Part A - With reference to children’s rights, explain in-depth the importance of early intervention for a child with autism 
Broad General Education Early Years (2019) estimates that 1 in 100 children have an Autism spectrum disorder (ASD) which suggests that many children in early years settings are autistic. Some children get identified as having an additional learning disorder such as Autism through pediatric health workers such as health visitors or nursery workers. Therefore, early years settings will be working with the family to support a child who appears to have social communication difficulties which may or may not have a diagnosis of autism. Early recognition and early intervention ensure that all children who have an additional learning need and are neurotypical can receive the most appropriate support and in turn benefit from the best outcomes. The Centre for Disease Control and Prevention (2021) defines early intervention as services and supports that are available to babies and young children with additional learning needs and their families. This often includes speech therapy, physical therapy and other types of services based on the needs of the individual child with autism and their family. This is in accordance with the Children’s and Families Act (2014) as it states the importance of multi-agency working to support a child.
A child on the autistic spectrum can often show a variety of strengths, difficulties and sometimes behavior issues. With suitable support and adaptations, children who have autism can thrive in early years settings and will feel safer, less anxious and have an increased understanding of what is expected of them. This in turn will ensure that the child is more likely to have an increased engagement and is less likely to display challenging behavior. According to AutismToolBox (2019) all children are impaired in social communication, social interaction, social imagination, and a preference for routines. When planning to support an autistic child in early years and childcare settings, it is vital that there is an understanding of the way in which these factors affect the individual child. An example of this is that children on the autistic spectrum often have a good or above average range of vocabulary. However, many people then tend to assume that the child will understand the same level of vocabulary or be able to use the language in a conversation. Autism Spectrum Disorder Foundation (2021) states that it is vital that autism is not viewed as something negative as there are many positive attributes of having autism. By portraying autism as a ‘deficit model’ it is not helpful. An example of this can be that autistic children are skilled at paying attention to detail, follow clear rules and are truly honest. These qualities can be used to encourage autistic children to engage in making their own, unique contribution within their early years' setting. 
There are many different papers on how early intervention can be an advantage for children with additional learning needs and disadvantages for children with additional learning needs.
The Government Green Paper on Children and Young People with Special Educational Needs and Disabilities written by the Department of Education (2010) discusses the struggle that multiple families face whilst trying to get help for their family. The paper suggests that ‘Through effective early identification and intervention – working with parents and families – we can reduce the impact that SEN or disability may have in the long-run, and enable more young people to lead successful and independent adult lives.’
The Autism Early Support Circle Centre (2015) suggests that there is still not a most effective type of early intervention for young children who have autism. However, Kasari (2002) reviewed a number of programmes for young children with autism in the United States of America. They identified the following aspects of various successful programmes:
· A curriculum focused on understanding and use of language, learning style, play with toys and social interaction, using typically developing children as models,
· A predictable teaching environment, using visual clues and with opportunities for one-to-one work and generalization of skills,
· A functional approach to problem solving,
· Carefully planned transitions from home/nursery to school,
· Parental involvement and encouraging them to take charge.
The Autism Early Support Circle Centre (2015) states that since the Dawson and Osterling review there have been multiple different studies on comparing the different types of early intervention programmes. For example, ‘A two-year prospective follow-up study for community based early intensive behavioral intervention and specialist nursery provision for children with autism spectrum disorders.
By reviewing and reflecting upon our early years settings and incorporating recent research findings and guidelines of effective practice, early years practitioners can offer children and families with autism the highest quality service and the best interventions possible.
Part B - Barriers for children with Autism and the impacts they face 


