[image: ]


GRADUATE CERTIFICATE in Consolidation of Social Work Practice
LEVEL 6 - 60 Credits


LEARNER PORTFOLIO
(PORTH AGORED and UWTSD)


	Learner’s name: Jodie Leigh Rowe

Learner’s University Registration Number: 
1911376

Learner’s email address: 
1911376@student.uwtsd.ac.uk


 


WALES ACADEMY for PROFESSIONAL PRACTICE and APPLIED RESEARCH
2019-2020

Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)


In this task, I aim to identify learning needs that will help me develop my role as social work practitioner. Using the Head, Heart and Hands model to reflect on my learning needs. Cameron (2005) describes this model as a reflective model by using the head to assist a social worker assessing a situation and developing actions so in doing so, I have identified that I want to be able to communicate effectively with service users (Maclean,2015). To achieve this, I will ensure I develop appropriate skills by taking into account a service users language preference and culture, for example being clear when I speak and not using social worker jargon. I am also aware that being of a welsh culture I speak very fast; I need to be mindful of this as a professional and make adaptations to ensure this need is achieved.  Cameron (2005) refers to the hand section and developing skills in relationships, therefore a learning need that I have identified that I would like to achieve is to be able to challenge professionals (Maclean,2015). I am aware this will come with experience as my decision-making skills and knowledge will develop by critically reflecting on my practice through the use of working collaboratively, this will test my resilience and professional judgement as a practitioner, therefore this will allow me to work effectively in partnership with other professionals as a future learning need.

On learning need I have identified that I would like to develop is my assessment skills by applying analysis to inform interventions. During the course of this programme, I have completed a number of assessments however I wish to develop this skill set further. In order to do this, I will need to undertake further training and research which will enhance my gathering and assessment of information by using a person-centred approach in identifying the service users’ needs and asses any risks within the assessment process. A further objective to help me achieve my learning need is to ensure that I have a good knowledge of relevant law and frameworks. This links to the feet section of the reflect model by MacLean. S (2012) who identifies this section as being the social work profession grounding my practice. 

Another learning need I have identified that I would like to develop further is being able to manage my role as a social worker in increasingly complex situations, for example I have been challenged by families for making a decision regarding reducing contact which was in the best interest of the child however this become increasingly complex and a difficult case for me to manage being a newly qualified social worker. I would manage situations like so through the use of supervision by discussion of different intervention and alternative communication methods with the family. I will continue to seek reassurance in supervision which will allow me to consider my approaches in my practice. Schwartz and Schon (1987) refer to the importance of “reflection in practice and reflection on practice”. 

I have undertaken a variety of training courses since qualifying as a social worker that has empowered me as a practitioner, allowed me to understand the importance of human relationships, given me a sense of integrity and competence. I will continue to undertake training and additional research. 
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Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  _ _27th August 2020 _ _ 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)

Due to the conditions set down by The Coronavirus Act (2020), the only visits permitted were those with safeguarding concerns, so this observation took place virtually. The virtual environment setting should consider any ethical issues that present themselves and is fundamental for the foster parent’s privacy as highly confidential information is discussed whilst under supervision.

For the purpose of this report, I will refer to the subject as 1. 1’s ethnicity is white British, and of welsh culture, 1’s first language is English, no language need was identified. 1 foster two children age (11 and 14) whom both share the same culture and ethnicity as 1. In this observation I will carry out a supervision, the aim of supervision is to establish any gaps in the care planning of the children, to establish 1 making a contributing to this planning and provide support and advice where needed. My role is frequently monitor and provide feedback to 1 on their work by reinforcing the National minimum standards are met (DFE,2011). I will be acknowledging the complex challenges that fostering tasks impact on families and provide support to overcome potential barriers. My role is to ensure that foster parents provide holistic care by working in an anti-discriminatory way, meeting the needs of the children and promoting individual differences.

I will use Hart’s model of participation (Hart, 2008) which aims to engage 1 in the supervision by asking a range of open and closed question to provide an open dialogue. During the supervision I will be mindful of communication by adapting Shannon and Weaver’s model of communication (Thompson, 2003) by considering barriers to communicating such as background noise and being aware of 1’s environment. 

The theories that I will incorporate into my practice includes systems theory (Howe, 2009) where it focuses on looking at both the individual and the family life which will enable me to understand the impact the caring role has on 1.
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	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

For this critical reflection report, I will refer to the subjects as 1 and 2. The planned observation with 1 was effective, the reasons for this were, my preparedness and planning having a set agenda in advance, I felt this was beneficial to me and the subject. Having a clear agenda was an expectation that all parties involved were clear on the aims and objectives of the observation. Organisation was key to reducing the added pressure of being observed. Using the person-centred approach, and before the agenda details were finalised, I made sure to incorporate any actions that 1 wished to include in the agenda. I was mindful the focus of this task was to support 1 by tailoring their circumstances to their supervision. Rogers (1959) views this approach as subjective, it allowed me to listen, promote and encourage where needed throughout the duration of supervision.

Prior to the observation, and to prevent a language barrier I established which language 1 would prefer to use and got her consent to continue in English which was her preferred method. Thompson (2003) suggests the choice of language to be used should be down to the service users therefore this will minimise any barriers to communication. (Thompson, 2003). This process encompasses the principles of The Welsh language measure (2011), whose aim is to promote the use of Welsh in the delivery of services. 

