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	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn.

What I have done in this assignment.

	[bookmark: cysill]Targed/Target 1
	Consider your focus in relation to underlying learning theories and the latest developments in Wales

	Consideration given to focusing the learning theories presented on the course to the literature found during research.

	Targed/Target 2
	Consider alternative perspectives and explanations, making greater links between findings and reading.

	Alternative explanations sought as opposing counterpoints to the evidence found.

	Targed/Target 3
	Revise your sentence structure - consider appropriate use of semi-colon and ensure correct use of the possessive apostrophe.

	Punctuation and structure reviewed.


[bookmark: _GoBack]Table 1    Targets set from ECAD 7004










[bookmark: _Toc37851186]Introduction

A School Development Plan (SDP) is a requirement laid out by Welsh Government, each school must prepare an SDP to demonstrate planned improvements to meet the needs of the learners and address any deficiencies within the school. The SDP covers planned changes over a three year projection. This report will review the literature surrounding the multistage process used in the creation of an SDP. This report will also critically reflect on a single action found in a schools SDP by  the impact this action is intended to address, and any evidence found to support its use. Further, this report will aim to show through research other methods of addressing this need.
[bookmark: _Toc37851187]Literature Review

The Welsh Government (2014a) find that the purpose of a School development plan is to define and formally plan the actions required to improve a schools performance and the outcomes for their learners. The International Institute for Educational Development (IIEP) (2020) uses a similar description and explains that School Development Planning is the establishment of “long term goals”, that are achieved through the setting of “short term objectives and improvement actions”. The objectives and actions are designed to target a school’s requirements that are identified by means of an inspection or an audit of the schools “strengths and weaknesses”. 
Hargreaves and Hopkins (1994), find that the terminology used in School Development Planning is fluid and changes across both countries and regions within countries. The SDP addressed in the report uses the terminology of School Improvement Plan (SIP), for reasons of clarity, this report shall use the term SDP throughout. 
The SDP in focus is based on a rolling three year cycle and updated as required and at least annually, the last update having been carried out in January 2020.  This is entirely in accordance with the guidance issued by Welsh Government (2014a) which recommends a three year cycle. This timescale corresponds well with research by Brighouse and Woods (2013) who find that a three to five year development plan is the norm and is used not only as a method to target specific areas for improvement, moreover as a tool to enable sustained improvement, and thereby demonstrate the schools intention to continually strive to achieve more and better results. Brighouse and Woods further make the point that formal development planning is a relatively new process in education and it originates with the formal inspection framework, created along with the Office for Standards in Education (Ofsted) in England in 1992, and carried out in Wales by the equivalent inspectorate, Estyn. A critical aspect of the inspection framework, and consequently the outcome of a school’s inspection, is the correct use of a demonstrable development plan. 
The Welsh Government school development guidance (2014a), citing Welsh Government Education regulations (2014b) further mandate the creation of school development plan is the responsibility of the school’s governing body. Whereas the headteacher is responsible for implementing the development plan for the school, in effect, delivering the school development plans aims on behalf of the governing body.
Hanover Research (2014) made several key findings whilst investigating school improvement processes, first among these was the assertion that schools should work as part of a network to share objectives and findings of he school improvement process, this information sharing should be coordinated through an appointed person that does not necessarily have to be the head of establishment. 
The Welsh Government guidance (2014a) on the creation of the school development plan is based on four stages; Self-Evaluation, Strategic Planning; Making Improvement/Action and Impact review. However, the strategic aims of this cycle are formed through observation, this observation can be external via the Estyn inspection system or more frequently though the school Self Evaluation Report (SER) system.
[bookmark: _Toc37851188]Stage 1: Self-evaluation 
The SER system is an internal process that the education provider uses to make an accurate assessment of the school’s own strengths and weaknesses. Karagiorgi (2012) argues that although self-evaluation allows schools to take ownership of their own improvement, this must be tempered with an awareness of their own bias by familiarity. Although a template for this evaluation is available from Estyn (2017b), it is stressed that this is not a mandatory template and that schools are free to use any format. Of far more importance is that the focus of this assessment should be on validity and accuracy on the report, rather than its format.
[bookmark: _Toc37851189]Stage 2: Strategic planning
The strategic planning is based on the improvements sought in the plan. It will be the responsibility of the head of establishment to balance the aims of the plan with the real world limitations(Estyn, 2015); such as manpower availability, including specific expertise to implement change; time constraints to effect change within the fixed school calendar; cost implications of the change, whether or not these changes have a long term positive effect on budgets, they are more than likely to have a short term negative effect; to achieve these aims overall the assessment of the length of time that 
Estyn prescribe that the Strategic planning should take input from all stakeholders in the success of a school into the SDP planning cycle. Further, Estyn define a prescribed schedule of considerations including the priorities of the improvements, the improvement targets and their expected outcomes; the professional development strategy of the school to ensure all staff have access to continuous professional development within the professional learning model (Jones et al 2017); Improving engagement with the wider community including parents and other agencies; Allocating staff and other resources to best meet the aims of the SDP, including demonstrating how skillsets developed in year one shall be deployed in years two and three to drive change and improvement; The planning should conclude with a review of previously set targets, including a statement on their successes and/or  failures and reasons for such. 
[bookmark: _Toc37851190]Stage 3: Making improvement/action
Implementation of the planned actions must be managed by to ensure staff feel involved and supported, this communication between the staff and the establishment and change lead is essential for the outcome of the process(Estyn, 2017b). Day et al (1999) would seem to confirm this by finding that communication with staff, especially through any phase of change, is one of the prime responsibilities of an education team leader.
[bookmark: _Toc37851191]Stage 4: Reviewing impact
The impact of the of the measures put in place are assessed and their effect used to revise the SDP. The revision of the SDP is required at least annually(National Assembly for Wales, 2006). 
[bookmark: _Toc37851192]Developing an Action Point

