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The thinking, knowledge, skills and behaviours that I will change and develop in order to achieve my vision and goals, adhere to my values and become as resilient and professional a practitioner as possible.
	No
	Improvement and Development Goals
	Success Criteria

	The actions I will take to achieve the goal
	Timelines
	What will help me to achieve this?

	1
	To Learn conversational and professional Welsh, as relevant to early years practice.

	My success will hopefully be shown when I feel confident and able to converse with both adults and children in Welsh.

	To complete a relevant Welsh Language course by accessing courses run by Carmarthen County Council.
Learn Welsh Carmarthenshire | Learn Welsh
To make regular use of Duolingo.
Duolingo - The world's best way to learn a language
To seek out Welsh speaking environments in order to hear and immerse myself in the Welsh language. Such as the Welsh Language group meeting in the S4C café/foyer. The use of conversation apps, such as Google translate, may also prove very useful, to aid practice and accurate pronunciation.
	Within 2 to 5 Years
	Consistent practice would be desirable to aid me in achieving this goal. In addition to accessing study guides from WJEC. Also, first word and phase guides and dictionaries online and in print.

	2
	To become a Forest School Practitioner. To develop the skills needed to lead a Forest School session confidently and competently, either in a conventional setting or in a dedicated Forest School setting.
 



	To achieve a Level Three qualification in Forest School practice.
	To complete comprehensive training in all aspects of the Forest School curriculum. To take advantage of any and all training run by local educational authorities and organisations such as the Forest Schools Association.
https://www.forestschools.com/products/online-course-level3-leader?variant=18422725673011 
https://www.forestschoolsnpt.org.uk/training/certificate-in-leading-coastal-school-level-3-qcf/ 
https://www.forestschoolsnpt.org.uk/training/ 
https://forestschoolassociation.org/forest-school-qualification/
To find voluntary or paid work in a Forest School Setting to develop and extend my skills and experience as a potential Forest School Practitioner.
	Within 2 to 5 Years
	To research and read all the latest literature and relevant publications pertaining to Forest School.
To look at and learn from the Scandinavian and German models of Forest School Education with reference to a Montessori/Steiner approach. To visit and experience a Scandinavian Forest School.


	3
	To complete a First Aid Qualification. An essential companion to a Forest School Qualification.
 




	Achieved by a First Aid Qualification/Certificate.
	To complete the First Aid Qualification offered by the University’s Skills and Employability week.
Alternatively, to complete a St Johns Ambulance or Red Cross pediatric, setting relevant course.
https://www.sjacymru.org.uk/en/page/child-and-infant-first-aid 
https://www.redcrossfirstaidtraining.co.uk/courses/first-aid-at-work-courses-uk-mainland/scheduled-courses/paediatric-first-aid/ 
https://www.redcrossfirstaidtraining.co.uk/where-we-train/carmarthen-ivy-bush-hotel/ 
https://nationalschooloffirstaidtraining.co.uk/locations/carmarthenshire/ 

	During the next employability week in early 2025.
	To Progress to be capable and confident to render up to date and correct First Aid, as necessary to both adults and children in an early years setting.

	4
	In addition to my Degree in Early Years and Care, to seek further study to become a qualified Montessori practitioner. This child-led approach could really tie into many goals of the new Welsh Curriculum, and I would love to see this approach, possibly modified as appropriate, brought into Welsh settings.
	Montessori Certification
	To complete a postgraduate certificate in Montessori and/or Waldorf approach to early years education.
https://www.mariamontessori.org/training/teacher-training/3-6-years/  
https://waldorflearning.com/pg-dip-in-waldorf-education-creative-pedagogies/ 
https://www.bathspa.ac.uk/courses/pg-waldorf-education-and-creative-pedagogies/

