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Assignment Targets

	Target 1 

	To use a wider range of literature to support my writing

	Target 2

	Ensure reference list is alphabetical

	Target 3

	To ensure I critically reflect on the schools development plan
















































Assignment Title
How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 








Introduction 

Throughout this assignment, I will prepare a written report that critically reflects on one action point from the schools’ strategic targets that is located within the School Improvement Plan (SIP). As part of this report, I will discuss how the strategic target is being addressed while also measuring the impact of this target within an evidence-based framework. 

Within this report, I will look specifically at Target 3 of my school’s development plan to improve wellbeing and attitudes to learning. I will particularly focus on the development of pupil voice through the Children’s Commissioner for Wales’ Super Ambassador Programme. The Children’s Commissioner for Wales Ambassador programme is a scheme that ‘aims to promote young people’s rights and the INCRC in schools’ (Children’s Commissioner for Wales, 2022).  Figure 1 demonstrates this target within School X development plan.

The Welsh Government’s My Local School, states School X is an English medium Nursery, Infants and Junior school with 394 pupils. School X’s 2021-22 prospectus suggests that during the 2018/19 academic year the attendance was 94.6% with the target of reaching 95.2% by 2022. My Local School (2022) also states that School X has a percentage of 32.8% free school meals which is significantly higher than the national average of 21.1% suggested by the Welsh Government (2022). The school runs a range of pupil voice interventions such as school councils, eco committees and classroom ambassadors.


























Literature review 

The Welsh Government (2014) states that a school development plan includes the schools strategic planning for improvement. An SDP includes a set of priorities that the school wants to specifically focus on. The SDP will then set out how they will achieve these priorities while also taking into consideration how the school will use its resources to support the development of these target areas. According to the Welsh Government (2014) an SDP ‘is a live document that should be regularly refreshed to reflect the school’s progress in meeting its priorities, taking account of the latest performance data’. This statement from the Welsh Government insists that a schools development plan should never be a ‘finished product’ and that it should be regularly updated and evaluated to fit its purpose.

Despite the importance of an SDP, the Welsh Government (2016) states that only as of September 2015 have school in Wales been ‘required to have in place a school development plan that complies with the Education Regulations 2014’. This coincidently happened to be implemented the same time as Professor Graham Donaldson’s publishment of his ‘Successful Futures’ report that encouraged a curriculum reform in Wales.

Action point 5 under Target 2 of School X’s development plan (2020) states it plans ‘To further develop pupil voice through the Children’s Commissioner for Wales’ Super Ambassador Programme’. The Children’s commissioner for Wales, is an organisation that supports children’s views, beliefs and helps educate young people on their rights. Children’s Commissioner for Wales (2022) suggests their ‘Super Ambassador’ programme supports the four purposes by offering a range of ‘meaningful opportunities for children to develop as healthy, confident individuals and participate as ethical, informed citizens in their school and on a national level’. With support from this programme, School X Development Plan (2020) have an expected target of ‘All pupils know about children’s rights under the UNCRC’ by summer 2021. It is however, crucial that school X continues to implement their own Pupil voice programmes, and do not rely solely on the impacts associated with the Super Ambassador programme.

Throughout education today, Pupil voice is seen as a crucial factor within the curriculum. The Curriculum for Wales guidance (2022) states ‘As schools develop their vision to support their learners to realise the four purposes, learner voice should be central to this’. The curriculum is stating that the input of the learner should be taken with significant consideration when designing the curriculum.

Along with their respected curriculums, schools within the United Nations (UN) are expected to adhere to the United Nations Convention on the Rights of the child (UNCRC). UNICEF (2022) suggests ‘The CRC sets out the human rights of every person under the age of 18 and is the most complete statement on children’s rights treaty in history’. It is the role of the school to ensure that each child is familiar with their rights and these rights are visible for each learner within the learning environment. According to the Welsh Government (2022) ‘In 2004, the Welsh Government formally adopted the UNCRC as a basis of policy relating to children and young people. This policy has today helped inform and design the new curriculum. Articles 13 (freedom of expression) states ‘Every child must be free to express their thoughts and opinions and to access all kinds of information, as long as it is within the law (UNICEF, 2022). This article refers directly to pupil voice and how schools should encourage each pupil to express their thoughts and feelings. 

