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Design, conduct and critically evaluate a close-to-practice research project focusing on the model of the transformative teacher in developing practice that has a positive impact on the learner.
Introduction
This assignment will investigate the design, implementation and evaluation of a research endeavour centred around the transformative teacher model, with a specific focus examining the intricacies of mixed gender groupings within the drama classroom. Through an exploration of students’ perspectives on this nuanced aspect of pedagogy, the aim is to uncover insights that illuminate the path towards more inclusive and effective teaching practices. The research focuses on examining the dynamics and consequences associated with mixed - gender grouping within the context of drama education. This topic stems from the observation of students challenging behaviour when working in the same gender grouping which impacted on both teaching methodology and student experiences. In coherence with the Welsh Government’s (2019) Professional Learning Passport (PLP), the research focuses on a domain of pedagogical significances, leadership, collaboration, innovation and professional learning. Through exploration of students’ perspectives between same gender and mix gender groupings, the aim is to refine the ongoing growth of teachers understanding on what strategies work best for successful student outcomes alongside maintaining effective behaviour control. In compliance with the British Educational Research Association (BERA) (2018) guidelines, the school will remain unnamed and be referred to as School X. Located on school X’s website the headteacher (Clake, 2019) states that their goal is to ensure that every student achieves academic success and personal growth within a nurturing and welcoming environment, which helps cultivate creativity, intellectual and social confidence in every student. According to Estyn’s report (2018) school X has 1352 pupils enrolled with 1280 pupils of statutory school age. The school is a new 3-16 co-educational school featuring both a primary and secondary phase and has 19.1% of pupils identified as having additional learning needs (ALN) which is below the national percentage of all ages of 22.3%. Stated by Teacher A (2024), the class context in which the research will take place in holds 26 students divided into 15 boys and 11 girls with 9 students who suffer with either additional learning needs (ALN), social and emotional behaviour difficulties (SEBD) and autism spectrum disorder (ASD). Therefore, the question chosen for this assignment is “To investigate pupil’s perspective on mixed gender grouping in the drama classroom”.
Literature Review 
In the context of challenging behaviour in a classroom Bandura (1988) highlights the importance of observational learning in his social learning theory, stressing the acquisition of behaviours through copying, observing and imitating others particularly when those behaviours are either unreprimanded or rewarded. Bandura (1988) continues by emphasising a key factor throughout his research was an extraordinary lack of punishment at home for children that displayed aggressive or challenging behaviour. Given the absence of consequences for children’s actions within their home environment Bandura’s investigation posits that boundaries aren’t firmly established, potentially leading to a lack of discernment between right and wrong, a tendency to violate rules and failure to recognise acceptable behaviour therefore impacting their developmental journey into adulthood (Bandura, 1998). This implies that observational learning's significance in behaviour formation is underscored. Students may imitate peers to gain attention or control classroom dynamics. Bandura's theory highlights observation and modelling as core to human learning, challenging the notion that learning solely stems from firsthand experiences, suggesting knowledge and skills can be acquired by observing others' behaviour.
Vygotsky’s socio-cultural theory of zones of proximal development offers valuable insight into the social interactions and dynamics that occur within a classroom. According to Mcleod (2024) cognitive development is understood as a socially mediated progression, whereby children acquire cultural values and problem-solving strategies through engaging in collaborative dialogues with individuals who possess greater knowledge within society. Mcleod (2024) asserts that Vygotsky believed social interaction plays a significant role in the development of mental abilities. Vygotsky's emphasis on social interaction in cognitive development highlights how children's behaviour is influenced by social engagement, reflecting cultural and social contexts. Mcleod (2024) argues teachers are pivotal in guiding children, fostering problem-solving skills beyond specific situations, stressing optimal learning through interaction with peers and mentors for guidance and encouragement.
Rose (2023) critiques prevailing behavioural policies, arguing they inadequately address the intricate emotional needs of vulnerable students, potentially exacerbating academic challenges. Rose (2023) implies that reliance on external behaviour conditioning methods, such as reward systems and punitive measures, may fail to yield long-term effectiveness, especially among students who have experienced trauma. Instead, Rose (2023) claims nuanced approaches acknowledging individual differences and trauma-informed practices may better support student well-being and academic success. Reward systems can lose efficacy over time and punitive measures may trigger adverse reactions (Rose, 2023). This indicates a deeper understanding of student behaviour is needed and the implementation of alternative and more holistic behaviour management strategies are essential for promoting student well-being fostering a conducive learning environment in schools effectively supporting students and their academic success.
According to a report by the National Assembly for Wales (2018), stress and anxiety levels among students have notably increased, with a doubling in self-reported anxiety or depression among 15–16-year-olds. Additionally, one in ten 5–16-year-olds suffer from diagnosable mental health disorders, while 10-15 percent of teenagers exhibit symptoms of depression at any given time. These findings emphasize the urgent need for substantial improvements in emotional and mental health support for children and young people in Wales, including addressing stigma and providing comprehensive services. The Welsh Government (2022) emphasizes a commitment to a curriculum focused on equipping young individuals with life skills to adapt positively to their environment. Furthermore, the evidence suggests that limited support and delayed access to services may contribute to the emergence of challenging behaviours..
O’Donohue and Ferguson (2012) argue that Skinner's radical behaviourism dismisses the influence of unobservable mental states on behaviour, focusing instead on environmental factors and consequences. Skinner's operant conditioning emphasised observable behaviour and its consequences, laying the groundwork for behaviour regulation through rewards and punishments. Bennet (2017) emphasizes the importance of encouraging positive behaviour in schools, linking student behaviour to academic, professional, and personal success. This implies that Positive behaviour correlates with better outcomes such as improved academic performance and social-emotional well-being, while negative behaviour may hinder achievement. Bennet (2017) outlines schools should establish clear protocols for consequences and rewards as evident today suggesting Skinner's theory has significantly influenced educational policies aiming to create safe and respectful learning environments, highlighting the importance of behaviour management strategies aligned with his principles.

Boys and girls may avoid mixing in school due to social, cultural, and personal factors. Ko (2011) stresses the significance of adolescent friendships for development and his interdisciplinary research examines friendships' impact on social connections, learning, and mental well-being. Understanding this importance aids educators in supporting adolescents, promoting positive outcomes in school. It implies that friendship dynamics are crucial for navigating social environments during the formative school years, influencing adjustment and overall well-being.
Kimmel (2000) notes societal norms shape friendships between genders, impacting adolescent social dynamics. Kerig, Schulz, and Hauser (2012) challenge stereotypes, suggesting boys value intimate friendships despite fewer during certain stages. Their research emphasizes emotional closeness among adolescents. Understanding friendship complexities is crucial for emotional resilience in school, they claim. Despite stereotypes, fostering positive relationships is vital for development. Thus, recognizing diverse influences allows educators to create supportive environments promoting meaningful connections among adolescents at school.
Cook-Sather (2004) observes the absence of student voice in educational discourse, urging its incorporation. She emphasizes students' potential to revolutionize education by participating in traditionally adult-dominated discussions and initiatives. Yet, Cook-Sather (2004) acknowledges potential obstacles to this transformation, suggesting that student involvement could impede desired cultural shifts. While students' engagement holds promise for educational reform, it may also present challenges, she highlights. Therefore, this suggests integrating student perspectives is essential for catalysing meaningful change in educational research and practice. By valuing and including students' voices, educators can foster a more inclusive and effective learning environment, promoting a shift towards student-centred approaches to teaching and schooling.
Thiessen (2006) contents that classroom and school life research aim to reveal students' cognitive, emotional and behavioural patterns, their interaction with teachers, social environment, and its link with academic performance. Fielding (2002) highlights disillusionment in empowering student voices due to methodological shortcomings or overlooking their assimilation into norms. Genuine transformation requires challenging conventional practices, as emphasized by Fielding. Thus, research objectives should prioritize empowering student voices while addressing the challenges raised by Fielding to achieve meaningful change in education.
Case Study 
Simons (2009) defines that case studies involve a thorough examination from various angles of the intricate and distinctive aspects of a specific project, policy, institution, program, or system within a real-world setting. Simons (2009) continues stating that it employs research-based approaches, encompassing diverse methodologies and relying on evidence. Its principal aim is to cultivate a comprehensive comprehension of a particular subject, endeavour, or framework, thereby contributing to knowledge generation and informing policy formulation, professional conduct, and community initiatives, highlights Simons (2009). Similarly, Thomas (2011) claims that case studies entail thorough examinations of individuals, events, decisions, projects, policies, institutions or systems, analysed holistically through multiple methods. The chosen case serves as a representative instance, providing a framework for understanding and elucidating the subject matter, emphasises Thomas (2011). This indicates that case studies thoroughly explore real-life subjects, employing diverse methods and evidence-based approaches to gain a comprehensive understanding. Case studies involve detailed analyses within specific contexts, utilizing various research methods. 

