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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes   ☒ 
 
No    ☐ 

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes   ☒ 
 
No    ☐ 

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes   ☒ 
 
No    ☐ 

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes   ☐ 
 
No    ☒ 

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes   ☐ 
 
No    ☒ 

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes   ☐ 
 
No    ☒ 

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes   ☐ 
 
No    ☒ 


 




AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.






















Final proposal of the curriculum

Introduction.
The performing arts sector is highly competitive, and success frequently depends not only on technical skills but also on an individual’s ability to present themselves confidently in auditions and professional environments. Recognising this, the curriculum proposal outlined in this document introduces Audition Ready, an extra-curricular programme designed to support post-16 Performing Arts learners and adult actors who are seeking to replenish their skill in developing the practical, professional, and reflective skills required for successful auditions. The programme is intended to enhance existing Performing Arts qualifications, such as BTEC and UAL Level 2 and Level 3 courses, by providing additional opportunities for learners to practise and refine audition technique, develop self-confidence, and engage with professional standards in a supportive learning environment. It is not designed to replace existing curricula but rather to complement and enrich the experiences learners receive during formal study. 
Audition Ready is specifically designed for learners aged 16 and above, including current students and recent ex-students up to the age of 30 who wish to update and further develop their skills prior to progressing into higher education or professional acting roles. Delivered as an after-college elective the programme enables learners to opt in based on their individual goals and aspirations, encouraging a sense of ownership over their learning. This voluntary, learner-led approach creates a context that supports intrinsic motivation, which is widely recognised as a key factor in successful arts education and deep learning. 
Biggs and Tang (2011) emphasise that effective teaching design and meaningful learning activities can foster student’s intrinsic interest and engagement, leading to deeper learning and greater ownership of the learning process. This theoretical perspective underpins the rationale for offering Audition Ready as an optional programme, ensuring that participants are motivated by genuine interest and personal ambition rather than external obligation.
The curriculum has been designed with flexibility and inclusivity in mind, recognising that learners will enter with a diverse range of experiences, levels of confidence, targets and goals. Some learners may aim for conservatoire or university auditions, while others may seek professional roles, community theatre involvement, or opportunities to build transferable skills such as communication, self-presentation, and resilience. The programme structure ensures that all participants have access to a scaffolded learning experience, balancing practical skill development with reflective practice, and supporting learner’s progression along their chosen pathway.
In addition, Audition Ready reflects Welsh Government priorities for post-16 education, which emphasise learner progression, confidence, and employability Welsh Government, (2021). The programme aligns closely with the aims of the Creative Skills Action Plan 2022–2025, which seeks to nurture talent, establish clear progression pathways, and equip learners with the skills required for the creative industries, including performing arts. By offering targeted skill development, hands-on practical experience, and opportunities for reflective practice, Audition Ready prepares learners for higher education and professional roles, bridging the gap between education and industry while contributing to the development of a confident, skilled, and employable creative workforce Welsh Government, 2022–2025.
The programme adheres to Estyn inspection expectations by providing a structured framework that promotes professional learning, wellbeing, and progression for a diverse learner group Estyn, (2024). Estyn’s guidance highlights that inspectors evaluate how teaching and learning experiences support learner progression, engagement, and the development of employability skills, such as communication, teamwork, and independent learning. Inspectors also consider how well programmes support, challenge, and motivate learners from a variety of backgrounds. By combining practical skills development with reflective practice and personal growth, Audition Ready prepares learners for auditions, higher education, and professional roles, bridging the gap between education and industry while promoting inclusive and equitable progression opportunities in FE provision across Wales.
Overview and content of Audition ready.
[bookmark: _Int_I2WoFZpU]Audition Ready is an after-college elective programme delivered across ten weekly sessions, each lasting two hours and taking place in the evening from 5:00pm to 7:00pm in the college’s dedicated drama studios and rehearsal spaces. The programme is designed to enhance learners readiness for auditions by providing focused, skills-based training outside of timetabled curriculum hours and around home-life commitments. This flexible evening delivery enables participants to engage in a more intensive, self-directed learning experience, supporting both technical development and professional preparation.
