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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by Social Care Wales for the Consolidation programme, including:
· applying analysis in assessment to inform interventions;
· working collaboratively with people in need of care and support, their carers and other professionals;
· intervention and application of professional judgement in increasingly complex situations.

Learner and employer learning agreement

At the end of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor/line-manager. Once the agreement has been signed, replace it in the correct section of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically using the portfolio proforma provided on Moodle. Portfolios must be complete at the point of submission. 

How to Submit your Portfolio

[bookmark: _Hlk518637269]The portfolio is submitted electronically by sending a Word document only through the University’s Moodle system (PDFs will not be accepted by Moodle). A second copy as a PDF document that includes all the required signatures must be submitted to the Local Authority Training Coordinator/Manager. Please see ‘FAQ How to submit your portfolio’ on Moodle for further details.

How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four mandatory Consolidation workshops and by your mentor. Guidance on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Wherever possible the programme will try to ensure that staff who may have delivered training to you during the Consolidation workshops will not be involved in marking of your portfolio after submission. Portfolios are marked by appropriately qualified staff who are usually from outside of your own employing organisation. 

Submission of a Mentor’s report together with Line Manager’s verification is a compulsory requirement of the submission. Failure to include a signed Mentor’s report together with Line Manager’s verification will result in failure of the programme. The Mentor’s report together with the Line Manager’s verification will provide evidence of Professional Practice and professional supervision and observations that has been undertaken whilst following the Graduate Certificate in the Consolidation of Social Work practice pathway, which is equivalent to 7,000 words.

Dates of portfolio submission will normally be made available at induction, at consolidation workshops and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services by name e.g. people in need of care and support and their carers. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individuals in need of care and support and/or their carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including specific medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although guidance will be provided at consolidation workshops about your portfolio, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and as detailed above.

Remember that the Portfolio is YOUR responsibility. You must not rely on anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important and breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail.  Please see handbook for details.   



Dyslexia and other special circumstances

If you have any additional learning support needs that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help, but it is the learner’s individual responsibility to contact them. 




Contents Page


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· your portfolio must contain all the items below (in the order given);
· you must use this pro-forma to insert your text within each section; 
· please make sure the Signatures page is fully completed before submission in the PDF version that is submitted to your local authority training co-ordinator/manager.

Contents:

	Topic

	Task no.

	Contents page
	

	Developmental Review
	1 (a)

	Observation and feedback
	2

	Safeguarding and working in complex situations – Case Study
	3

	Safeguarding in an area that is not your main area of work
	4

	Developmental Review
	1 (b)

	Reference List
	

	Details of Workshops Attended
Mentor’s Report
	

	Learner details
	

	Signatures and Line manager verification
	

	Learner and Employer Learning Agreement
	




Task 1
Part a

Developmental review 

Guidance: 
Task 1 part a asks you to use a model of reflection to reflect on your past practice and future developmental needs. It should be completed by taking into account the work you have undertaken since qualifying. In discussions with your mentor and/or supervisor/line manager identify your future developmental needs as part of your First Three Years of Practice Individual Plan under each of the 3 learning outcomes below. 
You must meet the Learning Outcomes for this task (see appendix 4 of the handbook).

Please answer all elements of the question below. 


	Question:

Using a reflective model critically reflect on your professional development since qualifying as a social worker. Based on this and in discussion with your mentor/supervisor/line manager go on to identify and justify your future developmental needs over the coming 12 months under each of the 3 Social Care Wales (SCW) learning outcomes listed below providing at least one developmental need for each of the learning outcome below: 

1. Applying analysis in assessment to inform interventions.
2. Working collaboratively with people in need of care and support, their carers and other professionals.
3. Intervention and application of professional judgement in increasingly complex situations.

This task must make reference to how the supervision, training, learning and research has and will inform your practice. 


750 words (+/- 10%:  include your actual word count at the end of each section).

I qualified as a Social Worker in October 2021, and joined the intensive side of the Children and Families Service, initially starting as a Social Care Practitioner whilst waiting for my qualification to be confirmed, and then as a Social Worker in the December.

     To reflect on my time since qualifying as a Social Worker, I will use the ‘What? So What? Now What?’ model of reflection, created by Terry Borton in 1970, and adapted by John Driscoll in 1994. I chose this model because it is quite simple, consisting of only three questions, but they are flexible in that can be used for any issue or case and are incisive, getting right to the heart of the matter (Study Prism, 2024). What? Is asking for a description of the event, what happened? So What? Is asking for an analysis of the event, what were the effects of my actions, or inaction, both positive and negative? What Now? What do I change in my practice, what have I learnt about myself and the situation? (Study Prism, 2024).

     Applying analysis in assessment to inform interventions is one of the Social Care Wales Learning Outcomes I can reflect on. ‘What’ I was doing initially in my assessments, was just narrating the events of the cases. During supervision my manager explained how I could use the Model for my assessments: the ‘What?’ is actual events of the case, but the analysis comes from the ‘So what?’, what are the effects of the consequences of these events and actions, and ‘What now?’ what interventions are we going to put into place to support the child and family? During my first year I improved my analysis ability on the assessments I carry out regularly, and as I look to work on cases that will eventually be decided in Court, one of my identified developmental needs is to apply this skill to court assessments and care plans .

     Working collaboratively with people in need of care and support , their carers and other professionals is essential in the role of a Social Worker, but it is also quite difficult to do. In my first year of practice, I found that professionals sometimes have different ideas how best to support a child. During my early Care and Support Meetings, I found that the voice of the child was lost sometimes in the clamour of other professional voices, and that I was agreeing to all interventions the various professionals were suggesting, only for it to be pointed out that this could overwhelm a child. Again, through support during supervision, and through training, I learnt to coordinate the different agencies to make the support more effective, always using the needs of the child as my guide. An identified developmental need was to apply this learning to child protection cases and case conferences , that I will keep the voice and the needs of the child central to everything and use those, as well as Child Protection Conference Recommendations, as a reference.

