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Element 1
Reflective Models
Reflection is an essential skill in providing a high-quality service. It is through reflective practice that practitioners develop their understanding by reflecting on experience. According to EPM (2019) experience alone isn’t enough, although it shapes who we are we need to learn from our experience.  Therefore, it is beneficial that reflection is done professionally and effectively. However, Igoe (2016) argues that reflection does not come naturally to everyone. Johal (2016) states that Dewey believed that no one can be taught to think but people need to learn to think well and acquire the habit to reflect. Using a model of reflection ensures that reflection is done accurately and that it has a purpose. It also provides a structure for reflection, encouraging reflection to become a habit. There are many reflective models available and although there are many similarities to the reflective models some provide a deeper level to reflection than others.
This piece aims to compare Gary Rolfe’s reflective model against Graham Gibbs’s reflective model. Both Rolfe and Gibbs’s reflective models are presented as continual cycles. However, Gibbs’s reflective cycle which is a six-step process covers a wider area of reflection than Rolfe’s reflective cycle, which Dawson (2012) refers to as a simpler iterative model with only three-steps.  Although Gibbs’s cycle consists of more steps and may seem more complex, Gibbs’s reflective cycle gives a clear structure to navigate reflection on particular events (Igoe 2016). Equally, EPM (2019) believes that Gibbs's cycle would be useful when coaching a colleague to reflect. Therefore, Gibbs’s model would be useful when supporting less experienced practitioners to reflect. Lindon (2012) believes that less experienced practitioners will develop the skill to reflect and use their initiative to reflect with guided experience, support, and access to helpful guidance. And although Rolfe's cycle is a simpler cycle to follow, without the necessary experience practitioners may not reflect in enough depth. However, more experienced practitioners could use Rolfe's cycle as a structure to reflect in-depth. Studies have revealed that depth of reflection varies and that reflection changes in dynamic during discussions when participants move on different reflection levels (Venninen et al 2012). Therefore, some reflective cycles may be better suited to some than others. 
There are different ways of reflecting and times to reflect. Reflection could be spontaneous and happen during an experience or could be thoroughly thought about after an experience by looking back at what happened. Schon refers to these as reflection-in-action, which is a reflection that happens in a moment and produces an instant change and reflection-on-action, which is when the practitioner considers action retrospectively to apply a change in the next similar situation (Jaeger 2013). Rolfe’s reflective cycle would be a useful reflective model to use during reflection-in-action, due to its simplicity. A practitioner would be able to follow the three steps to reflect and make an instant change to their practice. Rolfe (2014) states that Dewey referred to reflection as an active process that happens in the here and now it’s not simply having an experience and then going home to think about it. Furthermore, Mughal & Zafar (2011) believe that Piaget, Dewey, and Wells have greatly contributed to the constructivist view of experiential learning. A point that Rolfe (2014) makes when explaining that to Dewey reflection is a form of experimentation. However, Gibbs’s reflective model would require more time and would not comply with Dewey’s idea of reflection happening in the moment. Therefore, Gibb’s reflective cycle could be a useful model to use to reflect-on-action, because it allows one to reflect in more depth. Although, one could argue that Rolfe's cycle of development could be adapted and with time and experience used to reflect-on-action in depth. 
Although Gibbs’s reflective cycle provides a better structure it could be seen as being time-consuming with the number of steps included in the model. Bakioglu and Dalgiç  (2013) argue that with the constant changes in the education system and a high workload, there is not enough time to stop to think about actions and decisions. A belief shared by Lindon (2012) who states that practitioners work in an active role and there is not much time for practitioners to stop and reflect. Therefore, within the role of a practitioner Gibbs’s cycle may not be used to its full potential. However, Lindon (2012) also states that the aim of reflection in a childcare profession is to partly ensure that the automatic reactions used are the best outcomes and what reflection is done in quieter times has to inform the actions in busier times. 
Another difference to discuss between these two reflective models is the steps that are included. Gibbs's reflective cycle includes a step that encourages a person to think of how they were feeling during the experience and what effect it had on their experience. This is something that may be overlooked when using Rolfe’s reflective cycle as a structure to reflect because it is not mentioned.  Thinking about feelings, felt during an experience is an essential part of reflation a belief shared by Johns and Burnie (2013) who states that reflecting on feelings opens a path to explore and finding meaning in the experience to learn through it. 
To summarise both Rolfe and Gibbs’s reflective models have their benefits and possible barriers depending on who uses them, when they are used and what they are used for. It is down to individuals or teams to decide what reflective model is most suited to them and their desired outcomes. Johns and Burnie (2013) refer to reflection as empowering, enabling practitioners to act on insight towards recognizing their desirable practice. Arguably Rolfe (2002) refers to reflection as just another technical tool. Either way, reflection is a tool that is used widely to provide high-quality service and self-development.  
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E – evaluate
F – feedback
L – learn
E – explain
C – consider
T – think
(Hallett, 2013)