Implementation of the programme makes effective use of existing college resources, including fully equipped performance and rehearsal spaces, lighting and sound technology, and recording equipment where available. Learners benefit from working in environments that closely mirror professional rehearsal and audition settings, enabling them to develop confidence, technical awareness, and industry-appropriate working practices.
The programme is led by experienced Performing Arts tutors, with opportunities for input and workshops from industry professionals where feasible, ensuring that teaching is informed by current professional standards and expectations. This combination of specialist facilities and practitioner expertise supports authentic practice, encourages reflective learning, and helps learners to make meaningful connections between their training and potential progression pathways into higher education or professional performance contexts. 
Audition Ready is accessible to current Performing Arts learners aged 16–30, as well as recent ex-students and adult actors seeking to refresh and further develop their skills. This inclusive approach reflects the FE sector’s commitment to widening participation and supporting progression pathways beyond formal qualifications.
The inclusion of ex-students and adult learners recognises that progression into higher education or professional performance does not always follow a linear route. Providing opportunities for learners who may require additional time to consolidate technical, artistic, and professional skills increases their confidence and readiness for audition processes, thereby enhancing their potential for successful progression into higher education or employment within the performing arts industry.
Participation is optional, promoting learner autonomy and intrinsic motivation. Kolb’s (1984) experiential learning theory suggests that learners gain most when they are actively and willingly engaged in meaningful experiences. Choosing to participate based on personal interest encourages deeper engagement, reflection, and confidence, leading to more positive learning outcomes within creative education.
Learners joining the programme are expected to demonstrate a wide range of abilities, prior experiences, and levels of confidence. While some participants may have significant performance experience and well-developed technical skills, others may have had limited opportunity to engage with formal audition processes. In response to this variation, the programme adopts differentiated teaching and learning approaches, including small-group activities, individual guidance, structured peer feedback, and reflective practice. These approaches support learners in progressing at an appropriate pace, enabling them to strengthen existing skills while identifying and addressing areas for further development.
The programme also addresses future pathways, whether that be progression to university or conservatoire courses, entry-level professional work, or community-based performance opportunities. By combining practical workshops with structured reflection, learners develop the technical, cognitive, and interpersonal skills required to navigate auditions confidently.
[bookmark: _Int_pvDwnGwk]In addition to technical skill development, the programme actively supports learners personal growth, including the development of resilience, self-efficacy, and professional self-presentation. Such attributes are critical within the performing arts sector, where competition is high and rejection is common. Schön’s (1983) theory of reflective practice emphasises the importance of reflection-in-action and reflection-on-action, enabling learners to critically evaluate their performance both during and after practical experiences. By embedding structured reflection into rehearsal and audition activities, Audition Ready encourages learners to analyse their choices, respond constructively to feedback, and adapt their performance strategies in real time. This reflective process supports continuous improvement and deeper self-awareness, allowing learners to build confidence, manage setbacks, and develop professional behaviours essential for sustained success within the creative industries.
Rational and identified needs 
The creative industries, particularly the performing arts sector, are highly competitive, with opportunities in higher education and professional practice requiring not only technical competence but also confidence, adaptability, and resilience. While post-16 Performing Arts qualifications such as BTEC and UAL courses provide learners with a solid foundation in acting and performance theory, research indicates that many learners struggle in practical audition contexts due to limited exposure to professional-standard audition environments Bridgstock, (2011) and QAA, (2025). Bridgstock emphasises that employability in the creative industries extends beyond technical expertise to include professional capabilities such as self-management, adaptability, reflective practice, and resilience, all of which are essential for success in auditions and professional roles Bridgstock, (2011). The QAA (2025) further highlights that work-readiness frameworks within creative education should provide inclusive, practice-based learning experiences that build professional skills and address industry-specific employability gaps.
Many FE students report feeling underprepared for auditions, particularly in areas critical to professional success. These include selecting appropriate audition material that aligns with the specific requirements of a given context, delivering performances confidently under pressure, and effectively applying acting techniques to unseen material. Students also often struggle with receiving and integrating constructive feedback, as well as demonstrating professional etiquette and presence in front of casting panels. This combination of challenges highlights the need for targeted support and practical preparation to ensure learners are both technically and professionally ready to navigate competitive audition environments. Audition Ready addresses these gaps by providing a structured, voluntary programme that combines practical skill development with opportunities for personal growth.