The school in focus is a English medium South Wales Comprehensive school, the school delivers mixed sex education to approximately 1100 pupils across years seven to eleven (Welsh Government, 2020a). The school locality would suggest a reasonably affluent area, this is would seem confirmed by an eligible for Free School Meals (eFSM) rate of 6.3%, far below the national average of 16.5% and the local authority figure of 18.5%.
The Whole School Improvement Plan  was published by the school in July 2019 and stated as created by the school Senior Leadership Team (SLT) and the School Governors, in line with the aims of the impending new curriculum(Donaldson, 2015), the school are led in their SDP by action research that is carried out by the SLT or by school staff on behalf of the SLT. The SDP was reviewed in January 2020 and is due for further review in July 2020. This more than meets the requirements of the regulations (Welsh Government, 2014b) and the question was raised as to the reason for the six monthly review and was found to be due to internal policy given the current rate of large project change within the school. The plan states that the school is graded as Green 1A, this equates to a school that is highly efficient that requires the least external support, has very good performance overall and has been shown to be highly capable of self-improvement (Welsh Government, 2019b). This assessment is backed up by the most recent Estyn report (Estyn, 2017a) which commented on the efficiency and the culture of professional development and innovative curriculum within the school, this would seem in keeping with the auspices of the new curriculum (Donaldson, 2015) for lifelong innovative learning.
Self-evaluation within the school is carried out on an annual basis and based on appraisals within the School Improvement Plan (Welsh Government, 2019a) the school rate themselves highly in this regard (2019a). Although SERs must be made available to challenge advisors to the school they are not required to be published to public access media (Phillips, 2020), in this case the SERs are not available for public access although the school Estyn reports and the SERs of other schools are easily accessible online. It would seem a simple task to make these available to prospective parents of the school and thereby increase the confidence the parent body has in the school and its internal practices.
The School Improvement plan stipulate twelve areas for development in priority order. Priority 8 of this list “To develop the monitoring of individual progress against the targets in ALN Individual Learning Plans” (2019a, p. 12). This target was appraised as attaining satisfactory to strong progress mainly due to the development of Individual Learning Plans (IDPs) for the Additional Learning Needs (ALN) pupils. The development and implementation of IDPs for the ALN pupils was observed by the author during alternative placement. The school Specialist Teaching Facility (STF), where most of the ALN pupils needs are met, is appraised by Estyn as being an exemplar example raising the standards in pupils social and life skills, such that the school was invited to publish a case study for Estyn publication (Appendix A). However, part of the requirements of the IDPs is for the STF to formally adopt student voice into the running of the facility, it was found during placement that there was not method in place to record any student voice input and when asked, not a single pupil know the location of the STFs pupil suggestion box. 
Set as priority 1 in this list, is the target “To maintain current high levels of performance, monitoring any trend anomalies.” (2019a, p. 10). The Core Subjects Indicator (CSI) (Welsh Government, 2020b) for this priority for Key Stage (KS) 3 and 4 are based on Maths, English and Science and they show sustained high standards across all indicators, however the targets set are not specific. The priority requires the school only to maintain and monitor, the target further discriminates down to particularly target both MAT (More Able and Talented) and eFSM (Eligible for Free School Meals) pupils. Given the general socioeconomic disadvantages found with those pupils who require access to free school meals (Taylor, 2018) it would seem a reasonable priority for many schools to address. The school only specifically addresses FSM pupils in action 1-4 (2019a, p. 17) under the purview of the school pastoral lead of the school through the use of book scrutiny and lesson observation. The funding of this pastoral support is sourced from the PDG Grant. Previously known as the Pupil Deprivation Grant the PDG is aimed at assisting eFSM pupils in education. Although guidance on the correct use of PDG is available (National Assembly for Wales, 2018) (Welsh Government, 2016) it is guidance only, though schools must be able to justify the means of expenditure as meeting the aims of the grant. The school expenditure planning (School Senior Management Team, 2019b) demonstrates a PDG allocation of £87,400 and further clarifies that the aim of the funding is improve outcomes for FSM and Looked after Children (LAC). This funding is stated as being used for a “Learning Manager part salary”, This may not meet the aim of the funding, that it should not be used to meet core staffing requirements, although a report from National Association of Head Teachers (NAHT) finds that this is a common occurrence to make up for shortfalls in core funding to schools (National Assembly for Wales, 2018). Although no breakdown of the proportioning of the PDG funding is available, it would seem that the majority was used for core staff salary as other interventions notated under the PDG funding would not appear to require funding on the same scale, e.g. Each form tutor being timetabled one hour per fortnight for mentoring.
[bookmark: _Toc37851193]Reflection and Evaluation