     Professional judgement  comes from professional experience, and being newly qualified, this is something I lacked, the ‘So What?’ was quite often feeling a bit lost during meetings and visits and having to rely on admitting that I did not have the answer but would find out. I did attend many training courses to help increase my knowledge base for the type of complex situations I might come across. I also had the benefit of my manager’s professional judgement for the increasingly complex situations I came across. ‘What Now?’ was learning to ask for, and listen to, that experience during Supervision, and an identified developmental need for the next 12 months is to develop that skill for myself, especially in court proceedings . To this end, I will be actively seeking involvement in cases that involve child protection issues and have a higher likelihood of ending up in the court arena.

Word Count: 645



References:

Study Prism, 2024 What? So What? Now What?’ model of reflection Available at: https://studyprism.co.uk/reflective-practice/models/what-so-what-now-what-model-of-reflection/ (accessed 07 February 2024)


Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  31/01/2024

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

Adult 1 is the father of twins, children 1 and 2, and lived with their mother, adult 2. They are of white Welsh ethnicity and English is their language of choice, they lived in one of the larger towns in the county, where their wider family also lived and close to all the urban amenities, such as shops, health services, and leisure facilities. 

The children were all placed on the child protection register due to concerns that their parents were using recreational drugs while caring for them, poor mental health by both parents, and concerns over domestic abuse.

During the course of our work, Adult 1 and Adult 2 separated with Adult 1 exercising his parental responsibility and taking Child 1 and Child 2 from the family home into temporary accommodation. With  Adult 2 admitting to have taken further drugs while having the children in her care, and that both Adults had broken the child protection care and support plan, we entered into a period of pre-proceedings, Public Law Outline (PLO), which is a legal meeting and offers the parents a last opportunity to make positive changes before we are forced to take the case to court, and the local authority the opportunity to begin preparations for court, should they be required (What is the Public Law Outline Process and how can we help? (Family law group, 2020).

The objective of my observed visit was to begin a parenting assessment to inform the PLO process and to ascertain Adult 1’s suitability to remain caring for the children. I had established a good working relationship with Adult 1, and felt he would not be adversely affected by my questioning, however I was aware the presence of my manager, might cause him some distress as the only time he had met her previously was during the PLO meeting. Therefore, when arranging the meeting, I explained clearly that she was only here to observe me, and not as part of the PLO process, and that they had the right for us not be observed, that I needed their consent.

Word Count: 346




	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

1300 (+/- 10%: include your actual word count at the end of each section).

As I have been working with Adult 1 for a number of months, I felt I understood his communication needs and how to address them. The More than just words Five Year Plan, published in 2022 said that our language needs are vital, especially when we are at our most vulnerable or feeling threatened, such as a perceived threat to our children. It goes on to say that it is not enough to have Welsh available, we need to be proactive with our language offer, it needs to be an Active Offer, which means offering without a service user having to ask for it (Welsh Government, 2022). I have had this conversation with Adult 1, who is of Welsh ethnicity, and although he has lived in the area all his life, his preferred language is English;  he understands Welsh quite well but is not confident in speaking it. 

Adult 1 prefers to be spoken to quite clearly and simply, and does not appreciate technical terms or jargon, and always asks me to explain if I use them. I was aware of this as I explained the reason from my visit, as the term parenting assessment can make it seem a daunting endeavour, and I went to lengths to explain it was not a pass or fail type assessment, but more an exercise to establish if he had any areas for support with his parenting. That it was his right, and our duty, to asses if he has a need for care and support under the Social Services and Well-being (Wales) Act 2014 (Social Services and Well-being (Wales) Act 2014).

I had drawn up a plan of the various topics I would need to speak to Adult 1 about during both the whole assessment and this one visit, and I went through this with Adult 1, so there would be no surprises. As I was asking questions about his past, specifically his childhood, I reassured Adult 1 it would be natural if he got emotional at any point, as these were emotive topics, and if he wanted a break, or to stop for the day, just to ask, and it would not be held against him. As I would begin by reviewing the case to this point, which can seem a negative exercise, a list of concerns, allegations, and shortcomings, I made a point of recognising this, and balancing it with commenting on how well Adult 1 was doing currently and explaining why this review was necessary. There was a lot of information on Adult 1’s life on file, but I felt it was important to hear it from him, to make sure his voice and his words were on record, and not a second or third hand account of his wishes and feelings.

After running through the outline of the topics I would be discussing, I went on to review the case so far and ask Adult 1 for his opinion on this and his part in it. Adult 1 was open and honest and admitted he was at fault for many of the issues and we had a conversation about how it is hard to see other people’s concerns when you are caught up in events, how you can become blinkered to your own view of the situation. Although the accusations of domestic abuse were quite serious, I showed Adult 1 unconditional positive regard, which meant I did not judge him, but was also careful not to condone what he did, so as not to facilitate the negative behaviour, as per Carl Rogers’ Client-centred Therapy (Beckett & Horner, 2012).

I had previously built trust with Adult 1, by always being honest, open and always carrying through any agreed action or support, and if I was unable to, then I always informed Adult 1 beforehand and explained why. I have always been congruent with Adult 1, this means I do not hide behind a professional façade, but am myself, and will comment on aspects of my own life, within reason. Also, if I make a mistake, I own up to it and apologise. Being open and honest with the client, means they are more likely to be open and honest in return (Counselling Tutor, 2021).

I use the health visitors reports of the children’s progress as a method of praising him for how well he is doing, and to get him to reflect on his own progress. We discussed the children’s current routine, such as their bedtime, what they were eating and potty training, and even though I have reports from all the agencies involved, I asked Adult 1 what advice he has been given around these, to reinforce this advice, and to get Adult 1 to reflect honestly on whether he was following it.

When discussing Adult 1’s life, I tried to analyse the content of what Adult 1 was telling me, informed by my previous knowledge, to let this direct the conversation. When he began talking about his jobs within the hospitality industry, as I was aware this is where he developed a drug habit, I was able to explore this, and get Adult 1 to reflect on that aspect of his life. When I write up the assessment, I will need to analyse the narrative of his life to assess how this could affect his psychological make up and thus his parenting.

