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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.

In this particular task, I shall embark on a comprehensive investigation pertaining to the development of a specific aspect within the School Development Plan (SDP) of a local community school, namely the effect of the coronavirus pandemic on pupil wellbeing and school attendance. Moreover, I shall endeavour to produce an insightful report that critically examines the subsequent actions, impact, and evidential foundation that ensue as a result. My specific focus shall be directed towards the wellbeing and attendance of the pupils within the school, and I intend to explore the manner in which the coronavirus pandemic has influenced these particular aspects. The school that I have selected as the subject of my analysis is a community school that caters to students aged 11 to 16, with 1,232 pupils on roll (Estyn, 2018). Furthermore, it is worth noting that 17.4% of pupils are eligible for free school meals, a statistic that is of considerable significance due to the immediate area surrounding the school (Estyn 2018). Additionally, it is noteworthy that approximately 4% of the pupils within this educational institution possess a statement of special educational needs, a figure that is above than the national average of 2.2% as outlined in their most recent inspection report in 2018 by Estyn, His Majesty’s Inspectorate for Education and Training in Wales (Estyn, 2018).												The SDP plays a pivotal role in enhancing the overall quality and effectiveness a school. The SDP serves as a plan for school improvement, encompassing various aspects such as curriculum development, infrastructure enhancement, staff professional development, and community engagement. The SDP will be developed by the senior leadership team of a school and must have clear directions for development in order to be successful (Anderson et al. 2004). The senior leadership team, with a well-structured SDP are able to implement their strategies and monitor them according to the given targets (Reeves, 2006). In addition to this, the senior leadership team of a school should always have clear focus and a succinct method of collecting data. (Kimmelman, 2010). This is one of the key components of a successful SDP, utilising the strategies for successful implementation, and the impact they have on school performance and student attainment. The SDP is vital in developing the curriculum in addition to supporting the learners in their daily life as they grow and mature. A contemporary SDP will undoubtedly be influenced by the coronavirus pandemic and its effect on the learners and as such, many educators have conducted research into this field with one particular educator going as far as saying “most people in the industrialised world, including me, would benefit from the reminder that all living and non-living things are interconnected” (Winograd, 2016, p.1). This is important as it can help to explain why the wellbeing of the learners during the pandemic has decreased. In addition to this, it is worth noting that adult learners and educators will have undoubtedly felt this same depression at the lack of human contact during the pandemic and the unpreparedness of the global population (Horton, 2020). Some researchers have suggested that school improvement must be planned to the most incremental level including lesson design with a clear lesson objective being presented in a uniform way in each subject so that the learners have a routine to follow (Marzano, 2003). Other researchers suggest that solutions such as these can cause more problems than they solve, using the analogy of sweeping a problem under then carpet and then jumping on the mound of problems thus dislodging them and exposing them in a new location (Senge, 1994). This is vital to understand when considering school improvement as the goals of the SDP should be reasonable and achievable, not token goals in faux compliance with an Estyn report which will inevitably resurface as problems in other areas in the future. One way in which to solve this issue and to create a positive learning environment is to receive regular constructive feedback (Fullan, 2014). In addition to this, one may have targets that the current system is not best suited to deliver and so will need careful consideration before implementation. (Hopkins et al. 2001). This is supported by Michael Fullan in his 2007 study where he claims that the language and structure of a school can easily be altered without changing the teaching method itself (Fullan, 2007). This is important to note as an SDP may be changed on the surface level without have a meaningful impact on the learners and so it is the responsibility of the individual educator to apply the SDP to their classroom situation in order to make the content of the lessons approachable for the learners. Fullan seems to believe that this could be due to a lack in “human capital” (Fullan et al. 2012, p.6). What he means by this is that the majority of teachers in England and America are drawn from the lowest attaining university graduates who teach as a career to “fall back” upon when their main career plans are destroyed (Fullan et al., 2012, p.6). Years prior to this, Christopher Day writes that teachers are becoming more collaborative, and it is no longer a job for life, suggesting that there is some correlation between teaching being a career that is now a first choice rather than a second choice (Day, 1999). This is in direct contrast with what Fullan