The school is accepted by Estyn as a highly effective school that has been adjudged through formal inspection as attaining Excellent standards in every inspection area with only relatively minor recommendations on actions required, these are available in the public forum, however, the internal SERs are not public. The internal SERs could be published alongside the Estyn reports to provide a continual picture of the plans of the school and its improvements. 
The school has very high attainment levels across the general body of the student cadre. The attainment levels of pupils that are eFSM are not quoted stated the aim of the SDP is maintain and monitor these high levels rather vague. Smith (2017) finds that any lack of specific targets in education can lends to a lack of expectation, therefore stated past results and targets for attainment should only aid expectation and results.
The impact measurement of the PDG funding on eFSM pupils would seem difficult to quantify, what would be a measure of successful intervention pastoral? The role of the pastoral support teacher and the interventions they make is rarely less than varied and can be bespoke for each pupil  (Carey, Cobb and Equeall, 2005). The school expenditure plan does not give a precise metric to measure the impact beyond targeting to “improve”. Further, given the low number of eFSM pupils in the school, particularly when compared with the national average, it would seem probable that any year by year statistical data collected on the impact of the measure would be sufficiently variable as to have no value.
The expenditure of PDG grant for uses other than staff costs may provide a more effective return on the investment. The investment is intended by Welsh Government to ideally be spent on creating a sustainable impact that will have effect long after the named pupil has left the school (Welsh Government, 2016), this would not be the case with staff costs. The Sutton Trust make extensive suggestions of the (Education Endowment Foundation, 2020) on the most effective use of PDG funding, comparing their effects against cost and find that such techniques as peer tutoring and reading comprehension strategies have a marked effect on pupil outcomes for little to no cost.
[bookmark: _Toc37851194]Conclusion

The School Development Plan is a long term document that is clearly demonstrates the process of the senior school management to address issues and improve standards and outcomes within their establishment over the course of three years. The plan should be costed and developed in conjunction with the school governors and should be designed to address the identified needs of the school whether these have been identified by the internal Self Evaluation Report system of the external Estyn inspection system. As part of the Estyn inspection, the plan and the SERs must be made available to the Estyn inspectors and demonstrate a planned future for the development from the school and highlight the successful leadership that the school is under. 
The school in question has a comprehensive development plan in place that is supported by a costed expenditure plan and addresses the recommendations and requested future actions of the most recent Estyn inspection.
The development plan sets as priority one as the maintenance of high standards for both the general student cadre but more specifically the eFSM pupils and fund this priority primarily through the PDG grant to support a learning manager salary, this would appear to be in opposition to the view of Welsh Government who aim the funding to have persistent effects.
From this investigation, the student teacher takes particular note of the evidenced intervention suggestions put forward by The Sutton Trust. These interventions include practices that the class teacher can implement to support disadvantaged pupils with the subject classroom environment.
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