Adelman, Jenkins and Kemmis (1980) claim that the study is analysing a case in motion which implies examining a subject or situation as it unfolds over time, rather than focusing solely on static data. The approach allows for a dynamic understanding of the complexities and changes within the case context. Furthermore, as highlighted by Gall and Borg (2005), 
 case study entails thoroughly examining a phenomenon within its natural context, considering the perspectives of participants involved, crucial for understanding its evolving nature. This implies that in a case study, it is essential to deeply investigate a phenomenon in its real-life setting, considering the viewpoints of those involved which is vital for comprehending its dynamic nature. Similarly, Robson (1993) indicates that case study is a method for conducting research that entails an empirical examination of a specific modern phenomenon within its real-world setting, drawing upon various sources of evidence.

According to Yazan (2015), despite being commonly employed in qualitative research, case studies lack a formal recognition as a social science research method due to the absence of clearly defined and structured protocols. Consequently, researchers intending to employ case studies often encounter confusion regarding its distinctiveness from other qualitative approaches, emphasises Yazan (2015). This indicates that case studies, though common in qualitative research, lack formal recognition as a social science method due to unclear protocols which leads to confusion among researchers. To conclude, from the literature above case studies offer in-depth insights into specific phenomena within real-world contexts, allowing for a rich understanding of complexities. This indicates that they provide flexibility in research design and facilitate the exploration of dynamic processes over time. However, it suggests that they may lack generalizability due to their focus on specific cases and subjective biases in data collection and interpretation can affect validity and reliability.

In this study, stratified random sampling will be used to highlight students who possess challenging behaviour characteristics that are of interest to the research question. Highlighted by Hayes (2024), stratified random sampling divides a population into smaller subgroups called strata based on shared attributes like attitudes, characteristics or education, ensuring representation. This implies that dividing the population into subgroups based on common characteristics, stratified random sampling ensures that each subgroup is adequately represented in the sample. There will be 8 students involved in total containing an equal split of 4 boys and 4 girls. These students all fall under the umbrella of special educational needs and disabilities (SEND) highlighting challenging behaviour and their perspectives of being placed into mix gender groupings in the drama classroom when completing tasks. 

Research Methods 

Cohen (2017) underscores the multifaceted nature of research, particularly in education, emphasizing the need to prioritize "fitness for purpose" in research methodologies. He argues that this concept highlights distinct research paradigms aligned with specific research aims, reflecting the evolving nature of educational research with the emergence of numerous paradigms. This implies that researchers should prioritize methods that align with their objectives, recognizing the dynamic nature of the field with fresh approaches continually emerging. Mouly (1978) complements this perspective by highlighting humanity's enduring quest to comprehend and interpret their environment through various methods, such as personal experience, logical reasoning, and systematic research. Both Cohen and Mouly stress the dynamic essence of research and the importance of aligning methodologies with precise goals. Their perspectives emphasize the necessity of selecting appropriate methodologies tailored to the specific objectives of the research pursuit, reflecting humanity's persistent inclination to understand and interpret their surroundings throughout history.

Action research, as described by McNiff (2012), involves examining teaching practices to align with teachers' professional standards, through critical reflections or professional development evaluations. McNiff stresses substantiating assessments with evidence and taking proactive measures for improvement. Additionally, she discusses how learning informs skill refinement. Noffke (2009) notes action research's varied procedural methodologies and objectives, including innovative data acquisition methods and alignment with theoretical frameworks. Some manifestations resemble traditional research paradigms, while others focus on specific classroom elements or societal paradigms. McNiff emphasizes individual teacher assessment and improvement, while Noffke explores broader methodological variations and goals within action research. Together, their insights enrich our understanding of action research, spanning from individual practice evaluation to broader methodological landscapes within education.
Denscombe (2014) asserts that social research offers myriad pathways to excellence, highlighting the importance of decision-making in selecting research strategies. Lewis et al. (2012) notes that when adults research children, they often wield power, potentially reinforcing existing inequalities. Lewis et al. (2012) outlines researchers must exercise judgment in selecting research strategies and be mindful of power dynamics, aiming to understand diverse perspectives and experiences to avoid perpetuating inequalities. Thus, navigating social research involves exploring diverse pathways to excellence, exercising discretion in strategy selection and recognising and mitigating power differentials when studying children.

Hurley and Underwood (2002) stress the pivotal role of consent and assent in developmental research with children. They assert that psychologists are ethically mandated to provide clear explanations of research procedures to children, urging researchers to obtain assent from those aged 7 and above. They state assent implies children understanding the voluntary nature of participation, their right to dissent, and the potential risks and benefits involved. Children must comprehend their autonomy in refusing participation and grasp the implications of their involvement fully, highlights Hurley and Underwood (2002). The inclusion of a parental consent letter (Appendix 1) and an assent letter for the 8 students chosen for this study (Appendix 2) underscores the importance of documented informed consent and assent. This documentation ensures compliance with ethical standards and confirms children's understanding and agreement to participate voluntarily in the research process. Hurley and Underwood underscore the ethical obligation to inform children about research procedures and seek their assent, highlighting the significance of consent and assent in research involving children. This commitment to informed participation safeguards children's rights and welfare, ensuring their autonomy and protection in the research process.
Punch (2014) underscores qualitative research's deep engagement with real-life contexts, employing language as the primary analytical tool to identify patterns within words. Similarly, Yilmaz (2013) distinguishes qualitative research from quantitative methods, which rely on numerical data and statistical analysis. Qualitative research generates conclusions without statistical methods, emphasizing the importance of contextual understanding and linguistic analysis. In this study, qualitative methods such as participant observations and interviews will be utilized to address the research question, allowing for a nuanced exploration of real-life contexts. This approach aligns with Punch's emphasis on the immersive nature of qualitative research and its reliance on language for analysis. By focusing on everyday experiences and utilizing linguistic analysis, qualitative research offers insights into complex phenomena that may not be captured through quantitative methods alone. Therefore, employing qualitative methods in this study enables a comprehensive exploration of the research question, providing valuable insights into the intricacies of the research matter.

Observation

Bruce, Louis, and McCall (2015) stress the importance of examining students in diverse scenarios to understand each individual comprehensively. They advocate for observing spontaneous interactions to aid in strategic planning and highlight the fundamental role of maintaining detailed records in collaborating with young children. Forman and Hall (1999) emphasize the value of observations in assessing developmental stages, identifying skill refinement needs, and understanding personality dynamics. This insight is relevant for understanding pupils' perspectives on mixed-gender groupings in the drama classroom by discerning how these groupings affect their developmental needs, social interactions, and personality dynamics.

Participating in observer-participant activities for this research involves actively witnessing and recording classroom interactions associated with mixed-gender groupings. The researcher will observe collaborative drama tasks to gather immediate data on behaviour management, communication styles, teamwork dynamics and gender-related aspects. Examining students in diverse scenarios through observation is crucial for comprehensive understanding, aiding in strategic planning and enhancing learning experiences. However, limitations such as subjectivity, time consumption, and the potential for observer effect must be considered.

The observation schedule (Appendix 3) encompasses three scenarios: same-gender groupings, mixed-gender groupings, and mixed-gender groupings based on personal affinities. Each session involves closely monitoring classroom interactions, verbal and non-verbal cues, and changes in emotional expressions. Factors such as age, developmental stage, individual needs, and social dynamics influence the research method and interpretation of observations, impacting students' participation and engagement within different grouping configurations. Considering specific interests, preferences, and social dynamics is essential for understanding how students interact within designated grouping scenarios.