has said previously and this is interesting as they both share views on the abysmal state of individual classroom teaching being poor, yet the reasons they propose for this greatly differ. It is fascinating to see various opinions on how school improvement can present itself and how best to further the educational needs of the school. What all of the above have made clear is that the learners should lead their own learning by suggesting exactly how to improve their school as they know best what they want to see in their school. It seems obvious that Fullan’s “human capital” is applicable to learners as well as educators and so the school council is, in my opinion, the best way for both educators and learners to collaborate in order to make their school a better place. In addition to this, schools could ask the local authority their opinion on how other schools deal with certain situations and any for any advice on how they might deal with a similar situation, such as pupil wellbeing and attendance following the coronavirus pandemic.								Developing a successful action point within the SDP is multifaceted and requires a great deal of planning. According to Richard Elmore in his 2002 study, “the practice of improvement is the sharing of a set of proven practices and their collective deployment for a common end” (Elmore, 2002). In 2005, Estyn wrote a general educational report to the Welsh Assembly Government wherein they said that educators should “convey enthusiasm and conviction about the topics they have chosen to teach” (Estyn, 2005). This is vital upon the return to school following the coronavirus pandemic as educators need to fill the learners with confidence in their formative years that they otherwise would have lost being at home without human interaction. Upon conducting research, I have discovered that school improvement is relatively similar in America with a high school in California detailing their process. It was first observed that summative assessments were not being undertaken within the classroom and so the educators were required to conduct summative assessments every five weeks which yielded data on the progression of each learner, in particular, their reading and writing skills. As the process continued, the learners provided more data, and the senior leadership team in conjunction with the school governors and the Illinois Department of Education could have a more general discussion about the educational situation within the school. Points of development were discovered in their creative writing skills and so the educators had time set aside to study the new creative writing rubric developed by the Illinois Department of Education and then to apply this rubric onto the learners within the school (Allensworth et al. 2010). My chosen school has opted to use the Action, Collaboration, Evidence (ACE) method whereby the stakeholders have a shared commitment to action, assessment, and adjustment as well as intentional collaboration with a relentless focus on evidence (Boudett, City, Murnane, 2013). Using the ACE method, my chosen school will continue to analyse their data in an organised way with their findings having a direct correlation to future strategies that will inform their next SDP. The main point of the SDP within my chosen school are pupil wellbeing and their attendance at school in the aftermath of the coronavirus pandemic (Cwmtawe Community School, 2020). Pupil wellbeing was already a target following the most recent Estyn inspection in 2018 and so remains a target but slightly adjusted to the current needs of the learners (Estyn, 2018). My chosen school have decided to form a pupil voice committee which is formed of the year councils, whereby two learners from each year group meet together and discuss the issues of the learners within the school, and the school council as a whole combination of the year councils. As methods of engagement, other committees such as the Eco Committee which was created upon the request of the learners within the school council. All learners are surveyed on a three-year cycle as a way of monitoring the data produced from these committees in addition to self-evaluating the SDP and how successful it is with the results being relayed to the learners via a whole school assembly at the end of the year. This ensures that all of the learners have the opportunity to speak about key issues which have a profound effect on them. To assist the school in achieving these goals, parental engagement is key and on the same three-year cycle, parents are surveys to ascertain their thoughts on various aspects of the school. This feedback is crucial to assessing the success of the goals set out on the SDP and improving the overall provisions for the learners. Focus groups are also used within the same three-year cycle to open a discussion with stakeholders to review the SDP and assisting in adjusting or creating policies and procedures that will impact upon the learners. Parents can also send feedback at any time of the academic year with any queries, and this is usually answered, where possible, within ten working days. Attendance has been falling and so this was the other half of the issue that the SDP wanted to address. There is an incentive in each year group whereby the form group with the highest overall attendance will all receive a reward; this year they received doughnuts which they were allowed to eat during form time before starting the school day. This incentive has proven effective, and this can be reviewed by the attendance data available on SIMS of the attendance before the learners were notified of the reward, and after they were notified of the reward. Generally, it would appear that this method was quite effective, and that the SDP is successful and, if the current trajectory is followed, the school will have achieved their targets by the time of their next Estyn inspection, which is scheduled for later this academic year.									