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Assessment portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature form the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed assessment).
3. Having used the rubric to assess a pupil, a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.

SUBMISSION DETAILS: 12th of April 2019, 3pm.
School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name: 1600302/Daniel Thomas
                                               Module: Assessment in PE
                                     Module Code: SHSS6078


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I consider the rationale to be the best aspect of this work

	Which aspects do you consider could have been improved in this piece of work?
	I think the rubric could have been improved

	What have you found most satisfying whilst undertaking this submission?
	[bookmark: _GoBack]Understanding the assessment process undertaken in PE is what I have found most satisfying

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 


Rubric Rationale

Assessment can be defined widely as a method for teachers to “make consistent judgements about pupils’ progress and attainment, within a subject, across year groups and between year groups” (Ofsted, 2016). Assessment is a method in physical education by which teachers can use recommendations about student learning in their decision making to assist significant changes. Within assessment in physical education, there are two types performed. The first type is formative assessment, which is done to obtain knowledge and understanding about student performance and adjust teaching appropriately (Centre for Educational Research and Innovation (CERI), 2005). McManus (2008) found that this type of assessment, which is also known as assessment for learning, is used my teachers and students during education that provides feedback to adjust current teaching to improve student’s achievement of intended instructional outcomes. The second type is summative assessment, and this is where students have been taught the required skills during lessons and have had plenty of opportunities to reflect upon their own performance and practice the skills needed to improve. Summative assessments are also known as assessment of learning. Lund and Veal (2013) found that in order for formative assessment to occur, the teacher must make instructional decisions in order to improve student learning. For this rubric, a summative assessment was conducted as it was used for grading. These grades are final and there is no chance for the learners to improve and are used to determine each individual students’ growth at the end of the assessment (Lund and Veal, 2013).

Bertelsen (2002) claimed that the “implementation of appropriate teaching practices in physical education can contribute to increasing the quality and value of physical education outcomes.” Throughout a child’s development, Bailey et al. (2009) created a framework there are four domains (physical, social, affective and cognitive) of learning that occur in physical education in order to educate the whole child. Capel and Whitehead (2013) claimed that the main role of physical education is to improve physical competencies and the cognitive development within young people, whilst allowing them to gain significant confidence and motivation to continue with physical activities outside of school and for lifelong participation. 

It has been widely accepted that physical education should help all children obtain the basic movement foundation needed to access a wide range of physical activities throughout their life (Welk, 1999). Research states that if children do not obtain this foundation, they will struggle to adapt from the simple activities in early years to the more complex activities in later childhood and beyond (Seefeldt, 1979). From my rubric, we can see that the ‘Doing’ stage represents the physical domain. This was added as Trost (2006) found that providing children with physiological approaches will have a greater long-term impact on engagement in physical activity. Therefore, a rubric giving children to aim to successfully complete tasks with a minimal number of gross and fine motor skill errors would provide the best possible opportunity in participating in a wide variety of activities, which also links to the National Curriculum for Physical Education (NCPE) (2008) as it states that pupils should be given opportunities to ‘develop, consolidate and then apply the skills and techniques needed to take part in a variety of competitive activities.

Bailey (2005a) found that the value of physical education lies in the attainment and growth of various personal and social skills which can act to enable young people to function acceptably in a broad range of social situations. There is an opportunity for PE to develop the social domain within lessons through cooperative learning. More recently, curriculum-based models have been created in order to teach the wide range of social education, such as Siedentop (1994)’s Sport Education. The significance of models such as this is that they are able to include an emphasis on successful cooperative group work in order to achieve success, which could attempt to increase social skills in young people for later life outside of school (Penney and Chandler, 2000). From the rubric, we can see the communication stage represents the social domain. This was created to assess if children are able to engage in social interactions with peers and to find the confidence to be vocal within group tasks. The reason for this inclusion is the link to the NCPE (2008), where it states that in physical education, learners communicate through the selection and use of key words in order to improve own and others work. Following this, they also listen to other’s contributions and suggest alternative approaches to develop group activity. This would also link to one of the core aims of PE of lifelong participation, as Long and Sanderson (2001) found that if students are able to be confident social situations, then they are more likely to join sports clubs and partake in group leisure activities in later life.