Interviews

Interviews, according to Mathers, Fox, and Hunn (2002), are essential for data collection, varying from unstructured to highly structured formats. They stress the importance of interview design and interviewer proficiency for data quality, cautioning against leading questions and interviewer bias. Effective listening, as noted by the University of Leicester (n.d), involves interpreting verbal and non-verbal cues to discern genuine expression from reserved language. Opdenakker (2006) highlights the significance of social cues like voice and body language in supplementing verbal responses. Understanding both verbal and non-verbal cues enhances researchers' ability to interpret interviewees' sentiments and communication dynamics effectively.

Student interviews (Appendix 4) for this study will feature structured open questions, ensuring focused and consistent data collection. Predetermined questions facilitate systematic gathering of insights, aiding analysis and comparison across participants while maintaining objectivity and minimizing interviewer bias. Following University of Leicester's advice, the interviews will conclude with inquiries about overlooked topics, allowing interviewees to share additional thoughts, ensuring thorough data collection.

Interviews offer strengths such as in-depth exploration, providing rich qualitative data, flexibility to adapt questions, promoting participant engagement and rapport, and facilitating contextual understanding within social and cultural contexts. However, limitations include subjectivity, social desirability bias, and being resource intensive. These insights from the literature contribute to a comprehensive understanding of interviews as a crucial data collection method, acknowledging both their advantages and challenges in research.

Data Presentation and Analyse Methods 
To report the collected data, a methodological approach integrating qualitative observation and structured interviews will be utilized. Qualitative observation, as advocated by Bruce, Louis, and McCall (2015), allows for a nuanced understanding of student interactions within mixed-gender groupings. By closely monitoring verbal and non-verbal cues across various scenarios, this method ensures comprehensive insights into communication patterns and collaboration dynamics. Complementing the observations, structured interviews, following the guidelines of Mathers, Fox, and Hunn (2002), provide a platform for students to express their views directly. By employing open-ended questions, the interviews aim to delve deeply into participants' perceptions of mixed-gender groupings, ensuring rich qualitative data while minimizing interviewer bias.
In addition to these considerations, Cohen (2017) emphasizes that choosing data collection tools is not an arbitrary decision, but a deliberate process guided by the concept of ‘fitness for purpose’. This approach aids researchers in selecting suitable instruments, ensuring practical design and use, and outlining strengths and weaknesses to facilitate decisions aligned with fitness for purpose criteria. Furthermore, LeCompte (2010) underscores the importance of converting data into meaningful research outcomes through analysis. This process, essential for improving studies or addressing problems, transforms data into concise statements that describe, explain, or predict aspects of the research, highlights LeCompte (2010) enhancing understanding and facilitating solutions to the issues studied.
To ensure trustworthiness, researchers underwent research training in qualitative methods, aligning with Punch's (2014) recommendations. Member checking was employed, allowing participants to confirm the accuracy of their statements, enhancing credibility and confirmability. Detailed documentation of research procedures was maintained to promote dependability, and an audit trail was established to ensure transparency and transferability of findings. By employing a methodological framework grounded in literature and supported by processes to enhance trustworthiness, the reporting of data aims to provide comprehensive insights into students' perspectives on mixed-gender groupings in the drama classroom, contributing valuable knowledge to educational research.

Ethic Consideration 

The University of Wales Trinity Saint David (2022) commits to rigorous ethical standards in all research, guided by the Concordat to Support Research Integrity. Similarly, BERA guidelines (2018) mandate alignment with ethical principles, fostering trust in educational research. This emphasizes adherence to established standards and principles, regardless of funding sources, ensuring integrity and governance. Such commitment implies that BERA aims to maintain ethical conduct among its members, enhancing the credibility and reliability of research outcomes within the field.

Cohen (2017) stresses the complexity of ethical decision-making in research, emphasizing the need for consideration of various factors such as codes of practice and legal frameworks. Iphofen (2009) underscores the importance of maintaining confidentiality and anonymity to protect participants' privacy rights, highlighting the necessity for compliance with legal requirements. Similarly, Alderson and Morrow (2011) emphasize the significance of privacy, especially in research involving children, asserting their rights to confidentiality. Overall, maintaining confidentiality and anonymity is crucial for upholding ethical integrity in research, ensuring compliance with legal standards and safeguarding participants' privacy rights.

Before commencing this study, obtaining informed consent from participating pupils and their guardians is imperative and anonymity safeguards participant privacy by removing identifying details from collected data. Confidentiality must be upheld, ensuring that personal information remains secure and accessible only to authorized individuals for research purposes, as outlined in the Ethics Form (Appendix 5). 

Results
The observation schedule guided the investigation across three distinct lessons, each illuminating the dynamics of different group compositions within the drama classroom. The 8 students were labelled Student A, B, C, D, E, F, G and H in coherence with BERA (2018) guidelines. 
In lesson 1, students were grouped by gender, resulting in two same-gender groups, each consisting of 4 girls and 4 boys. The focus was on observing behaviour management, communication patterns, interaction dynamics and engagement levels, with particular attention to deviations of the drama skills used when creating a freeze frame. In Group 1, Student A and Student B, both male, demonstrated competitive tendencies, seeking to surpass each other during the set task. Their exchanges were filled with playful teasing and occasional interruptions, eliciting laughter from their peers. However, Student C and Student D, both male, felt somewhat awkward, as their characters in the class aren't as confident or popularized, leading them to observe the interactions with a sense of hesitation and reserve. On the other hand, in group 2 Student E, Student F, Student G and Student H, female members of the group, veered off topic to share personal stories not staying on the set task leading them to fall behind when it came to presenting their work. Despite these diversions, the group managed to sustain a performance, albeit not meeting the set standard.
Lesson 2, continuing with freeze frames, shifted to mixed-gender grouping, forming two groups of 4 with an equal distribution of 2 girls and 2 boys in each. In group 1, Student A and Student C, both male, and Student E and Student G, both females. In group 2, Student B and Student D, both males, and Student F and Student H, both females. Here, the emphasis was on assessing behaviour management, communication dynamics and collaboration processes across genders. In group 1, Student E, a girl, provided creative inputs, building upon her peers' ideas to enhance the group's performance. Meanwhile, Student C, a male, and Student H, a female, maintained supportive interactions, providing encouragement and constructive feedback throughout the set task. Additionally, Student A, a male, effectively maintained his behaviour and worked effectively with the group creating a nice performance. However, in group 2, Student B, a boy, took on a leadership role within his group, offering suggestions and facilitating discussions but not all his suggestions were sensible or suited to the task. Student B, a male with a perceived dominant status, assumed a dominant role, often overshadowing contributions from Student D, male, causing frustration among Student F and Student I, both females. Their discomfort with Student B's assertiveness hindered collaboration, leading to tension and dissatisfaction within the group. Despite these challenges, Student D attempted to maintain harmony by supporting Student B's ideas, while Student F and Student I struggled to assert themselves amidst Student B's dominating presence.
Lesson 3 introduced mixed-gender grouping based on personal affinities but consisted of 2 girls and 2 boys. Here students picked which girls and which boys they preferred to work with based on their personal preferences. In group 1, Student E and Student H, both girls, who shared a common interest in music outside of class, exhibited high levels of engagement to their group interactions and seemed more conformable working the boys, Student A and Student B, maybe because they choose to work together. Despite Student A and Student B’s, both males, competitive and frivolity behaviour in lesson 1 they remained focussed and participated successfully to the set task suggesting that their behaviour can be controlled when they're not in a group only consistent of the same gender. In group 2, Student C and Student D, both boys, despite not having common interests, quickly formed a bond over their shared ideas for freeze frames, which translated into collaborative storytelling and skill development during the lesson. Student F and Student G, females, occasionally veered off topic but with the creative and enthusiastic ideas from the boys managed to keep them engaged producing high quality work.
Interviews
Structured interviews were conducted with open-ended questions to gather in-depth insights into participants' experiences working in mixed-gender groups during drama activities (Appendix 4). Participants were asked to reflect on their experiences working in mixed-gender groups during drama activities, considering how gender influences interactions, creativity, collaboration, challenges, benefits and specific instances where group composition affected their performance and engagement. Additionally, students were asked to consider how teachers could support and enhance their experiences in mixed-gender groups.
Pupils' perspectives on working in mixed-gender drama groups often highlighted a blend of benefits and challenges. They acknowledge the diverse dynamics and interactions brought about by the presence of both genders, impacting creativity, collaboration and enjoyment. Drawing from Bandura's emphasis on observational learning and Vygotsky's socio-cultural theory, students recognize the significance of social interactions in shaping their experiences. Challenges such as navigating stereotypes and communication differences are balanced by the advantages of diverse perspectives and enhanced problem-solving. 
Moreover, considering the study involved students with anger difficulties and social-emotional behaviour dysregulation, it was essential to explore how these factors intersected with group dynamics and behaviour. Observations and interview responses were analysed through this lens to understand the impact of mixed-gender groupings on students with diverse needs. 