	2026 onwards
	Completing my early Years Degree.
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Reflection in early years education involves actively thinking about your experiences and actions to gain a deeper understanding of their impact on children's learning and development (MacNaughton, 2005, Lyndon and Trodd, 2016). It's a form of self-evaluation that entails:
Examining your practice: This includes analysing your planning, activities, interactions with children, and the learning environment (Birth to 5 Matters, 2021).
Identifying strengths and weaknesses: Reflecting on what aspects of your practice worked well and what could be improved for better outcomes (PACEY, n.d.).
Understanding the impact on children: Considering how your actions and decisions influence children's engagement, learning, and overall well-being (Early Education, n.d.).
Reflective Practice in Early Years
Reflective practice is the ongoing cycle of reflection that leads to continuous improvement in your work as an early year’s practitioner. It's a crucial element of professional development and high-quality care (Victorian Early Years Learning and Development Framework Evidence Paper, 2012). Here is a consideration of the cyclical process:
Plan: Set clear learning objectives and plan activities that support children's development based on your observations and understanding of their needs.
Do: Implement your plan and observe children's engagement and learning throughout the activity.
Review: Reflect on what happened during the activity. Ask yourself questions like: 
What went well and aligned with my objectives?
What could have been improved to better support children's learning?
How did my actions and the environment impact the children's responses?
What could I do differently next time to enhance the experience?
Revise: Based on your reflections, make adjustments to your practice, planning, and the learning environment to better serve the children's needs.
Benefits of Reflective Practice
Reflective practice offers numerous benefits for both practitioners and the children in their care:
Improved Quality of Care: By constantly evaluating and refining your practice, you can provide a higher quality of care and education that is responsive to individual children's needs (Developing Reflective Practice in the Early Years, 2018).
Deeper Understanding of Child Development: Reflecting on children's responses and interactions helps you gain a deeper understanding of their individual learning styles, strengths, and areas needing support.
Enhanced Professional Development: Reflective practice fosters ongoing learning and skill development, keeping you up to date with best practices in early years education.
Increased Confidence: Reflecting on your successes and identifying areas for improvement can boost your confidence as a practitioner.
The Theory of Reflective Practice
The theory of reflective practice in early years education draws upon several key concepts and frameworks, building upon the foundational ideas of prominent thinkers:
 Experiential Learning:
John Dewey, a prominent philosopher, emphasized the role of experience in shaping learning and development (Dewey, cited in Dimova, and Kamarska, 2015). Reflective practice aligns with this notion, as it involves actively reflecting on experiences within the early years setting to gain deeper insights and improve future practice.
Critical Reflection:
Donald Schön, a philosopher and educational theorist, further developed the concept of "reflective practice" by differentiating between two levels: reflection-in-action and reflection-on-action (Schön, 2016). 
Reflection-in-action: Occurs spontaneously during an activity, prompting adjustments based on immediate observations and feedback.
Reflection-on-action: Involves deeper analysis after an experience, considering the broader context, underlying assumptions, and potential improvements.
[image: ]Source: Schon, (University of Hull, 2019)
Collaborative Inquiry:
Reflective practice is not solely an individual endeavour. Sharing reflections with colleagues fosters collaborative inquiry, where diverse perspectives can be explored and collective solutions developed (College of ECE, 2017). This collaborative approach enriches the reflective process and leads to more informed practice.
Key Elements of Reflective Practice:
Several elements underpin a robust theory of reflective practice in early years: 
Self-awareness: Recognizing one's own values, biases, and assumptions that influence interactions with children.
Critical analysis: Examining actions, decisions, and their impact on children's learning and development.
Open-mindedness: Willingness to consider alternative perspectives and challenge existing practices.
Action-orientation: Utilizing insights from reflection to implement changes and improve future practice (Paige-Smith and Craft, 2007, Aubrey and Riley, 2022).
By integrating these elements, early years practitioners engage in a cyclical process of reflection, leading to continuous professional growth and ultimately, better outcomes for the children in their care.

Both the Gibbs Model and the ERA Model are frameworks used in reflective practice. However, they differ in their level of complexity and the specific stages they emphasize:
Gibbs Reflective Cycle:
Developed by Graham Gibbs, (Gibbs cited in Tanja Tolar, 2023), this model is more comprehensive, consisting of six stages:
Description: Briefly outline the experience you are reflecting on.
Feelings: Describe your emotions and thoughts associated with the experience.
Evaluation: Analyse the positive and negative aspects of the experience.
Analysis: Consider the underlying factors that influenced the outcome.
Conclusion: Summarize your key learnings and insights from the experience.
Action Plan: Outline concrete steps you will take to improve future practice.