Estyn (2018) state ‘Pupil voice shapes the curriculum’. This Estyn document is an example of effective use of pupil voice within practice at Glan Usk Primary School. Estyn (2018) inform us of Glan Usk’s successful implementation of the ‘Skills learnt Holistically to Inspire, Nurture and Empower’ (SHINE) strategy to learning.  This approach involves pupils picking and planning class themes but also being given time to reflect and plan the direction of future learning. Estyn (2018) suggest that for this to be implemented successfully, practitioners at the school ensure the curriculum systematically builds on prior knowledge and understanding, as this is delivered through direct and meaningful input. 
When evaluating the impact this work had on learners at Glan Usk primary, Estyn (2018) found ‘learners have an excellent understanding of Successful Futures curriculum and the four purposes within it’ and that ‘every child has a significant voice in shaping the curriculum and they are active citizens who know their contributions are valued’. These evaluations suggest that by implementing the new curriculum into our learning, we are also promoting the use of Pupil voice through the four purposes for learner.


Despite pupil voice being heavily included throughout the curriculum for Wales guidance and within the UNCRC, many pupils still find themselves not being heard too. 

It is evident from my previous teaching practices that many children in fact do not get their voice listened too when introduced to interventions such as School Councils and Eco committees. Although these ‘pupil led’ programmes do encourage pupil voice across the school, my previous experiences suggests that processes such as the selection of class representatives can deprive many pupils of their opportunity to be heard while also lowering self-confidence. Other issues facing the implementation of pupil voice include pupils not being given the opportunity to participate in planning of topics. Noyes (2005) suggests that the ‘issues of teacher power and their role in a democracy that has suppressed their voice in professional and curriculum development matters’ could be at fault for the issues facing pupil voice. This statement would suggest that there is a contradiction between research supporting pupil voice, that suggests that pupils have expert knowledge of their own learning and the teachers expert knowledge that ‘if they are to listen to, and act upon, pupil voices whilst their own voices remain unheard (Noyes, 2005, p537).
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Developing an action plan

School X’s development plan consists of 4 priorities. Each priority is then split into several specific areas that the school has identified as an area for development. Due to the SDP being a live document, School X have implemented an ongoing self-evaluation process for each targeted area so that progress can be identified throughout its timescale. Progress is tracked using the RAG model and displayed within the SDP (see figure 2). 
Within school X’s development plan, there are several processes that are carried out to ensure each of its priorities are successfully achieved. 

Stakeholders and partners have a significant contribution to the school X’s development. As part of the curriculum reform in Wales, Donaldson (2015) wrote we should ‘secure the understanding and support of key stakeholder groups, particularly parents and carers’. Donaldson suggests that stakeholders should be given the opportunity to contribute to the curriculum reform, therefore it is inevitable that they should be included within the development plan. Donaldson (2015) supports his views by stating that building support with stakeholders is key if Wales want to build a sustainable and successful curriculum for our learners. An Estyn (2017) effective practice report demonstrates that Llanrhidian Primary School ‘identified the need to consider including ‘all stakeholders when identifying and evaluating school priorities’. This Estyn (2017) report also states that analysis of stakeholder’s views are collected using the school’s ‘My Voice’ online questionnaires. Furthermore, Estyn (2017) imply ‘In addition, the school holds a successful ‘school development day’ for parents’. It is suggested that these events are well attended and that parents are keen to voice their views on strengths and areas for development. Estyn does not however, discuss how parents that are unable to make these events are able to contribute to the school.

Data analysis is a key process that is used throughout a school development plan. Data-based analysis in education focusses on summative assessment data to help develop improvements in student achievement.  According to Schildkamp (2019) ‘Research has suggested that data-based decision-making can contribute to increased student learning and achievement. Figure 3 demonstrates Schildkamp’s observation of school improvement. Figure 3 suggests that the collection of data needs to be related to the goals, and that the goal or priority within the SDP can only be made sense of when data has been collected accurately. Furthermore, Schildkamp’s model (Figure 2) demonstrates the need of data collection for data analysis and next steps to be identified. Without data, analysis of the target cannot be evaluated effectively to identify the next steps for development.

Schmoker (N.d) is a firm believer that data analysis is made difficult due to the overload of data collected. Schmoker (N.d) states ‘The experts’ tendency to complicate the use and analysis of student achievement data often ensures that few educators avail themselves of data’s simple, transparent power’. Schmoker is suggesting that it is important that we do not over-analysis. Although, as a practitioner I am able to relate to this overload of data and partially agree with Schmoker, the lack of literature to support his views could be considered bias.  

When engaging with strategic planning and management, School X follows a four-stage protocol which includes analysis, planning, implementation and evaluation. Chong (2008) supports this method and suggests that sector analysis, policy design and action planning are the three key stages of strategic planning. Each section specifically playing a role in the planning and management of the learning environment. Within school X’s SDP, strategic planning also consists of planning for monitoring and evaluation. This involves using a system that is reflective and analytical, while examining performance on a day-to-day basis or over a longer period. These short-term evaluations are often used within to track and manage a long-term goal such as priorities with an SDP. Chong (2008) expresses this as ‘monitoring and evaluation consists in measuring the status of an objective or activity against the “expected target”’. 

