Student- 1503200		


In this assignment I will be observing and reflecting upon the overall professional teaching experience, I will be making a critical review on assessment for learning throughout my teaching experience, including any pastoral care, learner welfare duties highlighting any actions of which have been undertaken identifying areas that could be significantly improved upon, to enhance my future professional practice and support my professional development. 

The significance of reflection within education is essential for professional development Sullivan (2016) et al suggests when looking at Stenhouse (1980) work it has been influential in developing and understanding teacher research (Sullivan, 2016 et al cited in McLaughlin, 2004) links to the idea of reflection, claiming it is an essential requirement in education, Furthermore, Shandomo (2003) suggests research by Kettle and Sellars (1996) found that reflection encourages both student teachers and academics to challenge existing theories and their own predetermined views of teaching. Researchers have highlighted that evidence suggests critical reflection for educators is an essential technique for professional development (Brookfield,1995; Merrifield,1993). Furthermore, to assist me in my reflection, I have chosen to use as a guide the Gibbs six stage model of reflection, Pearce and Smojkis (2003) suggests that the use of reiteration enhances learning and continual reflection to enhance professional practice. 

I have undertaken my professional teaching experience with the University of Wales Trinity St David (UWTSD) on the Carmarthen Campus, I had the opportunity to be responsible for the full delivery of one Module. The Module I was responsible for delivering all subject content and creating materials for was Advocacy within Professional Practice, which I had previously undertaken as one of my degree subjects. Thus, this enabled me to demonstrate extensive knowledge and understanding within this area Petterson (2000) suggest academics perform better when they have good subject knowledge and understanding.

During my first semester I was introduced to another Module that an experience Lecturer was already delivering. This experience enabled me to gain knowledge of the lecturing field, it was also agreed that we would collaboratively teach to develop my confidence and performance. Moreover, Harrison (2019) highlights that often student teachers can find taking their first lecture a daunting experience, feeling anxious and incapable (Glasgow and Hicks,2009). However, co-teaching enables student teachers the opportunity to develop their skills, in support of this claim Bacharach et al (2008) draws us to the attention that there is a significant requirement for co-teaching for student teachers to enhance their professional development (Murphy,2019). Thus, enabling them to develop skills and enhance their practice, in similarity Coles and McGrath (2004) claim student teachers often struggle to communicate effectively when first in the classroom due to feeling anxious, and worrying that they will be unable to determine if students are understanding learning objectives and assessment questions effectively.  

On the 21st January 2019 I had the nervous experience of my first lecture for the Module I had been assigned to. Suggestions made by Apolline (2012) claim when preparing to teach for the first time to students this is an anxious experience. I support this claim as the feeling of being unprepared did not diminish. I ensured I had planned the learning material and content for a number of weeks before hand, Roth (2005) suggest when working within education it is essential to be organised, providing lectures in advance to enhance student engagement. I ensured my students understood the aims and objectives of the lesson, to ensure they achieved learning objectives (Stiggings et al, 2004). Further suggestions made by Savage (2006) supports this claim suggesting setting challenging learning objectives is a fundamental part of ensuring students understand subject material. Suggesting it can be used as assessment for and of learning. 

During my professional teaching experience, I had a small group of students which demonstrated different abilities. Thus, when creating lesson content, I was mindful, the students had different abilities which made planning for lectures a complex task. Claims made by Exley and Dennick (2009) suggest trying to design and deliver lectures with diversity of student’s abilities in mind, is a complex process. This implies that often when trying to support student’s needs this can sometimes be problematic, Allen et al (2011) draws attention to the diversity of students, students acquire a varied range of backgrounds, experiences, competencies and learning styles when undertaking education. Furthermore, this suggests that meeting the needs of all these differences is the highest challenge within education. Upon my personal experience during my teaching experience, I found this statement was correct, many of the students had dyslexia which has a significant impact upon most adult learners, this meant I had to ensure I supported their learning by developing my lecturing style. Moreover, Wallace (2013) focuses on the implications for learning for adults who have specific learning difficulties such as dyslexia. This implies, there should be a significant need for student teachers to develop an inclusive learning environment for students (Wallace, 2013 cited in Holloway,2000) which emphasises a teacher need to focus upon lecture seating arrangements, arguing that students seating in rows should be avoided.

During my teaching experience, I established Student A had complex needs such as dyslexia they demonstrated lack of confidence within the educational environment. I ensured, I walked around the room enhancing group discussion, ensuring Student A felt a part of the learning process, ensuring my eye contact was good. However, there was a significant error made on my behalf which knocked my confidence, during a particular lecture I provided students with a direct quotation in relation to the subject, asking them to break up this quotation into their own words. I went around the small groups of students, asking them to read out their broken-up quotations and share their understanding with the rest of the class. Barker et al (2010) argues that dyslexia leads to an awareness of isolation, when talking aloud and reading out their work within the lecture room. Instantly when it come around to Student A I distinguished they felt uncomfortable and reserved when talking out to other students. Wallace, 2013 cited in Reid,2005 who points out that;
‘one of the most critical components in effective learning is a individuals self-esteem, students with dyslexia may have a record of evident ‘failure’ and embarrassment in formal learning situations’ (Reid,2005.p.94) 

This demonstrated an error on my behalf, which made me feel unprofessional. However, as soon as I recognised Student A felt uncomfortable, I quickly intervened, pointing to the board highlighting some key features to the quotation. Upon reflection, I would be aware that students may find it uncomfortable talking within the lesson, especially those who have dyslexia and struggle with their reading and writing. I think next time it would be beneficial to break down the quotation for the students instead of making this a task to enhance student knowledge and understanding. Furthermore, Ried et al (2005) claims often when students have a learning difficulty such as dyslexia, they are unable to absorb information and often feel pressured when reading out aloud, they argue by a teacher breaking complex information and asking the students to interpret the information into their own words is an effective form of assessment for and during learning. During my teaching experience, I provided students with lectures in advance which would enable them to prepare effectively for the lesson ahead, Dawn (2008) suggest providing lecture notes and reading lists, enable students to prepare effectively for the lesson to ensure they know what to expect. 