Autism is a neurological disorder as stated by Villines (2019) in most cases, you can not tell that a child has Autism just by looking at them. Brown (2015) suggests that children who are autistic see the world completely different to us. They also suggest that people who do not understand Autism view children as ‘different’ or ‘weird’. Neurotypical people working with Children with autism who do not have a clear understanding of the child in question’s exact additional learning needs can be a major barrier for children with Autism as they may not be given the same opportunities as other children who do not have any additional Learning needs as they do not fully understand the child’s actions. This is a discrepancy when you think about Article 28 of the United Nations Convention for Children’s Rights (UNCRC) (1992) which states how all children have the right to an education on the basis of equal opportunities. This is supported by Bronfenbrenner's Ecological Systems Theory (1987) as he views children’s development as a complex system of relationships which can be affected by multiple levels of the surrounding environment to the child. From immediate settings of family and early years settings to broad cultural values, laws and customs. 
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As we can see in this diagram of Bronfenbrenner's theory. An early year setting and other multi agencies are part of the microsystem closest to the child. Therefore, it is vital that everyone has an awareness of the child’s individual needs.  However, Baron-Cohen's theory of The cognitive neuroscience of Autism (2004) and his theory on Mind-Blindness (1990) contradicts this as in his work he discusses how improved awareness and understanding of autism have not led to improvements in the lives of people with autism.
According to Czermainski (2014) children who have Autism also have other disabilities such as ADHD, Tourette’s or they can experience sensory overloads which causes some autistic children to stim. The words ‘stim’, ‘stimming’ is short for self-stimulation, and it is something that many people do or can use as a distraction from overstimulation or a stressful environment. According to Wang (2021) stimming can help children with autism engage their senses and help to distract them from thinking about an issue which may have occurred earlier on in the day. By early years practitioners and different multi agency workers being uneducated on different additional learning needs, children with autism may not get the inclusive education and general treatment in day-to-day life that they deserve. Both Zablotsky (2015) and Huhtanen (2019) state that by educating more and more people about Autism, children and adults who are autistic can do various day to day activities which people who are neurotypical may think is a normal activity such as a food shop or shopping in general. By multi agencies working cohesively to ensure everyone understands more about autism, settings could become an inclusive and beneficial environment which will not only help children with autism but could lead to an increase in diversity in settings. 
People not understanding Autism can also be linked to another barrier for children who have autism is social interaction. Most people tend to learn social skills through exposure to social situations and their own interactions. For students who are on the autistic spectrum, they often need to be specifically taught social skills such as making eye contact, greeting others and many more whilst being given the chance to use them in comfortable environments. According to LaGasse (2017) many children who have autism often suffer with the difficulty of social relationships as they fear that they may appear ‘different’ to other people. The particular reason for this circumstance is that many children on the autism spectrum struggle with verbal and non-verbal communication, this can include not fully understanding the meaning of common gestures along the lines of waving, facial expressions along the lines of raising eyebrows could have many varied reasons, or the tone of an individual's voice for example inflation for a question or increase in volume to reflect someone’s emotions. The Raising Children Network (2021) believe that children who have autism also struggle with interpersonal play and using their imagination for example, children with autism are said to have a limited range of imaginative activities, which could possibly be copied and repeated. In a setting, by facilitating positive interactions, the students should be taught these social skills by letting them be involved in various choices and activities during the day. Jennings (2015) suggests that some of these could be choosing activities, sharing with other children, waiting and turn-taking, greetings. By starting with these skills, early years practitioners are beginning to prepare the student for more in-depth socialization. Another way in which early year’s practitioners can help children who are on the spectrum improve their social skills would be to read a sociable book within the group as the children can model appropriate reactions to various situations. For example, if someone in a book is happy then you can encourage the group to smile and laugh. The Raising Children Network (2021) suggests that this can help to reduce anxiety when a student has learned the appropriate behaviors. 
For students who are on the autistic spectrum, they often need alternative programming in class. One way in which settings can do this is to set up an individual education plan (IEP). This can help to develop their social skills but with the same results as children who are neurotypical but with a longer timeframe. An example of this could be by the end of term, Sophia will make eye contact for at least 5 seconds a minimum of 6 times each day.


Part C - Critically analyze how a child with autism is supported in a setting 


One major way in which children with autism are supported in an early year’s setting is the implementation of speech and language therapy, which according to the NHS (2021) is also known as SALT. Speech and language therapy provides children who are on the autistic spectrum with an opportunity to have treatment for those who have communication difficulties. According to Royal College of Speech and Language therapists (2018) Speech and language therapists are health professionals who scaffold the student to aid development. There are many benefits of early year’s settings and speech and language therapists working together to support individuals with autism. One of these benefits is that speech and language therapists aim to strengthen the coordination of speech muscles through exercise such as repetition and imitation which in turn helps to enhance an individual's language skills. By doing this, children who are on the autistic spectrum can begin to hear new words and hopefully begin copying them and repeating them. Another benefit of speech and language therapy is that by teaching children to communicate in different ways such as using gestures or sign language, it could lead to them gaining a better quality of life as they will get the opportunity to communicate their needs which will in turn improve their self-esteem. According to Drysdale et al (2015) this will then provide opportunities for children to enhance their problem-solving skills and their social skills. Children with autism need a certain number of sessions which vary depending on the severity of challenges. Ricks and Wang (1975, cited in Compton, 2018) States that speech and language is vital to enable an autistic child to express themselves.
However, there are also multiple challenges to speech and language therapy as it can be considered time consuming as the child would not just be going to therapy sessions, they would also have to practice at home to ensure they benefit fully. Young children may also get bored easily and not want to or understand why they have to do the exercises at home and want to spend their time doing other stuff that interests them. Baker et al (2010) suggest that this may put added stress on families who may be coping with other stresses in daily life. Sadler (2005, cited in Compton, 2018) suggests that people's attitudes might suggest that speech and language therapy may seem misleading as they feel that they would get results instantaneously or their child may physically talk, however that is not always the case as it is a therapist's job to consider the best communication form for the individual. In spite of the fact that there are partnerships in schools and early years settings for children with autism for speech and language therapists, parents may also have to pay private fees for children to have therapy which can be very costly. The communication trust (2013) states that over 1 million children in the UK have some sort of speech and/or language barrier so attempting to seek private speech and language therapists may be stressful and extremely expensive.
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