I also built trust by keeping Adult 1’s confidence, this was difficult as his ex-partner, Adult 2, is the mother of the children in his care, so there was certain information I needed to share, but there was also other information that Adult 2 did not need to know. I navigated this fine line by explaining to Adult 1 what information I had shared and why, so he could know what information I had not shared. The same worked in reverse, to keep Adult 2’s confidence, I shared what information was pertinent to the children, but explained to Adult 1 when and why I could not share certain information. Establishing trust and building the confidence of our service users, along with upholding the public trust and acting with integrity, are both section of the Code of Professional Practice for Social Care (Social Care Wales, 2017)

On reflection, I feel the timing of the meeting was ill advised, I was aware Adult 1 had his first counselling session the hour before my meeting, as we discussed fitting me in, and although Adult 1 reassured me it would be fine to have the two meetings one after the other, I feel now it was too much to ask. I recall during the meeting when I was asking about his employment history, Adult 1 commented that he had just been through this during his previous meeting. I am aware that Adult 1 has a lot of professional services involved with the case, many at my behest, and am always advising Adult 1 to make sure he has time for himself, and now on the one day he has childcare, I am an additional professional taking up his valuable time. I feel it would have been better for Adult 1 if I had asked more about his timetable holistically, so I could at least ensure my meeting was considerately placed, and will do this for the remainder of my meetings with Adult 1.

Word Count: 1224






Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	
Yes

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	
Yes


Yes

	Were you clear why the social worker met with you today?

	
Yes – Parenting Assessment

	How well prepared do you think the social worker was for his or her meeting with you?

	
Well prepared

	  How has the social worker listened to you and respected your views and wishes?

	
Yes definitely

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	
Yes

Yes



	How has the social worker’s involvement met your expectations for this visit?

	
Yes

	Are there any other comments or suggestions that you would like to make?
	
No
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Task 3

Safeguarding and working in complex situations – Case Study

Guidance;
Please ensure that you meet the National Occupational Standards and assigned Learning Outcomes for this task (see appendix 5 and 6 of the handbook). 

	Question:
Complete a critically reflective case study based on an assessment that you have undertaken with others, in your own area of work, concerning the safeguarding of either an adult or a child. You must demonstrate how the case relates to or could relate to safeguarding legislation, policies, strategies and procedures (including demonstrating an understanding of the interface between social services provision in Wales with the United Kingdom, the European Union (EU) and outside the EU). You must demonstrate your understanding of the integration of analysis in assessment, collaborative working and professional judgements in increasingly complex situations and the use of social work theories. You must refer to the specific dimensions of working in Wales. 


4000 words (+/- 10%: include your actual word count at the end of each section).

Adult 1, father, and Adult 2, mother, are in a relationship and have recently had a child, Child 3; they all live together in a small rural village in the county. Both Adults are white-Welsh, but English is their first language, they are in their mid-twenties, and Child 3 was only 4 months old at the start of my working with them. 

The More than just words Five Year Plan, published in 2022, stresses the importance of our language needs, especially when we are at our most vulnerable or feeling threatened. And goes on to say that it is not enough to have Welsh available, but it must be actively offered, known as the Active Offer, rather than just being available if somebody requests it (Welsh Government, 2022). I made this offer to both Adult 1 and Adult 2, who are both of Welsh ethnicity, and although they have lived in Wales their lives, their preferred language is English;  they both understand Welsh, but are not confident in speaking it.

A safeguarding report was received for Child 3 during the midwifery pre-birth assessment as Adult 1 has had children removed from his care due to domestic abuse, poor mental health and substance misuse. There were also a number of calls to the police from Adult 2 regarding domestic abuse and Adult 1’s substance misuse, but they were always retracted, and Adult 2 initially denied domestic abuse was present in their relationship.

Child 3’s name was placed on our child protection register, however, after a further incident of domestic abuse involving the police, and Adult 1’s defiant nature to any measures we attempted to put in place to safeguard mother and baby, we convened an emergency legal gatekeeping meeting, where concerns were raised about the similarity between the current case and the case involving Adult 1’s older children, where they were removed from his care. That case was characterised by instances of Adult 1 breaking contacts of expectations, safety plans and agreements for mother and father not to see each other, and Adult 1 was arrested 3 times for breaching a non-molestation order and going to the home when not allowed, and was found guilty of battery and breach of non-molestation order, for which he received a suspended imprisonment sentence. The local authority decided to apply for an interim care order (ICO), with Child 3 in mother’s care and remaining at home, and along with the ICO being granted, a non-molestation order and an exclusion order was issued to prevent Adult 1 contacting Adult 2 or being near the property. Despite this, Adult 1 continued to contrive meetings with Adult 2, breaking into the house and blackmailing her with the threat of losing custody of her child. 

The family home, where Adult 2 and Child 3 were living was quite remote, and although Adult 2 drove, she felt quite isolated and there were no nearby shops or amenities, the closest being a fifteen minutes’ drive away. The remoteness of the location also meant it was easier for Adult 1 to visit the property without being seen, and even break into the back door. When this came to light, Adult 2 and Child 3 were forced to move to maternal grandmother’s property out of county and to a more built-up area which was easier to protect.

I needed to assess all aspects of this case in order to present a final care plan, along with a final evidence statement to the court, that was in Child 3’s best interest and safeguarded him from harm. Parenting Assessments were commissioned on both Adult 1 and Adult 2, I assessed the appropriate contact Adult 1 should have with his son, I familiarised myself with Adult 1’s previous Social Services case and I liaised with the other professionals, such as Adult 2’s domestic abuse support worker, Adult 1’s mental health nurse, Adult 1’s substance misuse councillor and Child 3’s Guardian.