One may say that the part of the SDP that possesses the utmost significance is the profound introspection and comprehensive assessment of the objectives through reflection and evaluation, as well as the level of success the school has experienced in terms of accomplishing these objectives, whilst simultaneously considering the perspectives and input of the stakeholders involved in the school in order to create a new SDP and the objectives therein. It is important to reflect on the practice of the individual educator as well as the school as an entity; as Collin et al. said in their 2013 study, a reflective practitioner is able to look back on their practice and make appropriate and proportional changes to their future practice (Collin et al. 2013). My chosen school has effectively addressed their targets by using proportionate and measurable short-term goals in order to assist them in achieving their long-term goals. An example of this is the incentive of a pack of doughnuts for the form class that has the best attendance in the year. Simple goals like this can have a profound impact upon the overall morale of the school, thus increasing the want of the learners to be in school. It is clear from this that the ACE method proposed by Boudett et al. was followed and that there has been a clear and relentless focus on evidence in order to improve the school in general (Boudett et al. 2013). In essence, my chosen school in using the Specific, Measurable, Attainable, Results-Oriented, and Time-Bound (SMART) method in order to set targets for their SDP and to monitor their subsequent progress (DuFour et al. 1998). One notable feature that stands out in my chosen school is the use of steward leadership; that is to say that everyone is a leader and understands that serving others is important but that the most important thing that a steward leader can do is to serve the values and ideas that shape the school (Sergiovanni, 1992). This is important to mention as this links back to Graham Donaldson’s Successful Futures as part of lifelong learning for both the learners and the educators (Donaldson, 2015). One area in which my selected educational institution could improve is by organising a greater number of educational excursions for its students, as other educational institutions in the locality have been known to provide such opportunities with a higher frequency. By doing so, my chosen school would be able to provide its learners with an increased opportunity to immerse themselves in a real-life context they encounter outside of the classroom setting, thus providing them with an authentic context. This approach to education would not only reinforce the theoretical knowledge gained in the classroom, but also it would assist in fostering a deeper understanding and appreciation through firsthand experiences and interactions.									Overall, the foundation for ensuring that the SDP is successful lies in the meticulous formulation of clear, realistic objectives that are not only attainable but also possess the capacity to be precisely measured and monitored at various intervals during the implementation process, thereby serving as a reliable mechanism to ascertain and guarantee substantial enhancements in the overall educational landscape of the school. From the report above which has critically reflected on the actions, impact, and evidence base presented, it is clear to see how a school develops one aspect of the SDP in order to improve the school. In conclusion, my chosen school has addressed their targets and will continue to do improve upon them so that the learners are able to leave their learning environment as ethical, informed citizens, ready to be citizens of Wales and the wider world (Donaldson, 2015). This detailed insight into the school development procedure has allowed me to view the situation at a macro level and in order to apply this to my teaching at a micro level I will endeavour to consider the wider school context in order to allow the learners to fully develop in a learning environment where they can thrive and unlock their full potential.
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	Targets from previous assignments
	Target
	What I have done in this assignment to address this target


	[bookmark: cysill]Target 1
	Engage with a broader range of independently sourced literature. Draw on this to support your judgements and develop strong arguments for action you will take in the classroom.
	I have extensively researched independent literature in order to support my views and inform my opinion of how my future practice may be affected.

	Target 2
	You have made some errors in the application of referencing. You may find it helpful to review UWTSD Harvard Referencing Guide.
	I have reviewed the UWTSD Harvard Referencing Guide and have applied it to my referencing style within this assignment.

	Target 3
	Refine your academic writing skills by adopting a more passive tone in addition to reading peer-reviewed journal papers which may help you with this.
	I have adopted a more passive tone in order to further refine my academic writing skills as well as reading peer-reviewed journal papers.