Before the supervision commenced, I prioritised gaining consent which was given by 1  over the phone and in email. This is in accordance with the Data Protection Act (1998). 

The framework that I believe was valuable to this case was the ‘More Than Just Words’  from the Welsh Government, that included the use of ‘Active offer’. The use of the ‘Active Offer’ was suggested but declined. This suggestion demonstrated I was promoting equality and enabling 1 to feel empowered. Presenting the ‘Active offer’ will allow service users to feel more comfortable when discussing personal and emotional information in their choice of language, by meeting the needs of 1 and reflecting the core values of the Social Services and Well-Being (Wales) Act (2014).

Throughout the observation I was mindful of the different forms of communication, particularly as it took place virtually. This meant, I could rely on using my body language as effectively as I could face to face. I felt there were limitations regarding communication.  The best form of communication I exercised was ‘listening, explaining, receiving, and transmitting information. Using Gibbs’ (1988) model of reflection, it supported me in how to acquire information for future exploration and discussion. The model used, allowed 1 to take the lead on discussions but overall, the five steps were achieved: description, feelings, evaluation, conclusions, and action.

When working with service users, social workers need to be conscious of their power, as it provides them with a sense of empowerment which is considered essential in social work practice (Askheim,2003). For example, I had a set agenda which ensured that 1 felt a sense of power through discussions. Allowing 1 to feel empowered reduces the inequalities of power and prevents any oppression or discrimination. It enables meaningful professional relationships, acknowledging that we both learn from experiences. There is a need for focus on processes, which encourage social workers to listen to service users which enables them to feel control over any ongoing issues according to Pease(2002) and Thompson(2003).

There are many complex issues in this case relating to the two children aged 11 and 14, but more specifically to subject 2, the 14-year-old. The week of the observation an incident had taken place relating to 2, meaning 1 needed support and encouragement to be able to manage the situation effectively, and cause the least disruption in the placement. With this knowledge, I appreciated I had to approach the topic with compassion and being mindful of the possible uncertainties that 1 was experiencing from the demands of 2’s behaviour. There is a clear issue between the relationship of 1 and 2. 2 has started to become more mature and testing boundaries that have been put in place because of peer pressure concerns. 1 has become very anxious regarding the behaviours that 2 is displaying in the home, such as defiance, anger, and disengagement. Using Piaget’s theory of cognitive development, I was able to advise 1 of the stages that 2 is possibly passing through, has implications to their behaviours. Through the supervision I was able to identify that 2 is going through The Formal Operational Stage where arguments are formed without reference or content (Piaget,1950).


I considered a holistic approach to 1’s situation, using Bronfenbrenner’s model that states, “approach encourages social workers to think on a broad canvas” (Howe,2009)
It was useful having knowledge of 1’s background before the observation, after the completion of Form F and supervising 1, for over a year. I realised the effect of the incident had impacted on 1, but using the knowledge of Piaget’s theory, knowing it was very out of character for 2,  given that 1 had looked after the siblings for over 6 years and were integrated as part of 1’s family. 1 was experiencing plenty of changes with 2’s behaviours, when they were growing up. Consequently, I was reflective on how these behaviours may have an impact on the stability of the placement and what support could be provided to avert a breakdown.

My work with 1, has allowed me to study the behaviours displayed by children, could potentially impact on 1, preventing their fulfilment in  their role as a foster parent if the correct support isn’t  provided. In addition, I identified the affect this was having in many areas of 1’s life, such as a social life and their well-being.  Maclean & Harrison (2011) ecosystems theory suggest that the presenting behaviours from 2, could be be impacting on the service user herself for example ; a negative effect on her microsystem, family, career and social interaction. 

On reflection, I am pleased with the outcome of the supervision, despite the potential barriers and supervising virtually. A learning need identified for future practice, is to consider a more suitable position, so my body language is more apparent as my communication often involves hand gestures. It can be argued that over ninety percent of effective communication is non-verbal(Thompson, 2011).

Throughout the observation, I was conscious that I adhered to the legal policy and frameworks of Foster Care Associates and worked in accordance with The Social Services and Wellbeing Act (2014). This framework places a responsibility on Local Authorities, that children are accommodated by foster parents and promote the wellbeing of children, who need care and support, being vulnerable looked after children. It is the foster parents’ responsibility to provide a ‘nurturing’ environment with the support of agencies and social workers. 

To establish 1’s engagement and participation, (The Social Service Well-being Act,2014) I referred to Hart’s ladder Model of participation (1992). This method of participation was the most effective tool, given the complex issues raised in relation to the suitability and stability of the placement. This ensured 1 contributed to decision making and towards planning the support of 2. During the supervision, 1 identified the mitigating factors which contributed to the physical and emotional needs of 2, my approach was systemic. 

On reflection, the observation allowed me to demonstrate skills that I have developed over the course of this programme. I have acknowledged the importance of collaborative communications, having used both verbal and non-verbal.  The observation has transformed the learning needs of me and 1, we were able to reflect on the supervision, which illustrated effective multi-agency professional working relationships. The objectives were achieved, and the observation ended positively, focusing on actions that are required before our next visit.