The knowledge base I used for this piece of work was the All Wales Safeguarding Procedures, which are the national safeguarding procedures and detail the essential responsibilities and roles that are required to safeguard children at risk of harm, neglect or abuse (Wales Safeguarding Procedures, 2021). They accurately reflect statutory guidance and ensure it is standardised across all agencies and all of Wales (Wales Safeguarding Procedures, 2021). These procedures state there are two main principles to safeguarding, and the first that it is everybody’s responsibility; every professional or organisation that is in contact with a child who may be at risk must be aware of the signs of abuse or neglect, be aware whom to report these to, and then report them (Wales Safeguarding Procedures, 2021). The second principle is that a child-centred approach should always be adopted, and this means the best interests of the child should always be paramount and all work should consider the child’s rights, views, wishes and feelings (Wales Safeguarding Procedures, 2021). This second principle reminded me that whatever care plan I wrote, it must be in Child 3’s best interest and keep them safe. At 4 months old Child 3 could not express his wishes and feelings, however their needs will be those of other children of the same age, to be kept safe, loved and stimulated and to meet all their developmental milestones. To monitor if Child 3’s needs are being met, I visited them every 10 days, according to the Child Protection Register Guidelines, even when their name was removed from the child protection register and they were subject to an interim care order, where the legal requirements were that I visit them every 6 weeks.

The procedures go on to emphasis multi-agency work, and state that all practitioners must share appropriate information, record all actions and decisions clearly and professionally and have direct access to information and concerns about the child (Wales Safeguarding Procedures, 2021). This was relevant as I had to gather information from a variety of different professional agencies, but also share information with them to assist their work. An independent Social Worker carried out the parenting assessment, therefore this was a valuable source of information and a professional I worked with closely. Adult 2 also received support from a domestic abuse support agency, who I worked with to provide information that would help the support, but also to understand the extent of the domestic abuse suffered. I worked closely with the Police, as Adult 2 reported the domestic abuse to them and Adult 1 was released on bail, and then continued to break the bail conditions by attempting to contact Adult 2. I worked with both Adult 1’s mental health support and substance misuse support, by providing context to Adult 1’s issues that may help his support, and receiving information on the support he received, and his engagement with that support, which was also an issue.
Alongside these procedures I was guided by the legislation, specifically the Childrens Act 1989 and 2004 and the Social Services and Well-being Act (Wales) 2014. The Social Services and Well-being Act (Wales) 2014, states that a person exercising functions under this act must seek to promote the well-being of both the people who need care and support, and carers who need support (Social Services and Well-being (Wales) Act 2014). As an authority this law says we must assess whether the provision of care and support, preventative services, or information, advice or assistance can meet the child’s needs, and in carrying out a needs assessment we must involve the child, and any person with parental responsibility for the child (Social Services and Well-being (Wales) Act 2014).

This legislation is specific to Wales, having no real equivalent in England, but Wales does embed the  principles of United Nations Convention on the Rights of the Child, which is the primary global statement of children’s rights, (United Nations, 1990) into its own laws. Imposing a duty upon the Welsh Ministers and the First Minister to have due regard to the rights and obligations in the UNCRC, when making decisions of a strategic nature; and is the first and only country in UK to do this.

If we decide that a child maybe suffering, or likely to suffer, significant harm, we are then required, by Section 47 of the Children Act 1989, to undertake enquiries, with other agencies to decide whether any action should be taken to safeguard and promote the welfare of the child. Any decision to initiate an enquiry under Section 47 must be taken following a Strategy Meeting/Discussion (Children Act 1989) Both the Strategy Meeting and Section 47 enquiry took place and were another source of information I accessed to draw up the final care plan. 
The Children Act also gave the court a wide range of powers to protect children from harm, including the power to make care orders, supervision orders, and emergency protection orders. These orders are designed to ensure that children are removed from situations of danger and placed in safe and secure environments (Ministry of Injustice, 2024), which is what we had already put in place for Child 3 through the ICO. I now had to look at whether a further care order would be required at the expiration of the ICO, or whether Child 3 would be safeguarded with no order. If there was no order in place, the Local Authority would not share parental responsibility for Child 3 and have no specific mechanism to assist the child unless they met the criteria for Care and Support.  

The ‘No Order’ principle was considered in relation to Child 3, but without an order it was believed that Adult 1 would continue to attempt to contact Adult 2 to resume their relationship, and there was the concern that without support she may allow herself to be manipulated into agreeing. This would leave Child 3 at risk of further significant harm emotionally from domestic abuse between his parents, and his father’s poor mental health and substance misuse.

A care order is one of the most significant powers of the court and Section 31 of the Children’s Act 1989, says this places a child under the care of the Local Authority and they share parental responsibility, having the greater share and final decision in the child’s care (Safeguarding Hub, 2018). A Care Order would provide the Local Authority with joint parental responsibility which would allow intervention if necessary, however, it was considered that this order would be unnecessarily intrusive for Adult 2 and Child 3. If a Care Order was granted, they would be subject to statutory visits and statutory Looked after Children reviews, when the parenting assessment carried out on Adult 2 was clear that there were no issues with her parenting ability except where it comes to Adult 1, their abusive relationship and resisting his advances.
A Family Assistance Order would allow the Local Authority to advise, assist and befriend any person in the named order (Johnson Astills Solicitors, 2018). However, this order would not allow the Local Authority to take the necessary steps should Adult 1 attempt to continue their relationship and there be concerns around emotional harm. 

Having analysed the evidence from all agencies involved, I decided to apply to the court for a Supervision Order, this would deal with issues relating to Child 3’s needs. Adult 2 would retain care of Child 3 and parental responsibility and the Local Authority would have a duty to assist, advise and befriend the child and family for the duration of the order (Safeguarding Hub, 2018). The Local Authority feel that this Order would be proportionate to address specific problems and allow for further assessment and intervention. If concerns escalated during the duration of the order the Local Authority could return the matter to court. A Supervision order also only lasts for 12 months, but can be extended through the court for up to a further 2 years (Safeguarding Hub, 2018). 