Discussion
The combination of observation and interviews offered a nuanced understanding of how group composition, particularly mixed-gender groupings, influenced student behaviour and experiences in the drama classroom. By linking observed behaviours to theoretical frameworks and insights from literature, the researcher gained deeper insights into the underlying mechanisms shaping group dynamics.
Furthermore, interviews provided a platform for students to articulate their experiences and perspectives, shedding light on the benefits and challenges of working in mixed-gender groups. Even when interviewed individually some students had similar responses to others.  This qualitative approach allowed researchers to explore the intricacies of group interactions and the role of personal affinities in shaping collaboration and communication dynamics.
Conclusion & Recommendations 

In undertaking the research study, the researcher critically examined various aspects of the research process. While the combination of qualitative observation and structured interviews provided valuable insights into students' experiences in mixed-gender groups during drama tasks, certain considerations merit reflection. The reliability of data collection methods within the context was supported by rigorous adherence to ethical principles and guidelines. However, the subjective nature of qualitative observation and the potential for interviewer bias in structured interviews may raise concerns regarding the validity of the findings. Generalization of the findings may be limited due to the specific context and characteristics of the sample population. In future research endeavours, the researcher aims to explore strategies for enhancing the validity and generalizability of findings, perhaps by incorporating mixed method approaches or conducting longitudinal studies. Aligning with Professional Standards, future research could focus on developing interventions tailored to address the challenges identified, such as navigating stereotypes and improving communication dynamics within mixed-gender groups. Recommendations include focusing on either student with social and emotional behaviour difficulties or behaviour challenges for reliable data. Moving forward, the findings from this study could serve as a foundation for further research exploring the complexities of group dynamics in educational settings and informing evidence-based interventions aimed at promoting inclusive learning environments.













Appendices

Appendix 1 – Parental Consent Letter.
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Appendix 2 – Student Assent Letter and Form.
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Appendix 3 – Observation Schedule
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Appendix 4 – Interview Questions
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Appendix 5 – Ethics Form

[image: ]



[image: ]





[image: ]



[image: ]






[image: ]


[image: ]


[image: ][image: ][image: ][image: ][image: ][image: ][image: ][image: ][image: ][image: ]





These must include: 
• Any research tools that you created -  Observation Schedule and Interview Questions.
•

These can include:
• Lesson Plan (if relevant) 
• Anything else that you think would be useful so that the reader can fully understand your research study.
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APPLICATION FOR ETHICAL APPROVAL

RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months
for part time students, after the commencement of the research degree or following progression to Part

Two of your course.

Once complete, submit this form via the MyTSD 1 Py at (https://mytsd.uwtsd.ac.uk).
This document is also available in Welsh.

RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to

pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A
researcher may not be covered by the University's insurance if ethical approval has not been obtained
prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken
on a systematic basis in order to increase the stock of knowledge, including knowdedge of man, culture and
society, and the use of this stock of knowledge to devise new applications”. As such this covers activities

undertaken by members of staff, postgraduate research students, and both taught postgraduate and
undergraduate students working on dissertations/projects.
The individual undertaking the research activity is known as the “principal researcher".

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing
within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see
Checklist for details of process for different categories of application.

SECTION A: About You (Principal Researcher)

1 Full Name: Laura Stephens

2 | Tick all boxes that apply: Member of staff: | Monorary research o
Undogacuntosucon | B | TosiPosmadiae | g [P e

3 Rﬁaﬁfﬁf‘: University of Wales Trinity Saint David

4 | Campus: Swansea

Sil|(Esmataddress: laurastephenss@hotmail.co.uk

6 | Contact Telephone Number: 07557027203
For students:
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7 | Student Number: 2305554
8 | Programme of Study: PGCE Secondary Drama with QTS
9 | Director of Studies/Supervisor: | Ishmael Lewis

SECTION B: Approval for Research Activity

1

Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate

approval process for different levels of research by different IES e NO o
categories of individual)
Date
2 | If Yes, please indicate source of Commi
approval (and date where known): ReseerchiDenrass ) =
Approval in principle must be | |nstitute Research Committee a
obtained from the relevant source -
prior to seeking ethical approval | 'Shmael Lewis = 14.03.24

SECTION C: Internal and External Ethical Guidance Materials

Please list the core ethical quidance documents that have been referred to during the completion of
this form (including any discipline-specific codes of research ethics, location-specific codes of
research ethics, and also any specific ethical quidance relating to the proposed methodoloay).
Please tick to confirm that your research proposal adheres to these codes and quidelines. You may

add rows to this table if needed.
1 UWTSD Research Ethics & Integrity Code of Practice =
2 | UWTSD Research Data Management Policy =2
3 British Educational Research Association 2018 =

SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their
personal data with the university. If there are no external collaborators then leave this section blank and
continue to section E.

1 Institution
2 | Contact person name
3 Contact person e-mail address
4 | Is your research externally funded? YES =] NO (=]
5 Are you in receipt of a KESS scholarship? YES =] NO =]
6 Are you specifically employed to Voluntary YES o NO O
7 undertake this research in either a Empio
paid or voluntary capacity? ployed YES =] NO =]
8 | Is the research beinq undertaken If YES then the
within an existing UWTSD Athrofa permission question YES o NO o
Professional Learning Partnership below does not need
(APLP)? to be answered.
April 2022 2 PG2 Ethical Approval Form
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Has permission to undertake the (If YES attach copy)
research has been provided by the If NO the application YES (n] NO a
partner organisation? _cannot continue

Where research activity is carried out in collaboration with an external organisation

10

Does this organisation have its own ethics approval system? YES [m] NO =]

If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this
may be a copy of an email if appropriate).

SECTION E: Details of Research Activity

A To investigate pupils perspectives on mixed gender grouping in the
Kidcatve te drama classroom.

Proposed start date: 14.03.24 Proposed end date: 31.07.24

Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the
points below:

Purpose of Research Activity
Proposed Research Question
Aims of Research Activity
Objectives of Research Activity

Demonstrate, briefly, how Existing Research has informed the proposed activity and explain

What the research activity will add to the body of knowledge
How it addresses an area of importance.

Purpose of Research Activity

To be an evidence-based practitioner and to improve my research skills. Also to explore how students
perceive and experience the dynamics of mixed-gender groupings within the context of a drama classroom.
This research may aim to uncover attitudes, feelings, and experiences of students regarding working in mixed-
gender groups during drama activities. It could investigate whether mixed-gender groupings affect students'
confidence, participation, collaboration, creativity, and overall learning experiences in the drama classroom.
Understanding students' perspectives can provide valuable insights for teachers to optimise teaching methods
and create an inclusive and supportive learning environment. Additionally, the research might also explore any
potential benefits or challenges associated with mixed-gender groupings and provide recommendations for
teachers based on the findings.

Research Question

To investigate pupil's perspectives on mixed gender grouping in the drama classroom. Numerous studies have
explored how gender influences interactions and performance in educational settings. Research suggests that
gender dynamics can affect communication patterns, leadership roles and participation levels within mixed-
gender groups. Existing research on collaborative learning and group work has examined factors such as
group composition, cohesion, and effectiveness. Studies have found that the composition of groups, including
gender composition, can impact group dynamics, communication, and outcomes. Within the field of drama
education, there may be lterature discussing the role of gender in theatrical activities which highlight how
gender dynamics manifest within the unique context of the drama classroom. Research focusing on students’
perspectives and experiences in school can provide insights into how they perceive various aspects of the
learning environment, including group work and gender dynamics. Understanding students’ perspectives is

crucial for designing effective teaching strategies and fostering inclusive classrooms.

