	Targets
	How you have worked on this.
	An example of this can be found on…

	Engage with further reading.
	I have aimed to include more literature which showcases different opinions as well as case studies that back up my argument
	The literature review.

	Ensure that the reference list conforms with the UWTSD Harvard guidelines.
	I have aimed to ensure I have met the guidelines by checking several times that they are correct. 
	The reference list.
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During this essay, I will be discussing the School Development Plan of the primary school I spent my final Professional Teaching Experience (PTE) in. This school is in a rural area in Pembrokeshire, with around 250 pupils in attendance. Around 3.2% of children are entitled to Free School Meals (FSM), which is below the average for Wales of 21%. The school has a high percentage of children with ALN (the official percentage is unavailable). The catchment area of this school is made up mostly of a cluster of villages in the area. While on my PTE, the Headteacher of the school shared the School Development Plan (SDP) with me. As he has recently started his position there, the SDP is based on targets for the Academic year 2021-2022, which is shorter than most. However, this has helped them to pick out specific targets that they would like to see achieved at certain points in the school year. The SDP for them is an active document, meaning they are doing consistent reviews to see where to go next. For the purposes of this assignment, I will be analysing one objective from the SDP from the “support and guidance area”. This is “The curriculum will be constructed to maximise opportunities to develop the pupils’ cultural capital.” I have chosen to speak about this objective as it a focus that I am particularly interested in for learners under the new curriculum, which I will go on to elaborate further.
[bookmark: _Toc102659813]Literature review
During this essay, the school with be referred to as School X for anonymity reasons. The SDP for this school was created in 2021 with the assistance of the senior leadership team (SLT) as well contributions from all staff in the school. When planning the SDP, staff should be involved to ensure it is comprehensive, wide ranging and highly collaborative (Broadhead et al., 1996). The staff of the school understand the importance of the SDP, as it is an active document that is reviewed regularly. School development planning is referred to as a “bottom-up” approach to making changes which allows schools to address a “top-down” issue in a coherent way (Maden & Tomlinson, 1991). Davies and Elison (2003) suggest that school development planning should, from the outset, be based on “futures thinking” creating a “futures dialogue”, which builds a “futures perspective” for the school, rather than writing a formal plan. Therefore, creating an SDP should stem from dialogue between those it impacts to create an informed plan on the future of the school. This is something that School X has considered well when constructing their SDP, as the teaching staff and support staff have contributed a lot to what makes it up. The objective I chose to look at from their SDP is based around maximising opportunity to develop the pupils’ cultural capital. The ways they are aiming to do this include structuring each topic around World of Work days and targeted visits to widen life experiences, establishing a rolling programme of themed weeks, and providing a range of extra-curricular activities. A study in an American elementary school found that children’s career aspirations undergo dramatic changes as they progress through school, and the school can have a big impact on how they view their career aspirations, which they should take advantage of, as this can help push children into following their aspirations and building the skills required for them (Auger, R. W., Blackhurst, A. E., & Wahl, K. H. 2005.) A study by Trice and McClellan (1993) found that generally speaking, when barriers of ability are not an issue, children’s career prospects often follow through into adulthood. This study does show a benefit in encouraging aspiring for careers in school. However, it does somewhat imply that children may be limited by ability in achieving these. One of the Four Purposes for Learners in Wales (2015) for the new Curriculum for Wales 2022 is for all learners to be “ambitious, capable learners”. Therefore, teachers should be aiming to inspire all children to be ambitious and build on their own capabilities, which they will bring forward into their future careers and as citizens of Wales. The school has chosen to focus on providing extra-curricular activities across the year groups. Antovska and Kostov (2016) suggest that extra-curricular activities can be beneficial in providing children with the freedom to explore their interests and boost their academic knowledge. However, they suggest this is only beneficial when the children are given freedom over what it is they choose to go to. They also suggest that time spent in extra-curricular activities can help boost social skills of children, which they will need for becoming citizens of Wales and its culture and adults. A study by Shulruf, Tumen and Tolley (2008) found there was very limited evidence to suggest that sporting extra-curricular activities had an impact on academic achievement, which is something that the school may wish to consider. However, the SDP suggests in this section that the main goal for this objective is for pupils to understand their culture and place as citizens in their community, so although certain extra-curricular activities may not provide what may have been previously viewed as beneficial academically, they may provide benefits that would be more fitting for helping children realise their role in their social and cultural community. This cultural cohesion and capital that the school are trying to help the learners realise through extra-curricular activities must be something that is accessible for all learners, even if not taken advantage of by all. A study into girls auditioning for extra-curricular cheerleading found that their feelings towards themselves dropped significantly when in the process of auditioning, likely brought on by anxiety about being able to participate (Barnett, 2007). This does not mean there is no place for competitive sports and activities in extra-curricular provisions. However, it is important to consider that all children have access to extra-curricular activities in order to reduce the anxiety that may be caused from lack of access. This could be by including activities that encouraging socialising but not only in a sports context. These are the things that must be considered for all learners when including extra-curricular activities as a way to develop the pupils’ cultural capital, which I am assured School X is planning.