I applied Carl Rogers’ Client-centred Therapy to this practice by prioritising the relationship between the therapist and the clients, and building trust and an interactive environment in which people would feel safe to be themselves (Beckett & Horner, 2012). Client-centred Therapy involves being seen as trustworthy by the client, by being open, to an extent, with the client so they can trust in me and in what I say. It also involves me showing unconditional positive regard to the client, to accept them, non-judgementally for who they are, but again this is only to a certain extent, I need to keep my separate identity, to stop me encouraging or facilitating any negative behaviour. This helped with Adult 1, because I needed him to be honest with me around his continued substance misuse, his mental health issues and the extent to which he was seeing, or trying to see, Adult 2. I needed to overcome the  inherent dishonesty of his character, to facilitate this, Rogers said the therapist needed to act with empathy, that is to understand sensitively and accurately, but not sympathetically, how the client feels (Becket & Horner, 2016). 

Client-centred Therapy helped my work with Adult 2 by having her see me as trustworthy, and believe that I only had the best interests of Child 3 at heart, and for her to believe that if she followed our advice and guidance, Child 3 would remain in her care, as this was her biggest fear. 

Another model I used during this work was Task-Centred Practice, where the social worker uses smaller tasks and achievements to move the individual towards a goal (Healy, 2005). The tasks need to be coproduced with the individual, so again we are empowering them by not just telling them what to do but by asking them what they want or how they feel they can solve the problem (Healy, 2005). This method is generally a shorter process, with only a few problems addressed at a time, and works because people will be more motivated to follow plans that they have defined and follow their understanding of the problem (Healy, 2005). The initial tasks Adult 2 and I came up with was around her engagement with domestic abuse services, arranging and attending a Family Group Conference and deciding where she wanted to live and putting in the relevant applications. With Adult 1, the tasks were all about getting support with his mental health, substance misuse and domestic abuse, issues he identified, then I signposted him and advised him on how to self-refer.

Throughout this case I referred to our service’s Practice Standards, this is the minimum service a child and their family can expect from a Social Worker, and work in conjunction with the statutory requirements of the role (XXXX, 2023). They state that we need to put the child at the heart of everything we do, take the time to listen to them, and use the skills we have to obtain their wishes and feelings. Our practice standards say every child open to us will have a current assessment of their needs, and a current plan on how to meet those needs (XXXX, 2023). I ensured all this was the case for child 3, and I made sure all this was documented on our system with analytical, well written and timely case notes, also part of the practice standards (XXXX, 2023).

I needed to exercise my professional judgement throughout this case, as it became increasingly complex with both parents lying to me and seeing each other behind my back, breaking contracts of expectations, safety plans and non-molestation orders. Later, when bail conditions were in place against Adult 1, he would still continue to initiate contact through a variety of online methods. When Adult 2 had her moment of clarity and said she would be honest and work with us for fear of losing her child, I had to make a professional judgement on whether I believed her, and subsequently, what she was telling me. I analysed all the assessment available to me to draw up the Final Care Plan, there was also a great deal of Professional Judgement, on what I believed to be Adult 1’s intentions at the end of legal proceedings, what level of contact was appropriate for Adult 1 and Child 3 to have, that would meet the child’s identity needs, but also safeguard them; and which, if any, order would both safeguard Child 3 but also be proportionate to the risks. 

I analysed both Adult 1’s past behaviours and dealings with Social Services and the Family Court, and his current behaviour and the similarity of the two, using his past behaviour to predict his future behaviour and then act accordingly to safeguard Adult 2 and Child 3. I also analysed a number of multi-agency sources, such as parenting assessments, mental health reports, police reports, individual testimonies and meetings with other professionals, to draw up a Final Care Plan that met Child 3’s needs and safeguarded them from harm.

To reflect on this work I used the ‘What? So What? Now What?’ model of reflection, created by Terry Borton in 1970, and adapted by John Driscoll in 1994 (Study Prism, 2024). This model consists of three questions, but they are flexible and can be used for any issue or case and are incisive, getting right to the heart of the matter (Study Prism, 2024).. What? Is asking for a description of the event, in this case it is that domestic abuse between Adult 1 and Adult 2, along with Adult 1’s mental ill-health and substance misuse, put Child 3 at risk of serious harm. So What? Is asking for an analysis of the event. The effects of my actions were that Child 3, and Adult 2, were safeguarded from this risk, and a plan was put in place that safeguarded them without restricting them too much, as analysis of the information showed no fault on Adult 2’s half, and so did not deserve to be treated as anything other than an exemplary and loving parent (Study Prism, 2024).

What Now? What do I change in my practice, what have I learnt about myself and the situation? (Study Prism, 2024) Reflecting on this work, I do feel I could have worked more with Adult 1 to support him, although safeguarding Child 3 was my priority, I could have visited Adult 1 more to keep him more informed with what was happening, and to check in on him after he had various instances or mental ill-health. I feel that although I presented myself as being non-judgmental, I had actually judged him for the abuse and manipulation of Adult 2, and, at times, for manipulating me. I could have kept more I touch with Adult 1’s family, specifically his parents, and though they failed a viability assessment, I could have looked at other ways they could have spent time with their grandson.

The decision to apply for a Supervision Order rather than a Care Order was a difficult one to make, and I could have put more in place to strengthen the Supervision Order, such as a plan for when the 12 months were over, and guidance for Adult 1, within the 12 month supervision order, in what he needs to do in order to improve aspects of the plan in his favour, specifically his contact with Child 3 and how it can become more frequent and less formal. These failings in my Final Care Plan were brough up by the Judge and subsequently added.
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Task 4

Safeguarding in an area which is not your main area of work

Guidance: 
Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to demonstrate this. N.B. if your usual area of work is with children please write about adult safeguarding. If you usually work with adults, then write about child safeguarding.  Ensure you meet the learning out comes for this task (see appendix 5 of the handbook).

	Question a:
In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

An adult at risk of neglect or abuse is defined in the Social Services Well-Being Act (Wales) 2014 as an individual that is experiencing or is at risk of abuse or neglect, has care and support needs  and, because of these needs, cannot protect themselves against this neglect or abuse, or the risk of it (Social Services Well-Being Act (Wales) 2014). There are different types of abuse, such as physical, sexual, psychological, emotional or financial and it can happen anywhere (Wales Safeguarding Procedures, 2021).