Existing Performing Arts curricula are necessarily assessment-driven, focusing on formal performance projects, group collaboration, theory and coursework outcomes. While these develop core skills, they often do not allow sufficient time for repeated audition practice or exposure to real-world audition scenarios, leaving learners at a disadvantage when transitioning to higher education or professional environments QAA, (2019).
Audition Ready directly addresses this gap by providing a structured, supportive, and reflective programme that complements formal study. By combining technical training, professional skills development, and reflective practice, the programme supports learners in navigating auditions with confidence and resilience. In doing so, it aligns with national policy priorities and sector expectations while supporting inclusive and equitable progression within further education.
Overall aim.
[bookmark: _Int_l56n4vSK]The primary aim of Audition Ready is to enable post-16 Performing Arts learners to develop the practical, reflective, and professional capabilities required to engage confidently and effectively in auditions for higher education, conservatoire training, and professional acting opportunities. Complementing existing Performing Arts provision, the programme enhances learners ability to select and present appropriate audition material, apply performance techniques under pressure, and engage in structured reflective practice to support ongoing development.
[bookmark: _Int_EFbNVeA4]Beyond technical preparation, Audition Ready aims to strengthen learners professional behaviours, resilience, and self-efficacy, acknowledging the competitive and emotionally demanding nature of the performing arts industry. Through voluntary participation and experiential learning, the programme further supports the development of transferable employability skills—including communication, adaptability, self-management, and independent learning ensuring learners are equipped for sustained progression within the creative industries and the wider employment sector.
Learning outcomes.
By the end of the Audition Ready programme, learners will be able to:
· Select, justify, and prepare audition material appropriate to specific audition contexts, demonstrating an informed understanding of character, style, and performance conventions.
· Apply acting, movement, and vocal techniques confidently and creatively within audition settings, including performances under time pressure and in response to direction.
· Demonstrate professional audition etiquette, including effective self-presentation, clear communication, punctuality, and appropriate conduct within both solo and group audition environments.
· Reflect critically on tutor, peer, and industry feedback, using reflective practice to refine performance skills, artistic choices, and professional approach.
· Manage performance anxiety and demonstrate resilience, maintaining focus, confidence, and adaptability within high-pressure audition situations.
· Communicate effectively and professionally, both independently and collaboratively, evidencing teamwork, responsiveness, and professional awareness.
These learning outcomes are aligned with the QAA Subject Benchmark Statements for Drama, Dance and Performance (QAA, 2019), which emphasise professional practice, reflective learning, and transferable skills development within creative disciplines. They also reflect Estyn inspection expectations for further education, particularly in relation to learner progression, employability, confidence, and engagement Estyn, (2023). In addition, the outcomes integrate transferable skills including communication, adaptability, self-reflection, collaboration, and self-management, ensuring learners are prepared for progression into higher education, conservatoire training, and professional performance roles.
Theoretical Framework.
The design of Audition Ready is informed by multiple established educational theories, ensuring that learning activities, reflective practice, and skills development are pedagogically coherent, relevant to the performing arts sector, and aligned with the programme’s learning outcomes.
Constructive alignment.
Biggs and Tang’s (2011) constructive alignment model underpins the curriculum, ensuring that learning outcomes, teaching activities, and assessments are fully coherent. For example, the outcome “Apply acting techniques confidently in auditions” is addressed through practical workshops, mock auditions, and reflective feedback. This approach ensures learners engage in purposeful practice aligned with professional standards, reinforcing the link between what is taught, what is experienced, and what is assessed.
Experiential Learning.
Kolb’s (1984) experiential learning cycle forms the foundation for skill acquisition within Audition Ready. Learners engage in concrete experiences through performance workshops, followed by reflective observation via tutor and peer feedback. Abstract conceptualisation occurs as learners analyse technique, characterisation, and performance choices, while active experimentation takes place when learners reperform material and apply modifications. This cyclical process promotes deeper learning, adaptive problem-solving, and the consolidation of technical and professional skills, directly supporting outcomes such as performing confidently under pressure and responding effectively to feedback.


