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During this essay an intervention which supports the learning and development of a group of pupils will be critically analysed. One aim for this assignment is to gain a deeper knowledge and understanding of child development and other complex external factors that influence well-being and development. Another aim is to develop the skills of observation, listening to learners and valuing pupils voice by reflecting on practices. There are a variety of interventions that can be utilised in order to support children’s development and the New curriculum states the importance of the holistic approach to teaching and learning (Humphreys & Sebba, 2007).  It is therefore essential that children’s wellbeing and emotional needs are addressed in school.  The intervention critically analysed in this assignment will therefore focus on this requirement.
The intervention that will be focused on within this essay is ‘Thrive’ which was devised by Banks, Bird, Gerlach and Lovelock (2001). Thrive is a nurture approach based on neuroscience, attachment theory and child development, with the aim of helping children to flourish and learn (Fronting the Challenge Project, 2020).  This approach helps enables school staff to adapt their approach to individual children to build self-esteem, well-being and behaviour. As a result, this will support children with their emotional health, well-being and social skills, which children need for learning to take place (Brendenbury Primary School, 2020).  Additionally, Thrive helps check children’s readiness to learn and identify any issues and as a result a plan can be devised to support these pupils. These plans can help a child learn new skills, gain knowledge and understanding and become more confident individuals. Sanders-Barwick (2019) states Ofsted supports this approach as it offers a powerful way of working with children to support them with both their emotional and social development. Sanders Barwick (2019) also explains that the adoption of this approach enables young learners to become more resilient and prepares them for future challenges. 

Thrive can be used as a whole school approach or used with small groups in a setting such as ‘Cwtch’. If a school does not have a ‘Cwtch’ they may utilise another quiet area where children can feel safe and secure. Cwtch is a community room, which is seen as a safe place for children to go and complete Thrive activities, learn and talk about their feelings. Parents are also welcomed into this safe place as an aim for them to also embark on a learning journey (Cwtch Education CIO, 2018). Whilst on my professional teaching experience (PTE) Thrive was an approach used across the whole school, in the Cwtch environment, for the individuals who were identified with a lack of social or emotional development. Within this essay one pupil in particular will be of focus and will be named Child A for confidentiality purposes. Child A needs support with her emotional and social skills as she finds it difficult to express emotions and lacks emotional support at home, such as a need to feel important, feel accepted and feel secure (Word Press, 2012). She also has a difficult home life with one parent recently being removed and therefore would benefit greatly from participating in Thrive. Also, she is in a low ability group in class, working at a lower than expected level for her age group, however, works hard and is usually a popular member of the class. A one-page profile has been created, which has been personalised to her needs (See appendix). Thrive would be advantageous to Child A as Thrive focuses specifically on working with vulnerable pupils who need support with their emotional and social development (Estyn, 2017). At times, Child A can display disruptive behaviour when facing challenges, for example, new members to the class, difficult work, new routines, limited choice or being asked to do something she does not wish to do.
Thrive is used in many schools across Wales and is seen as a beneficial intervention, both to pupils and teachers (Bonitto, 2019). Many pupils in school struggle to develop emotional and social well-being and Thrive helps identify these pupils and set individual plans to meet the pupil’s needs. McGuire-Snieckus et al (2015) supports this as she states Thrive closes the gap for vulnerable children across a number of factors such as; attainment, behaviour, attendance, self- confidence and relationships. This approach would be beneficial for Child A as she is classed as a vulnerable pupil, lacking both emotional and social support at home. The Thrive approach makes sure all pupils have what they need to make the best possible progress they can within their learning. Thrive is used to create positive relationships through play and creative activities, to give children learning experiences at each different stage of their development. Erikson (1963) believes an individual’s personality develops in a predetermined order through eight different stages of psychosocial development (this occurs from infant to adulthood). During each stage, the individual will experience a psychosocial crisis which can create a positive or negative outcome on their social development (Pritchard, 2018). Maslow (1954) believes that there is a hierarchy of needs relating to personal growth. Within this hierarchy Maslow mentions there is a need for safety, affection, intimacy, esteem and self- actualisation. Some children struggle to develop through these needs and have a lack of them due to many different factors, for example home life (Children’s Bureau, 2017). The Thrive intervention can identity these needs and requires the teacher to complete a personalised plan for each individual, to support them and help support these needs. Maslow states that a child’s needs must be satisfied before they can move on to the next stage (see diagram below). 
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Thrive helps pupils reach each stage of development and enables each child to make progress.
