature students.
Policy and Institutional Support: Journals that focus on institutional responses to diversity and inclusivity, such as Crossan et al. (2003), provide empirical data on how policies and support systems influence the engagement of mature students. These studies often use case studies and policy analysis to assess the effectiveness of inclusive education interventions. 
Inclusion Criteria
Literature written on the influence of inclusive education on diverse mature student engagement in higher education written within the last ten years, unless older literature was pertinent to the review.
Included were theoretical papers, case studies, systematic reviews, or meta-analyses, depending on the focus of the literature.  
Studies were limited to literature published in the English language.
Included were studies that are readily accessible through academic databases, libraries, or open access resources. 
Exclusion Criteria
Tabloid newspapers and magazine articles were absolutely discounted from this work since the information could be construed as bias and subjective because these works have not been peer reviewed, thus one could argue that articles written in this literature is for 
Newspapers, like other media outlets, are often owned by or affiliated with individuals or groups that hold particular social, political, or economic views and motivations. This in turn may lead to biased reporting, or the use of commentary that supports or promotes a specific viewpoint or ideas over others. 
Ethical Considerations
When conducting a literature review on the topic of "Examining the influence of inclusive education on diverse mature student engagement in higher education," ethical considerations were generally minimal due to the nature of the research. Literature reviews involve synthesising and analysing existing studies rather than collecting new data directly from participants. The student's guide to research ethics. As a result, several key ethical concerns that typically arise in empirical research, such as obtaining informed consent, ensuring participant anonymity, and mitigating potential harm, are not directly applicable.
Firstly, literature reviews rely on secondary data, which means that the primary ethical responsibilities lie with the original researchers who conducted the studies being reviewed. These researchers would have already addressed ethical considerations, such as securing institutional review board (IRB) approval, obtaining informed consent, and ensuring the confidentiality and anonymity of participants. The responsibility of the researcher conducting the literature review is to critically assess whether the original studies adhered to these ethical standards. However, since no new data collection is involved, the literature review itself does not pose any additional ethical risks to participants (Aveyard, 2019).
Secondly, literature reviews typically involve the analysis and synthesis of published studies, which are usually available in the public domain. Since these studies have been subjected to peer review and published in academic journals, it is assumed that they meet the necessary ethical standards. The researcher conducting the literature review is not engaging directly with human subjects; rather, they are engaging with texts and existing knowledge. As a result, the risk of causing harm to participants or infringing on their rights is negligible (Creswell and Creswell, 2018).
Moreover, the focus of the literature review on inclusive education and diverse mature student engagement does not introduce additional ethical concerns. The subject matter itself does not involve sensitive topics that might require special ethical consideration, such as research on vulnerable populations or topics that could potentially cause distress. Instead, it seeks to explore how educational practices can be improved to support the engagement of mature students from diverse backgrounds. The aim is to provide a comprehensive understanding of the existing research on this topic, identify gaps in the literature, and suggest areas for future research. Since the literature review is intended to inform educational practices and policies, the ethical considerations are more related to the responsible and accurate reporting of findings rather than direct ethical concerns associated with participant involvement (Garrard, 2020).
However, it is still important for the researcher conducting the literature review to ensure that they properly cite all sources and give appropriate credit to the original authors. Plagiarism and misrepresentation of others' work are unethical practices that must be avoided. Additionally, the researcher should strive to present a balanced view of the literature, avoiding selective reporting or misinterpretation of the studies reviewed. While ethical considerations are minimal in a literature review, the researcher must still adhere to academic integrity and ethical scholarship principles to ensure the reliability and credibility of their work.
In summary, the ethical considerations in conducting a literature review on inclusive education and mature student engagement in higher education are minimal due to the reliance on secondary data and the absence of direct interaction with human subjects. The primary ethical responsibilities involve the accurate reporting and appropriate citation of existing studies, ensuring the integrity of the review process. 
Gaps in literature
There are significant gaps in the existing literature regarding mature students entering higher education, particularly in areas related to their unique experiences, challenges, and support needs. This gap reflects an under-researched and under-theorised aspect of higher education, despite the increasing number of mature students globally. Mature students, often defined as those who commence higher education later in life (usually aged 21 or over), face a distinct set of circumstances compared to their younger peers. These challenges range from academic and social integration to balancing multiple responsibilities, such as work and family commitments.
One of the primary gaps in the literature relates to the diversity within the mature student population. Many studies treat mature students as a homogeneous group, overlooking the nuanced differences based on age, gender, socio-economic background, ethnicity, and prior educational experiences (Davies, Osborne and Williams, 2002). This lack of differentiation obscures important variations in how mature students navigate higher education. For example, the experiences of a 22-year-old entering university might be vastly different from those of a 50-year-old, yet both are often categorised as mature students. Addressing this gap requires a more intersectional approach to studying mature students, considering the multiple identities they embody.
Another gap in the literature is the limited understanding of the specific support needs of mature students. While there is some research on the challenges they face, such as time management and adapting to academic demands (Schuetze and Slowey, 2002), there is insufficient focus on the types of support that can effectively mitigate these challenges. For instance, many mature students struggle with technology, particularly in an era of increasing digitalisation in higher education (Kasworm, 2010). However, there is little research into targeted interventions that can help mature students develop the digital literacy skills they need to succeed. Additionally, the emotional and psychological support needs of mature students are often overlooked. Balancing education with familial and financial responsibilities can lead to significant stress, yet the literature rarely addresses how institutions can provide mental health support tailored to this group.
The literature also lacks depth in exploring the long-term outcomes for mature students. Most research focuses on the initial transition into higher education, such as entry barriers and early experiences (Osborne, Marks and Turner, 2004b), but there is a dearth of studies examining their post-graduation trajectories. Understanding how mature students fare in the labour market compared to their younger counterparts, and how higher education affects their personal and professional lives, is crucial for evaluating the effectiveness of current policies and practices. The absence of longitudinal studies tracking the experiences and outcomes of mature students over time represents a significant blind spot in the literature.
Moreover, existing literature often emphasises the deficits or challenges faced by mature students without sufficiently recognising their strengths and contributions to the learning environment. Mature students bring a wealth of life experience, practical knowledge, and diverse perspectives that can enrich the educational experience for all students (Mallman and Lee, 2016). Yet, these positive attributes are frequently underexplored in research, which tends to focus more on their academic struggles and social isolation. This one-dimensional portrayal fails to capture the full complexity of the mature student experience and reinforces a deficit model of mature learners.
Finally, the policy implications of research on mature students are often inadequately addressed. While some studies identify barriers and challenges, few offer concrete recommendations for institutions or governments to better support this growing demographic (Crossan et al., 2003b). There is a need for more applied research that translates findings into actionable strategies for widening participation and improving retention rates among mature students. In conclusion, while there is a growing body of research on mature students in higher education, significant gaps remain. These include the lack of differentiation within the mature student population, insufficient focus on tailored support strategies, limited research on long-term outcomes, an overemphasis on challenges rather than strengths, and a failure to translate research into policy recommendations. Addressing these gaps is essential to create a more inclusive and supportive higher education environment for mature students. 
Conclusion