To effectively safeguard adults at risk every organisation and individual practitioner must be aware of the signs and indicators of abuse, must know their own role and their organisation’s procedures for safeguarding and how to deal with abuse, neglect or its risk (Wales Safeguarding Procedures, 2021). Co-production is important in safeguarding adults, and a multi-agency approach means information is shared and abuse is easier to identify, and it means adults at risk are better understood, as are their needs (Wales Safeguarding Procedures, 2021).

Coproduction is also important in safeguarding, this means working with the adult at risk and their support network to give them a say in their safeguarding, as the individual is the expert on themselves, and people are more likely to follow plans they have had an input it (Wales Safeguarding Procedures, 2021). Multi-Agency working and Coproduction are also principles of the Social Services and Well-being (Wales) Act 2014, which emphasise their importance (Welsh Government, 2017).

A person-centred approach is important in safeguarding, putting the adult at risk in the centre of their own care, understanding their character, culture and beliefs, as well as being respectful and promoting their dignity (Wales Safeguarding Procedures, 2021).

The process of safeguarding adults is to first identify the safeguarding risk and gather information about it, then assess the individual’s needs for care and support and look at what preventative services are available. The most appropriate intervention then needs to be decided on through multi-agency work and coproduction with the individual and their support network, before carrying out the interventions and evaluating how effectively they are working (Wales Safeguarding Procedures, 2021).

Another piece of legislation that is important in safeguarding adults is the Mental Capacity Act 2005, which protects anybody over 16 years old that might not have the mental capacity to protect themselves or make decisions about their care and treatment (NHS, 2024). This act states that a person must be assumed to have capacity unless it is established that they do not, that it cannot be decided that a person is unable to make a decision unless all practicable steps to help them to do so have been taken without success, that a person is not to be treated as unable to make a decision just because they make an unwise decision and that any action done under this act, must be done in the individual’s best interests (Mental Capacity Act 2005).
The Human Rights Act 1998 is a piece of legislation that aims to protect everybody’s basic rights in the UK (Human Rights Act 1998). These are based on the Universal Declaration of Human Rights, which was created in 1948, and set out the fundamental human rights for all people, regardless of race or religion, and declared they need to be protected. (United Nations, 2024).
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	Question b:
Reflect on the difference between safeguarding in adults’ and children’s work

The main difference between safeguarding adults and children, is that adults have more of a say over their care and support, are more aware of how to keep themselves safe and are more aware if they are suffering from abuse or neglect. Children have less of a say in their care, and often this control is given to an adult, their parent, carer or even Social Worker. This naturally depends on the age of the child, the older they are, the more we try and utilise their wishes and feelings in their care planning. 

Adults are also, in the majority, able to communicate their concerns, circumstances or lived experiences, while children, especially the very young, have not developed the language to tell us what is happening, and so we might have to use interventions that involve drawing pictures, or analyse their behaviour or even ask an expert paediatrician to examine wounds in a Child Protection medical, to identify abuse. An adult to consent to receiving care and support, and has the right to be safeguarded from risk, and also the right not to be. As long as there is no concern over their mental capacity, they can refuse care and support, no matter how unwise this may seem to us, or how at risk we feel they are; this can be seen in medical cases where an adult has refused treatment that has led to their death.

Just as the extremely young pose issues about alerting us to harm or abuse, so the older person can, if there is a mental capacity issue. Mental capacity is our ability to understand, make and communicate decisions about our lives, and can be affected by many factors, if there are concerns over a person’s mental capacity, it needs to be assessed (Mind, 2023). Mental capacity is less of an issue in safeguarding children because the Mental Capacity Act only covers over 16-year-olds (Mental Capacity Act 2005). For children under 16 we assess if they are Gillick competent, this means are they mature enough to make their own decisions and understand the consequences (NSPCC, 2022). Children are often not considered significantly developed to make their own decisions, and this duty falls on their parents or another responsible adult.

The Universal Declaration of Human Rights was created in 1948, and set out to protect the fundamental human rights for all people, (United Nations, 2024). The United Nations created a similar declaration specifically for children, the UN Convention on the Rights of the Child (UNICEF, 2024). Mirroring this, in Wales we have similarly separate legislation, there is the Human Rights Act 1998, to protect everybody’s basic rights in the UK (Human Rights Act 1998) and then we have the Rights of Children and Young Persons (Wales) Measure 2011 (Rights of Children and Young Persons (Wales) Measure 2011).
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Task 1 
Part b 
Developmental Review 

Guidance:
Task 1 part b is a 2-part question and a continuation of task I part a and you must refer to a reflective model in this task.
Please ensure that you meet the required learning outcomes for this task (See appendix 4 of the handbook) and that you answer both parts of the question.

Please answer all elements of the question below. 

	Question
Use a reflective model to critically reflect on the learning needs you identified in task 1 part a under each of the 3 SCW learning outcomes. 
This must include reference to training, learning, research and supervision and reflection with your mentor/supervisor/line manager on the extent to which your learning outcomes has been achieved. 
Identify your learning needs to support your development in the transition to becoming an experienced practitioner in your future career following the completion of this programme. 

650 words (+/- 10%: include your actual word count at the end of each section).

   I will again use the ‘What? So What? Now What?’ model of reflection, to reflect on my previous 12 months as a Social Worker. The first learning outcome identified was to apply analysis in assessment to inform interventions, so this is the ‘what’. ‘So what?’ I have carried out many different assessments in the last year and have had each one reviewed by my line manager. In this way, I have learnt to alter my style to focus on the effects and consequences of events and actions, rather than just listing them. As I have been working cases that have ended up in court, I have attended training focused on court work, such as the Court Skills course and the Court Familiarisation and Evidence Giving course, both of which have discussed the importance of analysis. ‘What now?’ I intend to look to carry out new types of assessments, and will continue to receive feedback from my manager on each assessment I carry out and in general during Supervision and my Annual Appraisal Conversation, which is taking place in February 2024.