Social constructivism.
Vygotsky’s (1978) social constructivist theory informs the collaborative components of Audition Ready, emphasising that learners co-construct knowledge through social interaction and guidance from more knowledgeable peers or tutors Storm, (2024). Within the programme, learners engage in peer feedback, group exercises, and ensemble work, allowing scaffolding and development within the Zone of Proximal Development. This approach supports the cultivation of communication, teamwork, and professional behaviours, while enhancing confidence and social learning skills competencies that are essential for both auditions and professional performance contexts. 
Spiral Curriculum.
Bruner’s (1960) spiral curriculum model is evident in the iterative design of the programme. Key skills, including vocal projection, character interpretation, and confidence-building, are introduced early and revisited with increasing complexity. This structure allows learners to consolidate foundational skills while progressively extending competence, ensuring that development is progressive and sustainable across the ten-week programme.
Reflective practice.
Schön’s (1983) reflective practice framework is embedded throughout Audition Ready, with learners engaging in reflection-in-action during rehearsals and reflection-on-action after performances. Structured feedback sessions, reflective journals, and guided self-evaluation tasks support learners in developing self-awareness, resilience, and professional identity. Yorke (2006) emphasises the importance of reflective skills for employability, particularly in creative sectors, where adaptability, self-presentation, and continuous professional development are crucial for progression.
Critically, this framework balances technical skill development with personal and professional growth. By integrating theory with practical and reflective activities, Audition Ready offers a holistic and evidence-informed approach to post-16 performing arts education, ensuring learners are well-prepared for auditions, higher education, and professional progression.
Curriculum structure.
The programme is structured progressively to ensure that learners develop both technical proficiency and professional confidence over the duration of the ten weeks. Each session builds upon previous learning, reflecting Bruner’s (1960) spiral curriculum model, allowing foundational skills to be introduced early and revisited with increasing complexity. Differentiated teaching strategies, including individual guidance, peer feedback, and reflective exercises, are embedded throughout to accommodate learners varying levels of experience and confidence.
Programme outline.
	week
	Session Focus