Inclusive learning significantly impacts mature women entering higher education, fostering a more equitable and supportive academic environment. These women often face unique challenges such as balancing family responsibilities, work commitments, and academic demands. Inclusive learning, which prioritises diverse learning styles, flexible schedules, and accessible resources, helps alleviate these pressures by creating pathways that acknowledge and accommodate their varied needs. One key impact of inclusive learning is the creation of a sense of belonging. Mature women may feel isolated or out of place in predominantly younger student populations. By fostering a more inclusive classroom—through peer support, mentorship programs, and non-traditional student groups—educational institutions can reduce feelings of alienation, building confidence and encouraging participation. This sense of belonging helps to boost their academic performance and retention rates, empowering them to persist in their studies, additionally, inclusive learning addresses diverse learning preferences. Many mature women re-entering education may have been away from formal learning environments for a significant period, and their learning approaches might differ from those of younger students. Inclusive teaching methods, such as incorporating practical applications, experiential learning, and technology-enhanced education, allow mature students to thrive. Offering flexibility in course delivery—such as online or part-time options—further accommodates their personal and professional lives, making education more accessible.
Inclusive learning benefits mature women by promoting a culture of lifelong learning. By recognizing the unique experiences and knowledge that these women bring into the classroom, higher education becomes a collaborative space where diverse perspectives enrich the learning experience for all. This validation of their personal and professional experiences encourages them to apply their skills confidently, both in academia and their careers. Inclusive learning plays a crucial role in supporting mature women in higher education, providing them with the tools and environment necessary for success. By addressing their unique needs and promoting a sense of belonging, higher education institutions can help empower these women to achieve their academic and professional goals.
Inclusive teaching significantly impacts the academic achievement of mixed-race mature females entering higher education, as it creates an environment that addresses their unique needs and acknowledges the intersectionality of their identities. These women often face distinct challenges related to age, race, and gender, which can influence their academic experience. Inclusive teaching approaches aim to accommodate diverse backgrounds and experiences, ensuring that these students are not marginalized and can fully engage in their education. Key is the creation of an inclusive learning environment that validates their multifaceted identities. Mixed-race women may encounter racial and cultural isolation in academic settings, particularly if their experiences are underrepresented in the curriculum or the student body. Inclusive teaching practices—such as diverse course content, representation of various cultures and perspectives, and active dialogue on race and identity—help these women feel seen and respected. This, in turn, enhances their confidence, sense of belonging, and motivation to succeed academically.
Inclusive teaching also recognises the diverse learning styles and life experiences of mature students. Many mixed-race mature females may have taken a non-traditional educational path, balancing family, work, and societal expectations. Inclusive teaching practices, such as flexible learning formats (e.g., online, evening, or part-time courses) and active, participatory learning, cater to these varied needs. By providing more control over their learning process, these women can better manage the demands of higher education and other life responsibilities, resulting in improved academic achievement. Furthermore, inclusive teaching promotes the development of strong support networks within the academic community. By fostering mentorship opportunities and peer support, institutions can reduce feelings of isolation that mixed-race mature women may face. Establishing affinity groups or spaces where students can share their experiences with race, identity, and education empowers them to navigate challenges more effectively, increasing retention and success rates. Inclusive teaching positively impacts the academic achievement of mixed-race mature females in higher education by fostering a sense of belonging, supporting diverse learning styles, and promoting strong support systems. This holistic approach ensures these women may thrive academically and personally.
Inclusive education has a profound impact on the academic achievement of mature mixed-race females from deprived areas, addressing both systemic barriers and personal challenges they often face. These women frequently encounter obstacles related to socio-economic disadvantage, racial inequality, and age, all of which can impact their access to and success in higher education. An inclusive educational environment helps to level the playing field, offering tailored support, resources, and opportunities that recognise their unique experiences and potential. One major impact of inclusive education is the mitigation of socio-economic barriers. Women from deprived areas may struggle with financial difficulties, limited access to educational resources, and a lack of social capital. Inclusive education can alleviate these challenges by offering scholarships, financial aid, and flexible learning models, such as online courses or evening classes. This flexibility allows mature mixed-race women to balance work, family responsibilities, and education, making higher education more accessible. Additionally, institutions that prioritise affordability and provide targeted support for students from lower-income backgrounds empower these women to pursue their academic goals without the added stress of financial instability.
Racial inclusivity is another crucial aspect that positively affects the achievement of mixed-race women in higher education. Many of these women may have experienced racial discrimination or a lack of representation throughout their lives, which can lead to feelings of marginalisation in academic spaces. Inclusive education addresses this by promoting diversity within the curriculum and student body. A more representative and inclusive academic environment not only acknowledges their lived experiences but also provides role models and support systems that foster a sense of belonging. This sense of inclusion is key to their confidence, persistence, and eventual academic success. Moreover, inclusive education places a strong emphasis on flexible and varied teaching methods that cater to non-traditional students. Mature women, particularly those from deprived areas, may have interrupted educational journeys and different learning needs. Inclusive pedagogical strategies, such as experiential learning, practical applications, and technology-enhanced instruction, allow them to engage more effectively. By valuing their life experiences and encouraging active participation, these teaching approaches boost engagement and retention, leading to higher academic achievement. Lastly, inclusive education promotes social support systems within the academic setting. Peer mentoring, affinity groups, and access to counsellors or advisors who understand the intersectionality of race, gender, age, and socio-economic background provide vital emotional and practical support. These networks help mixed-race women from deprived areas navigate the challenges of higher education, increasing their chances of success. In conclusion, inclusive education significantly enhances the academic achievement of mature mixed-race females from deprived areas by reducing socio-economic barriers, fostering racial inclusivity, employing adaptable teaching strategies, and creating supportive communities. This holistic approach enables these women to thrive in higher education despite the challenges they face. 
Inclusive education is vital for mature women, particularly those who are mixed race and living in deprived areas, as it addresses educational, social, and economic disparities. For mature women, returning to education can enhance their skills, boost confidence, and open employment opportunities that were previously inaccessible. Inclusive education acknowledges and caters to the diverse needs of these women, including flexibility in learning, providing necessary support services, and recognising the value of life experiences that many mature learners bring to the classroom. For mature mixed-race women, inclusive education takes on additional significance due to the intersection of gender, age, and race. These women may face unique challenges, such as discrimination or cultural marginalisation, both in educational settings and the broader workforce. An inclusive approach ensures that their unique perspectives are respected and that curricula reflect diverse experiences. It promotes an environment where they can engage meaningfully without the constraints of systemic biases, fostering a sense of belonging and encouraging full participation.
When mature mixed-race women reside in deprived areas, the need for inclusive education becomes even more urgent. Deprivation often correlates with lower access to quality education and fewer economic opportunities. Inclusive education in these contexts can break cycles of poverty by equipping women with essential skills and qualifications, enabling them to compete in the labour market. It can also provide networking opportunities and access to community resources that might otherwise be unavailable, contributing to both individual empowerment and community upliftment. In summary, inclusive education is a powerful tool for ensuring that mature women, especially those who are mixed race and in deprived areas, can overcome barriers and achieve personal, social, and economic success. 