When writing a school development plan, each priority should be informed by self-evaluation. Donaldson (2015, p75) states that assessment arrangements within learning environments should ‘use assessment evidence systematically and in combination with other evidence to inform school evaluation’. Within school X’s development plan, self-evaluation and measuring the impact is carried out through the RAYG model (see figure 4). As demonstrated in Figure 5, a green rating means no further attention is needed, yellow requires attention to minor aspects, amber continues to require substantial support for some aspects and red meaning many aspects continue to require attention.  

However, the National School Categorisation system (2019), p13 suggests that schools self-evaluate using an A-D method. The Welsh Government (2019, p13) state that an ‘A’ judgement shows the target has been achieved and a ‘D’ rating requires more support. Regardless of this advice, School X and other schools continue using a colour code system as it is visual and easier to interpret and track progress.

It is crucial the SDP is considered a live document that is regularly monitored throughout the development cycle. The Welsh Government (2014) states that it Is the responsibility of the governing body to ‘monitor, review and update the school development plan annually’. By following this process, it ensures the SDP ‘reflects the up-to-date context of the school’ (Welsh Government, 2014). 














































Reflection and evaluation

In reflection of school X’s plan to promote pupil voice through the Commissioner for Wales ‘Super Ambassador’ programme, the current level of self-evaluation is code red on the RAYG diagram. As demonstrated within figure 4, this means that the priority continues to require attention and does not yet meet the intended outcomes. However, when evaluating this target, the senior leadership team had predicted this outcome due to the coronavirus restrictions and therefore decided to employ an additional member of staff to oversee the implementation of Pupil voice throughout the school. 
Throughout my time at School X, the ‘Super Ambassador’ interventions including the school councils and eco committee slowly began to be re-introduced to timetables. The reasoning behind this slow re-introduction was to ensure that pupils were not overwhelmed by the sudden increase in responsibility and change to their timetable. School X had taken steps to ensure ‘All pupils know about children’s rights under the UNCRC’ (School X, 2020).

In reflection of the implementation process of pupil voice, School X should have engaged with pupil voice far sooner during online and home learning. A member of the senior leadership team at School X suggested that due to the lack of experience in online/ home teaching, teachers found it difficult to engage pupils in activities. Furthermore, pupil-led learning was made near impossible without any physical and practical collaborative planning. In future situations, School X now has interventions in place such as Virtual classrooms that can help aid pupil voice. 

As opposed to the Commissioner for Wales ‘Super Ambassador’ programme, the school should look at implementing alternative programmes that allow all pupils to have a voice. When on practice at School X, it became clear that there was a bias in classroom as to who were classroom ambassadors and this resulted in left some children without a voice. In future practice, I would implement a strategy that allows all pupils to become ambassadors of the class and so every child is given an equal voice in their education.











Conclusion 

Throughout this assignment, I have critically reflected on the actions, impacts and evidence base that School X has used to develop one aspect of its School Improvement Plan. This report has allowed me to engage with processes such as self-evaluation and strategic planning that have a critical influence on the development of the school while being supported by key stakeholders. 

Engaging with a live copy of a SIP has deepened my knowledge and understanding of the process schools follow to plan, implement and evaluate its targets. Critically exploring School X’s development plan has also informed me of the several key processes that are used to design and manage an effective development plan while also reflecting on the influence stakeholders such as parents and the wider community play in the school’s development. Engaging with literature has developed my criticality of the challenges facing pupil voice. I have been made familiar with a range of interventions that can be used to ensure all pupils are heard and they are aware of their rights in line with the UNCRC. 

Within my future practice, I will ensure each learner is aware of their rights, and their right to voice their opinions. I will implement this through a visual rights wall within the classroom environment. When planning in future practice, I will allow pupils to actively engage with planning, ensuring they have a voice on what they want to learn about. I will carry this out using an EPIC board (Everyone Plans in Class). Lastly, I will use the SIP as a live document at the centre of my learning objectives with the curriculum for Wales four purposes for learners.
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Appendices

Figure 1-
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Taken from target 2 of School X SDP 
(Taken: 11th April 2022)



Figure 2- An example of recording of progress
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Taken from School X SDP
(Taken 24th April 2022)


Figure 3- 
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Taken from: : https://www.tandfonline.com/doi/full/10.1080/00131881.2019.1625716
(Taken: April 23rd 2022) 
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Taken from: School X (2020) School X: Improvement Plan
Taken 23rd April 2022)
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