	1.
	Introduction to auditions, programme overview, and professional expectations.

	2.
	Selecting appropriate audition material.


	3.
	Character analysis intention and viewpoints.


	4.
	Voice, projection, and diction.


	5.
	Physical presence, movement, and body language.


	6.
	Managing performance anxiety and building confidence.


	7.
	Mock auditions – Higher Education focus.


	8.
	Mock auditions – Professional focus.


	9.
	Feedback, refinement, and reflective practice.


	10.
	Final audition showcase and self-evaluation.



The sequence of sessions is deliberately structured to balance practical skill acquisition, reflective practice, and professional preparation. Early sessions focus on understanding the audition process and selecting appropriate material, establishing the technical and cognitive foundations required for success. Mid-programme sessions emphasise performance skills, including voice, movement, and confidence-building, providing learners with tools to manage pressure and present professionally.
Later sessions integrate these skills into realistic audition simulations, including mock auditions tailored to higher education and professional contexts. Constructive feedback, self-evaluation, and reflective practice are central to these later weeks, supporting learners in analysing performance choices, adapting strategies, and consolidating both technical and personal skills. The programme culminates in a final audition showcase, enabling learners to demonstrate their progression while reinforcing self-awareness, resilience, and readiness for future performance opportunities.
This structured approach ensures that Audition Ready not only develops technical competence but also promotes confidence, reflective capacity, and employability skills, providing a holistic preparation for progression into higher education, conservatoire training, or professional performance contexts.
Assessment strategy. 
Assessment within Audition Ready is formative, developmental, and reflective, designed to support learner progression and confidence rather than penalising performance anxiety. Given the high-pressure nature of auditions, assessment activities are embedded within practical learning to encourage creative risk-taking, resilience, and continuous improvement. This approach aligns with best practice in performing arts education, where learning is enhanced through supported experimentation and reflection.
The programme prioritises formative assessment, ensuring learners receive regular feedback that informs their development over time. Assessment strategies are aligned with the programme’s learning outcomes and theoretical framework, particularly Kolb’s (1984) experiential learning cycle and Schön’s (1983) reflective practice model.
Formative assessment is continuous throughout the programme and central to learner development. Tutors provide ongoing observation and verbal feedback during workshops, rehearsals, and mock auditions, addressing both technical performance skills and professional behaviours such as communication, confidence, and audition etiquette. This immediate feedback supports reflection-in-action, enabling learners to adjust and refine performance strategies in real time Schön, (1983).
Structured peer assessment is also embedded, encouraging collaborative learning and critical engagement. Learners are guided to give constructive feedback using agreed criteria, supporting the development of evaluative skills and professional communication. This reflects Vygotsky’s (1978) social constructivist theory, which emphasises learning through social interaction and shared understanding.
In addition, learners maintain reflective journals throughout the programme, recording insights, challenges, and progress. This reflective practice supports self-awareness and resilience, enabling learners to identify areas for development and consolidate learning, consistent with Kolb’s (1984) experiential learning cycle.
While the programme is primarily formative, summative elements are included to allow learners to demonstrate progression. The final mock audition provides an authentic assessment opportunity, requiring learners to apply technical, interpretive, and professional skills in a realistic audition context. This ensures constructive alignment between learning outcomes, teaching activities, and assessment Biggs and Tang, (2011).
Following the audition, learners complete a written reflective evaluation analysing their performance, feedback received, and future development goals. This task reinforces reflection-on-action Schön, (1983) and supports employability by encouraging learners to articulate strengths, challenges, and professional aspirations, skills identified by Yorke (2006) as essential within the creative industries.