Reflection aims to develop in practice, and reflection should encourage change. According to Boud et al (1985) reflection is an important human activity in which people recall their experiences, think about them, and evaluate them, and working with experience is an important part of learning. Reynolds (2013) believes that practitioners often reflect on things they have said or done during or after the event and it is that reflection that often leads them to new ideas or conclusions which cause them to adapt their approach for the future. It is through reflection and adaption that practitioners can provide a high-quality service by continually improving.
Benefits
Reflection is an important tool for providing high-quality service and has many benefits. Some of the benefits of reflective practice are:
Continuous development- It is through reflection that practitioners are able to learn from their experiences and develop their knowledge. Igoe (2016) believes that reflection is an important strategy for lifelong learning and the improvement of your professional practice it should challenge you and your previous knowledge and possibly your values. There are also many skills that can be developed through reflection, according to Venninem (2012) one skill recognized during reflection is the ability to problem-solve. Continuous reflection on practice will enhance skills, promote team-work and improve confidence and motivation, which in turn will translate into improvements of the setting by enhancing reputation and enabling outcomes to be evidenced more clearly, and therefore provide evidence for CSSIW (Pacey 2016)
 Venninem (2012) also believes that reflecting as a team also has its benefits. It encourages people to share their experiences and provides an opportunity to question different opinions which in turn will encourage people to use the experience of others in defining their own perspectives.
Good practice- It is through reflecting on experiences that practitioners can ensure they are providing a high-quality service. Pacey (2016) believes that reflection encourages practitioners to develop an enabling and interactive environment with suitable resources for children and that reflection also benefits parents by showing them changes to practice and giving them the confidence that the care being provided is high quality and continuously being improved.





Barriers
Although it is important to reflect on practice there are however barriers that prevent practitioners from reflecting. Some possible barriers to reflection are:
Time- To reflect affectively practitioners need time to reflect in-depth. However, there are often more important things to be done for example assessments. Practitioner assessments are an important part of children's learning but to plan and develop high-level assessments is time-consuming and due to this, assessments can fall short of reflection (Donaldson 2015).  Agreeably  Jaeger (2013)  states that classrooms are such busy places that practitioners may not have the time or the opportunity to challenge their views in ways that encourage change and once practitioners have left the experience they may feel overwhelmed by their day-to-day demands and be less motivated to continue their reflection. 
Lack of confidence and experience- These go hand in hand, usually a lack of experience will result in a lack of confidence. With the lack of experience to reflect and the lack of confidence to reflect practitioners may take a step back and let others reflect. Lindon (2012) states that some practitioners feel anxious about reflecting due to the belief that reflective practice is a way of finding fault, but reflective practice should highlight strengths as well as scope for improvement. However, it is only through reflecting that practitioners will gain the confidence and the knowledge to reflect. Johns and Bernie (2013) Refer to reflection as a journey to becoming a reflective practitioner and it is through experience, self-inquiry, and transformation that you become the practitioner you desire to be. 
























Models of reflection

There is a wide range of reflective models that provide a guide of how to reflect effectively. Most of these reflective models are presented as a cycle of reflection. According to Webb (2016), the aim of using a reflective model is to explore new ideas and new ways of thinking, identify strengths and weaknesses, promote self-improvement, and will assist people to link practice and theory by combining observations with knowledge and thinking.  An example of a reflective cycle is David Kolb’s experimental theory of learning. According to Akella (2010), Kolb's theory is based on the concept that people have the natural ability to learn and although Kolb's theory is more of a description of the learning process in general it emphasizes reflection and experience. Which instead of individuals learning from experience they learn from reflection on experience. Mughal & Zafar (2011) describes the experimental theory of learning as an approach inspired by an experience that engages learners to reflect on experience and actions to gain knowledge and develop. A belief that is shared by Dewey who notes that education is developed by reforming our experiences (Baker 2012)

Kolb’s Experimental Theory of Learning
Kolb’s reflective cycle comprises of four stages, starting with concrete experience which leads to reflective observation and then active experimentation and abstract conceptualization.  
Reynolds (2013) simplifies the four stages of Kolb's cycle too;
Do- This is the first stage in the cycle where the experience or task takes place.
Think- This is where a person would look at the positives and the negatives and reflect on what could have been done differently?
Conclude- At this stage, a person would have an idea of how to improve and What changes can be made?
Adapt- Now a person plans and make changes for the experience to happen again and the cycle will continue.  
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Element 3
[bookmark: cysill]Reflective log
	Brief description of the activity 

	Junk modeling activity. Our theme has been recycling and the importance of recycling. Children were given a variety of recyclable rubbish to create a model that they had previously designed in their thematic books. Children were encouraged to discuss the materials they were using and asked why they had chosen those materials and asked what they had decided to create. 


	Aim/Objective of the activity

	The aim of this activity is for children to think creatively and imaginatively (Welsh Government 2015) meeting the skill underlined in the knowledge and understanding area of learning. 
The aim is for children to develop confidence in making creative decisions and use their imagination to create a model of their choice using a variety of materials, which will also develop the creative skill to make choices when choosing materials and resources (Welsh Government 2015). Children should also be encouraged to discuss their decisions and design.