Piaget (1936) believed children should take an active role in their learning and Thrive offers opportunities for children to learn through activities and play (Bartlett & Burton, 2016). This would be particularly beneficial for Child A as she has low confidence, and this will allow her to work in small groups, gaining knowledge on certain topics.  Thrive teaches children to understand their behaviours and how their behaviour can affect others (Nurtureuk, 2020). This will be beneficial for Child A as she often acts out irrationally and demonstrates disruptive behaviour in class. Bartlett and Burton (2016) state that after learning how their behaviour can affect others, disruptive behaviour will be minimised, and the children will show empathy. Estyn (2015) explains how empathy is a key factor that pupils need to learn in order to gain an understanding on the impacts of their actions. For a child to have empathy they must respect other people’s values, feelings and beliefs (Department for education and skills, 2007). This links to Thrive and some Thrive activities teach children about these different values and needs. She also displays worrying emotions such as crying, anger and acting out and therefore this form of approach can help her learn how to deal with these emotions and show her different strategies such as mindful colouring in (Humphreys, 2013). 

A positive of using a Thrive intervention is it teaches children basic skills such as sharing and taking turns. As a result, there is a link to less disruptive behaviour being shown. Thrive talks children through the process of their actions having consequences and how they make other people feel. By doing this more children show empathy and display positive behaviour more often (Wilson & Lipsey, 2003). This would be valuable for Child A as she often shows disruptive behaviour and struggles to understand how that affects the other pupils in the class. 
The impact of the Thrive intervention has been noticed both by Ofsted and Estyn during school inspections, where inspectors have commented on how many positive factors it has on the class, for example managing behaviour effectively (Fronting the Challenge Project, 2020). Challenging behaviour can be a barrier to learning for everybody, and by improving this within the classroom, all children in the class will benefit. Not only will this benefit the pupils, but also staff and family members as it has been seen to have a positive effect on parent-school relationships (Fronting the Challenge Project, 2020). Parent involvement and support is important in a child’s development as it is seen to improve student achievement, improve behaviour and improve relationships (Estyn, 2009). Therefore, for Child A this approach could potentially minimise bad behaviour and help strengthen relationships within her home. Thrive can help support parents, showing them how to support their children emotionally and socially, for example talking about their feelings and participating in activities such as ‘the worry worm’ (See appendix).
Progression within learning is important, the current Welsh Curriculum (2008) states that children are expected to reach specific expectations within their year group. However, the new Curriculum for Wales (2022) aims for children to reach progression steps in the expectation that each individual child may be at different stages but aims to ensure individual and appropriate progression is made. This approach would be suitable for Child A as she is working below her age group, and therefore would be working below the average progression step. The individualised nature of Thrive would work well with the way the new curriculum views development and progression. The Thrive intervention would benefit Child A greatly as her academic performance is not high and if challenged effectively this could hopefully rise (Humphreys (2013).
Within the Draft Curriculum for Wales (2019), which is set to be implemented in 2022, there is a clear focus on developing health and well-wellbeing, which Thrive targets. However, to progress from each stage, confidence has to be shown by the individual whereas not all pupils will show confidence and therefore have to continue to work on that progression step before they are able to move on to the next. In the Draft Curriculum (2019) it is stated that learning should be brought together through three components: experience, knowledge and skills. Thrive focuses specifically on these things and can explicitly focus on vulnerable individuals, which Child A is classed as. Thrive can also help enable children to make progress towards the four purposes stated by Donaldson (2015). For example, to develop children to become ambitious, capable learners by identifying and meeting the diverse needs each individual has to ensure pupil progress (Donaldson, 2015).  The Department for Education Researcher (2020) stated ‘Thrive is having a huge impact on the children …. It helps them to access the curriculum and progress forward’. 

It is essential that teachers identify any children who are not making progress and identify an intervention that will enable this to happen. Before commencing the Thrive approach, the teacher is required to use ‘Thrive-Online’ to screen each pupil to identify if children are lacking social and emotional skills. The results then help to plan their social and emotional curriculum and teaching to adapt and meet the needs that are indicated in the screening. Strategies and activities are suggested to help build on the work (Pitmaston, 2020). The children who are identified will then complete tasks, a number of times a week, working in small groups with one member of staff who is specifically trained to support children with a Thrive approach.  All children can benefit from Thrive’s practical strategies and activities such as sharing, taking turns and learning respectful behaviour. Within Child A’s school, screenings will occur to assess each vulnerable child’s progress in both their social and emotional development. If they have made progress and are not seen as lacking emotional and social needs, they will not have to participate in Thrive or attend Cwtch. These children will be assessed independently every term by the lead of Thrive. The individual who leads this approach and will support Child A whilst in Cwtch is a Thrive Practitioner who has attended many courses on emotional learning support and is highly trained to support vulnerable individuals (Bonitto, 2019). Sanders-Barkwick (2019) explains how Thrive-Online can create action plans, drawing on curriculum strategies, in order to meet the individual’s specific needs. It also enables the teacher to measure a child’s progress, charting this for each individual. Thrive was used throughout the whole school whilst I was on PTE, and many staff have been on a training course to gain a better knowledge and understanding on how to assess pupils progress. However, due to the high costs of staff attending courses, a number of staff members did not access the training first hand. Instead, a staff after school session was held on Thrive, and a whole INSET day also took place to make sure all members of staff fully understood the approach. 