My next identified developmental need, the ‘what?’,  was to keep the voice of the child central to multi-agency meetings, and not be swayed by other professional’s views, if I felt they were not in the child’s best interests. ‘So What?’ I have been part of many multi-agency meetings, some, such as Child Protection Core Groups, I have chaired, and others, such as Case Conferences, MAPPA meetings, LAC Reviews and Strategy Meetings, I am just one member of many. I have learnt, through participation in these meetings, how to make sure I am keeping the voice of the child paramount as I discuss options with other professionals; some of whom have not met the child. If I am the chair, I will always ask a professional how a specific view or suggestion is in the interests of the child. If I am not, I always stress why my point is in the best interests of the child. I often seek feedback from other professionals who are in the same meeting as me, especially if I have already built up a professional relationship with them. As always, I review my participation in such meetings with my manager during case supervisions and ask for her feedback. I have attended courses around holding difficult conversations and collaborative communication, that although they were intended for communicating with service users, I found them helpful for discussions with other professionals. ‘Now what?’ I will continue to grow through experience, keep working in a child focussed manner, and reflecting on my work to ensure I am maintaining this goal. I will continue to get feedback from my manager during supervision and during my upcoming annual appraisal conversation.

My Final developmental need, my last ‘what?’, was to develop my professional judgement skills for myself, especially in court proceedings. ‘So what?’ I have worked two cases that have been to court in the last 12 months and had to draw up care plans for both. This involved me analysing data from several multi-agency sources, such as parenting assessments, mental health reports, police reports, individual testimonies, and meetings with other professionals, to inform my decision. However, my professional judgement was the final part of the decision making process that went into those care plans, we can assess and analyse up to a certain point, but there will always be gaps in our knowledge, because we cannot know 100% that people’s testimonies are true, or what happens behind closed doors, and our professional judgement bridges this gap, to ensure a child’s needs are met. ‘Now What?’, if professional judgement comes form professional experience, then I will continue to gain both as I work in increasingly complex cases, and receive feedback form several sources. An extra advantage of court work is that you receive feedback form a variety of people, such as solicitors, the child’s guardian, and the judge themselves, which I use to inform and improve my professional judgement skills.

Word Count: 667  


	Question

Reflect on feedback that you have received from individuals in need of care and support and/or their carers and explain how this information has helped shape your practice and future professional development. 

100 words (+/- 10%: include your actual word count at the end of each section).

One of my Care and Support Meeting minutes was dissected in the following meeting by an angry mother, who, unlike me, had taken comprehensive notes of what was said. I learnt from this the importance of getting everybody’s words down in as much detail as possible.

When preparing one LAC Review Report, I referred to not being able to rule out the child, who had been in the foster placement a number of years, returning to live with his mother. I had not mentioned this possibility to the foster carer, who was genuinely upset by it during the review meeting. I learnt to share all information with the appropriate parties before meetings.
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Detail of Workshops Attended

Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	13/06/2023

	2
	26/06/2023

	3
	12/09/2023

	4
	14/11/2023



Notes 



Mentor’s report
[bookmark: _Hlk524429051]
	With reference to the 3 learning outcomes please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner at the outset of the programme in Task 1 (Part a) and the later perspective given in Task 1 (Part b). Where you have seen or discussed feedback from individuals in need of care and support and/or their carers with whom the learner has worked, you are encouraged to comment on this with regard to the learner’s development and their future development.


	Leon is committed and endevours to get the best outcome for the families that he works with.  Leon always open to constructive feedback and is able to use this feedback to improve his practice.  Leon uses supervision to reflect and is always willing to attend training to build on his knowledge base.  Leon will often approach me for advice and guidance or will run things past me to assist with his decision making.  Leon has used the annual appraisal route to discuss his own professional learning and development plans and has attended several training days, which includes a Diploma in Trauma Informed Practice.  Leon participated well in the Collaborative Communication training and was selected to become a mentor. 

I have been Leon’s line manager since 2022 and during this time I have seen his confidence developing to a point where he is now able to make informed decisions when dealing with complex situations. 

Leon is able to undertake comprehensive assessments, and these are always completed to a high standard.  Whilst undertaking these assessments, Leon has demonstrated his ability to ensure the child’s needs and voice is at the centre of all decision making.  Leon is well liked by all our service users, especially amongst the young people.  Leon is very well respected by his colleagues, and he has a professional network that he can contact should he require further advice and guidance.  

Leon conducts his work in a professional manner, he is aware of the importance of professional boundaries.  Leon always adheres to the Code of Practice for Social Work practitioners.  

Leon is an asset to our service.  I very much hope that Leon will continue to work within the field of children and family social work.  Leon will be given opportunities to build on his knowledge within the safeguarding and court arena.  




	Note for Mentor – Please ensure that you provide a signature of verification of this report in the section titled ‘Signatures and Line Manager Verification’








Learner Details

Learner details, Signatures and Line manager verification.

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio.

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner: Leon Davies

2. Learner’s University Number: 2238734

Address for Correspondence:
6, Wellington Street,
Llannerchymedd,
Ynys Mon.
LL71 8DP

Telephone Number: 07851 413743

E-mail address: leondavies76@outlook.com

Date of Professional Qualification: 01/12/2021

Date of registration with Social Care Wales: 25/11/2021



3. Name of Learner’s Agency

Agency Contact details: Isle of Anglesey County Council

Name: Maria Jones

Address: 
Council Offices,
Llangefni.
LL77 7TW.

Telephone Number: 01248 752935

E-Mail address: Mariajones@ynysmon.llyw.cymru


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only X


Mentor’s details

5. Mentor’s details 

Name: Sian Peacock

Address:
Council Offices,
Llangefni.
LL77 7TW.