April 2022 3 PG2 Ethical Approval Form
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Aims of Research Activity

It will provide a deeper understanding of the dynamics of drama education, specifically focusing on the effects
of mixed-gender groupings. This can enhance existing literature on drama pedagogy by shedding light on an
underexplored aspect of the field. By investigating students’ perspectives on mixed-gender groupings, the
research will contribute to the broader conversation on gender dynamics in school settings. It may uncover
nuanced experiences and challenges that students face in collaborative leaming environments. The findings of|
the research can offer practical insights and recommendations for drama teachers and by understanding how
students perceive mixed-gender groupings can inform instructional strategies, classroom management
techniques, and the creation of inclusive learning environments. The findings of this research can serve as a
foundation for future studies exploring related topics, such as the impact of gender dynamics on creativity,

5 collaboration, and academic achievement in drama education. It may inspire further inquiry into how gender
intersects with other factors in the educational experience. Some aims of the research activity titled *To
investigate pupils’ perspective on mixed gender groupings in the drama classroom” are to understand how
students perceive and experience mixed-gender group dynamics within the drama classroom which includes
examining their attitudes, comfort levels, and collaboration experiences. By delving into students’ perspectives,
the research seeks to provide insights into the nuanced interactions and challenges that arise in mixed-gender
group settings, offering practical recommendations for teachers to enhance teaching practices and promote
inclusivity. Additionally, the research contributes to the body of knowledge by bridging gaps in understanding
the intersection of gender dynamics and drama education. It adds depth to existing lterature on collaborative
learning. student-centred approaches, and the role of gender in school settings, thereby enriching both
theoretical understanding and practical apphications in the field of education.

Objectives of Research Activity

The aims of the research activity titled "To investigate pupils' perspective on mixed gender
groupings in the drama classroom” are to understand how students perceive and experience mixed-
gender group dynamics within the drama classroom. This includes examining their attitudes, comfort
levels, and collaboration experiences. By delving into students’ perspectives, the research seeks to
provide insights into the nuanced interactions and challenges that arise in mixed-gender group
settings, offering practical recommendations for teachers to enhance teaching practices and
promote inclusivity. Additionally, the research contributes to the body of knowledge by bridging gaps
in understanding the intersection of gender dynamics and drama education. It adds depth to existing
literature on collaborative learning, student-centred approaches, and the role of gender in
educational settings, thereby enriching both theoretical understanding and practical applications in
the field of education.

Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear
what specific techniques may be used. If methods other than those listed in this section are deemed
appropriate later, additional ethical approval for those methods will be needed. You do not need to
justify the methods here, but should instead describe how you intend to collect the data necessary
for you to complete your project.

I will carry out the use of a questionnaire, the use of interviews, the use of focus groups and participant
observation with their knowledge.

One method involves the administration of structured questionnares to students. These questionnaires can be
designed to gather quantitative data on students’ demographics, attitudes, and experiences related to mixed-
gender groupings in the drama classroom. Questions may assess factors such as comfort levels, collaboration
experiences, and perceived benefits or challenges of working in mixed-gender groups. The use of Likert

7 scales, multiple-choice questions, and open-ended responses can provide a range of data for analysis.

Conducting semi-structured interviews with students allows for in-depth exploration of their perspectives and
experiences. Interviews can provide rich qualitative data, allowing researchers to probe deeper into students’
thoughts, feelings, and motivations regarding mixed-gender group dynamics. Researchers can ask open-
ended questions to elicit detailed responses, exploring themes such as communication patterns, group
cohesion, and individual experiences within mixed-gender groups.
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Organising focus group discussions with small groups of students offers an interactive setting for exploring
shared experiences and diverse viewpoints. Focus groups facilitate peer interaction and idea exchange,
allowing researchers to observe group dynamics and collective attitudes towards mixed-gender groupings in
the drama classroom. Researchers can guide discussions around specific topics while encouraging
participants to share their perspectives, experiences, and suggestions for improvement.

Engaging in participant observation involves the researcher actively observing and documenting classroom
interactions and dynamics related to mixed-gender groupings. Researchers may observe drama classroom
activities, group work sessions, and interactions between students to gain firsthand insights into how mixed-
gender groups function in practice. This method allows for the collection of real-time data on communication
patterns, collaboration processes, and any gender-related dynamics that emerge during classroom activities.

Location of research activity
Identify all locations where research activity will take place.

8 An inclusive, welcoming community school located in the South Wales area.
Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical
considerations are complied with and that the relevant permissions are sought. Specify any local
quidelines (e.g. from local professional associations/learned societies/universities) that exist and
whether these involve any ethical stipulations beyond those usual in the UK (provide details of any
licenses or permissions required). Also specify whether there are any specific ethical issues raised
by the local context in which the research activity is taking place, for example, particular cultural
and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do
the research then please state this.
9 N/A
Use of documentation not in the public domain: Are any documents NOT NO =
10 | publicly available?
YES a
If Yes, please provide details here of how you will gain access to specific documentation that is not
in the public domain and that this is in accordance with the current data protection law of the
country in question and that of England and Wales.
n
{this box should expand as you type)
Does your research relate to one or more of the seven aims of the Well-being
of Future Generations (Wales) Act 2015? YES | NO
12 | A prosperous Wales [m] =
13 | Aresilient Wales o =
14 | A healthier Wales [m] =
15 | A more equal Wales = =]
16 | A Wales of cohesive communities o =
17 | A Wales of vibrant culture and thriving Welsh language o =
18 | A globally responsible Wales =] =
19 | If YES to any of the above, please give details:
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Encouraging students to work with all members of their class creating opportunities to develop
empathy and understanding resulting in creating an equal atmosphere in the drama classroom.

SECTION F: Scope of Research Activity

Will the research activity include: YES

4
=]

Use of a questionnaire or similar research instrument?

Use of interviews?

Use of focus groups?

Use of participant diaries?

Use of video or audio recording?

Use of computer-generated log files?

Participant observation with their knowledge?

Participant observation without their knowledge?

@ |e|vjlojlo|a|lw|INn]|=

Access to personal or confidential information without the participants’ specific
consent?

Administration of any questions, test stimuli, presentation that may be
experienced as physically, mentally or emotionally harmful / offensive?

Performance of any acts which may cause embarrassment or affect self-esteem?

Investigation of participants involved in illegal activities?

Use of procedures that involve deception?

Administration of any substance, agent or placebo?

Working with live vertebrate animals?

D|j0o|j0|jD|0O(D|0 |0 |(0D|R|O(0|D|® |8 |
HIRR|R|IR|R(R | R |R|OD|R|R|R|OD|(D|D

Procedures that may have a negative impact on the environment?

Other primary data collection methods. Please indicate the type of data collection
method(s) below.

Details of any other primary data collection method:

(this box should expand as you type)

If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the
following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been
obtained.

SECTION G: Intended Participants

If there are no participants then do not complete this section, but go directly to section H.

Who are the intended participants:
YES | NO

1

Students or staff at the University? (u] =

April 2022 6 PG2 Ethical Approval Form




image12.jpg
Prifysgol Cymru

Y Drindod Dewi Sant

University of Wales. PG2/E1 FORM
Trinity Saint David
2 | Adults (over the age of 18 and competent to give consent)? = o
3 | Vulnerable adults? (u] =
0 Children and Youngq People under the age of 182 (Consent from Parent, Carer or = o
Guardian will be required)
5 | Prisoners? [u] ]
6 | Young offenders? (=] =
7 Those who could be considered to have a particularly dependent relationship with o =
the investigator or a gatekeeper?
8 | People engaged in illegal activities? [m] =
Others. Please indicate the participants below, and specifically any group who
9 | may be unable to give consent.
Details of any other participant groups: o =
{ box should expand as you type)
Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and
how wiill they be recruited?
There will be a maximum of 30 participants in total and six focus groups
which will be formed with 5 participants included in each group.
A maximum of 6 students will be interviewed and the drama teacher will
How many participants are also be interview. Random samples of questionnaires will be collected
10 | expected? out of 30 questionnaires which will have number identification on to keep

the questionnaires anonymous of student names. This precaution is
taken in case certain students withdraw from the intervention or if some
questionnaires are misplaced.