Transferable skills and employability development.
The Audition Ready programme is designed to develop both subject-specific performance skills and transferable employability skills that support progression within the performing arts sector and beyond. Through integrated practical training and reflective learning, learners are equipped with the technical competence, confidence, and professional behaviours required for higher education and professional auditions.
A central focus of Audition Ready is the development of acting and audition techniques relevant to contemporary professional practice. Learners participate in structured workshops that address selecting appropriate audition material, character interpretation, and the effective application of acting techniques within time-limited audition scenarios. Emphasis is placed on performing under pressure, responding to direction, and adapting performance choices to suit different audition contexts, including higher education and professional settings.
Voice, movement, and physical presence are developed through targeted exercises designed to improve vocal projection, diction, posture, and expressive physicality. These skills are essential for communicating character clearly and confidently in auditions. Mock auditions provide authentic performance opportunities, enabling learners to apply techniques in realistic environments while developing consistency, focus, and performance readiness through repeated practice and feedback.
Alongside technical development, the programme embeds key transferable skills that enhance employability across creative industries. Communication skills are developed through performance work, peer feedback, and group discussion, supporting learners in articulating ideas clearly and responding constructively to feedback.
Confidence and resilience are fostered through supportive rehearsal environments that encourage creative risk-taking and exposure to simulated audition pressure. Learners develop strategies for managing performance anxiety and responding positively to challenge and rejection, skills that are essential within competitive professional contexts. Reflective practice is embedded through journals and structured feedback sessions, enabling learners to evaluate performance, identify strengths and areas for development, and set clear progression goals.
Professional behaviour is consistently reinforced throughout delivery, with expectations around punctuality, preparation, self-presentation, and respectful conduct. These behaviours mirror industry standards and support learners in developing a professional identity aligned with future employment or higher education progression.
Overall, the assessment strategy supports holistic learner development, preparing participants effectively for auditions, further study, and professional progression.
Inclusion, Equality and learner support.
Audition Ready is underpinned by a strong commitment to inclusive practice, equality of opportunity, and learner wellbeing, recognising the diverse backgrounds, experiences, and needs of post-16 learners within further education. The programme is designed to support learners at varying stages of confidence, technical ability, and professional readiness, ensuring that all participants can engage meaningfully and progress at an appropriate pace.
Differentiation is embedded throughout delivery, with tutors adapting exercises, rehearsal processes, and performance tasks to accommodate differing skill levels and learning needs. Activities are structured to allow learners to work at varying levels of complexity, ensuring that both confident performers and those with limited audition experience are appropriately supported and challenged. This approach reflects inclusive pedagogical practice and supports equitable learning outcomes across the cohort.
Supportive and constructive feedback is central to learner development within Audition Ready. Tutors provide clear, specific guidance focused on growth and improvement rather than judgement, encouraging learners to take creative risks within a safe and structured environment. Peer feedback is carefully facilitated to ensure it is respectful, constructive, and inclusive, supporting learner confidence and fostering a collaborative learning culture. This feedback model supports emotional resilience and self-efficacy, which are particularly important within the high-pressure context of audition preparation.
The use of college drama studios and rehearsal spaces contributes to the creation of a professional yet supportive learning environment. These spaces allow learners to engage with authentic audition practices while remaining within a familiar and secure setting. This balance supports wellbeing by reducing anxiety and enabling learners to build confidence gradually before progressing into external audition environments.
Equity of access is a key principle of the programme. Audition Ready is open to current Performing Arts students, recent ex-students, and adult learners, supporting widening participation and non-linear progression routes. This inclusive access reflects the further education sector’s commitment to lifelong learning and progression beyond formal qualifications.
Overall, the programme aligns with Estyn inspection expectations Estyn, (2023), which emphasise inclusive teaching, learner wellbeing, and progression, as well as Welsh Government priorities for post-16 education focused on confidence, employability, and equitable access to opportunity Welsh Government, (2021). Through inclusive delivery and targeted learner support, Audition Ready ensures that learners from diverse backgrounds are empowered to progress within performing arts education and professional practice.
Conclusion.
This curriculum proposal has presented the design, rationale, and implementation of Audition Ready, an extra-curricular programme developed to address a clear skills and confidence gap within post-16 Performing Arts education. In response to the competitive demands of the performing arts sector, the programme provides structured, practice-based opportunities that extend beyond assessment-led curricula, enabling learners to develop the professional, reflective, and personal capabilities required for successful audition experiences.
Informed by established educational theory, including constructive alignment Biggs and Tang, (2011), experiential learning Kolb, (1984), social constructivism Vygotsky,   (1978), spiral curriculum design Bruner, (1960), and reflective practice Schön, (1983), Audition Ready offers a pedagogically coherent and industry-relevant learning experience. These frameworks underpin the alignment of learning outcomes, teaching activities, and assessment, ensuring that learners engage in purposeful practice that reflects professional standards and expectations within both higher education and industry contexts.
The programme is designed to complement, rather than replace, existing Performing Arts qualifications such as BTEC and UAL courses. By creating dedicated space for repeated audition practice, professional feedback, and reflective evaluation, Audition Ready supports learners in managing performance anxiety, applying technique under pressure, and developing resilience in the face of challenge. These attributes are widely recognised as essential for employability within the creative industries Bridgstock, (2011) and Yorke, (2006) and are often underdeveloped within formal assessment structures.
A strong commitment to inclusion, equality, and learner wellbeing is embedded throughout the programme’s design and delivery. Differentiated teaching strategies, supportive feedback, and equitable access for current students, ex-students, and adult learners reflect Estyn inspection expectations for learner engagement, progression, and wellbeing Estyn, (2023). The programme also aligns with Welsh Government priorities for post-16 education, particularly in relation to confidence-building, employability, and widening participation Welsh Government, (2021).
In conclusion, Audition Ready represents a responsive, evidence-informed curriculum proposal that bridges the gap between education and industry. By integrating technical skill development, professional practice, and reflective learning within an inclusive framework, the programme equips learners with the confidence, resilience, and employability skills required for progression into higher education, conservatoire training, and professional performance contexts. As such, it offers a meaningful and sustainable enhancement to post-16 Performing Arts provision within further education in Wales.
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Lesson Plan

