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Reading a story to children with a rationale and reflection
Task 1: 
The book “Pentior drws” has been selected to be read to a class of year one learners with a range of linguistic abilities within the class. Addressing the whole class in an activity such as this is a personal aim throughout my Professional Teaching Experience (PTE) in order to gain confidence whilst using the Welsh language. As highlighted within the Qualified Teaching Status of S3.3.5, it is compulsory for practitioners to “support those learning English or Welsh” (Welsh Assembly Government, 2009, p.11). Therefore, the delivery of this book will allow opportunity to introduce the learners to the topic of colours whilst developing their reading skills by “listening to a story being read by following the print” (Department for Children, Education, Lifelong Learning and Skills (2015, p.38). In order to ensure that all learners are provided an equal opportunity to develop this skill, the book will be projected on an interactive whiteboard to allow every individual to have the opportunity to follow the story. As emphasised by Saving the Children (2019), providing learners an equal opportunity during education enables them to meet their full potential. Moreover, developing the learners oracy skills alongside reading will be achieved by enabling each learner the opportunity to express their opinions on the colours within the story. 
Task 2:
https://youtu.be/NWSxfwFZqQY 
Task 3: 
Prior to the delivery of this activity, I was feeling very nervous with acknowledging the importance of reading the book fluently. This importance has been emphasised by Armbruster et al. (2000) who suggests that fluency has the potential to allow learners to develop connections between the recognition of words and the use of language during comprehensive tasks. Previous practices and planning of questions to ask the learners prior to reading developed my fluency and confidence whilst reading the story. On reflection, the book chosen was suitable for the ability of the learners within the class which made it an enjoyable experience, fostering further ambition to continue reading Welsh stories to learners of all ages. 
	
There were many strategies that were successfully employed in order to develop the learning of the learners within the year one class whilst reading the story. The employment of a drilling method was successful with all the learners becoming engaged whilst collectively developing their Welsh language and recognition of the colours in Welsh. Drilling during this activity involved the learners imitating me when calling out colours in the Welsh and the class would collectively repeat the colour. The use of the drilling method is encouraged by Richards and Rodgers (2014) who states that the use of continuous repetition and drilling activities it minimises the chances of mistakes. Brown (2007) adheres to this as he asserts that imitating the teacher in drilling and repetition allows the learners to develop their oracy skills, in particular their phonological acquisition. In consequence, the development of this skill will prove essential in the learners’ later development of the Welsh language. 

Questioning was another strategy that was successfully employed during the activity. Questioning the learners throughout the story allowed them to provide their own opinion whilst answering the question “wyt ti’n hoffi”. In order to answer these questions, the learners were given sufficient time to answer which is important as Irvine and Garling (2019) highlights that learners normally respond within ten seconds to higher order thinking questions. Yet, using the assessment for learning of questioning could have been improved upon with the use of more challenging questions. For example, the learners of higher attainment could be challenged to answer the question “pa liw wyt ti ddim yn hoffi?” Nevertheless, some learners struggled to comprehend the questions and were unsure on how to respond. Hence, the use of gestures was required in order to scaffold and support the learners in answering the questions. This was achieved through the use of thumbs up and thumbs down to convey “ydw” and “nac ydw” to the learners. As implied by Gullberg (2008), gesture allows practitioners to convey meaning and to counteract language difficulties. However, Fox-Eades (2006) insists that language cannot be taught through gestures alone. 

There is one significant improvement that could be made to the activity and was not utilised enough during the reading of the story. As when the learners presented an answer, they were not praised for their efforts in using the Welsh language. In future activities such as this, praise will be the central focus as it provides many benefits to the learners. Skinner (1938) asserts the importance of praise as it contributes to operant conditioning which will result in further involvement from the learners when questions are posed in future activites. In turn, the praise will result in the learners building their confidence when using the Welsh language. This is recognised within Maslow’s hierarchy of needs (1948) as confidence is a core aspect of the physiological needs which is prior to the self-fulfilment needs where Maslow has theorised the learners can discover their full potential (McLeod, 2018). This improvement can be heavily focused upon in the planning of future readings to ensure that praise is given to the learners. The lack of praise may originate from the nervous feeling that was felt before the activity and lingered throughout due to the sense of pressure with the importance of accurate pronunciation. As recognised by Lightbrown and Spada (2013), demonstrating accurate pronunciation is essential when the learners are first experiencing a new language. Effectively, the pace of the reading was held at an appropriate speed for the learners which ensured that my pronunciation was clear for the learners to recognise the words spoken. Sangster (2007) observes that if the pace of the lesson were to be too slow or too quick for the learners it will result in loss of engagement.

Another improvement that could be made to the activity is the increased frequency of the drilling strategy. This would then result in an increase in the learners’ involvement within the task. Black and Williams (2005) emphasise that the learning is more effective when the learners are actively participating. The additional engagement with the learners allows opportunity to assess the learners’ understanding of the task and ability to speak the language. Assessing the learning in this way enables the teacher to give feedback to the learners. Feedback is another element I plan to incorporate into future activities in order to further develop the learning. Hattie and Timperley (2007) encourage providing feedback as the learner is able to gather information on what they both understand and have misunderstood in the activity. Further improvements to the use of the drilling method can include the learners being required to translate the colours from English to Welsh and vice versa. This will enable the learners to experience the challenge of translating from English to Welsh and make links between the two languages during the activity. Challenging the learners allows progression of knowledge and understanding to take place and is expected to be promoted within the new curriculum (Donaldson, 2015).

Moving forward, when future reading takes place there will be some elements that shall remain consistent after this experience. The use of gestures is an element that I shall include within future tasks due to the multiple benefits it offers to the learners which was proven to be very effective during the reading. Alongside this, implementing questions into the reading shall continue, however, the structure of the questions shall be adapted to provide a challenge to some of the higher attaining learners to ensure that their learning is not restricted. This will also attempt to find the Zone of Proximal Development where the learners are theorised to carry out deeper learning (Vygotsky, 1978). There is an addition to the reading that I will make that involves the use of praise at it can be a vital tool to motivate learners and further engage learners in activities such as this. Overall, this was a very positive experience and upon reflection there are many aspects that can be taken forward into future readings whilst recognising that further improvements are required before being implemented in activities.
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