In consideration, my learning, both academically and in practice have encouraged me to continue with my career progression as a practitioner. The observation was calm, relaxed and allowed for open dialogue between ourselves, it was supported by the positive relationship developed with 1. Koprowska (2019) suggests the importance of building a positive working relationship with service users from the start to form a partnership which is empowering and constructive. It is therefore recommended to follow four principles: be clear, concise, comprehensive and courteous.  
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Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	N/A not delayed
	

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, some time ago, around a month ago
	

	Were you clear why the social worker met with you today?

	Yes
	

	How well prepared do you think, the social worker was for his or her meeting with you?

	Very well prepared
	

	  How has the social worker listened to you and respected your views and wishes?

	Good dialogue about the Young People, fantastic.
	

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Very much so, clear about what needed to be done. 

	
	




	How has the social worker’s involvement met your expectations for this visit?

	Yes she guides, informs, listens, supports and understands.
	

	Are there any other comments or suggestions that you would like to make?
	Very happy to have her as my Supervising Social Worker. Always responsive and if she doesn’t know something will make an effort to find out and sets clear timescales for this
	



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

This task will discuss a case that I was allocated in my current role as a supervising social worker in my third year of practice   My role as a supervising social worker is to supervise and take responsibility of foster parents in line ‘working together to safeguard children’ outlined by the Department for children, schools and families. (Hawkins,2018) This statutory guidance sets out how organisations should work together to promote the welfare of children and young people in accordance with The Children Act (2004) whilst identifying homes for children to be accommodated under certain sections of The Children Act (1989). 

I will explore the risks that a foster parent exposed a child to and the impact this had on the child’s welfare and wellbeing. Safeguarding by promoting the welfare of children is for everyone and every organisation’s responsibility, working in partnership with other organisation and the wider community. (HM Government, 2010)
This specific case involved a young single female foster parent, who has two of her own birth children aged (5 &8) alongside caring for a looked after child aged (11).  The looked after child’s ethnicity is white British and of a welsh culture and her first language is English. Despite no language need being identified I was mindful of the Welsh Language (Wales) measure (2011), which framework provides legal matters regarding services use and delivery of the welsh language.  It is an expectation that the use of welsh language is offered to all service users across wales. 
The looked after child aged (11) had been placed in the care of this foster parent for 2 years, in her 3-bedroom home that was assessed to be a safe, secure and a nurturing fostering environment.  As part of my role, I had undertaken a health and safety risk assessment to ensure children were safe to be living within this home. This is a requirement from the national minimum standards for fostering service regulations 2011. (DFE,2011) This would be underpinned by the Health and Safety Act at work (1974) which stipulates and puts an emphasis to expect high standards of health and safety at places of work. (HSE,2019) There is statutory guidance from the National Assembly for Wales who has authority within their powers under the Children Act (1989) to make decisions about placement for children who are looked after by foster parents. 
The looked after child was from a Welsh valley, where poverty was prevalent. This Welsh valley was historically known as a mining community with low employment rates.  In addition, there was a lack of leisure activities available, education systems had limited resources which had an impact on the wellbeing of children growing up within this South Wales valley. Given the insufficient resources within the area meant there was a lack of approved foster placements available, therefore this young person had to move a far distance from the community that she was born in.
It’s important to identify at this stage the young person’s stage of development.  Being 11 years old, this young person was facing challenging milestones in her own physical and emotional development. For example, she had seen physical changes in her body as she had started puberty, this also was accompanied with pubic hair and facial spotting which had a negative impact on her low mood and self-esteem. In addition to her physical development, there was a noted change in her emotional behaviours as she was struggling to accept the physical changes to her body. The young person couldn’t manage her moods, which meant her emotions fluctuated daily. At this age, social development was very important to the young person and due to her adverse childhood experiences, she already struggled to feel included within her peer groups and was searching for her Group identity’. This young person was still developing her frontal cortex and her need for acceptance which was explaining the withdrawal behaviours. 
Piaget’s theory is based on cognitive development which looks at the growth of human intelligence by how children think differently to adults. (Wadsworth, 1979) The cognitive approach is an approach to human behaviour, and it focuses on how humans think, and the impact thought processes have on our behaviour. The young person living with this foster parent would be in the third stage of Piagets model, the concrete operational stage for children who are between 7-11 years old. In this stage of her life, he believes she is at a reasoning stage where and that children can momentarily understand the connection between sets a subset, seriation and transitivity. Furthermore, there is research to suggest that cognitive models have been criticised for being coarse and they ignore many implications of the human functioning and the complexities. (Piaget, Kagan and Bärbel Inhelder, 2000) The child who was placed with the foster parent was at an age of understanding her surrounding, she was able to verbally communicate and express her needs, wishes and feelings. Children’s language and emotional development skills differentiate largely in comparison to adults which means their attachments anxieties are triggers which prevents them from communicating their views verbally and displaying dysfunctional or attachment behaviours.  
As an independent fostering agency, we received an anonymous referral stating this particular foster parent was in a relationship with a dangerous male, who has a long-standing criminal history and deemed a risk to children. I followed this referral up by visiting the foster parent and undertook an interview. The main purpose of this interview was to explore the concerns in relation to her being in a relationship with a male who was deemed to be a risk to children. My aim was to assess whether she was able to identify safeguarding concerns.