	Topic: 
Selecting and preparing audition material.
(Audition ready, Week 2).

	Class: Post 16 performing arts students including recent ex-students.


	Date:
14/01/2026
	Length of lesson: 2 hours (after college session).

	Number of students: 
16

	Resources required:
Printed monologue’s (modern and contemporary).
Audition work sheets.
Whiteboard and markers.
Reflection worksheets.
Access to relevant scripts and books.

	Aim of Lesson
The aim of this session it to develop learner’s ability to select, justify and begin preparing audition material that is appropriate, and strategic, enabling them to make confident decisions that align with audition requirements and personal strengths for professional audition processes.

	Learning Outcomes – The Learners Should Be Able To:
· Demonstrate professional decision making and self-awareness of their strengths.
· Identify and select two contrasting monologues suitable for audition material.
· Justify their chosen monologues in relation to casting requirements.
· Begin working on their monologues by applying essential acting techniques.


	Previous student knowledge required for the session: 
Learners are expected to have prior experience of basic acting skill through their performing arts courses. This includes core performance techniques such as voice, movement, characterisation and script work. Learners will also have experience performing Infront of peer and receiving verbal feedback.

	Anticipated difficulties (if applicable):
Learners may have limited or no experience of formal auditions or selecting material independently for professional environments.


	Professional Standards (where are these being met within the session)

Plan and deliver effective learning, teaching and assessment.
The session demonstrates professional practice in planning and delivering relevant and purposeful learning activities that support learner progression. By clearly defining learning objectives, structuring activities that adhere to audition requirements and differentiating support for learners this session enables learner to prepare, deliver and develop confidence with support to enhance their skills.
Enable learners to share responsibility for their own learning and assessment.
The session encourages learners to make independent decisions about monologue selection and to justify their choices. Directly supporting learners to empower them to set individual goals and evaluate their progress throughout the session will promote learners to self-assess and reflect on their progress.

Value and promote diversity, equality of opportunity and inclusion.
The session incorporates a range of monologues suitable for each individual learner., enabling learners to be supported in meaningful participation allowing their confidence levels to grow and enhance their performance skills.

Maintain and update knowledge of my subject(s) and how best to teach and assess them.
In this session subject expertise is maintained and demonstrated through the integration of current audition practises and expectations. Learners engage with appropriate materials linking to professional audition criteria such as, length, genre, age-appropriate casting and suitability allowing them to then justify their monologues choices. 

Build positive and collaborative relationships.
In the session there will be elements of peer feedback and group discussion activities. Learners will engage and participate in watching each other rehearse short sections of their monologues and give constructive feedback using the (www) what went well and (EBI) even better if, this will encourage learners to collaborate with their peers, reflect on their own performance and build a supportive learning environment.




	Assessment Strategies: when and how are they included within the lesson?


	Formative assessment is used throughout the session from the beginning, where the students will be observed on their focus and engagement during warmup activities by doing this it allows for immediate feedback and identification on areas to be improved ensuring learners are on track and meeting their learning objectives.
Summative assessment is used During tasks where learners will be monitored on their ability to identify suitable monologues and justify choices as well as being observed on their rehearsal techniques, use of acting skills and professionalism.
Additionally, learners will take part in peer feedback and be given reflection worksheets, this enables them to collaborate and reflect on their peers and their own individual goals promoting self-awareness and critical thinking.




	Informal reflection (to be completed after the session)

	












Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction












Development 























Plenary/conclusion




	Physical and vocal Warm up focussing on diction, tongue twisters, movement and engagement.

Introduction to what is expected of the session.



Understanding audition requirements.






Selecting material.








Initial preparation and performance.







Reflection 


	To get students working as a collective to focus and prepare for the session.




Introduce what is expected in the session and discuss what makes a good audition monologue with the learners.


Explain to students the requirements including the length, timing, genre, style, contrast pieces and age-appropriate casting considerations. Have learners work together and discuss the requirements. Allow for questions.


Learners will explore a range of monologues and identify potential options. Tutor will need to circulate and offer individual guidance. Learners will need to select two contrasting monologues and verbally justify their choices.


Learners will need to rehearse their chosen monologues and take part in a short performance of one of their chosen monologues. Learners will then take part in peer and tutor feedback using the (WWW) what went well and (EBI even better if.


Learners will need to complete a reflection worksheet taking into consideration their justification and feedback.
	10 minutes.





5 minutes.




20 minutes.







35 minutes.








30 minutes.








20 minutes.




Learner self-reflection journal

Learner Name: _____________________________________________________
Session Number: ___________________________________________________
Date: ______________________________________________________________
What did I do in today’s session? (Briefly describe activities or performances).
_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

What went well? (WWW) (Consider performance, confidence, preparation, or feedback).
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

What did I find challenging?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

What feedback did I receive?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


How will I use this feedback to improve?

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
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Lesson Plan

	Topic: 
Mock auditions.
(Audition ready, Week 8).

	Class: Post 16 performing arts students including recent ex-students.


	Date:
25/02/2026
	Length of lesson: 2 hours (after college session).

	Number of students: 
16

	Resources required:

Audition sign in sheet.
Panel table and chairs.
Written feedback forms.
Video recording device.
Mock audition check list.


	Aim of Lesson

To give learners the opportunity to experience a realistic audition process, build confidence under pressure, and develop professional audition skills through performance and constructive feedback.


	Learning Outcomes – The Learners Should Be Able To:

· Perform audition material confidently and effectively within a formal audition setting.
· Demonstrate professional audition etiquette, including self-presentation, communication, and responsiveness.
· Respond constructively to verbal and written feedback from tutors and peers.
· Reflect critically on personal performance and identify clear areas for future development.


