Action Points:
1. Use more theories and link directly to your points and to each other.
2. Reference more often.
3. Avoid using 'we'.
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Literacy – A Key to Learning
Throughout this reflective commentary the author will evaluate and reflect on their own experience of developing literacy skills of young people, by comparing the authors video presentation to theorists and their evidence on literacy being a key to learning. According to Tyrer and Taylor (2013) consistency is key to literacy being developed, they talk about how the move from small primary schools into larger secondary schools can be challenging and the ratio of staff to students dramatically changes the amount of input students obtain. The author works in a secondary school, improving student’s literacy skills by running literacy intervention lessons. Each year, students from year 2 to year 9 sit national tests, these tests according to the Welsh Government Reading and Numeracy tests in Wales document (2019) is to compare children’s individual progress based on the National Curriculum of Wales. The author analyses these results to decide how much intervention children need when joining the secondary education system to enable them to thrive known as the waves of intervention model. As stated in Walton and Goddard (2012) there are three waves, wave one is quality first teaching which, should be on offer for all students through differentiation in the classroom, then wave two is targeted small groups with structured intervention who, with the support will be expected to catch up with their peers. The third wave is for students who are identified as School Action (SA) and School Action Plus (SA+) and is a more intensive programme.  Literacy is the term used that covers the ability to read, write, speak and listen well. There are many definitions of literacy, and according to research commissioned by Cambridge Assessment, there is a thin line between being able to read and write at an appropriate level and being literate. The author uses different techniques to enable the students to work on all these aspects using reading, questioning and creating a follow up activity which enhances their confidence and reflects on the contribution towards the student’s literacy skills.
Literacy skills are developed from birth and strengthened throughout the educational system and many theorists have completed research to demonstrate theories to strengthen the cognitive development of children. Skinner is one of these theorists who was described by Linda Pound (2005) as possibly one of the best behavioural theorists, as he believed in children learning from reward through behaviour management. Skinner applied this theory in literacy and language for example a baby will get a reward of a smile, clap when they say new words.  The author delivering the story reinforced Skinners theory by smiling, nodding and thanking the students when they contributed with the questions giving them a sense of acceptance of their answers, accomplishment, leading to increased self-belief.  The author is helping students to become independent young adults who can use their accomplishments to further themselves as set out in the Successful Futures (2015) document. However, the next theorist discussed in Pound (2005) is Chomsky who was against what the theorist Skinner had documented. Chomsky believed that babies are born with a language acquisition device which enables an inbuilt understanding of language structures. The author supports what Chomsky is saying as babies crying is a form of communication, however babies only learn and develop their understanding by watching and copying. This leads onto another theorist Vygotsky, who’s work supports that teaching students not just how to learn about, but to learn to, supporting learners to be the best for themselves which again was stated in the Successful Futures document. Vygotsky (1978) was a renowned theorist for his research and evidence called The Zone of Proximal Development, the zone of proximal development is the gap between what a student can do independently and that of the outcome but with the support of an adult or older child. This area of development is known as scaffolding and this is when you demonstrate how to complete the task presented, just as the author demonstrates when the story was read with expression and the flow of the story setting, scaffolding what a good story not only sounds like but also what it looks like 
          The author will base her reflections on Gibbs Reflective Cycle (1988) Graham Gibbs states, that we learn through experience and with experience, society needs to reflect to improve our knowledge and link back to the theories behind what and why it has been undertaken.  The Author completed her Video Presentation with students who are key stage three and currently on wave two of the intervention model, using the Read, Write Inc Fresh Start (FS) programme. The FS programme has been through an aggregated efficacy trail with the Education Endowment Foundation (2013) which has shown that Fresh Start helped students over 22 weeks across through ten educational settings, improve their literacy by an equivalent of 3 months progress on a retest demonstrating that the programme works well at assisting the students to thrive and achieve. Section two of the Learning Behaviour Principles and Practice report chaired by Alan Steer,pg.6 states that schools must be  set up so that all students at all levels can achieve and that schools should develop a policy that all members of staff must follow to allow students to succeed in their education this is further supported in The Bullock Report (1975) which recommends the need for every teachers involvement to improve literacy across the curriculum by being organised in a policy. The authors setting G policy states that our expectations from staff is to create a stimulating environment from which differentiated learning and early intervention strategies. This is one of the policies that enable school G to help improve those students who are below their peers by engaging them in extra, small intervention lessons to help them to find strategies to use throughout the school curriculum. The author began with the story from the Read, Write Inc programme which is familiar to the children, this was a deliberate choice from the author because the stories throughout the programme are set up the same way so the students wouldn’t be overwhelmed with the change in format to the story. The author started by asking the students what they thought the story could be about. This is a skill that is used throughout every subject, therefore working on this during our smaller intervention classes makes it less daunting and would increase their confidence to use it across the school.  The author asked about the word Lorna which was the title of the story, hoping that they would activate their prior knowledge (APK) but unfortunately due to Covid and being away from school premises for some time the student’s recall of the work completed pre lockdown about Lorna were limited. Covid interfered with the planned delivery of the session due to having to socially distance, the author had to use an unfamiliar room to them and the students. This left the student’s and the author out of their comfort zone as the author would normally start a session by writing the key characters and key words on the whiteboard as a recap of the what is known, and any difficult words that  the students may not know before an introduction to the story. The author was thinking about how quiet the students were and on reflection it could have been the simplest changes that altered how the delivery of the story session were interpreted and they may have picked up on my lack of routine they knew pre Covid. Throughout the story the author questioned the students regarding their views and knowledge of the topic bullying, and they could all relate to it in some aspect and a similar outlook on the topic was noted by the author. Students were given time to process the questions before answering and the author repeated what the students said to make sure the author fully understood the answer and to demonstrate that the author was listening to the student. 