During this interview, I also drew upon motivational interviewing approach, which allows a service user lead person centred approach for those to explore their ambivalence in terms of behaviour change. (Van Wormer, 2007) Conversations were centred around change, whilst asking open ended questions such as ‘Why do you think professionals are concerned’. I explored with her, her hopes for the future and where she sees herself in a year’s time.  My aim was to understand the foster parent’s motivation to change in her lifestyle of poor and unsafe relationship choices.   As a practitioner my concern was that there were historic concerns of this foster parent entering relationships with unsafe males.

 Throughout the interview, I demonstrated active listening skills in order to understand the foster parents’ experiences, as feeling listened to and understood is a key element of the process of change for service users.  As a social worker, I was aware of anti-oppressive practice and being non-judgemental displaying respect to foster parents’ view. The anti-oppressive principles of reflexivity emphasis that social workers need to be mindful of the way in which their own social identity and values impact the way I may collaborate information. (Burke et al, 2002) on the cycle of change I was quickly able to identify that the foster parent was at the pre contemplation stage. 
I felt that she was not yet able to acknowledge professionals concerns regarding her behaviours and relationship choices that need to be changed, her focus was not on quitting and was withdrawn from discussing the issue. This is when I was able to identify that she was not willing to cooperate and in fact was in denial. (Hilliard et al, 2018)
Although I used motivational interviewing as an approach during this interview, I feel this was not the most effective tool to use as the foster parent was not ready or able to reflect and recognise the concerns that professionals identified in terms of her relationship choice. 

Several weeks later, a phone call was received from social services to inform us that a male was murdered the night before by a person who was believed to be in a relationship with a foster parent within our agency. After investigating further, it was found that this particular foster parent had left the looked after child in the care of her sister, who was not assessed, checked or approved to care for any children. Later, we were made aware the foster parent went on a night out with a male (who we received the allegation against) and was in his company whilst he carried out a vicious murder.

Where a Local Authority has reasonable cause to suspect that a child is suffering or likely to suffer significant harm, the authority shall make, or cause to be made, such enquiries as they consider necessary to enable them to decide whether they should take any action to safeguard and promote the child’s welfare. (The Children Act 1989). In this case, a Strategy meeting took place and agreed by police and professionals that the case had met the threshold to initiate joint S47 Child Protection enquiries.   The process that was followed was the All-Wales Child protection procedures 2008; underpinned by the Social Services and well-being Wales Act (2014) and the Children Act 1989. (SSWBA, 2014) This is a process that must be followed in all circumstances concerning child protection. In it explained within the Working Together to Safeguard People Vol 5: Handling individual cases to protect children at risk, there are ways to manage and protect the welfare of children at risk of harm, abuse and neglect. The looked after child was removed from the foster parents care the same day the strategy meeting took place. (The Children Act, 1989;2004)

At this stage, I need to be aware of my own values and ethics as a social work practitioner in order to be able to support the foster parent. I was mindful of the difficulties she was facing in regard to the young person being removed and the impact this loss would have on the foster parent and her own birth children. The foster parent was extremely concerned that the young person was being removed and the effect it would have on the Looked after child. Although I was empathetic to the foster parent’s loss, I was fully aware that the child’s safety and welfare was paramount in this case.  Empathy ‘is our ability to analyze someone else’s thoughts and perceptions and respond to this with the correct emotion’; it can also leave us emotionally impacted. (Winsiewska, 2014)

The chair of the strategy meeting requested that I provide a report to present at  the next available fostering panel.  The report I presented evidenced the significant risk of harm the foster parent had placed this child in. It was evident this foster parent did not work openly and honestly with professionals and allowing checks to be carried out to protect the children in her care. A safeguarding referral was also completed in respect of her own birth children, as it felt that this individual could not recognise risks that she was putting her children at. By attending multi agency meetings and working collaboratively with other professionals I was able to voice   my professional views in terms of decision making.

Whilst working in partnership with other agencies, I exercised my social work codes of practice recognising and respecting the roles and expertise of other professionals and multi-agency working. (Code of Ethics, 2014) Whilst reflecting, I used Korthagen and values the onion model of reflection, by looking at my core qualities that would help me handle critical situations better. Korthagen and Vasslos (2005) suggests the idea to focus on a situation in the reflection process which would allow you to arrive at a nation of the ideal situation. In contrast to this Deci and Ryan (2002) argue that the accomplishment of the three basis needs is interlinked if the needs to the relationship of the autonomy are met, the need for competence become optimally accomplished. 

Throughout this process, I worked collaboratively with multi agencies by keeping them informed of the investigation and sharing of information. I kept clear and concise records from my visits that I was able to share securely whilst being mindful of confidentiality and upholding legal framework outlined by the Data Protection Act 1998 and 2018. In addition, the SSWBA (2014) was introduced in Wales, its key principles are for services to support people who have care and support needs in order to be able to achieve positive outcomes. The Act changed the way services deliver in order to give more effective services across wales by placing a bigger emphasis on equality for people through working in partnership. 