	Previous student knowledge required for the session: 

Learners are expected to bring prior experience of preparing and performing short monologues, alongside an understanding of acting techniques such as voice, movement and characterisation. They should also have awareness of professional audition etiquette, including appropriate self-presentation and respond to direction. Learners will have had experience in giving and receiving constructive feedback from tutors and peers as well as managing performance nerves through previous workshops and mock audition activities.




	Anticipated difficulties (if applicable):

Some learners may experience heightened anxiety when performing in a formal audition style, which could impact confidence and performance quality. Others may find it challenging to sustain focus under pressure or to adapt their performance in response to direction from the panel. There may also be difficulties in receiving critical feedback, particularly for less confident learners, or maintaining professional etiquette when nerves are high. 


	Professional Standards (where are these being met within the session)

Build positive and collaborative relationships:
This session promotes positive learning relationships through structured peer involvement and group reflection. Group discussions following auditions enable learners to share peer-feedback, insights that support learners to reflect on experience, performance anxiety and acting techniques. The use of respectful, structured feedback allows trust, mutual support and professional learning aligned with industry expectations.

Maintain and update knowledge of my subject(s) and how best to teach and assess them:
Subject expertise is demonstrated through accurate representation of current professional audition practices, including audition etiquette, timing and responsiveness to direction. Through modelling industry relevant expectations and providing informed feedback for a professional casting process. Assessment methods, including performance observation and structured feedback, reflect best practice in performing arts education and support learners in developing both technical and professional skills required for progression.

Value and promote diversity, equality of opportunity and inclusion:
Inclusive practice is embedded through differentiation and flexibility in performance expectations. Learners experiencing heightened anxiety are offered supportive adaptations, such as performing to a smaller panel, ensuring equitable access to learning without lowering professional standards. The session promotes a respectful and supportive environment where learners of varying confidence levels and backgrounds can engage meaningfully.

Enable learner to share responsibility for their own learning and assessment:
Learners are actively encouraged to take responsibility for their performance and development through self-assessment, reflection and engagement with feedback. By performing in realistic audition conditions and reviewing written and verbal feedback, learners evaluate their own strengths, challenges, and areas for improvement. The reflective tasks at the end of the session supports goal-setting and personal accountability, empowering learners to take ownership of their progression and apply learning to future auditions.

Plan and deliver effective learning, teaching and assessment:
This session demonstrates effective planning and delivery of authentic learning experiences that directly support learner progression. Clear learning objectives are made ensuring that teaching activities reflect real industry expectations. The structured sequence from warm up, briefing, mock auditions and reflection support learners in applying skills under pressure. Assessment strategies including observation, questioning and immediate feedback are embedded throughout the session to support performance development in a formal audition style.






	Assessment Strategies: when and how are they included within the lesson?


	
Assessment is embedded throughout the session, where observations are made to provide immediate verbal feedback during mock auditions to support feedback, professionalism, and confidence. Learners engage in peer-feedback and complete written forms to reflect strengths and areas for improvement. Self-assessment encourages learners to reflect on their performance and their next steps, while final audition and reflective tasks demonstrate progress and readiness for future professional roles.




	Informal reflection (to be completed after the session)

	













Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction








Development 






Plenary/conclusion




	Physical and vocal warm up.



Introduction to the session.


Mock audition setup.


Mock auditions.



Feedback and group reflection.





Reflection.




	Guided physical warm up engaging learners in spacial awareness. The moving into a guided vocal warm up working on articulation and breathing.

Introduce what is expected of the session and demonstrate professional audition protocol.

Arrange drama studio to replicate a professional audition environment. 

Learners will perform both monologues, individual Infront of a panel and be given immediate feedback.

Structured group discussion exploring common strengths, challenges and professional observations during auditions. Learners will need to review individual written feedback forms and reflect on how best to improve.

Learners are to complete a written reflective work sheet addressing, what went well, how they managed nerves and establish specific actions for improvement.
	10 minutes.




5 minutes.



10 minutes.


60 minutes.



20 minutes.






15 minutes.



























Mock audition feedback form
Performer Name: _________________________________________________________
Audition Piece 1&2:  ______________________________________________________________________________________________________________________________________________________
Date: _____________________________________________________________________

Performance feedback (What went well).
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
What would improve your performance (Even better if)?

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
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