I decided, I would aim most of my lectures around the learner-centred-constructivist approach, as this would enable students to gain a good level of knowledge and understanding, Westwood (2008) claims the conception of a learner-centred constructivist methodology has been used by universities and colleges, Hase and Kenyon (2013) highlight the significance of the learner being at the centre of educational process, which is a humanistic model, Rogers (1951) later developed his client-centred approach to psychotherapy, in similarity constructivism enables the learner to be at the centre of the educational experience, it is argued that constructivism challenges educators to enable new structure into the curriculum. 

During my teaching experience I used a variety of assessment methods for and during learning, both formal and informal. Overall when asking students to work in groups this worked particularly well within a large class, they were quickly able to demonstrate good understanding during group debates as I would walk around to engage in the discussion providing verbal feedback, in support of this claim Davis et al (2016) suggests that group debate is an effective form of assessment, he defines group debate as the process of gathering and assembling, analytical thinking and social skills that significantly enhance learning. However, I found it difficult when student numbers were less than what I had anticipated, which made encouraging group debate difficult. Ricketts (2011) argues group debate is harder with less students due to the students not wanting to engage, as they feel more pressure is upon them. I agree with this statement, as this was evident when I come to undertaking my first observation.

During my observation, I provided students with clear learning objectives Mcdonald (2002) suggests this is to ensure student engagement and understanding took place, during my lectures it is Important to me that I meet every individual’s learning styles such as, video, power point, discussion. I had provided students with a video task, students where asked to work in groups highlighting key features made throughout the video. Due to student numbers being less, this was difficult as students did not want to engage with each other, which left the room quiet. Upon reflection, this was a significant error on my behalf as I should have recognized this issue earlier on in the lecture highlighting that due to the numbers being less, there would be less opinions and varied justifications (Allan,2010). Furthermore, I feel I didn’t react to my surroundings effectively, due to the added pressure of being observed which significantly made aware of my own actions.

Suggestions made by Richards and Farrell (2011) claim student teachers practice when being observed can often make them distracted and effect the flow of the lesson, as they are aware someone is evaluating their teaching Lucas (2018) also agrees, highlighting this can be a stressful experience however, Harrison (2019) argues this is the most effective form of assessment. Upon reflection, I dealt with the situation to the best of my ability walking around the tables and ensuring students felt encouraged to engage in the lesson (Peter,2012). If I was to encounter this experience again, I think due to being more experienced and confident I would be prepared to change the task to something more suitable if I did not feel this form of assessment fit adequetly on the day Cowley (2005) elaborates further, suggesting teaching gets easier with patience, time and experience. 

As a part of the PCET programme, I’ve been included in the marking process of the which enabled me to provide students with effective feedback, Bloxham (2007) highlights the importance of feed-back for and during learning enhancing Andragogy. Andragogy can be supported by reflection practices, such as the Gibs model of Reflection to help enhance adult learners. Moreover, Kember (1995) suggests Andragogy is suggested to be an effective way to enhance student learning, thus linking with the reflective model such as Gibs as they both aim to support the learner, enhancing professional practice. However, it is recognised that the term ‘Andragogy’ isn’t recognized in reflection due to not providing any theory whereas the gibs model of reflection is theoretical. Feedback is inevitably the most effective form of assessment Sambell et al (2013) suggest providing students with marks and grades are a significant form of developing students ability. During the experience, I did find the marking process difficult and complex due to inexperience. Shiran (2006) claims due to inexperience of marking the process often takes a long time. 
 
In Conclusion, my teaching placement has been an exciting experience, I have overcome and faced many challenges which has gained me an insight to my own strengths and weaknesses, It is essential that reflection takes place to analyse in which a situation or best practice could be enhanced next time upon reflection. Cooper et al (2009) highlights the significance of reflection in education, defining reflection as;
 
‘The method of accessing and evaluating experiences, in order to determine      new evaluations to enhance one’s professional practice’. (Cooper et al, 2009.p.97).
I feel this highlights the significant need for refection to enhance, professional development. I think upon reflection. I found the most effective forms of assessment methods used are group discussion and marking. Whilst I used the Gibbs model of reflection throughout my teaching experience, it is beneficial to take into consideration Schon work on reflection making a significant contribution within education and how professionals learn claims made by Munby (2019) claims his work interested the attention of teachers, due to the effectiveness of his work on reflection. Schon’s work is based upon reflection-in-action and reflection-on-action often defined as ‘thinking on our feet’. Upon my future practice and development, I will use reflection-in-action to enhance my practice further, this will enable me to develop my critical thinking skills as this is essential within education (Frangenheim, 2018).
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