Anderson & Krathwohl et al. (2001) created a taxonomy on that the cognitive domain encompasses of six categories including: “knowledge, comprehension, application, analysis, synthesis and evaluation”. The cognitive domain is essential to physical education as it enables students to understand the what and why of activities. Snyder and Sprietzer, (1977) claimed that physical education has the opportunity to support intellectual development in children, moreover, Hills (1998) stressed that the development of the body needs to be balanced by the development of the mind. From the rubric, the ‘Thinking’ stage represents the cognitive domain, and it assesses if children are able to understand the benefits of what they are learning, along with why they are learning it. The reason for this inclusion is the strong link to the NCPE (2008) which states that pupils should be given opportunities to find out how exercise affects the body. Malina and Bouchard (1994) found that regular childhood participating in activity provides immediate health benefits. Therefor providing children with the opportunity to work towards the benefits of the activity could lead to children voluntarily participating in regular activity.

The affective domain is important as it deals with students’ perceptions, values, attitudes and feelings. Affective learning should be implemented in schools as it enables the students to learn how to establish and maintain positive connections and relationships through their lives. (Bertelsen, 2002) found that these positive connections are the foundations to them maintaining lifetime participation in physical activity. From my rubric, we can see that the ‘Feeling’ stage represents the affective domain. Based on the literature above, this was included in order for students to work towards the elite stage which is based on always wanting to attend lessons while also getting involved with activities in lessons. By doing this, it’s allowing a link as one of the core aims of physical education, which is to increase motivation in wanting to participate in lifelong physical activity. The NCPE (2008) state that students must find activities that are enjoyable and sustainable in order for the goal of a healthy and active lifestyle to be realised.

For the creation of this rubric, I believed assessing around the four domains was important as it can arguably allow us to assess the whole child. It can also be argued that by assessing these domains correctly, it can allow us to provide children the best opportunity to engage in lifelong physical activity, which would link to Capel and Whitehead’s (2013) notion which was this is one of the main aims of PE.

In order to assess which level a child is at when assessing each domain, there needed to be a distinct progression in order for the assessor to see where the child is currently working at, while also what they are required to improve on to move forward. For this rubric, I decided to apply the ‘Bronze, Silver, Gold’ system while also add the elite stage for exceptional circumstances. I emulated this system from Lymm High School (2017) as they found that following a medalling system, it was not only simplified for the teacher to follow and assess but it’s student friendly, who are then able to see what they need to improve on in order to progress to the next stage. It also allows the assessor to make accurate and meaningful judgements about progress, and to offer guidance where students are underachieving in particular domains.
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Rubric
Below is a copy of a completed assessment rubric conducted on the observation of Daniel Thomas, year 6. The highlighted text is what Daniel achieved during observations from PE lessons.

	
	Bronze
	Silver
	Gold
	Elite

	
Doing

Physical Domain


	· I never or rarely successfully complete the task provided in front of me

· I produce a large number of gross errors when completing tasks that cannot be replicated successfully through demonstrations

	· I occasionally complete the task provided in front of me


· I have gross errors when completing tasks, but attempt to correct by following demonstrations
	· I can successfully complete the tasks more often than I do not 


· I have minimal gross errors, and these are corrected almost instantly through demonstrations
	· I complete the tasks successfully almost every time


· I have no gross errors and I am able to demonstrate the correct technique to peers

	
Communicating

Social Domain



	· I am rarely able to respond to instructions in order to complete tasks


· I rarely engage in social interaction with my peers and always remain silent in group tasks

	· I sometimes am able to respond to instructions in order to complete tasks


· I sometimes engage in social interaction with my peers and often remain silent in group tasks
	· I am able to more often than not respond to instructions in order to complete tasks

· I often engage in social interaction with my peers and rarely remain silent in group tasks
	· I am always able to respond to instructions in order to complete tasks


· I always engage in social interaction with my peers and never remain silent in group tasks

	
Feeling

Affective Domain
	· I rarely want to attend or participate in lessons or activities