Within my report to panel, I included the strengths and qualities the foster parent has as well as evidencing the risk of significant harm that was placed on the child. The conclusion and recommendation of my report was the foster parent was deregistered due to her limited understanding and acceptance of safeguarding, but also her inability to work openly and honestly with professionals which merely heightened the risks. As a result, the foster parent was reported to the DBS service as her part time employment role was working with children, which was a concern. In order for social work practice to be ethical, it needs to be practiced based on the centred needs of the service user. Social workers are involved in people’s lives which can have an impact on situations, ethical decision making is therefore a crucial part of social work practice (Osmo and Landau, 2001). 

 In my professional view, I believed that the needs of young person in foster care were not met and placed at risk, which meant I focused my report on care policy which is initially about safeguarding, outcomes and accountability.  The risks that I feel are imminent for the young person are largely based around their safety, and what the child could potentially be exposed to, adults are deemed as positive role models and, in this case, I felt this foster parent was not a positive role model by entering risky relationships where criminal activity took place.

The legislation that underpins fostering panels is the fostering panel regulation 2018, which sets out its establishments and functions. The Fostering Service (Wales) Regulations 2003 form the basis of the new regulatory framework under the Care Standards Act 2000 (CSA) for the oversight of fostering services. This framework is underpinned by the national minimum standards published by the National Assembly for Wales under section 23(1) of the Care Standards Act 2000. 
I ensured that my decision making was grounded by values and ethics of social work. I balanced the rights of the child against the foster parent and ensuring the decision was structurally oppressive. Everyone has the right to be protected from abuse and to be treated with respect and sadly in the case the young person’s human rights were not upheld. Social workers have a duty to work within the human rights act and be promoting equality for a child.  Within the UNCRC Article 4, its emphasis that the government should do all they can to ensure that every child can enjoy their rights by being promoted and protected. (Children’s commissioner for Wales,2019)

Allegations against foster parents can be an emotionally difficult process to go through however fostering services have a legal duty under the Children Act (1989;2004) to carry out an investigation to ensure that child is safe, regardless of the nature of the allegation. During the investigation, support was provided to the foster parent from myself as part of the agency as well as foster talk, which is in independent service that the agency pays for.  This service offers foster parents- information and advice about the process, emotional support and legal representation as well as advocacy. I continued my monthly supervisions as the foster parent was happy to receive my support during the process. Within society individuals are often disempowered in many ways of ways and feel struggle to manage the rules that guide their lives. (Aggarwal,2016)

Research undertaken by (Hayden,1999) suggests the focus on the foster care system is to protect and provide security for children, while providing foster parents with support and parenting strategies to help them maintain a child’s development. Fostering placements are viewed as safe and comfortable environments for children with complex backgrounds to thrive in, however in this case, a professional foster parent abused the trust of authorities, by placing the child in her care of significant risk of harm. Evidence suggests that children looked after by foster parents, have a higher rate of afflicted adolescences which results in placement breakdowns being much higher. (Wilson,2005). Furthermore, Wilson (2005) goes onto discuss how the behaviours within the children are far more challenging due to the number of placement breakdown, the finding suggests a number of factors that contribute to placement breakdowns. In this case, the foster parent failed to be open and transparent in her personal life and relationship choices which put a vulnerable child at significant risk of harm. 

The impact a placement move can have on a young person is detrimental, the aim of fostering services is to provide stability for children however in this case, due to a child’s welfare being jeopardised it was imminent to move the child on for their own safety. Unfortunately, looked after children often experience changes in placement which also means moving schools if it’s out of catchment area.  This child was faced with more trauma, as she had to leave behind pets, the house, family, familiar surroundings.
Bowlby suggests children who are disconnected from their primary care giver, are impacted on the separation due to the attachments that were formed. In this case, the young person was impact by being removed from her primary care giver whom she had built a trusting attachment and a positive relationship with. This has a clear impact on the young person’s behaviours and the ability to go on and form positive attachments, ultimately this could also impact on future emotional and social development. (Howe 1995)As a result of being removed from her primary care giver, the child may display avoidant attachments.  It was later learnt that this young person who moved onto another foster family, did struggle to form positive attachments, due to not trusting those adults surrounding her from her negative experiences. It’s important to note, that this young person had also had several placements prior to this case, so the trauma this transition  had  c could be detrimental on her future with friendship groups, partners or any adults surrounding her from the instability she has faced. Howe (2009) describes this as a person being emotionally rigid from feeling rejections by a care giver.  Low et al (1992) describes how a person can feel in terms environmental factors, “The way in which people identify and become attached to places, buildings, objects, and how this attachment can contribute to personal well-being or how we feel about ourselves”. Children who are looked after tend to have already developed poor attachments, meaning they have no secure base, love or attention for the most important part of their early childhoods. “Attachment theory offers an understanding of personality development and behaviour in close relationships and provides an account of the difference in people’s emotional and relationship styles”. (Howe, 2000). 

Foster children are more vulnerable to neglect, abuse, family dysfunction, poverty, and severe psychological conditions. The trauma caused to a child when removed from their home is also severe and may cause depression, anger, and confusion.  

There is evidence to suggest that children who are looked after have many placements moves. However, several placement breakdowns can have an adverse effect on a child's emotional wellbeing and mental health. It can later affect their ability to form secure relationships with adults who can protect them from harm (Rahilly and Hendry, 2014). In my professional experiences as a social worker supporting those children transition from various placement and the impact it has had on their developmental needs is astounding. I am very aware of how sacrificing it is for a young person to move on from a place they felt safe and included. Furthermore, there is research to suggest that looked after children in comparison to others, tend to have lower achievements in many areas within their development; for example, their educational attainment and mental and physical health (Rahilly and Hendry, 2014). 