Recommendations
Higher education institutions have the potential to create inclusive and supportive environments that enable all students to thrive, including mature students from mixed-race backgrounds residing in deprived areas. However, these women often face unique challenges related to race, gender, and age that can hinder their academic success. Below are several key recommendations to improve their achievement in higher education:
1. Tailored Support Services
Mature mixed-race women may juggle multiple responsibilities, including work, caregiving, and their education. Many have families or jobs that require flexible learning options. Institutions should offer tailored support services such as evening and weekend classes, online learning opportunities, and flexible deadlines to accommodate non-traditional students. Additionally, childcare services on campus or partnerships with local providers can significantly reduce barriers to participation in higher education. Academic advising and career counselling should also be tailored to the specific needs of mature women, considering their life experiences, professional goals, and potential racial and gender-based discrimination in the workforce. These services should address the challenges of re-entering the workforce after a career break or transitioning to a new field.
2. Mentorship and Role Models
Many mature, mixed-race women may feel isolated in predominantly younger and racially homogenous student populations. Establishing mentorship programs that connect them with faculty or other professionals who have faced similar challenges can create a sense of belonging and provide crucial guidance. Representation matters and having diverse faculty and role models in leadership positions is essential. This not only creates a more inclusive environment but also sends the message that success is attainable for students of all backgrounds. Universities should prioritise the hiring and retention of diverse faculty members and invest in programs that support underrepresented staff.
3. Addressing Racial and Gender Bias
Mixed-race women often face intersectional challenges related to both race and gender, and these can be compounded by ageism. Universities must adopt comprehensive policies to address racial and gender bias on campus. This includes mandatory anti-bias training for all faculty, staff, and students, as well as mechanisms for reporting and addressing discrimination or microaggressions. Curriculum reform is another critical aspect. Courses should incorporate diverse perspectives, histories, and voices, including those of women of colour and mature students. This ensures that learning environments are inclusive and reflective of the experiences of all students, rather than reinforcing a Eurocentric or male-dominated perspective.

