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Using a theme or traditional tale as a stimulus, consider how you might embed the six areas of learning and experience and the four purposes (Donaldson) in an integrated, cross- curricular approach.
Cross-curricular learning is defined as “Involving curricula in more than one educational subject” (Oxford University Press, 2018). This is often implemented through a thematic approach to teaching which allows opportunities for multiple areas of learning and experiences to be developed. Furthermore, there are opportunities within cross curricular learning to fulfil the four purposes of the new curriculum and the three cross-curricular responsibilities. These are literacy, numeracy and digital competence (Donaldson, 2015). These purposes encourage learners to become ambitious capable learners, healthy confident individuals, enterprising and creative contributors, and ethical informed citizens (Donaldson, 2015).

The cross-curricular approach has been seen as controversial at times. Conventionally, cross-curricular teaching is often seen as a powerful method of pedagogy as it encourages learning that develops the learner’s skills to debate and enquire information to help them develop useful skills for the future (The Historical Association, 2018). On the opposing view, this could be interpreted to mean that the teaching under develops essential subject skills with no opportunity to challenge the learners, thus, Muijs and Reynolds (2011) disregard the use of cross-curricula approach in primary schools. However, with this said, the new curriculum aims to provide a meaningful experience which can be delivered through this approach with expectations to integrate the different areas of learning and curriculum responsibilities (Donaldson, 2015). Therefore, the activities discussed will centre around the theme ‘Castles’ with the intention to integrate these areas of learning and curriculum responsibilities within several different activities, fulfilling the requirements of the new curriculum proposed by Donaldson (2015).

‘Castles’ is a theme which can include several areas of learning and achieve at least one of the four purposes of the new curriculum within a single activaty. This is evident in the first activity which will require the learners to use their prior knowledge on the functions and uses of castles. An educational visit to Kidwelly Castle prior to these activities will allow the learners to deepen their knowledge and understanding. As emphasised by the National Justice Museum (2018) an outdoor setting can increase the leaners social and emotional development. Which in turn will result in the deepening of their knowledge and understanding. This activity is not restricted to a singular lesson but will take place over the course of several lessons. Over the course of the lessons, different areas of learning and experience will be explored. These include Humanities through History and Geography and the area of learning of Science and Technology through Design and Technology. The first activity revolves around designing and making a castle from a range of materials. The designing of the castle will take place on an iPad and will be developing the learner’s digital competence, appeasing the cross-curriculum responsibilities of the new curriculum. Therefore, developing the learner’s skills to “Make and design three-dimensional objects” (DCELLSa, 2008, p.13). Whilst the children are developing this skill, they will simultaneously develop the skill to recognise the key elements of times periods and societies during the Tudor period, building upon the learner’s historical knowledge and understanding (DCELLSb, 2008). This will be achieved through the children including traditional aspects of castles within their design and later developing their geographical skill of describing the natural features that they will have surrounding the castle (DCELLSc, 2008).

This activity is designed to encourage children to become ambitious capable learners through creatively using technology when design the castle. Secondly, this will also encourage the children to be enterprising and creative contributors by applying their knowledge of castles to create and design a castle that they wish to be constructed (Donaldson, 2015). The children will be working in pairs for this activity, developing their oracy skills and appeasing another cross curricular responsibility in the form of literacy, suggested in the new curriculum (Donaldson, 2015). With the children working pairs, this allows opportunity for social interaction which Vygotsky (1978) states that social interaction allows learners to co-construct their knowledge. With an activity involving a creative aspect such as the design and play of making the castle, it is beneficial to the learner as knowledge and understanding can be developed through play. This is supported by Frobel (1895) as he suggests that an understanding of the world can be developed through play and through direct experiences. This is encapsulated in this activity with the children calling upon their previous experience of the educational visit and constructing their castles. However, it could be argued that the cross curricular approach will result in the loss of identity for the focal subject (Barnes, 2007). Although with the introduction of the new curriculum, this should not be a challenge with subjects grouped to areas of learning.