	Your role

	My role in this activity was to observe the activity and to engage with the children to encourage their use of language by asking open-ended questions and recording how well the activity went and what skills were met during the activity.
This activity was planned by the class teacher as a lead on activity from the activity she had completed with the children the week before where they designed a model using only ‘junk’. 


	Positive aspects – why?  How could these be developed further?

	· I was able to discuss with children in groups and individually their choices and what they were making.
· Children were excited to show their finished models and discuss what they were doing.
· Children were able to use their imagination and had free rein of the activity 
· I was not actively involved in the activity 
· Most children took their time putting together their models.
· When asked if they would like to junk model again it was an anonymous yes. 
· The children were communicating with other children about how and what they were doing
· The activity encouraged children to share and help each other 
To further develop this activity I would ask the children to create a specific model such as a boat which could lead to another activity to see if their boats sink or swim and would encourage the children to think about what materials would work better as a float. This would incorporate science into the activity. Children could also test different materials before designing their boats to see what materials sink and what materials float and record their findings in their mathematics books. This will cover a wider range of areas of development and provide opportunities for other activities. 


	Challenging aspects – why?  

	· Some children became frustrated because there weren't enough of certain materials, for example, plastic bottles.
· The activity was time-consuming because children were taking their time creating the models and not all children would be able to complete the activity in a week.
· Some children needed more encouragement to create a model and use their imagination because the activity wasn’t structured
· There was a lack of space on the tables because there were eight children taking part in the activity and the materials took up a lot of space on the tables.
· The activity took part during our second session which is our shortest session and we were pushed for time.
· I did not take as many pictures of the children taking part in the task as I would have liked to.


	What knowledge did you demonstrate?

	I demonstrated knowledge of recording and observing a task. I also demonstrated knowledge of the foundation phase curriculum by following the foundation phase outcomes. As well as this I demonstrated knowledge of child development.

	What skills did you demonstrate?

	Listening skills-I was listening to the conversations between the children whilst they were working on their models and listening to the children’s answers to my questions which enabled me to ask further questions.
Communication skills- I was asking the children open-ended questions such as: Why have you decided to use the box by there? What are you making?
Observation skills- I observed the activity from a distance only intervening to communicate or to help if asked for help. I recorded my observations on the tracking form for that activity. I documented some sentences used by the children and documented how each child was doing in the activity. 

	Which values did you demonstrate?

	I demonstrated patience by stepping back and allowing children to be creative and use their imaginations to create what they had designed. 
Valued the right of the child to make decisions.


	What could be done differently in the future?  Why?

	In the future, I would take the activity outside of the classroom for there to be more space for children to create their models I would then consider having a larger group of children take part and have another member of staff help because the activity took longer than expected and all children will have the opportunity to take part during the week. I would also change the time the activity took part, from the second session to our last session because this is our longest session. This also gives me an opportunity to clear up the activity ready for the next day and to see what materials are left for the next day.
In the future, I would also change the activity so that children are asked to create a specific model such as a boat to support children who need more structure. I would also ask children to create a list of the materials that they need and ask parents kindly to collect these materials at home and send them in to school the following week to ensure all children have the materials they need, this also involves the parents. I will also ask staff to collect their recyclable items to ensure we have a variety of materials available for the children. 
To further encourage children’s communication and language skills I would hold a circle time session for children to show their models to the class and to discuss what materials they used and why.
I would also ensure that I document the activity better by taking more pictures on the iPad and recording children's responses to my questions instead of writing on the tracking sheet, this will allow me to communicate with more children.









Element 4  
Personal Development Plan
	Area for further development (provide details)
	Why do I need to develop this aspect?
	How can I achieve this?
	Who/Where can I go for help/support/provision?
	When?

	Learn and use sign language.
	To develop my professional skills and build my cv.

	Attend a Makaton course
	Website
	January 2021

	Decide what my next steps are going to be by researching what my options are.
	
To gain more information on what is available for me and to further develop my professional skills.
	Arrange a meeting with a career advisor.
	University website and university advisors. 
	December 2020

	Pass and complete all assignments on time.

	To Graduate in October 2021 and progress in my profession. 
	Good time management, hard work, and planning.
	Lecturers. 
Library
Moodle
	July 2021

	Graduate with my class. 
	To progress in my career and develop my personal and professional skills. To be a positive role model for my daughters.
	Complete all assignments on time and attend all lectures.
	Personal Tutor- Natalie. 
Lecturers. 
Family 
	October 2021

	Improve the quality of my work and be consistent with my marks.
	To achieve a high overall mark at the end of my degree. To ensure I graduate on time. 

	Use a wider range of resources and research. 
Complete assignments on time.
Attend all lectures.
	Library. 
Online.
Lecturers


	July 2021

	Attend an ELSA refresher course.
	To become the school ELSA. 
To develop my professional skills and build my cv. 
To support children within my setting.


	Discuss it with the headteacher.
Look for course information.
	Headteacher.
Search the internet for courses.
	November 2021
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