4. Financial Support and Accessibility
Mature students often face financial pressures, particularly if they are balancing education with family or work responsibilities. Offering scholarships, grants, and financial aid tailored to the needs of mature women of colour can be a game-changer for many students. Institutions should promote these opportunities more widely and ensure that they are accessible without overly complex application processes. Additionally, universities should assess the accessibility of their campuses. For mature women, especially those who may have physical limitations, accessible facilities and flexible learning arrangements are crucial. Technology such as recorded lectures, virtual labs, and online resources can make education more accessible and flexible.
5. Building a Supportive Community
Creating peer support networks can help combat the isolation that many mixed-race mature women feel in higher education. Universities should actively foster communities for non-traditional students where they can share experiences, provide emotional support, and exchange practical advice. This could be achieved through student clubs, support groups, or informal gatherings aimed at building connections. Collaborating with existing organisations that serve women of colour and mature students, both on and off campus, can also strengthen the support systems available to these students. By offering tailored support services, fostering mentorship, addressing bias, providing financial aid, and building a supportive community, higher education institutions can significantly improve the academic achievement of mixed-race mature women. Through inclusive policies and intentional support systems, universities can ensure that these women not only succeed but also thrive in their academic journeys. 
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Appendices 1
	
Research Question
	Examine the influence of inclusive education on diverse mature student engagement in higher education. 