· I rarely get involved with activities during lessons and rarely show a desire to learn new skills
	· I sometimes want to attend or participate in lessons or activities

· I sometimes get involved with activities during lessons and sometimes show a desire to learn new skills

	· I more often than not enjoy participating in lessons and activities 

· I often get involved with activities during lessons and most of the time show a desire to learn new skills
	· I always want to attend or participate in lessons or activities 

· I always get involved with activities during lessons and always show a desire to learn new skills

	
Thinking

Cognitive Domain
	· I have no/limited knowledge of the activity or its benefits 

· I am rarely able to recognise my errors

· I have no/limited knowledge of what is needed in order to improve my gross errors
	· I have limited/some knowledge of the activity and benefits

· I am sometimes able to recognise my errors

· I have limited/some knowledge of what is needed to in order to improve my gross errors

	· I have some/broad knowledge of the activity and its benefits

· I am often able to recognise my errors

· I have some/broad knowledge of what is needed in order to improve my gross errors
	· I have an exceptional knowledge of the activity and its benefits

· I am always able to recognise my errors

· I have an exceptional knowledge of what is needed in order to improve my gross errors





Pupil Report

The report below has been conducted on Daniel Thomas, year 6. Daniel has been observed and assessed based on a number of cooperative learning tasks within physical education. Daniel was assessed in regards with a rubric, which covered the four domains of learning; physical, social, affective and cognitive. These four domains have been broken down across four stages; bronze, silver, gold and elite. These stages have links to the National Curriculum for Wales document, which allowed us to find the current stage to which Daniel is currently working at, along with what he currently needs to do to move forward and improve.

Firstly, Daniel has settled down reasonably well in his physical education lessons. In regard to the physical domain, Daniel is currently working within the silver stage. He has showed a reasonable attempt to improve his errors within gross and fine motor skills and is also able to occasionally complete a task provided in front of him. In order for Daniel to progress to the Gold stage, he must ensure he is able to perform physical skills successfully more often than he does not. To do this, he must follow and attempt to emulate correct demonstrations either by the teacher or by peers, in order to minimise his gross and fine motor errors. From observing, an example would be where Daniel was participating in athletic activities and was occasionally able to throw a bean bag into the desired target. This was due to errors in his throwing technique. Daniel should attempt to follow the correct throwing technique from peers within his class, and then apply to his throw in order to achieve success more often.

Within the social domain, Daniel has shown a reasonably good level of communication. He is currently in between the silver and gold stages for this domain, the reason being he is struggling to respond to instructions in order to successfully complete tasks. From observing, Daniel was not always listening to the correct instructions being given, which hindered his progress in completing tasks. Despite this, I am impressed with Daniel’s social contribution within group tasks. Daniel can often be heard voicing his opinion, and rarely remains silent and shows a desire to communicate. In order for Daniel to progress, he must ensure he listens correctly to instructions in order to complete tasks successfully. This would allow him to be firmly placed within the gold stage.

The affective domain is where I consider Daniel to be at his strongest. Within this domain, he is currently working within the elite stage. This is due to Daniel always getting involved in the activities ahead of him during lessons, regardless of how difficult it may be. Daniel has a keen desire to learn new skills and is a pleasure to teach within physical education lessons. By continually showing a keen desire to learn new skills, Daniel’s physical domain will improve over time which would see him rise through to the gold/elite stages of this rubric. I have no doubt that within the future he is more than capable of achieving this.

The cognitive domain is where Daniel is making steady progress yet again. Daniel is just slightly off the gold stage within this domain, this is due to Daniel having limited knowledge of the benefits of the activity to the individual. Despite this, Daniel has shown good signs of being able to recognise any errors when performing gross and fine motor skills. Daniel also has a broad knowledge of what is needed in order to improve his errors. From observing, an example of Daniel successfully meeting this criteria was when the teacher allowed the children to improve their techniques in jumping based on a demonstration from another peer. Daniel was able to recognise his own errors, and when prompted was able to give a sound example of as to why he was improving certain stages of his jump. In order for Daniel to cement his place firmly within the gold stage, he must be able to recognise the benefits to participating in activities on the body. Particular attention should be held when the teacher is explaining how physical education can help to promote healthy lives and applying this within lessons can help him achieve the gold or elite stages.