{this box should expand as you type

11 | Who will the participants be?

Drama teachers within the school and current participants in a drama
class.

this box should expand as you type)

12 How will you identify the
participants?

The 30 students who are in the drama classroom will be involved in a
focus group as well as an interview. Aernatively, | will use the
questionnaire responses to identify students | would like to interview.

1 vill send a letter of invitation to participate in this research focus group
to around 30 students who have been assessed as part of the research
programme. For those who wish to participate, a letter with a briefing will
be sent to the parents/carers that clearly explain the ethical aspects and
purposes of the research. Once the student group is established,
participants parentsicare givers will be contacted by letter with a briefing
detailing ther involvement in the research, seeking informed consent
and providing information expectations of professional conduct for focus
discussion.

this box should expand as you type)

April 2022
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Information for participants:

5
w
S

Will you describe the main research procedures to participants in
advance, so that they are informed about what to expect?

14 | Will you tell participants that their participation is voluntary?

13

15 | Will you obtain written consent for participation?

16 Will you explain to participants that refusal to participate in the
research will not affect their treatment or education (if relevant)?

If the research is observational, will you ask participants for their

consent to being observed?

Will you tell participants that they may withdraw from the research at

any time and for any reason?

With questionnaires, will you give participants the option of omitting

questions they do not want to answer?

Will you tell participants that their data will be treated with full

confidentiality and that, if published, it will not be identifiable as theirs?

Will you debrief participants at the end of their participation, in a way

appropriate to the type of research undertaken?

22 | If NO to any of above questions, please give an explanation

17

18

19

20

B R 8|e|R(eala
Djo|lo|o|o|o|o|o|lo |
D|o|lo|o|o|o|o|o|o

21

Information for participants: YES

24 | Will participants be paid?

25 | Is specialist electrical or other equipment to be used with participants?

2% Are there any financial or other interests to the investigator or
University arising from this study?

27 | Willthe research activity involve deliberately misleading participants in
any way, or the partial or full concealment of the specific study aims?

28 | If YES to any question, please provide full details

o|o|o|o
B 8|r|ad
ofolofoE

SECTION H: Anticipated Risks

Outline any anticipated risks that may adversely affect any of the participants, the
researchers and/or the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
research collaborator) you may append that to this form.

1 | Full risk assessment completed and appended? 'V:,s g

Risks to participants
2 | For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm,

transfer of personal data, sensitive organisational information
Risk to participants: How you will mitigate the risk to participants:

1) 1 vill adhere to child protection and
safequarding regulations. Ensure informed

April 2022 8 PG2 Ethical Approval Form
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2) Emotional distress

3) Potential for discomfort and
disagreement amongst participants
during the group discussion may be
considered harmful to the professional
and reputational of individuals in the
research.

4) Disturbance to relationships

5) Risk that participants may feel coerced
into giving positive or biased responses
to questions due to relationships and
position in the organisation as an
employee.

box should expand as you type)

2)

3

consent and assent process are robust and
thorough for example clarity regarding the
purposes, benefits and risks of taking part in
the research, ensuring that students fully
understand their own position it relation to
the research, and their right to withdraw from
it at any time. Establish positive
communication with parents and any
gatekeepers of provision that the young
people attend. Work collaboratively with
them in promoting an understanding of the
research purposes, and the rights of the
young people participating in it, and those
that chose not to do so. Ensure that
interviewss are conducted on a one-to-one
basis in a safe and private space, in which
participants can express themselves freely
without fear of recrimination from staff or
peers. Ensure robust procedures for
maintaining the confidentiality and anonymity
of all participants to the research. Avoid
revealing any stigmatising information
regarding any of the participants, ensuring
that their participation remains confidential.
Ensure procedures for data storage are in
accordance with university procedures and
ethical guidelines.

1 vill ensure access Lo appropriate support
should this become evident and
reconsider/revise the approach being taken.
Work with gatekeepers in clarifying the
availability of support services for those
participating in the research. Work
collaboratively with gatekeepers in exploring
any issues that may arise in the interviews
which may be a cause of distress to each of
the young people taking part in the research.
Be clear vath the young people regarding the
conduct of the interviews, the area to the
covered, and their rights to stop the interview
or withdraw from it at any time. Consul with
staff, parents/guardians, to gain an
understanding of personal circumstances of
the young people participating in the
research to ensure that the interviews are
conducted in a sensitive way, and that the
interview subject matter does not cause
distress. Ensure, as fully as possible, that
participants understand the nature of the
research, its purposes, and possible
implications to avoid misunderstandings and
manage expectations. Ensure regular follow
up communication with participants to re-
affirm consent and to update them on the
progress of the research.

To avoid discomfort and disagreement
during the focus group discussion, | will
develop a discussion guide which vill define
the parameters and scope of the questions
being discussed. Participants will be given a
participant information sheet intended to
remind them of the following: Context and
background to the research; Purpose of the

April 2022
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discussion; Research questions; Informed
Consent; Specific questions/statements to
be addressed; Use of the data gathered in
the discussion; Closure and briefing on the
use of the information and data gathered in
the discussion. | vill moderate the
discussion, providing reminders throughout
as to the purpose of the discussion to ensure
professional decorum is maintained in line
with UWTSD codes of conduct. During the
discussion, if group members begin to be
critical in a way that exposes participants to
any degree of risk to the reputation of
individuals or UWTSD, | will remind group
members of their obligations with regards to
professional conduct.

4) 1 vill ensure clarity with all young people and
staffigatekeepers regarding the aims and
focus of the research. Minimise disturbance
of day-to-day activities within the provision
due to the research project. Ensure
confidentiality and anonymity of those
always participating in the research. Ensure
appropriate and secure storage of data.
Reassure participants that the information
that they provide will not be disclosed
without their consent.

Ensure interviews are conducted in a
suitably confidential environment.

Work with gatekeepers to promote an
understanding of the nature of the research,
and to gain assurances that the young
people’s participation in it is fully supported
and will not result in recrimination by staff or
peers.

5) Prior to the group interview, participants vill
be provided with a participant information.
sheet with which informed consent will be
sought. To avoid the risk of participants
feeling coerced, a debrief and s}
transcript of the discussion will be available
to participants following the discussion.

(this box should expand as you type)
If research activity may include sensitive, embarrassing or upsetting topics (e.q. sexual activity,
druq use) or issues likely to disclose information requiring further action (e.q. criminal activity), aive
details of the procedures to deal with these issues, including any support/advice (e.g. helpline
numbers) to be offered to participants. Note that where applicable, consent procedures should
make it clear that if something potentially or actually illeqal is discovered in the course of a project,
it may need to be disclosed to the proper authorities

N/A

this box should expand as you type,

Risks to the Inmﬁgaor
4 | For example: personal health & safety, physical harm, emotional distress, risk of accusation of
harmvimpropriety, conflict of interest

Risk to the investigator: How you wll mitigate the risk to the invesbgator:
1) Allegations while conducting interviews. 1) Ensure access to a suitable space that
secures the confidentiality of the of the
2) Accusations of fabrication or falsification of participant contributions, whilst also being
data. visible to other colleagues.

April 2022 10 PG2 Ethical Approval Form
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4

5)

6)

yl

Concerns of coercion.
Participants may wish to withdraw.

A possible conflict of interests between the
researcher and participants.

A confidentiality breach due to data being
released accidentally.

Risks relating to the possibility of unexpected
negative emotions of the interviewees owing
to, for example, an uncomfortable interview
place, the anxiety for unintentional disclosure
in reference to the participants or for any
unintentional inappropriateness of conduct
violating any possible document.

(this box should expand as you type)

2)

3

4

5)

6)

(this box should expand as you type)

Clarify with participants regarding access to
transcripts of interviews or field notes.
Ensure debriefing with participants to include
recapping on and clarifying where necessary
the contributions that they have made. Work
with gatekeepers to promote a
comprehensive understand of the nature of
the research project.

It will be made explicit that participants are
free to disengage and that in that event, this
will not impact on assessment or outcomes
of their programme of study.

In the case of withdrawal from the student
group, discussions would be conducted with
the remaining participants and new
participants will be recruited, if necessary,
who will be fully briefed, and whose informed
consent will be . For the case of a
withdrawal from the staff group, a nominee
will be sought in the relevant
department/specialism.