	Places Searched for Information




	Google
Sage Journals
Science Direct 
Cochrane Library
Nuffield Trust UWTSD online library


	

	Date
	Database Name
	Search Terms
	No of results
	Comments

	11/8/24
	Google
	Mature Students
	727,000
	Varied Information

	12/8/24
	Google
	Diverse Students
	435,000
	Interesting Information

	14/8/24
	Google scholar
	Diverse female
	159,000
	Interesting Information

	18/8/24
	Science Direct
	Inclusive education
	908,000
	Vast information













Appendices 2

	Research Question

	Examine the influence of inclusive education on diverse mature student engagement in higher education. 

	

Places searched for information


	

	

	Date
	Database Name
	Search Terms
	No of results
	Comments

	1/9/24
	Google Scholar
	Education in deprived areas
	1,530,000
	Useful information

	3/9/24
	Pub Med
	Student achievement
	524,000
	Interesting content

	4/9/24
	Sage
	Diverse females in higher education
	807,000
	Diverse amount of information

	10/9/24
	Google
	Mixed race female students
	600,500
	Useful content














Appendices 3
	
Research Question
	Examine the influence of inclusive education on diverse mature student engagement in higher education. 

	Places Searched for information




	

	

	Date
	Database Name
	Search Terms
	No of Results
	Comments

	11/9/24
	Google scholar
	Mixed race students and deprived areas
	118,650
	Interesting

	12/924
	Google
	Mature females in higher education
	745,000
	Varied information

	13/924
	Amazon Books
	Mixed race mature students
	175,000
	Limited Content

	16/9/24
	Science Direct
	Women and accessibility to higher education
	345,000
	A lot to find













Appendices 4

	
Research Question
	Examine the influence of inclusive education on diverse mature student engagement in higher education. 