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At the start of the academic year in 2021, the new Headteacher and SLT of School X created a new SDP based around targets that they wanted to meet during this academic year. They decided to do this as their previous SDP was created to meet targets over multiple years, and they felt as if the document was not being utilised as well as it could be. Some of the most effective SDPs that actually lead to school improvement are ones that are active documents that are contributed to by all staff who are aiming for the bettering of the overall school culture (MacGilchrist and Mortimore, 1997). The school has set realistic expectations for itself over this academic year to start to see development. One of the objectives the school has chosen to focus on is based around maximising opportunities to develop the pupils’ cultural capital. As previously discussed, the methods they are taking involve structuring activities around World of Work days, inviting visitors into to widen life experiences for the children, and providing a range of extra-curricular activities. In the SDP, the school recognises which stakeholders take responsibility for implementing the changes for school improvement, and also the milestones they aim to achieve these by. For example, the responsibility of provision of extra-curricular activities is delegated to class teachers, and is monitored by the governing body and the SLT. As the COVID-19 restrictions are lifting, extra-curricular activities are starting again. My class mentor runs football clubs for different Key Stage 2 classes after school multiple days of the week. Multiple other teachers are starting to set these up during lunch times and after school too. Teachers providing these activities and experiences for their learners can provide a lot of physical, mental and academic benefits, as long as the teachers who are providing it are well-versed and knowledgeable in the areas they delivering (Salamuddin, Harun and Abdullah, 2011). The SLT acknowledges this and allows the teachers to run extra-curricular activities that they choose and are knowledgeable in. Therefore, the designation of these roles to the teachers appears to be something that is working well. The school sets out specific milestones where they aim to have achieved this target by. The provision of extra-curricular activities has been aimed to be achieved by term three, meaning that they should be nearing completion of this soon, and will be reviewed again. Each induvial action in the SDP is rated regularly to see where they are in terms of achieving it. They are rated on a scale of red, amber or green (RAG). This action is currently being rated as green, meaning the SLT, who have monthly meetings to assess the SDP, were happy with this action at the type it was updated. If all goes well, this means by term 3 this action will be completed and the SLT can review it again to see if it can be removed from the SDP. The RAG rating used here does seem to be effective in providing an easy to read analysis of what is going well and what isn’t. However, for the areas that are currently being rated amber or red, it may be interesting to gain some feedback from staff and stakeholders to see exactly what is not being met, and where they can improve before the next review. For example, the action based around World of Work and providing targeted visits to widen life experiences for their learners is currently being rated at amber. From looking at this, the school could look at what specifically they could do to bring this up to green. A visit from neuroscientists into a primary school classroom found that following the interesting presentations, the children had increased positive attitudes towards this particular career (Fitzakerley et al, 2013). Therefore, providing the learners with different experiences such as these can help inform their futures from a young age, and even if they do not have a particular interest in them, their attitudes will be more well-informed. This is something the school could consider when analysing where to go from where they currently are. An example of good practice provided by Estyn (2019) showed that visits to a history museum developed key stage 2 pupils ability to demonstrate improved skills in oracy, reading and writing, as well as their ability to established informed conclusions and further their questioning. The school acknowledges that there will be a cost to supplement the visits. However, these types of visits and visitors could be very beneficial for the development and aspirations of their learners. Therefore, with some specific outcomes for these types of activities in place, this outcome could be met by the end of term 3. The school’s method of evaluation may benefit from some specific areas to go next, but they have clear actions they are looking to improve their school on and are looking at it in a realistic light.
[bookmark: _Toc102659815]Reflection and evaluation
As previously discussed, the school has created this SDP based on their targets for one academic year. This has been shown to be effective as School X is treating it as an active document which has set realistic goals for the academic year. The objective to maximise opportunities to develop the pupils’ cultural capital is one that is in line with the new Curriculum for Wales in 2022, as one of its main outcomes is for the learners to be ethical, informed citizens who are aware of their place and importance as citizens of Wales. School X have clearly recognised this, and have actions points in place to accommodate this during the current school year. 
School X has set realistic milestones throughout the SDP in order to meet the actions they have set out. As they are treating this as an active document throughout the course of one year, the milestones they set at the start of the year are realistic, and if they are not met at this point, they will bring it forward into the next review of the SDP. For example, one of the action points in the SDP is based around themed weeks to supplement the wider curriculum. The milestone set for this action is for the summer term, which is actioned for the following year. The school has set a plan for this year to be completed for the summer term, which will be actioned into the next year. This sets a realistic plan for what they aim to do. However, this is currently being RAG rated at red. Therefore, School X could consider what specifically is holding them back from achieving a higher rating. This could be in the form of breaking this one action point down into smaller action points to meet throughout the time that is left before the summer term. The SDP points out that the necessary resources for meeting this action point is staff meeting time. Therefore, they could consider setting out specific meeting times with specific staff who have an interest in providing these opportunities for the learners. This could be reviewed at different points. Although the RAG rating is currently mixed for the current impact of the objective, the school is determined to meet the objectives set out in the SDP, and I believe this SDP will be realistic and effective in meeting what it aims to do. 
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In conclusion, from the discussion with the Headteacher of School X and from analysing the SDP provided to me, I have learned a lot about how the SDP is developed, the importance of who contributes to it, and what impact it can have on the learners when utilised well. The school has shown how it is essential that members of the staff, SLT and school board are included in the creation of an SDP, as it is the best way to see what the realistic needs of the school are as it is taking place (Davies and Elison, 2003). The school has developed an SDP that is referred to and worked on frequently, which is showing to benefit the learners. The school is honest on what is currently needing more work and is laying out ways to develop this further. However, it would be encouraging to see some specific points on which they could bring their ratings from amber and red to green. For the future, I will be bringing forward the knowledge of the importance of staff and teacher contribution to school improvement planning, as the staff are the ones who have the most first-hand knowledge with how the school is running, and therefore will have major contributions to what should be included in the SDP. I will also be bringing forward the knowledge that all schools have areas in which they need development, and no school is perfect. All teachers and senior staff should be able to acknowledge what can be done better, as this school does, in order to improve the experience of the learners in the school. 
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