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An Individual reflective response to the Professional Teaching Experience
During my Professional Teaching Experience (PTE), I have found reflecting on my actions and observations beneficial allowing me to alter or change an approach that isn’t working and apply those skills that are effective with the group I have been teaching. It has been defined by Dr Priya Mathew et al as “the ability to reflect on an action so as to engage in a process of continuous learning” (Dr Mathew et al, 2017:126) which highlights that experience alone does not lead to learning, and actually reflecting holds a major role in maintaining a continuous learning experience. Furthermore, this emphasises that only deliberate reflection can grant this, and it is essential to be a teacher. Schon (1993) supports this theory by saying that consciously reflecting on emotions and actions during the day can attribute to a higher level of learning (Schon, 1993).

My PTE placement was in year 1 of an inner-city school with 48% free school meals. The children generally enter school with a lower level of educational development. One of the targets I set myself in order to further develop at a teacher was incidental Welsh in the classroom. I chose this as its difficult to remember to drop it into daily vocabulary and to use it frequently. When I first started in the classroom I found my use of incidental Welsh was limited and I think that was due to my lack of confidence with the correct pronunciation of the welsh words. However, as the weeks have progressed I have built up my confidence to lead a full class and use incidental Welsh. I have reflected on this and have documented it in my lesson plans, in addition my University Mentor (Lesson Plan, 12/03/19) also raised this point. After my observation lesson Therefore, my ARC form and End of Week Review reflect my plans to improve on this via more frequent use of welsh, improving my pronunciation   and my awareness of the importance of incidental welsh and my conscious effort to improve this (End of Week Review, week 3). 
It was recommended in the Welsh Government document “Welsh Language Development” that speaking Welsh in front of and to the learners would be beneficial, and increasing the use of incidental Welsh would help improve familiarity with certain phrases (Welsh Assembly Government, 2008). Similarly, Donaldson (2015) in his paper “Successful Futures” recommended a higher quality of incidental Welsh to be used in schools. The Welsh Government support this view and are using his recommendations to create a new curriculum.  This is something plan on furthering my target against.  (Donaldson, 2015.) 
From my PTE experience, I have discovered how essential it is to create a bilingual environment and having the “Sut wyt ti?” activities in the morning. I can see that the learners are comfortable with the language and are not intimidated to use it during the day. This is very encouraging as there arre also certain individuals in the class for whom English as a second language. Therefore, learning Welsh Vocabulary and phrases via songs and stories is an excellent way to introduce them to the language of Welsh. Furthermore, the QTS standards highlight the use of the Curriculum Cymreig in S3.3.2 which emphasises the use of incidental Welsh in the classroom and the importance of embedding it throughout the Foundation Phase (Education Wales, 2009). I would like to be able to reflect that By the end of my time with Year 1 learners, I believe I would have made significant progress improving the frequency with which I drop incidental welsh into the school day but I also recognise there is still room for improvement which I would like to carry on into my time in Key Stage 2. This is a case of long term improvement, as my confidence in my own use of the Welsh Language in the class room improves. I recognise that as my focus is drawn to other aspects of the lesson  I forget to use Welsh as frequently. I plan to improve and achieve my target by repetition and practice of incidental Welsh during the lesson and possibly as an introduction to the beginning of every lesson.
My second target was to improve my behaviour management strategies as I found myself on occasion not being able to control the full class when I first started.  my observation of the class teacher using songs and the phonic sounding “S-T-O-P STOP!” to gain attention was enlightening. This is something I drew upon.  and I started using my own strategies to gain the classes attention such as clapping or counting down from 5. QTS demonstrates in S2.7 that possessing a range of strategies to promote good behaviour is good teaching practise and creates a purposeful learning environment (Education Wales, 2009). I did use the Dewey’s methodology which consists of making my reflections rational and more of an active process, so I can make sense of the situation which results in making the behaviour of the class more manageable (Dewey, 1933). Furthermore, I have found that this school is practising Skinner’s operant conditioning; which is a method of learning that is either rewarded or punished to either reinforce the behaviour or stop it from reoccurring. This behaviourist theory is a useful technique to motivate learners whether it is with house points or the pegs scale which can rate the individual’s day (Skinner, 1938). I found the key to behaviour management is repetition of a strategy, this is reinforced by Gibbs (1988) who’s 6 stage model emphasises repetition and reflection being a prominent factor in being a successful educator (Gibbs, 1988). Originally, at the start of my PTE, I felt uncomfortable with my lack of control of the class and felt I had to lean on the class teacher for advice. But once I became a more respected figure in the class by helping with playground duty, the register and taking part in extra-curricular activities within the school.  This allowed me recognition as their teacher and they became fully engaged in the lessons I delivered, and they would respond to my requests and information I was giving them. This resulted in a higher quality of teaching and understanding when organising the class and reinforcing behaviour strategies. In my second PTE in Key Stage 2, I plan to achieve this target by adopting the many roles of a class teacher and looking for more strategies which will target certain individuals. In Curwin, Mendler and Mendler’s document on Classroom Management they highlight strategies and give advice to the teacher on how they defuse or prevent classroom disruptions and disrespectful behaviour without removing students from the classroom. I believe this document will be incredibly helpful when dealing the second half of my PTE, as there are several learners with behaviour issues in my new class in Key Stage 2 (Curwin, Mendler and Mendler, 2018).
My Final target was my verbal explanation of tasks throughout the lesson and I found in my first lesson, which was on Chinese New Year, that my explanation was unclear, my class teacher kindly allowed me to re-explain the tasks and the theme, so it was clearer to the learners. I believe the main issue was my lack of confidence at the beginning of PTE in Year 1, but the learners were very forgiving and understanding so it was easy to progress (Lesson Plan, 6/3/19). I have found that throughout my several lessons that I have performed that I have greatly improved with my articulation and presentation of the lessons I have taught. Furthermore, this was raised when my University Mentor observed me and praised my explanation at the beginning of the lesson. I have taken tremendous pride in this as it is something I have always struggled with and I have reflected and improved by preparing points for discussion in advance. This is documented in the QTS S3.3.3 which emphasises that teachers need to make the learning objectives clear and understandable (Education Wales, 2009). I will use this as a future target, instead of telling the class our objectives verbally for my next PTE I will write them on the board to make it visible for the learners to double check. I have used the QTS Standards to create my targets and plan my lessons throughout the weeks and have found this helps when I am deciding what I want to say to the class and what their aim is. I will achieve this target by preparing my questions and points I want to relay to the class in advance, and I have already begun doing this in my lesson plans and I found it hugely beneficial as it reduces the amount of stuttering and use of incorrect vocabulary. This is supported by Jacobs, Vakalisa and Gawe (2011) as they say how reflective practice and teaching offers teachers the opportunity to renew their own practice and strategies based on targets the teacher sets themselves (Jacobs, Vakalisa and Gawe, 2011). 
In conclusion, I have found that the reflective practice of producing daily ARC forms has been incredibly useful and has allowed me to set some personal targets for the second half of my placement. I have decided to continue using incidental Welsh and Behaviour management as my main targets for starting in Key Stage 2, as I still believe there is room for my personal development in these areas. I have found that the QTS Standards are a key tool for reflecting on my PTE as they provide the guidance to excel within the field of education. Furthermore, I also found looking at theorists and psychologists provided a different viewpoint to use when reflecting and evaluating lessons.
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