	
Places searched for information



	

	

	Date
	Database Name
	Search Terms
	No of Results
	Comments

	18/09/24
	Google scholar
	Mature female student achievement
	1,060,000 
	Interesting

	20/09/24
	Google
	Inclusive education
	909,000 
	Varied information

	22/09/24
	Google
	Diverse student
	681,000 
	Much information

	24/09/24
	Google scholar 
	The importance of inclusive teaching
	14,300,000  
	Informative















Appendices 5
Critical Appraisal Skills Program (10 questions asked to check if the literature meets the checklist).

	
	Questions to identify relevant literature
	Yes
	No
	Don’t Know

	
	Is there a clear statement of the aims?
	
	
	

	
	Is the qualitative methodology appropriate?
	
	
	

	
	Is the research design appropriate? 
	
	
	

	
	Is the recruitment strategy appropriate?
	
	
	

	
	Is the data collected in a way that addresses the research?
	
	
	

	
	Has the relationship between researcher and participant been adequately considered?
	
	
	

	
	Have the ethical issues been taken into consideration?
	
	
	

	
	Was the data analysis sufficiently rigorous?
	
	
	

	
	Was there a clear statement of findings?
	
	
	


  

         






















Appendices 6
Gant Chart
	
	
	
	
	
	

	Stage 1 – Introduction to be completed. 10/8/24

	
	
	
	
	

	Stage 2 – Aims and objectives to be completed. 18/8/24

	
	
	
	
	

	Stage 3 – Literature Review to be completed. 2/9/24

	
	
	
	
	

	Stage 4 – Method-Methodology to be completed. 16/9/24

	
	
	
	
	

	Stage 5 – Findings to be completed. 23/9/24
	
	
	
	
	

	Stage 6 – Conclusion to be completed. 26/9/24
	
	
	
	
	

	Stage 7 – Recommendations to be completed. 29/9/24
	
	
	
	
	








