
Targets for improvement set in the previous assignment.
	
	Target
	Improvements for this assignment

	Target 1
	Read more widely using current and relevant material from books and journals as well as websites to expand your knowledge and understanding of the topic.  Use these to underpin your discussion within the assignment. Reference all your sources of information both within the text and in the reference list at the end.
 
	

	Target 2
	Develop a more formal, academic style of writing. 

	




Start at my feet

The community surrounding the bridging school I attended can be thought of as having a low socio-economic status (SES) as 45.1% of those over the age of 16 are economically inactive and a further 4.3% are economically active but unemployed – both statistics are above the national average for that year (Office for national statistics, 2021). Along with this 29.4% of pupils were eligible for free school meals in an average taken over 3 years, as stated during one of my bridging sessions. This idea was also reflected in a pupil development grant document for my bridging school where the grant totalled £205, 850 with £169,050 was given to provide free school meals (County council of school A. 2023). It is suggested that “SES is a predictor of academic achievement” (Luis F. Cedno et al, 2016) and when comparing students with a lower socioeconomic status and their higher SES counterparts, the former have a lower attainment. They also typically have lower academic expectations and a home environment that is less likely to be enriched with additional learning opportunities, as well as a community that is less conductive to academic achievement due to the child's peer support and role models, as indicated in a review by Jens Dietrichson et al (2017). These problems immediately present a barrier to learning that the school must overcome for the benefit of their pupils, and in the long run, the community. However, these challenges present an opportunity for the school to embed itself in the community and act as a support network for those who are disadvantaged and are willing to seek out such support. This would allow the school to build a strong rapport with families, work closely with the community, create a positive reputation and act as an example for other community schools in a similar position. What this means is the effective practice and support shown by school A can create a model for other schools and the efforts of school A will benefit an even wider group of pupils and community members.
[bookmark: _Int_pPGVprJq]Another problem the school may face relates to diversity and social justice. In the 2021 census the school’s community was recorded as predominately white (96.9%), and religiously much of the population was split between Christianity (43.5%) and having no religion (48.5%) (ONS,2021). In a school of predominantly white children and teachers making sure all pupils feel included could be a challenging task. At an early age racism and bullying could be a part of pupils' lives, “in mainly white schools, racist and discriminatory views often lie hidden beneath the surface, but pupils carry them forward into later life” (Arshad et al,2020, p112).  This would affect teaching practice because of the severity of this challenge and effective teachers would need to be aware of issues around inclusion and diversity to tackle any problems and ensure that all pupils feel welcome and happy in the school environment. As with any school, school A has procedures and policies in place to combat such issues and ensure pupil safety and well-being, which will be discussed later in the essay.