[image: ]Source: Gibbs Model, (University of Louisiana, 2019)
ERA Model of Reflection:
Created by Melanie Jasper (Jasper,2013), this model is a simpler framework with only three stages:
Experience: Describe the specific event or situation you are reflecting on.
Reflection: Analyse your thoughts, feelings, and actions during the experience.
Action: Determine what you will do differently in similar situations moving forward.
[image: ]Source: The ERA Model (Jasper, 2013).
Key Differences:
Depth of Analysis: The Gibbs Model offers a more comprehensive framework for analysing an experience, delving into emotions (Bassot,2020), underlying factors, and drawing detailed conclusions. The ERA Model provides a quicker and more concise approach to reflection.
Focus: The Gibbs Model emphasises analysing various aspects of the experience and emotions (Bassot,2016) while the ERA Model focuses primarily on learning from the experience and determining future actions.
Choosing the Right Model:
The Gibbs Model is suitable for situations requiring deep analysis and understanding, such as reflecting on challenging experiences or implementing significant changes in practice.
The ERA Model is well-suited for quick reflections on everyday occurrences or identifying areas for improvement in specific situations.
Conclusion:
Ultimately, the choice between these models depends on the specific context and the desired depth of reflection. Both models offer valuable frameworks for early years practitioners to engage in the reflective practice cycle and continuously improve their professional practice (Welsh Government, 2022).
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In the context of early years education, professional practice refers to the consistent application of knowledge, skills, and values to deliver high-quality care and education to young children (Birth to 5 Matters, 2021, Dyer,2018). It encompasses everything an early year’s practitioner does to support children's learning and development, from planning activities and creating a stimulating environment to interacting with children and families.
Key characteristics of professional practice in early years include:
A strong foundation in child development, understanding how children learn and grow at different stages is key for planning effective experiences. (Early Education, n.d.) Clear and effective communication with children, families, and colleagues, support, and multi-agency staff (Gasper, 2010) is again essential for building positive relationships and fostering a collaborative learning environment. (National College for Teaching and Leadership, n.d.) Regularly reflectively analysing and evaluating one's practice is pivotal to continuous improvement and ensuring the best outcomes for children. (Victoria Department of Education and Training, 2018) Commitment to ethical principles and upholding ethical standards such as confidentiality, respect, and inclusivity is also vital in building trust and ensuring the well-being of children. (Coram Children's Legal Centre, n.d., National College for Teaching and Leadership, n.d.).
Values in Early Years Professional Practice
Early years professionals play a pivotal role in shaping young children's lives. Upholding a strong set of values is central to effective practice and ensuring positive outcomes for children. Here's a breakdown of some key values and their importance:
Respect: Treat all children, families, and colleagues with respect, valuing their individuality, backgrounds, and perspectives (Birth to 5 Matters, 2021). This creates a safe and inclusive environment where everyone feels valued and heard.
Empathy: Being able to understand and share the feelings of children fosters positive relationships and allows practitioners to provide sensitive and responsive care (Coram Children's Legal Centre, n.d.).
Curiosity and a love of learning: Early years professionals should have a genuine interest in children's exploration and discovery. This fosters a love of learning in children and drives practitioners' own continuous professional development (Early Education, n.d.).
Professionalism: Upholding ethical standards such as confidentiality, integrity, and fairness is essential for building trust with children, families, and colleagues (National College for Teaching and Leadership, n.d.).
Equality and Diversity: Creating a welcoming environment that celebrates differences and ensures all children have equal opportunities to learn and thrive (Victoria Department of Education and Training, 2018).
Patience and Resilience: Young children are still developing their emotional regulation skills. Patience and resilience are necessary to support children through challenging moments and guide them in a positive way (Children’s Workforce Council, 2008).
Why Values are Important:
Values are not just theoretical concepts; they are the foundation upon which effective early years practice is built. A strong set of values gives practitioners the ability to navigate challenging situations and make choices that prioritize children's well-being and learning. When professionals demonstrate these values, it creates a positive and nurturing environment where children feel safe, secure, and respected. This environment fosters healthy development and a love of learning. Upholding values builds trust and strong relationships with families and colleagues. When everyone shares a common understanding of what matters, it fosters a collaborative approach to supporting children.
Strong communication skills allow practitioners to understand children's verbal and nonverbal cues. This helps them identify individual needs, interests, and potential challenges (Department for Education, 2020). By building positive relationships and cultivating clear and open communication with children trust and a sense of security is cultivated. Children feel comfortable expressing themselves and are more likely to engage in learning activities (Early Years Framework, 2009, Council for Disabled Children, 2016). Effective communication interactions provide opportunities for children to develop their language, listening, speaking, and social communication skills (Browne, 2007).