To implement Thrive as a whole school intervention tool, all staff will need to be familiarised with the approach. To date, over 34,000 staff have received Thrive training in the UK and more than 10,000 staff use Thrive-Online to screen pupils (Fronting the Challenge Project, 2020). Thrive offers an online assessment and action plans for each individual child and measurement tools to assess their progress. The children who are identified also have the opportunity to attend Cwtch where they can adopt the Thrive approach further outside of the classroom in a safe environment. Staff who use the Thrive approach and have attended the Thrive training feel more equipped to manage behaviour and support vulnerable pupils (Achievement For All, 2020).
There are a number of interventions that can be used to develop and support individuals emotionally and socially. The student teachers PTE school noted SEAL (Social and Emotional Aspects of Learning) as an example, however, it is no longer used in this particular school. This is because the school felt Thrive would better support the new curriculum and the progression steps. SEAL is often an approach used in primary schools to support vulnerable pupils who need support emotionally and socially. It is a whole school approach, however, does not have a high level of evaluation outcomes compared to other approaches (Welsh Government, 2012). SEAL is a similar approach to Thrive; however, SEAL is a more comprehensive approach with a focus on where a child’s emotional and social development should be for their year group, which supports the Curriculum for Wales (2008).  However, Thrive aims to focus on the individual’s progression at their own rate which complies with the Draft Curriculum for Wales (2019). Therefore, Thrive is seen by some as a more appropriate intervention as it is better suited to the new Curriculum which will be implemented in 2022 (Welsh Government, 2019). Utilising the Thrive approach would be an effective way to prepare both staff and pupils for the new change that will be happening in the upcoming years. This approach would be more appropriate for Child A, as she is at different levels of her learning and development compared to the rest of her class and likes to work at her own rate. If she does not get the opportunity to do this, disruptive behaviour is often shown. An advantage of using a Thrive approach instead of other nurture approaches such as SEAL is that it draws on concepts from transactional analysis (Cole, 2012). This is when it is assumed that a child moves through a number of stages of emotional development (Cole, 2012). Additionally, this supports Maslow’s (1954) approach of the hierarchy of needs. 
Thrive is an intervention chosen for Child A as it focuses on personalised learning. This includes, simplifying the language to suit each child, building on the strengths and interests for each child and encouraging each child to work to the best of their ability with plenty of time to complete tasks (Jarvela, 2005). Child A will be able to access personalised learning in class and even more so when attending Cwtch. In Cwtch, Child A will be able to complete activities based on her interests and she can learn how to remain calm in addition to developing other social and emotional skills. Through personalised learning, Child A will be able to take responsibility of her own learning and have her voice heard (UNCRC, 2010).
This will make her more confident in decision making and in her ability, which has previously been identified as an issue (Gordon, 2009). As stated previously, she sometimes displays disruptive behaviour when asked to complete a task that she does not wish to do, however by introducing personalised learning she should be more intrigued with the work, which will minimise challenging behaviour (Welsh Government, 2012). 
It is important to note that for any intervention to be effective it must be utilised in an appropriate environment. One advantage of Thrive is it allows children to enter a safe and warm environment, which helps develop positive relationships (Welsh Government, 2015). This would be beneficial for Child A as she does not have a stable home environment, so this offers her a secure environment where she is able to feel safe. Seuss (2018) supports this as he explains a secure and stable environment is especially important as a means to help children feel loved and cared for. As mentioned previously, Maslow (1954) believes that a child needs to feel safe before they are able to develop other needs, for example love, esteem and self-actualisation. Also, as the same adult would lead Thrive, Child A should feel more relaxed and safer, as the consistent support from the same person would create a positive and strong relationship. 
A potential disadvantage of using a Thrive intervention is that pupils are required to participate. If the pupils do not want to take part in activities or do not want to go to Cwtch then it would be difficult for staff to help support them. Also, specifically for Child A, if she does not want to participate, she often shows disruptive behaviour such as sticking her tongue out and pulling displays down. However, a way of overcoming disruptive behaviour is distraction (Race & Pickford, 2007). Distraction, such as sending her on a message, is often used with Child A as a way of minimising the impact of her disruptive behaviour. On occasions, Child A acts out when she is asked to do something else as she would rather be in class in with her friends. Therefore, distraction is used to engage her in Thrive and as a result limits any issues with lack of participation.  Also, Thrive is perceived as an enjoyable activity by most of the pupils on PTE therefore, it is believed that Child A would enjoy Thrive after she becomes familiar and feels safe in Cwtch.  