In addition, the child began to blame themselves for the move; she felt it was her fault. It was important that the child was removed, and the foster parent was not allowed to continue to foster due to the risks being so significant to safeguarding. The age of this child meant that she was facing a crucial time in terms of her development stage, where she is concerned regarding her identity, her future in terms of where she wants to live, with who and how they present to individuals and what groups of networks she has around her. Erikson suggests this psychosocial stage as identity versus role confusion period. (Vaughan,2003)

Social workers have a duty to ensure their practice is based on concepts of human rights and social justice but ultimately time they need to be more aware of how the inequalities that they view in society might affect their practice (Cemlyn and Briskman 2003).

To ensure your practice is effective, communication skills is a vital part of social work practice. There are elements of commutation skills that include the recognition of verbal and non-verbal whilst being an empathetic, active and attentive listener.

Payne suggests, the use of communication theory gives support in controlling and processing relationships and interactions with service users through the use of interpersonal skills (Payne et al,2009). Communication theory is using a range of ideas from scientific to humanistic, which helps us understand how service users present themselves in how they interpret communication signals (Farrell, 1987). Payne (2009) suggests by using this concept will help us to identify patterns of language; how people compose their social world in order to help them recognise areas for potential changes. 

Communication can support us to identify oppression and inequality, social workers need to be aware of how they communicate in personal and emotionally charged situations. (Payne, 2005) An example of this would be the use of professional jargon without explanation could potentially create a language barrier between social worker and the service user.

I feel the social learning model that was developed by Albert Bandura has been beneficial to this case. Bandura (1977) suggests the importance of this model as vital in the development of children. This theory involves many areas of behavioral and cognitive learning, he states that behavioral learning makes assumptions that people’s environment impacts the way people behave and can also influence in the way in which they behave, and this can be linked to how the child behaved. For example, the young child starts to display emotions on being removed from a place that was not deemed safe by professionals however the child believes this is their home and their place of safety which is their secure base. (Tri Harinie,2017)
The most important part of this case was the legislation that underpinned my practice. As discussed earlier I followed the All-Wales Child Protection Procedures 2008 in regard to the s47 enquiries which is encouraged into the Children Act 1989 which relates to the safeguarding of children in the UK. This case was reported to the safeguarding board, where they provide advice and support to ensure that local authorities are effectively decision making.  (Safeguarding Board Wales, 2014)

The Government published Every Child Matters Green Paper in 2003, in addition to a response from the Victoria Climbié Inquiry Report. The Green Paper suggested changes within policy and legislation to increase opportunities and reduce risks for children and young people. Their approach was to focus primarily on the needs of children, young people and families. (Every Child Matters,2003)

The national occupational standards is a tool that helps contribute to the delivery of high-quality services. The care council for wales have a duty to ensure the standards of conduct and practice by professionals are to a high standard.

Fostering services are regulated by legislation that sets out requirements for service providers. The regulations within fostering are made under sections 22 and 48 of the Care Standards Act (2000), which allows powers to ensure the conduct of services is regulated by the National Assembly for Wales.

The Care Standards Inspectorate for Wales has been underpinned by the National Assembly for Wales to perform its regulatory functions in respect of social and health care services.
The national minimum standards are issued under sections 23 and 49 of the CSA, in this particular case a professional foster parent was put in a position of trust, the trust was abused as a child was put at significant risk. 
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding.

In this section, my aim is to explore the context behind safeguarding adults.  Safeguarding adults is protecting adults at risk or suffering from abuse and neglect. It is the professional’s duty to put in appropriate measure to prevent adults being at risk whilst taking into consideration their wellbeing and human rights. Crawford and Walker (2008) suggest there are significant risks to consider when exploring the vulnerability of an adult. For example, it needs to be explored whether the person is withdrawn/isolated, at risk of harm or abuse and therefore is in need of support. 

The key elements within safeguarding adults are protection, empowerment, proportionality and partnership. The principles of adult safeguarding are made up of a number of factors; adults have the right be free from abuse and neglect and live within safety (Macintyre, 2018).

The Wales Interim Policy and Procedures for the Protection of Vulnerable Adults (2010) provides guidance to follow when it is deemed that a vulnerable adult may be at risk. The safeguarding process to be followed is to identify concerns and report. The local authority is responsible for determining the most effective way to safeguard an adult at risk, through decision making by planning an appropriate intervention. This procedure is based on the principles of the European Convention of Human Rights and the Human Rights Act (1998).  Furthermore, using this procedure is voluntary meaning there was was no legal duty to act when it is recognised an adult is at risk until the SSWBA (2014) came into force. 
In addition, the procedure that is followed when safeguarding adults is the Wales protection procedures that was launched in 2019, these procedures set out the roles and responsibilities for anyone working with adults at risk (Wales Safeguarding Procedures, Safeguarding Board, 2019).

One of the duties under the SSWBA(Wales) (2014) emphasises that everybody has a statutory duty to report abuse and neglect which is included in the social care wales code of practice. This makes it more effective to manage and deal with safeguarding since the SSWBA (2014) and this Act identifies the importance of collaborative and multi-agency working by promoting the sharing of information (SSWBA,2014).

