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When trying to find a goal for this module I wanted to really look into the minutia of what makes a good workshop Facilitator. I believe children’s intelligence is often underestimated. We as creatives and creators can use facilitating to help children make the world’s they want to be in, question problems that they want answers to and help develop their ideas, creativity and learning in a safe place. Taking part in workshops from an early age engages with skills such as “language, perspective-taking, and imaginative development”. (Mages W.K, 2018). 
During our first session what I found most interesting was the use of perspective and how the participants could so easily step in and out of role. Playing “pretend” is easy for children but what I found so interesting is that it unlocks this awareness of a character and what they want as children but also what the character might want in the story. This idea of metaxis (Wells T, Sandretto S. and Tilson, J., 2023) is interesting as it provides rich moments when the participant is experiencing the feelings of a different person and these rare moments can only be found by questioning the participants about this dual awareness. It opens children up to different interpretations, which for me is the most interesting part, as a facilitator. All of these ideas make up the idea of divergent thinking. Saccardi (2014) discusses fairy tales and their applications in the real world, which relates to the themes of the first session and highlights what I have understood about divergent thinking. 
[bookmark: _GoBack]An interesting conversation in class was that “education is training you for the next part of education” which resonated with me as I never had an idea of a career path and never really felt I needed to. This led me to develop an idea that I wanted to try and explore. Can drama be used to allow children to experience real world scenarios or situations and prepare them for later life? So when looking at “Mantle of the Expert” (MOTE) (Aitken V, 2013.) I was excited to put the children at the forefront of the lesson. MOTE puts the children in role and in most scenarios I would want to choose a more fantastical theme rather than based in reality. But our MOTE workshop based on housing vs conservation, became one of my favourite workshops we’ve worked on during this module because of its reality and showed the strength of this technique.

MOTE highlights the use of letting the participants make a choice. Having that affect in the world brought out passion for change and the participants having a real resilience for the options they wanted to happen in the story they were making.  This shows how compromise could be made in a relaxed workshop environment teaching children valuable skills for later life (Hendrikz E, 1977). Musicka-Williams (2018) discusses bringing forward ideas and questioning. They deduce that these ideas are a sign of maturity and gives them a greater sense of status in the room that they perhaps lack in the rest of their life. This interests me as giving them that perceived maturity, automatically makes them think about what job they could want in the future, perhaps subconsciously, it makes them think ahead and shapes their opinions of what they like or dislike and makes them feel heard and gives them that agency to keep pursuing what they want. 

Improvising as a facilitator was something that I was worried about coming into this module. I feel it’s quite a hard thing to do especially when having to constantly readapt to the demands of the participants. An example of this was during one of our workshops I was hot seated and the entire group debated against me, which made giving them any direction difficult. I think there are multiple reasons why this went somewhat unsuccessfully such as workshop pacing, unequally balanced arguments and under preparation. However, this didn’t lead the workshop to spiral out of control and instead made me, in character, think creatively about how to get the participants on my side and this led me to think about how much of a workshop should or could be improvised. When researching into improvising when facilitating I found an article about exactly that (McWaters V, 2006). It went over fundamental Improvising techniques and then applied them really well to a workshop scenario. The most important aspect of this article, in my opinion, is the aspect of active listening and attention. We’ve talked about active listening in class and agreed it is an essential part of being a good facilitator. Listening to participant’s ideas and expanding on them is exactly what the article talks about but not only that, it talks about ideas of “being average”. It highlights that facilitators do not need to try and be funny or smart and instead just start somewhere and build on it with everyone. Not only that, if your ideas are “average” then by extension the participant’s ideas will seem brilliant and they’ll want to keep pursuing that brilliance. 

During one of the last run through’s of our workshop I improvised a rumour in the gossip circle (Neelands and Goode, 2015) and this became a joke throughout the rest of the run of ‘Chris the fish’. By having the facilitator in role it gave a lot more realism to the story and built that emotional connection. We decided to keep improvisation and it really highlighted how useful being in role is. It created reasons to fight for the ‘Lady of the Lake’ (Fayers, 2021) because they have a real person who is really anxious and really wants to find her. It creates that emotional connection to the facilitator but also teaches the child emotional depth and intelligence. Smith (2017) discusses emotional intelligence and talks about how participant’s understanding emotions and body language and applying them in a safe theatrical space build up confidence and self-esteem. So by showing the participants this emotional language and introducing it to them at this young age they then become more confident, engaged and smarter learners. 
Looking at our final workshop we had a few problems when working on a plan and creating our ideas. I wanted to create something complex with branching paths and diverse themes but in the end I had to stop pursuing those ideas because the group didn’t think they would be understood or portray them directly. I think they were worth exploring and cut too soon, but I’m a big believer that a good rapport goes far in a performance (Hoare L., 2013) and can often shape the effect it has, so I was willing to forgo these ideas. From this I started to question the benefits and drawbacks that co-facilitating has. From the beginning I felt that I am stronger on my own than when sharing the lead. This, I think, is out of over cautiousness giving my co-facilitator too much or too little, at points not giving them enough attention and ignoring them when I’m trying to lead. For example, I try to have 1 to 1 conversations with participants, for example when the children were off topic or disengaged however this can be during an explanation or exposition of a game that later leaves them confused and I have to rectify that which can lead to disruption of my co-facilitator. Communicating with your co-facilitator is key to success in a workshop (Balfour M, 2016.) but it is a challenge. It takes skill and practice to work together in facilitating and the difference between a workshop and performance is that you can’t precisely script a workshop and improvising is an essential skill in preparing for that and being confidant and relying on your team builds that confidence and strength in being creative and adventurous when facilitating workshops for children.  I believe a key way to do this is simply practice with your facilitators, socialise with them outside of work, understand what you need from them and them from you “weaving” together this bond and have a clear plan of what you’re doing.
To conclude our workshop went very smoothly; everyone seemed engaged and enjoyed the workshop as a whole. Surprisingly, for me, the children enjoyed the Scenes they performed the most and on their reflection at the end a key insight someone said they’d learned was that “drama could be anything,” this is opening their mind to a wealth of possibilities to be creative, have fun and take skills from this work into all facets of their life.
Our intentions for the workshop were to take the group on a journey and let them enjoy themselves and we did that very well. Everyone felt immersed and engaged but had the awareness of this is a workshop thinking about that metaxis (Wells T, Sandretto S. and Tilson, J., 2023) awareness. This not only helped with the development of the story but also the relationship between the facilitators and the participant’s. All the answers were creative and could be built upon and I felt it was rare that we had to shut down an idea. If I had to change something about the workshop I would develop a more targeted story, wanting to weave in some themes and ideas that the children can hook onto. I wanted the children to imprint on the Lady of the Lake, their interpretation of the story. However, with no real starting point the story became more about the elements they liked. “Chris the fish” which was funny and engaging but didn’t highlight a meaning, which was what I wanted. We could have given them some more hints, to take something extra away and give them that spring board to start making a difference that I think other groups did very well. This module has taught me that children are very intelligent but need that additional help to actualise it and whether that’s through laughter or creating a safe space that they feel confident in. I want to help them achieve that intelligence and creativity they have and help them develop skills they can use in the future however they want.
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