 Often during mainstream lessons students with literacy difficulties can often feel overwhelmed and embarrassed to be asked questions, read and then lack the confidence to express their knowledge and opinions. This same educational difficulty is documented in the independent Rose Report Sir Jim Rose (2009) which talks about how students with literacy difficulties find them challenging because it effects every subject, in every lesson during their schooling life and increases the pressure to succeed by gaining qualifications often leaving those who struggle feeling disengaged with their education and have a negative outlook towards literacy into their adult lives.  However, the author asked many questions of the students which disturbed the flow of the story. The author could have planned the questioning more by gathering the opinions of the students on the subject after the introduction and then compared the answers to the questions at the end of the story session, this would have enabled the author to see the differences in opinions, to tell who was listening enabling them to share their opinion and keep the flow of the story due to some of the students often finding it hard to progress from one exercise to another. Evidence by Collins (1994, 1996) writes about the fact that quiet students are often very anxious about talking in front of adults and classrooms full of other students. The author throughout the questioning, gave student’s thinking time before offering up any answers which gives them time to process the question asked, the author waited quietly until a answer was volunteered and other students then felt comfortable to join in giving every student the opportunity to offer their opinion which deters the habitual worrying over reading, talking and answering questions. Student’s actively took part in the session and the author managed to just about keep the students focused when a mobile phone went off during the session and the student had to leave the room. The author lost where she was in the story due to the disruption which gave a sense of frustration, knowing the student would have to leave the room without being seen on the camera, whilst still socially distancing took focus away from the reading. The author kept in the back of her mind that this same student would have to re enter the room again causing a slight distraction. Pre Covid, students would not be allowed to have phones, but these students are in the hub/vulnerable provision and rules are more relaxed again making the session less formal again leading to change in the expected routine. The author read with expression and tried to include some actions taken from the story however secondary students worry about self-image and the feeling of belittling as many think they are ‘stupid’ which is why they attend literacy intervention lesson and the author recognises the need to read differently to the students than she would in primary school. According to Quigley (2020) Edmond Huey in 1908 created a way to see the eye movements made when reading and those who struggle to read have more fixations than those of good readers. Fixations are micro pauses on individual words and letters; therefore, it is important to read to the students as the author has in this story session. It is important to demonstrate how a story should flow, and thus the author should repeatedly read the same story for the students to feel confident in reading the story with flow and expression. 
The author noted that the video presentation was not for the length of time stipulated, falling short of the ten minutes, this is difficult because firstly the stories in the Read, Write, Inc. programme are designed to be easy, chunked stories to not overwhelm students who struggle with literacy. McLachlan and Elks (2015) demonstrate the complexities of  critical thinking skills using Bloom’s Taxonomy, they demonstrate how each component requires the use of language, from the listening to the story, processing the information from the story, picking out the key words and key parts, to comparing what the students recall from the story to what they think. It needs many aspects of literacy skills than just listening to a story.  The author further develops the wide range of skills through the follow up session which works on the students writing skills in the poster on bullying, getting the students to use their creativity to design pictures that represent what they are trying to portray to their audiences. 
The author reflected on both positives and negatives in the practice of developing literacy skills and felt the overriding issue was with Covid-19 restrictions heavily affecting the delivery of the session. Students have been away from the educational building for a year and struggled to activate prior knowledge. The author would complete the session in a classroom with a whiteboard for routine however the implementation of the story was paced at the correct level and inclusive for all students to be able to engage with it. The students were relaxed enough to answer questions and overall, the session encouraged the development of their literacy skills, which was the main purpose of the authors contribution. Reflective practice has been a positive experience that the author would engage with again.  
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