Safeguarding adults present with challenges due to their age and level of understanding, it’s vital that a social worker uses the least restrictive interaction of the adult’s freedom. The adult deemed at risk of abuse, should be encouraged to participate in any decisions made and professionals are responsible for practicing within their code of practice; in doing so they would be working collaboratively to help, support and provide protection to that adult. (SCW,2017)

Information gathering is an important stage which helps decision making however when gathering information this should be in accordance with the EU’S General Data protection regulation (Data protection, 2018).

Lastly, The Mental Capacity Act (2005), provides legal framework that supports individual’s decision making by promoting their human rights, through encouraging them to make a choice. In addition, this will promote decision making in a person’s best interests should they lack capacity. The act encourages continual planning for people who have capacity but feel they may lack capacity later on in their lives. Furthermore, this suggests they can propose an individual to act on their behalf under a lasting power of attorney.  In summary, an individual would be responsible for making decisions about their wellbeing, health and financial issues. (Mental Capacity Act, 2005).
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	Reflect on the difference between safeguarding in adult and children’s work

The difference between adult and children safeguarding is the decision-making. In children’s services, social workers and professionals around the child make the decision making however in adult services the adults make their own decision unless deemed to lack capacity under the Mental Health Act (2005).

Social Services Wellbeing Act (2014) was introduced, there was no statutory duty to intervene when there was an adult deemed at risk like there is now with the new legislation. However, in children’s services there has always been clear legislation which places a statutory duty on local authorities to investigation and protect the child without consent. 

The SSWBA (2014) has acknowledged previous limitations within their legislation which has now been amended so there are legal requirements to be followed. ‘In Safe Hands’, all Local Authorities were expected to develop local policies and procedures for the Protection of Vulnerable Adults (POVA). In safe hands (2000) suggested five main categories of abuse; physical, emotional, neglect, sexual and financial. Furthermore, these categories of abuse are governed by legislation, policies and procedures.  In addition, there was limited guidance on what thresholds met the need for enquiry and assessment. 

I feel that adult safeguarding has been a very grey area in social work practice for many years and until statistics were looked at where adults were at risk of being abused, then further legislation was implemented which makes it more clear for professionals to work with adults and investigate under the SSWBA, (2014).  For example, if an adult is assessed to have capacity, then duties to receive a care and support plan wouldn’t be necessary unless it was their choice whereas in children’s services, even if a child is deemed to have capacity or there are concerns over unmet needs then under the new SSWBA (2014) local authorities have a duty to assess and support. 

Another difference between adult and children safeguarding is Gillick competence which sets out the principle used to assess capacity in children to consent to medical treatment. When a person under the age of 16 is not Gillick competent, they are therefore deemed to lack the capacity to consent, it can be given on their behalf by someone with parental responsibility. A child’s best interest is important in decision making and the child should be involved in this process. This is the comparison to adults, whereas adults have a choice of freedom to make that decision unless deemed to lack capacity.  (NSPCC,2020)
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

Through the duration of this programme, I have watched my skill set as a practitioner develop. At the beginning of this course, I outlined learning needs that I wished to achieve by the end of this programme, one of those learning needs was to be able to effectively communicate with service users. I feel that this learning need has been met, I am confident within my approach at communicating with service users.  I was able to demonstrate this with my observation by the use of verbal and non-verbal methods of communication which engaged a foster parent throughout supervision. Another learning need I identified was communication, in terms of my language because I am welsh therefore, I am mindful that I speak fast. However, I have now adapted the way I talk with service users and other professionals to ensure that I am understood clearly. As a social worker, I am aware that to allow effective communication I need to be more mindful of how I communicate with service users. Burnard (1992) defines self-awareness as ‘the process of getting to know your feelings, attitudes and values and learning about the effect you have on others’ (Burnard,1992).

Another learning need that I identified was being more confident in my decision-making skills, this skill has been achieved as I have had many complex cases over the last 12 months which has meant that I have had to make decisions based on the best interest of children in terms of safeguarding.  On occasions I doubted by judgement however I referred to the BASW (2001) code of ethics to help support my decision-making, it specifies; “Social workers will not act without informed consent of service users, unless required by law to protect that person or another from risk of serious harm”.  On reflection I had to assess the risks, Parrot (2014) suggests Risk refers to the “likelihood of an event happening which in contemporary circumstances is seen as undesirable.”  This enabled me to effectively decision make and manage risk as the risk became the central importance. 

I feel much more supported in my current role with regular supervision, team meetings, group discussions and monthly social work meetings where we are able to take a difficult case to the meeting and discuss with colleagues and managers, I find this use of practice very beneficial for me. This allows me to look at cases in a more holistic way and looks at the impact of my practice and what this may have on families that I support and can influence my decision-making skills. 