Collaboration with families is key. Working with parents and carers as partners in a child's development is essential. Effective communication with families ensures everyone is on the same page regarding a child's needs and learning goals (Council for Disabled Children, 2016). Strong Relationships can foster a sense of security and well-being. Positive relationships with caring adults create a safe and secure environment where children feel comfortable to explore and learn to their full potential (Birth to 5 Matters, 2021). Strong relationships provide opportunities for children to develop their emotional intelligence, learn to manage their emotions, and build healthy attachments (NSPCC, n.d., Bowlby, 1988). Positive relationships allow practitioners to identify and support children who may have additional needs or require extra support (Scottish Government, 2024).
Early years professionals need a deep understanding of how children learn and develop at different stages (Birth to 5 Matters, 2021, Brodie, 2015). This allows them to tailor activities, learning environments, and interactions to meet the individual needs of each child, promoting their cognitive, social, emotional, and physical growth (Maslow, cited in McLeod, 2018). A strong knowledge base helps practitioners identify potential developmental delays or difficulties children may be facing (Department for Education, 2020). Early intervention is essential for addressing these challenges and supporting a child's full potential.
Importance of Safeguarding Knowledge:
Early years settings have a legal and ethical responsibility to safeguard children from abuse and neglect (Keeping Children Safe in Education, 2015). In-depth knowledge of safeguarding procedures, signs, and symptoms of abuse empowers practitioners to identify potential risks and take appropriate action. Understanding safeguarding promotes trust and a sense of security for children. When children feel safe and protected, they are more likely to thrive in the early years setting (NSPCC, 2024).
A strong understanding of child development, communication and safeguarding strategies allows practitioners to interact with children in a way that is age-appropriate and fosters their trust, learning and development (Browne, 2007). In-depth knowledge of curriculum and learning theories enables practitioners to design stimulating environments and activities that cater to different learning styles and interests, promoting exploration, discovery, and critical thinking skills (Pascal et al, n.d.). Early years professionals with a strong knowledge base can effectively communicate with families about their child's progress, learning goals, and any potential concerns, regarding development or safeguarding issues. (Council for Disabled Children, 2016).
Effective early years practice relies heavily on strong partnerships and multi-agency working. Many children may have complex needs encompassing physical, emotional, and social development. Early years professionals cannot address these needs in isolation (Coram Children's Legal Centre, n.d.). Multi-agency working allows for collaboration with health professionals, social workers, and other specialists to provide a holistic and coordinated approach to supporting children and their families.
Early Intervention is Key, identifying potential developmental delays or difficulties early on is critical for ensuring children receive the appropriate support (Department for Education, 2023). Sharing information and collaborating with professionals from different agencies allows for a more comprehensive assessment of a child's needs and enables timely interventions to address any challenges. Different agencies bring specialized knowledge and expertise to the table. Working together allows early years practitioners to benefit from the insights of these professionals, leading to more effective support for children and families (Education Scotland, Foghlam, Alba,2024)
Collaboration with external agencies can alleviate the pressure on early years settings, allowing practitioners to focus on core duties like planning activities and interacting with children (Coram Children's Legal Centre, n.d.). Multi-agency working can open doors to additional resources, training opportunities, and support networks for both practitioners and families (Early childhood Ireland, 2009). By collaborating with colleagues from different disciplines, early years professionals can ensure a more holistic, coordinated, and successful approach to meeting the needs of each child in their care,
The United Nations Convention on the Rights of the Child (UNCRC,1989, United Nations Human Rights Office of the High Commissioner, 2023) outlines the fundamental rights of all children under the age of 18. Early years professionals play a pivotal role in upholding these rights within their practice. Here's how the UNCRC principles inform early years practice and why it's important:
It is non-discriminatory, all children, regardless of background, ethnicity, ability, or gender, deserve equal opportunities to learn and thrive. Early years settings should be inclusive environments that celebrate diversity and ensure all children feel valued and respected (Coram Children's Legal Centre, n.d.). All decisions and actions taken should prioritize the well-being and best interests of the child. Early years practitioners consider each child's individual needs and perspectives when planning activities, setting routines, and making decisions that impact their lives (Department for Education, 2020).
The Right to Life, Survival, and Development. This principle emphasizes the importance of providing a safe and nurturing environment that supports children's physical, emotional, and social development. Early years settings should offer healthy food options, promote physical activity, and create a stimulating environment for learning (UNICEF, n.d., Maslow cited in McLeod, 2018) 
The Right to Play. Play is essential for children's learning and development. Early years professionals should provide opportunities for unstructured and child-led play, allowing children to explore, experiment, and develop their creativity (Council for Disabled Children, 2016).
The Right to Education. Early years settings play a vital role in laying the foundation for lifelong learning. Practitioners should create rich learning experiences that foster curiosity, exploration, and a love of learning (Scottish Government, 2024). Children feel seen, valued and understood when their interests and needs are reflected in the learning environment and activities. This fosters a sense of security and belonging. 