Overall, Daniel is making steady progress with physical education as a whole. He is a polite young boy, who is a complete pleasure to teach. I wish Daniel all the best in any activities he may decide to participate in in later life, and I am sure with the attitude he has shown in physical education lessons, he will go on to achieve considerable success.

Reflection

When creating the rubric for this assessment process, devising it around the Bailey et al., (2009) paper which focuses on the four domains of learning was non-negotiable to me as it enables us to assess the whole child, and can be argued that these are necessary in order for us to allow children the best opportunity to engage in lifelong physical activity. Unsurprisingly, there is suggestive evidence that physical education can provide a unique role in developing a child’s physical competence and movement skills (Kirk, 1992). Not only this, socially, physical education also provides many positive benefits through group tasks such as cooperative learning (Bailey, 2005a). 

There is sufficient evidence supporting that physical education can produce a wide range of cognitive benefits on a child. Recently, writers have debated whether the cognitive effects of PE should be brought into other areas of the school curriculum (Pirie, 1995). Not only does PE allow the child to develop the importance of learning physical skills but can also teach them it’s health benefits behind it. Raviv and Low (1990) found that there is a positive relationship between PE lessons and concentration. Despite this, it can be argued that there is a need for further research into the relationship between physical education and cognitive benefits. Lindner (1999) found that while physical education has the opportunity to provide children with initial short term cognitive benefits, they have argued that there is no satisfactory evidence to support its long term benefits on the child, unless you are able to observe them over long periods of time through different year groups. Based on this literature, it can be debated whether assessing a child on its cognitive benefits from a low number of physical education lessons is beneficial. 

With regards to the rubric, a possible alternative that could have been included under the cognitive domain would be the assessment of tactics and/or feedback. An example for a form of assessing feedback in the bronze stage would be that a student offers restricted feedback on own/other performances. This could be developed right through to the elite stage, which could be assessed as always offering sound and appropriate feedback to peers, whilst being able to recognise his own performance either positively or negatively. The reason for this is that it would still be working under the cognitive domain due to its thinking nature. This form of assessment would be far easier to conduct given the circumstances of the low number of PE lessons I observed, and potentially could result in a more reliable assessments of the child.

When observing the lessons, I believe I could have improved my positioning in order to maximise the effectiveness of the assessment process undertaken. To observe, I was sat in one area of the sports hall which gave me an excellent view of the activities taking place. This allowed me the best possibility of assessing the child’s physical domain, as I could clearly see his attempts at completing gross and fine motor skills. However, O’Leary (2011) found that as an observer, placing yourself at the heart of the learning is key to being able to maximise assessment. Following this statement, due to student teachers being assessed throughout my observations, I was not able to interact with the lesson and the child in question to which I was observing. This did not allow me the full possibility to get a complete assessment of the child with regards to my rubric. The affective domain is based on a child’s feelings, and I was not able to speak to the child in order to get his true thoughts and feelings on PE, and this was then difficult to assess.

Following on from this in regard to the cognitive domain, I had to rely on the teachers asking the appropriate questions to assess if the child was answering correctly. An example would be where the students were allowed to improve their own techniques in throwing based on the correct demonstration being shown. As I was not able to ask the child questions as to why he was improving certain steps of his throw, I had to wait for the teacher to question him which allowed me to complete this domain of the rubric.

By sitting in the same location for the entire duration of the assessment process, this also hindered my listening as sometimes the child I was assessing was a considerable distance away from me. At times I was not able to hear if he was communicating correctly, and this could have resulted him in not scoring higher up the rubric.

To conclude this reflection, I believe that there is no optimal form of assessment and that there are advantages and disadvantages to all forms. I believe that you can maximise the validity and reliability of the assessment process through strong research, and this must be undertaken in physical education in order for us to be able to provide children with the opportunity to participate in lifelong physical activity, as this is seen as a central aim for PE in schools (Kirk, 2002).
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