As described above, a community with low socio-economic status can widely affect practice because poverty, and the stresses associated with it, can create many problems for children and their family that make learning difficult for pupils both in school and at home. Mani et al (paraphrased in Cedno et al, 2016, p. 258) outlines such issues, discussing lack of opportunities, isolation, possibilities of violence and “The daily struggle to provide ends meet” that can shift parents priorities from their children to their work. This point shows that in a low SES area the home and community learning environments are less likely to possess learning opportunities for pupils, due to a lack of resources and opportunities. Dietrichson et al (2017, p.246) stresses that low SES children require intervention from their school and states that low SES students are less likely to have a home learning environment enriched with additional learning resources and spare time activities. 
Through funding and training school A has been effectively combatting the issues of resources and opportunities. During bridging days, it was discussed that the school provides a range of resources for the community. The school has had funding to purchase devices such as I-pads and Chromebooks and currently eighty are on loan to pupils so that they can engage with schoolwork at home and have a more enriched home learning environment. The school also runs a ‘take what you need’ scheme and a ‘toy library’, the former includes racks of clothing and essential household items available to the community to alleviate some concerns around purchasing these items for growing children. The school takes donations of clothes and uniforms so that nothing is wasted, and all pupils can benefit from the scheme. The ‘toy library’ also seeks to enrich the home learning environment. Like a regular library, toys that have been donated are loaned out for periods of time so that pupils can learn through play which holds great importance and is primarily how children in the foundation phase and early years learn skills (Bruce, 2011, p.vi).
[bookmark: _Int_6MFBIx5v][bookmark: _Int_9KTBDNV4]School A has plenty of resources available to families that struggle to provide, but they also seek to tackle the root of the problem by combatting unemployment in the area. Within the community 11% are long term unemployed (2.5% above the national average) and the community is above average in the number of employees that work routine and semi routine jobs that are typically low paying (ONS, 2021). The dock leaf program allows parents to volunteer a minimum of 16 hours a week in the school and apply for an NVQ (National Vocational Qualification) in childcare or teaching and learning in partnership with the local college. This project is an excellent option for parents who have concerns about attending a college formally and taking care of their children and is an easier pathway to gaining qualifications and experience in the school setting. Participants have very positive experiences and after a participant completed her qualification it was noted that “She has a clear vision to move forward, with high aspirations, to keep learning as much as she can.” (School A, Doc leaf case study). This program has obvious benefits, gaining qualifications gives members of the community the option to seek employment in higher earning jobs rather than those they would have been able to work before gaining the qualifications. During bridging I was told that the program generated more than £5 million and saw over one hundred participants into full time employment.
[bookmark: _Int_L4adjKeV][bookmark: _Int_BNCeMz6y]Poverty and a low SES community not only affects pupils and families physically (through lack of resources and opportunities) but also affects pupils' attainment and concentration in class. Many pupils (29.4%) in School A are eligible for free school meals (EFSM) and it was identified in the pupil development grant document (County council of School A, 2023) that there was a gap in attainment and attendance between pupils who were EFSM and those who were not and reported that parents of early years parents aged three years old who stay for the full day were not receiving a meal and going forward this issue would be addressed. This would break down the barrier to attendance that was discussed in the document and by attending more regularly, early years pupils will be able to learn and achieve more. Cedno et al (2016, p261) made note that studies show low SES students have more deficits in attention due to stress levels based around family incomes. It is essential then, that free school meals are provided to the lower year groups and in doing so the school can increase pupil attention and attendance by alleviating the concerns parents have about their children having a meal. 
[bookmark: _Int_HRHb1ziv]“In mainly white schools, racist and discriminatory views often lie hidden beneath the surface, but pupils carry them forward into later life” (Arshad et al,2020, p112). As briefly discussed earlier, bullying and racism can be prevalent at any age and in any setting. It is important for a school with minority groups, refugee children and with pupils who have diverse and complex ALN to be aware of this and for teachers to develop their professional learning with current literature on these matters. It is also a legal requirement for schools to encourage good behaviour, respect and prevent all forms of bullying (Education and Inspections Act 2006) and under the Unite Nations Convention on the Rights of the Child (Childrens rights in Wales, 2019) pupils have the right to protection from injury or maltreatment (article 19) and to be treated equally (article 2). At school A, there are effective policies in place to deal with bullying and discrimination and those to educate pupils on good and appropriate behaviour. Proof of this is in the schools Estyn report (2017) questionnaire where parents were asked about behaviour 42% strongly agreed, a further 42% agreed that pupils are well behaved in the school and 71% strongly agreed that they were pleased with the school overall. Therefore, there are few recommendations to make in this respect other than when policy and literature are updated on the topics of discrimination and bullying teachers continue their professional development and update their own knowledge by reading current literature.
[bookmark: _Int_PklaYhCo]From my bridging experiences, discussions with my tutors, and lectures in the university it has been made clear to me that factual knowledge on subjects such as Mathematics and English is not the entirety of my future role as a teacher. My bridging experiences have highlighted the need to be aware of the community's context, to engage in school projects, and to build a collaborative and professional relationship with parents. Along with this, the assignment has shown me the importance of literature on the topics discussed and a plethora of research an academic writing I would personally and professionally benefit from reading. These experiences have exemplified the five professional standards for teaching and leadership which are pedagogy, leadership, professional learning, innovation, and collaboration (Welsh government, 2019) and I feel I have learnt much about each of them, along with how to implement them all in my career and I look forward to continuing my learning. Going forward into my placement I intend to use my experiences in bridging and examples of effective practice I been given to enrich my teaching and pedagogy by learning the context of the community and interacting with parents to better understand pupils needs and the challenges and opportunities they may have in and out of school. I will also develop my professional learning before placement by reading more extensively into current research of diversity, social justice and economics in a school context because this was highlighted both in my experiences and in my essay. During placement I would like to engage in the projects and clubs the school offers to pupils because I have learnt how vital they are to pupil well-being and engagement in the school and classroom. Engaging with these will also give me the opportunity to deepen my knowledge and experience teaching in a wider environment than the classroom has to offer and build professional relationships with other teachers and pupils, which will help me perform better in school. 
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