Appendices 7
Some of the journal articles used for the literature review, with the linking words for the search highlighted.
Theme 1
Kefallinou, A. and Symeonidou, S. (2020) ‘Understanding the value of inclusive education /and its implementation: A review of the literature.’ ResearchGate. 49(1), pp.1-18 
Ainscow, M., Dyson, A. and Weiner, S. (2013). From exclusion to inclusion: Ways of responding in schools to students with special educational needs. Educational Leadership, 70(2), pp.36-41. 
Scott, C. E., McTigue, E. M., Miller, D. M. and Washburn, E. K. (2018) ‘The what, when and how of preservice teachers and literacy across the disciplines. A systematic literature review of nearly 50 years of research.’ Teaching and Teacher Education. 73, pp. 1-13. 
Sheridan, S. M., Smith, T., Park, S., Kim, E. and Beretvas, S. N. (2019) ‘A Meta-Analysis of Family-School Interventions and Children’s Social-Emotional Functioning: Moderators and Components of Efficacy.’ Review of Educational Research. 89(2), pp. 296-332. 
Borenstein, M., Hedges, L.V., Higgins, J.P.T. and Rothstein, H.R. (2009) Introduction to meta-analysis. Chichester: John Wiley & Sons.m
Cooper, H., Hedges, L.V. and Valentine, J.C. (eds.) (2019) The handbook of research synthesis and meta-analysis. 3rd edn. New York: Russell Sage Foundation. 
Booth, T. and Ainscow, M. (2002) Index for Inclusion: Developing learning and participation in schools. 2nd edn. Bristol: Centre for Studies on Inclusive Education (CSIE). 
Florian, L. and Spratt, J. (2013). Enacting inclusion: A framework for interrogating inclusive practice. European Journal of Special Needs Education, 28(2), pp.119-135. DOI: 10.1080/08856257.2013.778111. 
Garcia, S. and Ortiz, A. (2013) ‘Intersectionality as a Framework for Transformative Research in Special Education.’ Multiple voices for ethnically diverse exceptional learners. 13(2), pp. 32-47. 
Wilson, R. (2020) ‘The Role of Distance Learning in Promoting Access to Higher Education for Mature Women.’ Journal of Distance Education. 35(2), pp. 112-130. 
//Theme 2
Nichols, S. and Stahl, G. (2019) ‘Intersectionality in higher education research: a systematic literature review.’ Higher Education Research and Development. 38(6), pp. 1255-1268. 
Kabeer, N. (2005) ‘Inclusive education and marginalised communities: Pathways to gender equality in higher education.’ Journal of Education Policy. 20(6), pp.735-749. 
Stewart, K. (2018). Culturally responsive teaching and its impact on mature mixed-race female students. Journal of Educational Development, 40(2), 98-105. 
Johnson, E., & Joseph-Salisbury, R. (2020). Barriers to learning: Racial microaggressions and the experience of mature mixed-race females in higher education. Race, Gender & Class, 27(4), 34-50. 
Crenshaw, K. (2017) ‘Intersectionality and education: The impact of inclusive learning on mature women of mixed heritage.’ Journal of Feminist Scholarship. 12(2), pp.89-101. 
Thomas, J., & Walker, D. (2019). Peer mentoring and inclusive assessments: Strategies to support mature students in higher education. Teaching in Higher Education, 24(6), 732-746. 
Harris, A. & Patton, M. (2021). Intersectionality in education: A framework for inclusive pedagogy. Education and Society, 52(1), 112-130. 
Banks, S. (2022). The impact of inclusive teaching on mental health outcomes in diverse student populations. Journal of Higher Education Research, 45(3), 67-89. 
Morley, L. and Lussier, K. (2009). Intersections of gender and race in higher education: The experiences of mixed-race female students. Gender and Education, 21(1), pp.93-107. 
Poikola, M., Karna, E. and Hakalheto, S. (2024) ‘Students' views of inclusive education: A scoping literature review.’ European Journal of Education. pp, 1-26. 
Richardson, J. T. E., Mittlemeier, J. and Rienties, B. (2020) ‘The role of gender, social class and ethnicity in participation and academic attainment in UK higher education: an update.’ Oxford Review of Education. 46(3), pp. 346-362. 

Theme 3
Rollock, N. (2012). Unspoken rules of engagement: Navigating racial microaggressions in the academic terrain. International Journal of Qualitative Studies in Education, 25(5), pp.517-532. 
Vidal, M., Valls, R., and Sala, H. (2017). The role of community programs in empowering women in deprived areas. Journal of Community Development, 49(2), pp.150-165. 
Morley, L. and Lussier, K. (2009). Intersections of gender and race in higher education: The experiences of mixed-race female students. Gender and Education, 21(1), pp.93-107. 
Florian, L., & Black-Hawkins, K. (2011). Exploring inclusive pedagogy. British Educational Research Journal, 37(5), 813-828. 
Walker, M., Gleaves, A., & Grey, J. (2009). Can students within higher education learn to be resilient and, if so, how? Educational Studies, 35(3), 341-353. 
Bowl, M. (2003). Non-traditional entrants to higher education: ‘They talk about people like me’. Trentham Books 
Osborne, M., Marks, A., & Turner, E. (2004). Becoming a mature student: How adult applicants weigh the advantages and disadvantages of higher education. Higher Education, 48(3), 291-315. 
Crozier, G., & Reay, D. (2011). Capital accumulation: Working-class students learning how to learn in HE. Teaching in Higher Education, 16(2), 145-155. 
Thomas, L., & Quinn, J. (2007). First generation entry into higher education: An international study. Open University Press. 
Bhopal, K. (2018) White privilege: The myth of a post-racial society. Bristol: Policy Press. 
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