Where there is a potential conflict of interest
between the researcher and the participants,
for example the researcher may be involved
in some aspect of the assessment of
participants work, the researcher will not
assess that participant’s work.

The research will be stored on the UWTSD
cloud, and any recordings, data or transcript
will be password protected in electronic
folders on UWTSD systems and subject to
university protocols. However, GDPR
statements will be included in any participant
information and consent and that the
researcher has completed training on GDPR
and will ensure that all records are kept in
secure cloud locations as a precaution and
not on any hard drive.

Be cautious about the places to have
interview and choose quiet and public
places. The participants are assured that all
the personal data of the participants are
securely stored. All the related laws and
requlations should be carefully studied
before the research activities to avoid
unintentional misconduct that arouse
suspicion and antagonism from authorities.

5 University/institutional risks

For example: adverse publicity, financial loss, data protection

v

Risk to the University:

Reputational damage (Potential
complaint against the researcher for
causing emotional distress or
embarrassment that could cause
reputational damage)

(this box should expand as you type)

How you will mitigate the risk to the University:

4

Ensure adherence to the UWTSD code of
ethics and research standards and
commonly agreed standards of good
practice.

Ensure compliance with data storage
regulations and university guidelines and
security procedures.

Ensure that research methodology is robust
and that methods are appropriate.

April 2022
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¥ Adhere to the UWTSD code of conduct and
the EWC code of conduct.

¥ Establish clarity regarding procedures on
reporting of disclosures in field work settings.

¥ Work with partners to promote a
comprehensive understanding regard the
nature of the research in order to avoid
misunderstandings and manage
expectations.

Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

Risk to the environment: How you will mitigate the risk to environment:

v Use of paper v Try to use minimal use of paper and
use electronic systems reducing
¥ Travel - Carbon Footprint :he nmde| for bleached paper and need
or travel.

(this box should expand as you type)

Disclosure and Barring Service

If the research activity involves children or vulnerable adults, a Disclosure
and Barring Service (DBS) certificate must be obtained before any YES NO NA
contact with such participants.

Does your research require you to hold a current DBS Certificate? = (u] o

If YES, please qive the certificate number. If the certificate number is not
available please write “Pending”; in this case any ethical approval will be 001674480527
subject to providing the appropriate certificate number.

SECTION I: Feedback, Consent and Confidentiality

1 Feedback
What de-briefing and feedback will be provided to participants, how wiill this be done and when?
If they wish further results or details, they will be able to email me at a specific email address.
Vit sd expand a5 you t

Describe the arrangements to inform potential participants, before providing consent, of what is
involved in participating. Describe the arrangements for participants to provide full consent before
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be
obtained and recorded in accordance with prevailing data protection legislation.

Consent will be sought via established system within the school to gain assent. However, | vill send
a further letter to all interview participants parent/carers outlining the nature and purpose of the
research with a right to withdraw clearly stated. | will also gain signed consent from the teachers |
speak with.

April 2022 12 PG2 Ethical Approval Form
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Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If
anonymity is not being offered, explain why this is the case.

No names will be placed at the top of the questionnaires, and with the interview students will be
noted down as initials and once conducted, a key will be used to refer to those students in the case
study report for example the use of number coding.

this box should expand as you type

SECTION J: Data Protection and Storage

Does the research activity involve personal data (as defined by the General
Data Protection Regulation 2016 “GDPR" and the Data Protection Act 2018 YES NO
“DPA")?

“Personal data” means any information relating to an identified or identifiable
natural person (‘data subject’). An identifiable natural person is one who can
be identified, directly or indirectly, in particular by reference to an identifier
such as a name, an identification number, location data, an online identifier or a X
to one or more factors specific to the physical, physiological, genetic, mental,
economic, cultural or social identity of that natural person. Any video or audio
recordings of participants is considered to be personal data.

If YES, provide a description of the data and explain why this data needs to be collected:

this box should expand as you typ

Does it involve special category data (as defined by the GDPR)? YES NO

“Special category data” means sensitive personal data consisting of information as
to the data subjects’ -

(a) racial or ethnic origin,

(b) political opinions,

(c ) religious beliefs or other beliefs of a similar nature,

(d) membership of a trade union (within the meaning of the Trade Union and Labour (u} X
Relations (Consolidation) Act 1992),

(e) physical or mental health or condition,

(N sexual life,

(a) qenetics,

(h) biometric data (as used for ID purposes),

If YES, provide a description of the special cateqory data and explain why this data needs to be
collected:

this box should expand as you type;

Will data from the research activity (collected data, drafts of the thesis, or | YES
materials for publication) be stored in any of the following ways?

Manual files (i.e. in paper form)?

University computers?

Private company computers?

Home or other personal computers?

ololvwlo|lon

Laptop computers/ CDs/ Portable disk-drives/ memory sticks?

B ® o|o| ®
o| 0ol 8 &8 o §

“Cloud" storage or websites? =

April 2022 13 PG2 Ethical Approval Form
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1 Other - specify: o =
For all stored data, explain the measures in place to ensure the security of the data collected, data
12 | confidentiality, including details of backup procedures, password protection, encryption,
anonymisation and pseudonymisation:
All data will be kept in password protected personal computer. All participants
will be given a unique identifier to ensure confidentiality and this list will be kept securely in the
password protected folder. If any cloud storage is needed, the University Office 365 system will be
used, which will be encrypted and the data in the cloud is anonymised. The data will be stored until
receipt of the dissertation result and then deleted. Participants will have the right to ask to see what
data is held relating to them and these data will be deleted immediately if the participant requests
this, in which case the data will not be used in the project.
J ox should expand y Iyg
Data Protection
Will the research activity involve any of the following activities: YES NO
13 | Electronic transfer of data in any form? ] u]
14 | Sharing of data with others at the University outside of the immediate research o =
team?
15 | Sharing of data with other organisations? a =
16 | Export of data outside the UK or importing of data from outside the UK? a =2
17 | Use of personal addresses, postcodes, faxes, emails or telephone numbers? [m] =
18 | Publication of data that might allow identification of individuals? a =
19 | Use of data management system? a =2
20 | Data archiving? [a] =
If YES to any question, please provide full details, explaining how this will be conducted in
21 | accordance with the GDPR and Data Protection Act (2018) (and any international equivalents,
where appropriate):
Each participant's electronic consent form and data from interviews, class observation and
questionnaire will be stored in a secure place in a password protected personal computer or the
University Office 365 system which will be encrypted. All personal identification information will be
removed or anonymised during transcription. Signed informed consent forms in paper form will be
kept in a locked file cabinet and will be unavailable to anyone except the researcher. On receiving
the feedback and mark for this piece of work, the signed informed consent forms will be destroyed
and audio- and/or video-taped data will be deleted.
(this box showld expand as you type
22 | List all who will have access to the data generated by the research activity:
| the researcher will be the only one who has access. Only anonymised data will be shared with
individuals, who can request access to this data in line with GDPR.
23 | Listwho will ‘have comrolo( and act as custodian(s) for, data generated by the research activity:
I the researcher will be the only one who will access.

April 2022 14 PG2 Ethical Approval Form
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Give details of data storage arrangements, including security measures in place to protect the data,

24 | where data will be stored, how long for, and in what form. Will data be archived - if so how and if
not why not.
Each participant’s electronic consent form and data from interviews, class observation and
questionnaire will be stored in a secure place in a password protected personal computer or the
University Office 365 system which will be encrypted. All personal identification information will be
removed or anonymised during transcription. Signed informed consent forms in paper form will be
kept in a locked file cabinet and will be unavailable to anyone except the researcher. On receiving
the feedback and mark for this piece of work, the signed informed consent forms will be destroyed
and audio- and/or video-taped data will be deleted.

25 Fleése 'ndi:als‘i you' daia will be stored in the UWTSD Research Data Repository (see

:/iresearchdata.uwtsd.ac.uk/ ). If so se explain. (Most relevant to academic stal

(this box showld expand 8s you type
Confirm that you have read the UWTSD quidance on data management (see

26 | https://www.uwtsd.ac.ukllibrarylresearch-data-management) YES 8
Confirm that you are aware that you need to keep all data until after your

27 | research has completed or the end of your funding YES =

April 2022 15 PG2 Ethical Approval Form
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SECTION K: Declaration

The information which | have provided is correct and complete to the best of my knowdedqe. | have
attempted to identify any risks and issues related to the research activity and acknowledge my
obligations and the rights of the participants.