Why Upholding UNCRC principles is Important:
Integrating UNCRC principles into practice establishes an ethical framework that prioritizes the well-being and rights of all children in the setting (Early Childhood Ireland, 2019). It empowers children. When children feel respected, valued, and have their voices heard, they are more likely to be confident and engaged learners (Coram Children's Legal Centre, n.d.). It Improves outcomes. Early years settings that uphold UNCRC principles are more likely to foster positive outcomes for children, leading to better educational attainment, social skills development, and overall well-being (UNICEF, n.d.). The UNCRC provides a valuable framework for early years professionals. By understanding and integrating these principles into their practice, practitioners can create a safe, inclusive, and stimulating environment where all children can thrive and reach their full potential.
Reflective practice, encourages educators to critically examine their work, analyse experiences, and identify areas for improvement. However, while valuable, it's not without its limitations. Here's a critical examination of reflective practice in early years settings:
Strengths:
Reflection allows educators to analyse situations, consider different approaches, and make informed decisions that benefit children's learning and well-being (Moyles, 2007).Reflective practice fosters continuous learning and growth, helping educators refine their skills and stay current with best practices (Nias, 1996).Through reflection, educators can gain a deeper understanding of their own biases, strengths, and areas for development, leading to more effective interactions with children and families (Brookfield, 1998).
Limitations:
There's a risk of reflection becoming a formality, focusing on surface-level observations rather than deeper analysis of underlying factors (Farrell, 2007). Early years settings often face time pressures, making it challenging for educators to dedicate sufficient time for in-depth reflection (Moss et al., 2006). Effective reflection requires a supportive environment where educators feel comfortable sharing their thoughts and vulnerabilities. Lack of such support can hinder the process (Schon, 1983). Reflective practice can sometimes focus solely on individual educator actions, neglecting the broader context of the setting, policies, and external factors impacting children (Ainscow, 2004).Reflective practice can be skewed by power dynamics within settings, where some voices might be prioritized over others (Dahlberg, Moss & Pence, 2016).Reflective practices might need to be adapted to acknowledge diverse cultural perspectives and communication styles (Dahlberg, Moss & Pence, 2016).
Conclusion:
Reflective practice, when implemented thoughtfully and critically, can be a powerful tool for early years educators. By acknowledging its limitations and fostering a culture of continuous learning and collaboration, early years settings can maximize the benefits of reflection to enhance the quality of care and education for all children. (Curriculum for Wales, 2022, Future Wellbeing of Wales Act, 2015, Social Care Wales, 2024).
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