The second activity based on the theme of ‘Castles’ will centre around the area of learning and experiences of Languages, Literacy and Communication and Humanities. The activity is to write a letter to the king about the struggles of living in the castle from the perspective of a poor individual. The learner will include the traditional aspects of a modern letter therefore allowing the learners to practice writing letters in a secure environment. Following the viewpoint of Barnes (2011), the cross-curriculum approach is the basis for transferable skills and lasting understanding of the world we live in. Also, the leaner will build their understanding upon one of the themes taken from the Education for Sustainable Development and Global Citizenship being wealth and poverty. This will be achieved through the perspective of the letter being from a poor individual and considering the struggles they face on a daily basis. This knowledge and understanding can also be transferred to modern times as poverty is still an issue within the modern society. This will entice leaners to become ethical informed citizens who are “Knowledgeable about their culture, community, society and the world, now and in the past” (Donaldson, 2015, p.31). Moreover, encouraging the learners to be enterprising and creative contributors will be achieved by enhancing their written skills and considering the audience and adapting their style of writing accordingly (Donaldson, 2015). Likewise, to the first activity, this activity will be developing the learner’s historical skill of knowledge and understanding. Meanwhile, the learners will develop their English writing skills more specifically, to incorporate distinctive features of both continuous and non-continuous texts, using their creativity and imagination where appropriate (DCELLSd, 2008). Naturally, this activity satisfies the cross curricular responsibility of literacy due the core aspect of the activity involving English and is accompanied with an historical context. There will also be the opportunity for the learners to type out their letters on laptops where they can then change the font to be more in keeping with the time period that they are interacting with. With this additional challenge it should prevent the issues found by Estyn (2017), where the pupils of a higher ability would become disengaged with the tasks based around developing literacy. Therefore, abiding by Vygotsky’s (1978) theory of the zone of proximal development ensuring that the children are challenged and continue to learn.

Overall, this task is very simple in terms of the cross curricular aspect by only incorporating two areas of learning and experience and focusing on two skills being developed. However, cross curricular teaching lacks the connections between subjects and these connections are too fragile and tenuous and could lead to the underdevelopment of the primary skills (Laurue, 2011). Further supported by Estyn (2017), in a minority of schools there is an imbalance when it comes to the learner’s development of their skills and knowledge on certain subjects due to the cross-curriculum approach. This being said, a cross curriculum approach allows teachers to plan more imaginative lessons and provide a more holistic approach to the curriculum (Trevor, 2015). Taking advantage of this approach will mean that all subjects will have the opportunity to be integrated into other lessons, raising the time allocated to subjects which are not compulsory presently. One example of this is the Welsh language as this can be used in a cross curricular manor through incidental Welsh in the classroom. Therefore, continually building the leaner’s welsh skills compared to an allocated day and time for the language.

The third activity on this theme will take place in the school hall. The hall for the purpose of this activity will replicate the courtyard of a castle, with stalls set up around the perimeter of the hall. All of the stalls will be selling different food groups and will be operated by the children. This activity will require the children to call upon their prior knowledge of food groups and a balanced diet. During this activity, the learners will be challenged to buy ingredients to make a balanced meal during in the Tudor times. The children will be working within groups of four and will take turns to operate the stall and buying foods. There will be two children running the stall and two children tasked with buying the food at one time. The pair that are tasked with buying the food will be given a set amount of money some groups will have too much money and others too little. This is to highlight the differences in wealth during that time period and also to show the children that this is the case in many places today. Once again building upon the ESDGC theme of wealth and poverty and further encouraging the children to fulfil one of the four purposes of the new curriculum which is to be ethical informed citizens of the world (Donaldson, 2015). This activity falls into three areas of learning and experience providing the opportunity for multiple skills from different areas of learning and experiences to developed in one activity. The areas of learning include Mathematics, Humanities and Health and Wellbeing. As the learners will be enhancing their skill to recognise healthy food and drinks that will provide the energy requirements for daily life (DCELLSe, 2008). With the development of this skill it will further encourage the learners to be healthy and confident individuals with the recognition of the impacts of balanced diet (Donaldson, 2015). At the same time the learners will build upon their skills of buying and exchanging money up to ten pounds and calculating the change (DCELLSf, 2008). Before exploring the area of learning of Humanities to further develop the skill of identifying the variations in lifestyles in different time periods (DCELLSb, 2008).

The third activity upholds the cross curricular responsibility of the new curriculum with the strong focus on mathematics which develops the learner’s numeracy skills. The theme of castles overall is a strong theme for the cross responsibilities as they can be naturally incorporated into the activities. The Cwricwlwm Cymraeg also has a strong presence within this theme as the children will be exploring the rich history of castles in Wales. This is highlighted with the educational visit to the traditional Welsh castle of Kidwelly. Exploring the theme through a cross curricular approach and educational visits will provide more engaging experience for the learners resulting in a deeper understanding of the area of learning.

Overall, there are contrasting views surrounding the use of cross curricular teaching within primary schools. There are some arguments that there is a lack of development of essential skills whilst other views suggest that the links between subjects are too weak and tenuous. However, despite these views the new curriculum being implemented encourages the use cross curricular teaching and includes cross curricular responsibilities within lessons. This has been considered in the activities that have centred around the theme of castles. The thematic approach to cross curricular learning proves to be very beneficial with the incorporation of different areas of learning and experience. Providing an opportunity for several skills to be developed with in a single activity. Therefore, allowing the opportunity for the four purposes of the curriculum to be achieved. Cross curricular teaching within primary school is essential as “The world beyond the classroom is cross curricular” (Barnes, 2011, p.260).
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