In submitting this application | hereby confirm that | undertake to ensure that the above named
research activity will meet the University's Research Ethics and Intearity Code of Practice which is

published on the website: "
1 | signature of applicant: ﬁg% Date: 14.03.24

For STUDENT Submissions:

n | [ Ishmael Lewis Date:

Studies/Supervisor:

3 | Signature: |.Lewis 14.03.24
For STAFF Submissions:

4 S:aacr!;emc Director/ Assistant Catherine Morgan Date:

5 | Signature: C.Morgan 14.03.24

Checklist: Please complete the checklist below to ensure that you have completed the form according to the
guidelines and attached any required documentation:

2 | I have read the guidance notes supplied before completing the form.
# | | have completed ALL RELEVANT sections of the form in full.

2 | | confirm that the research activity has received approval in principle
(u]

| have attached a copy of finalfinterim approval from external organisation (where appropriate)

| have attached a full risk assessment (where appropriate) ONLY TICK IF YOU HAVE
ATTACHED A FULL RISK ASSESSMENT

=]

= | understand that it is my responsibility to ensure that the above named research activity will meet
the University's Research Ethics and Integrity Code of Practice.

| understand that before commencing data collection all documents aimed at respondents
# | (including information sheets, consent forms, questionnaires, interview schedules etc.) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director.

RESEARCH STUDENTS ONLY
Once complete, submit this form via the MYTSD Doctoral Colleae Portal at (https:/mytsd.uwtsd.ac.uk).

RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to
paresearch@uwtsd.ac.uk . with the title ‘Ethical Approval' followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.

April 2022 16 PG2 Ethical Approval Form
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Dear Parent/Guardian,

17th April 2024

Ysgol Cwm Brombil is conducting a research case study to investigate pupil's perspective on
mixed gender grouping in the drama classroom. Your child has been selected to participate in
this study.

The purpose of this research is to gain insights into how mixed gender grouping impacts
students' experiences and learning outcomes in the drama classroom. Participation in this
study is voluntary and your child's involvement will not affect their grades at school.

The study will involve your child participating in observations and interviews carried out in
class and all data collected will be kept confidential and used for research purposes only.

We assure you that every precaution will be taken to protect your child's privacy and
confidentiality throughout the study. No personally identifiable information will be included in
any reports or publications resulting from this research.

We are seeking your consent for your child to participate in this research study. Please can
you return this letter with your signature below to let us know that you have granted the
school with your consent.

SIGNATUPE! ..o oo i Date: ...

If you have any questions or concerns about the study, please do not hesitate to contact us.

Thank you for your consideration.

Yours sincerely,
S Clarke
Mr S Clarke

Headteacher

HEADTEACHER:
MR. S. CLARKE

BERTHA ROAD www.ysgolcwmbrombil.co.uk
MARGAM
PORT TALBOT TEL: (01639) 760110

SA13 2AN EMAIL: ysgolcwmbrombil@npt.school @ysgolcwmbromb\'\’
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Dear Student,

22nd April 2024

As a student of Ysgol Cwm Brombil, we value your thoughts and opinions on various aspects of
your educational experience. We are excited to inform you about an upcoming research study
that you have been selected to participate in.

The study aims to investigate students’ perspectives on mixed gender grouping in the drama
classroom. By participating, you will have the opportunity o share your insights, experiences,
and opinions which will contribute to valuable research in education.

Your involvement in this study is entirely voluntary. You are under no obligation to participate
and your decision will not affect your grades or studies. If you choose to take part, you may
withdraw at any time without consequence.

The study will involve engaging in classroom observations and participating in interviews while
completing your usual drama activities while in class. Your responses will be kept confidential,
and only aggregate data will be analysed for research purposes.

We want you to feel comfortable and informed about participating in this study. If you have
any questions or concerns about the research, please do not hesitate to ask for further
clarification.

If you agree fo participate, please sign and return the attached assent form to indicate your
consent. Your cooperation is greatly appreciated and will contribute to the success of this
research study.

Thank you for considering this opportunity to share your perspective and contribute to the
advancement of knowledge in education.

Yours sincerely,

Mr S Clarke

Headteacher

HEADTEACHER:
MR. S. CLARKE

BERTHA ROAD www.ysgolcwmbrombil.co.uk

MARGAM
PORT TALBOT TEL: (01639) 760110

SA13 2AN EMAIL: ysgolcwmbrombil@npt.school @ysgolcwmbromb\'\’
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22nd April 2024

Assent Form
Investigating Students’ Perspectives on Mixed Gender Grouping in the Drama Classroom.

T have been selected to participate in a research study conducted by Miss L. Stephens from
Ysgol Cwm Brombil school. The purpose of this study is to investigate students’ perspectives
on mixed gender grouping in the drama classroom.

T understand that my participation in this study will involve engaging in classroom
observations and participating in interviews while completing my usual drama activities while
in class.

T understand that my participation in this study is entirely voluntary. I am under no
obligation to participate and my decision will not affect my grades or studies. I also
understand that I may withdraw from the study at any time without consequence.

T understand that my responses will be kept confidential and on'l! aggregate data will be
analysed for research purposes. My identity will not be disclosed in any reports or
publications resulting from this study.

By signing below, I confirm that I have read and understood the information provided above
and T agree to participate in this research study.

Student's Name:

Student's Signature:

Date:

HEADTEACHER:
MR. S. CLARKE

BERTHA ROAD www.ysgolcwmbrombil.co.uk
MARGAM
PORT TALBOT TEL: (01639) 760110

SA13 2AN EMAIL: ysgolcwmbrombil@npt.school @ysgolcwmbrombil Y
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Observation Schedule

Lesson 1 - Same Gender Grouping

Group Composition - Students grouped according to their gender. Two groups of 4. 4 girls
and 4 boys.

Focus - Observe communication patterns, interaction dynamics and engagement levels.
Note if students are staying on the drama task.

Notes - Document how students interact, communicate and collaborate within their
respective gender groups. Pay attention to any differences in behaviour or participation
compared to other grouping scenarios.

Lesson 2 - Mixed Gender Grouping

Group Composition - Students grouped with peers of both genders. Two groups of 4. 2 girls
and 2 boys in each group.

Focus - Assess communication dynamics, collaboration processes and participation levels
in mixed-gender settings.

Notes - Record how students interact across genders, noting any differences in
communication styles or group dynamics compared to same-gender groups.

Lesson 3 - Mixed Gender Grouping Based on Personal Affinities

Group Composition - Students grouped based on personal preferences and relationships,
irrespective of gender. Two groups of 4. 2 girls and 2 boys in each group. Those 8 students
get to choose who's in their groups but only allowed to mix with those 8 students. They can’t
mix with the rest of the class otherwise the data will be inaccurate.

Focus - Explore how interpersonal connections and mutual likings influence group
dynamics.

Notes - Observe how students interact with peers they naturally get along with, regardless
of gender. Document any shifts in communication patterns or collaboration dynamics
compared to other grouping arrangements.
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Student Interviews

1) Can you describe your experiences working in mixed-gender groups during
drama activities?

2) How do you think the presence of both genders influences group interactions
and collaboration during drama activities?

3) How do you feel about expressing yourself creatively in mixed-gender groups
during drama class?

4) Can you share any specific instances where the mixed-gender composition of
your drama group affected your experience or performance?

5) How do you believe mixed-gender groupings contribute to the overall atmos-
phere and dynamics of the drama classroom?

6) What are your thoughts on the advantages and disadvantages of having
mixed-gender groupings in the drama classroom compared to single-gender
groups?

7) Can you discuss any challenges or benefits you've encountered while collabo-
rating with peers of the opposite gender in drama activities?

8) In your opinion, how does the presence of both genders impact the creativity
and diversity of ideas within drama groups?

9) How do you think mixed-gender groupings affect your overall enjoyment and
engagement in drama class activities? Were you more focused?

10) How do you think teachers could support and enhance the experiences of
students working in mixed-gender groups in the drama classroom?