Telephone Number: 07980 950226

E-Mail address: sianpeacock@ynysmon.llyw.cymru




	6. Observer details 

Name: Sian Peacock

Address:
Council Offices,
Llangefni.
LL77 7TW.

Professional Qualification and date of qualification: BA in Social Work 2010, MA in Advanced Social Work 2012, Post Graduate Certificate in Managing Practice Quality in Social Care 2022

Telephone Number: 07980 950226

E-Mail address: sianpeacock@ynysmon.llyw.cymru









Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner.

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, individuals in need of care and support and/or their carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:    [image: C:\Users\lxdss\AppData\Local\Microsoft\Windows\INetCache\Content.Outlook\14BM0AFV\SKM_C55821042611020.jpg](Learner)

Date:        09/02/2024




Feedback and comments from an individual using services, their family and/or carers (Task 2) - to be completed by the Observer.

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments above from the individual in need of care and support and/or their carers are about the same piece of practice that I observed on the date given.


Signed:   [image: ]  (Observer)

Date:        9/02/2024




	Mentors Report (to be completed by the mentor) 

I can confirm that I am a registered social worker and that in my role as mentor I have provided a written report of the learner’s progress over the duration of the programme.

Signed_ [image: ] (Mentor)

Date 9/02/2024






 Line manager verification.
Guidance: This section must be completed and signed by the learner’s line manager and/or senior practitioner. Where the line manager is not a registered social worker, verification must also be provided by a social work practitioner in a senior position (this could be the mentor) who is familiar with the learner’s work and can verify that the learner has been involved with the safeguarding case evidenced in Task 3 of the portfolio and that the learner has met all the required criteria listed below.  

In this section, please confirm that you have seen sufficient evidence of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers who the learner has worked with. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner;
1. learning and development undertaken; 
1. reading and personal research undertaken;
1. level of knowledge and skills demonstrated; 
1. understanding shown of the Code of Professional Practice and National Occupational Standards; 
1. core values of the learner; 
· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice; 
1. completion of accurate, cogent, coherent and analytical recording skills;
1. Line manager to verify the learner has been involved with safeguarding.
1. Mentor’s report, and that it provides evidence of observations of Professional Practice that has been undertaken over the duration of the Graduate Certificate in the Consolidation of Social Work practice pathway (work-based practice which is equivalent to 7,000 words).


















I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER:             SIAN EIRIAN PEACOCK 
SIGNATURE OF LINE MANAGER:  _ [image: ]
DATE:                                                09/02/2022 



REGISTERED SOCIAL WORKER’S VERIFICATION (WHERE THE LINE MANAGER IS NOT A REGISTERED SOCIAL WORKER, THIS CAN BE THE MENTOR).

NAME OF SOCIAL WORKER:             _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF SOCIAL WORKER:  _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
POSITION:                                            _ _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE:                                                   _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Learning Agreement 


PORTH AGORED AND UNIVERSITY OF WALES TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	
Leon Davies

	
Name of Team/Agency 
	Isle of Anglesey County Council, Children & Family Services 

	
Name of Mentor 
	
Sian Peacock

	
Name of Line Manager 
	
Sian Peacock



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, four Consolidation Workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three-year) period of registration as a Social Worker. This applies to social workers who qualified after April 2016.

Study Leave 

The employer undertakes to support the learner by providing time within their normal contract of employment to attend all agreed mandatory elements of the programme which include; induction day and four Consolidation Workshops. Additional time may be provided for programme evaluation meetings and any training agreed as a requirement of the programme. 
Three further study days will be provided by the employer as a contribution towards the time involved in personal research and developing the portfolio for submission.  The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. Where the learner works less than 37 hours a week, mandatory days and study leave will be approved in accordance with the employer’s local policies. 





Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook, from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. There is also an expectation that as it is a professional development programme, learners will take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 


The employer’s training department agrees to: 
 
· arrange for eligible staff to join the programme; 
· pay course fees directly to the University;  
· pay Porth Agored partnership fees for each learner;
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources;
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor;
0. providing programme induction and Consolidation Workshops; 
0. providing learners with guidance and support about programme requirements and portfolio completion;
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers. 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme;
· identify with manager/mentor appropriate internal training and arrange to attend these courses;
· identify with manager/mentor and Training Coordinator/Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required; 
· attend induction and four Consolidation Workshops. These are mandatory components of the programme; 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales; 
· make and keep agreed appointments with mentor/line manager;
· ensure they are prepared adequately and obtain all necessary consent for observed practice;
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop;
· liaise with their line manager/mentor to confirm study days and use their own time in addition for self-directed study, research and portfolio preparation;
· take personal responsibility for preparing and completing all work necessary to submit their portfolio;
· act at all times in accordance with the Code of Professional Practice and the employer’s and University’s policies, procedures and processes;
· ensure that they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales. (Qualifying after April 2016).



Line Manager/Mentor agrees to: 

Line-manager/mentor can be one in the same person or the role can be undertaken by two separate people. The mentor must be a registered SW with a minimum of 3 years post qualifying experience. 

· attend an induction meeting to become familiar with the requirements of the programme;
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team arrange to provide these elsewhere within the Service;
· guide and support the learner for the duration of the programme;
· release the learner for the programme induction and the four Consolidation Workshops, and any internal training courses agreed as being appropriate to meet agreed learning needs;
· agree with the learner, use of up to 3 additional study days over the whole duration of the programme, as an employer contribution towards time needed for personal study, research or portfolio development;
· ensure that regular formal supervision is provided to the learner by their line manager in line with organisational policy (line-manager);
· ensure that mentoring sessions are provided in line with Social Care Wales First 3 Three Years in Practice guidelines. Mentoring sessions, where possible, should be arranged as a separate event from supervision. A full record of when mentoring sessions are undertaken must be kept. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-ordinator. It is the learner’s responsibility to inform the university if they are not going to meet the submission deadlines. 

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name: Leon Davies     Date:01/06/2023
(Learner)

Signed:… [image: ]   Print Name:…Sian Peacock    Date: 01/06/2023
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN THE PORTFOLIO.
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