	
A learning need identified at the start of this programme was to be more confident in my assessment skills, I feel this learning need has been achieved. I am more confident in completing assessments by having completed two form f assessments on prospective foster parents and I have also had to deregister two foster parents due to safeguarding concerns and breach of policies. This has empowered me and given me confidence in the work that I do. I was able to evidence analysis in assessment to inform interventions by laws and frameworks that underpinned my practice, I incorporated systems theory, looking at all aspect of an individual’s life. (Maclean,2015) 

Since the start of this programme, I have gained a vast experience in social work by everyday practice, as well as dealing and managing complex cases. This has allowed to develop my skill further by case managing high risk cases, through working collaboratively with other professionals and services. The cases I have been managing has meant that I have needed to undertake research and seek guidance through the use of supervision. For example, I have had to degsiter two foster parents and in doing this has meant I have to follow procedures, frameworks and timescales as well as the use of theory and evidence to support my reports to panel.

Reflection is an important part of social work practice, in particular emotional intelligence, I think it’s vital to recognise my own emotions and how this can have an impact on the way I practice, I feel that over the last 6 months, my emotions have been slightly impaired due to working from home because of Covid 19. This has been a very isolating time, not being able to have debriefs in the office and working from home. 

One thing I thrive from being a practitioner is receiving feedback, both negative and positive. It’s important to understand how service users feel regarding the services you offer; it allows me to be a reflection practitioner and make changes to better my practice. Furthermore, I utilised the importance of Schwartz and Schon (1987) by ensuring I “reflection in practice and reflection on practice”.


One learning need I want to take from this will be able to apply more analysis to my work which help better inform my decisions, this will come within my practice and the use of assessment skills. In addition, a continuing learning need for me is research and training will support my role further as a social work practitioner.
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	Induction
	21st October 2019

	1
	6th November 2019

	2
	13th February 2020

	3
	21st July 2020

	4
	21st October 2020



Notes 









	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

Jodie has shown considerable development over the duration of the programme which evidences her development of her role as a Social Worker. Jodie highlights the importance of emotional intelligence, which is vital in Social Work practice in terms of looking after ourselves, but also meeting the needs of the families that we are working with, and this helping us to understand where they are at. In turn this assists us in considering how best to support them. I have encouraged Jodie to ensure that she has had opportunities for debriefs with her Manager and colleagues as she had highlighted that she has noticed a difference working from home. I recognised that this is more important for newly qualified Social Worker Jodie is still learning about her role. 


Jodie has been open to receiving constructive feedback and suggestions, which has enabled her to develop as a Practitioner. Albeit we are all learning every day and this is a continuing process in Social Work practice. 

Jodie has highlighted a very important aspect of her role as a Supervising Social Worker in terms of the need to challenge Foster Parents and how she has developed her skills in this area. Jodie has been through the process of recommending that Foster Parents were de registered which has clearly enhanced her experiences in managing complex situations. The role of the Supervising Social Worker can be difficult in terms of the balance between supporting and supervising Foster Parents, and ensuring we have clear boundaries in place around professional relationships supports us in doing so. From Jodie’s experiences in her practice, this evidences that she has clear boundaries in place, which has enabled her to make effective decisions in the best interests of children. Jodie has evidenced that she practices in a child centred manner and always prioritises the needs of children. Jodie has considered multi agency working which we all know is a significant part of Social Work practice. Jodie thought carefully about her communication styles for her Observation and the importance of nonverbal communication, she was well prepared for this. During the observation she presented confidently and was clear with her agenda and the objectives required. Using the strengths model was positive and gives a good foundation to build on. 

Jodie has demonstrated great determination throughout completing the programme and I wish her well for her future career in Social Work.
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Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner  - Jodie Rowe

2. Learner’s University Number: 1911376

Address for Correspondence: 1 Westbourne Road, Neath, SA11 2EP




Telephone: 07711164370

E-mail: jodieleigh94@hotmail.com

Date of Professional Qualification:  June 2018

Date of registration with Social Care Wales: 10/08/2018



3. Name of Learner’s Agency:

Agency Contact details: UWTSD	

Name:

Address:



Telephone Number:

E-Mail address: 


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only X


Mentor’s details

5. Mentor’s details:

Name: Anna Pearson

Address: 
Ground Floor Building 5510 
North Wales
 Business Park
 Abergele 
LL22 8LJ


Telephone Number: 
01745 778610
07587 666705

E-Mail address: Anna.Pearson@thefca.co.uk



	6. Observer details – Same as mentor

Name:

Work Address: 

Professional Qualification and date of qualification:

Email and telephone number:








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ _ _[image: A picture containing text

Description automatically generated] _ _ _ _ _ _ _ _ _ _ _  (Learner)

Date: _ _11/05/2021 _ _ _ _ _ _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
[image: ]

Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)

Date: _ _ _ _ 12.5.21_ _ _ _ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ _ _ APRIL NEWMAN_ _ _ _ _ _ _ _ __ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _[image: Text

Description automatically generated] _ _ _ _ _ _ _  _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ 11/05/2021_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Jodie Rowe

	
Name of Team/Agency 
	Foster Care Associates

	
Name of Mentor 
	Anna Pearson

	
Name of Line Manager 
	April Newman



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.
[image: ]
Signed:…… …….. Print Name:…Jodie Leigh Rowe… Date: 11/05/2021
(Learner)




Signed:……… [image: ]…….. Print Name:……April Newman……….Date:…11/05/2021……. 
(Line Manager/Mentor



[image: ]
Signed:…
…….. Print Name:………Anna Pearson………………….Date:…12.5.21…….
(Mentor, if different to above)






PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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