Thrive can greatly improve Child A’s emotional literacy. Steiner (1979) states in order to be emotionally literate, you need to be able to handle emotions in a way that will improve your quality of life. He also explains that it is important to consider the quality of life of people around you. Emotional literacy would help Child A understand her emotions and how they work to minimise outbursts and confusion (Steiner, 1979).  Laevers (2004) created a scale of wellbeing which helps understand how comfortable children are in a setting. He believes high levels of wellbeing and involvement allow children to experience a deeper learning. This links to Thrive, as in Thrive one main aim is for children to feel safe and develop their wellbeing. As a result, due to the different activities and strategies used, as Child A becomes more comfortable and her well-being increases, she will develop a deeper understanding of her work and progression should be made. 
An additional challenge is that some parents or carers would not wish for the pupils to participate in Thrive activities (Fronting the Challenge Project, 2014). Child A’s parents are particularly disengaged with school life and do not communicate with the school very well, therefore it may be difficult to gain consent from her parents. If this was to occur, the school could try many incentives to fuel parental involvement and gather consent such as home visits, parent conferences and use social media to connect with parents (CDC, 2013). If the issue persisted, simple Thrive techniques may be used within the classroom that do not need consent, such as sharing, taking turns and understanding actions may have consequences (Welsh Government, 2012).
Parent involvement is a key aspect within Thrive (Bonitto, 2019). Estyn (2015) recommends that parents are invited to attend a ten-week parenting program, where they teach the parents the same principles that are used with the pupils attending this nurture group. This program would include positive discipline, empathy, realistic expectations and also self-awareness. Thrive sees parent involvement as important as the purpose of the program is to extend the ethos at home (Estyn, 2015). This can be seen as both an advantage and disadvantage to Child A. Firstly, it may encourage her parents to support her and engage with her. As a result, she may feel valued and supported emotionally, and therefore be able to progress with her emotional development (Pyle & Rae, 2015). Binnie and Allen (2008) supports this when they state nurture groups can have a positive impact on relationships between the child and parent as the child is more likely to receive attention and be acknowledged. However, Child A’s parents are very disengaged with the school and lack enthusiasm for their daughters learning, therefore it is very unlikely that they would willingly attend the ten-week program. Allen et al (2009) explains how parent engagement plays a vital part in a child’s learning and development. However Allen et al (2009) also states how engaging parents in their child’s education is an important, yet a challenging task. This is due to many factors such as parents may not have time, language barriers and a lack of knowledge (Harris & Goodall, 2007).

It can be argued that pupils attending Cwtch may miss key learning opportunities within the classroom. This may occur as Cwtch takes place during lesson time and therefore their knowledge and understanding on different topics may be affected (Nidirect,2020). Therefore, Child A may be at a disadvantage as she is in a low ability group and often struggles to understand aspects of her work. However, to minimise the effect for Child A’s progress and learning, a timetable could be put in place where Cwtch can be placed in a less disruptive time. This could be during periods where children are permitted to choose their own activities, known as “mission time” in PTE school, as she will have the chance to complete these chosen missions throughout the week. Additionally, Estyn (2019) argues that within Thrive and Cwtch, children will improve their Literacy, Numeracy and Wellbeing skills. Therefore, Child A will be learning new skills and activating prior knowledge within Cwtch which will benefit her greatly (Cole, 2012).
Thrive is a whole school approach, which embraces changes to schools and to the curriculum, adopting a health promoting schools’ approach (WHO,1998). However, Wilson and Lipsey (2007) suggests that a number of whole school approaches fail to show impact, due to a lack of consistency. To overcome this, staff need to attend training and staff meeting sessions should also occur to make sure all staff members are aware of this approach and consistency should therefore be high. However, this can be cost effective and time consuming as the training is over a period of nine days. To minimise the costs and time, key staff such as class teachers should go on the training and gather information before bringing it back and presenting it to the rest of the staff, so that everyone has a good understanding of the approach.
 It is advised that children who lack social and emotional development should be attending Cwtch from an early age to get the best results (Bonitto 2019). This may be a disadvantage to Child A as she is already in Key Stage 2. Positive pupil-teacher relationships are a huge factor in a child’s progression (Bonitto, 2019). Therefore, the longer a child works with a teacher, the better their relationship should be. For example, the teacher will know Child A’s interests and there would be trust and respect between the two. It is important to note that social and emotional skills may develop at a later stage of life and this may have happened to Child A (Denhman, 1998). Hattie (2009) explains how teachers who are able to create positive pupil-teacher relationships are more likely to have an above average effect on pupil’s achievement. This closely links with the Curriculum for Wales which states ‘Healthy relationships are fundamental to our well-being’ (Welsh Government, 2020, p.75).
Estyn (2015) states that highly effective leadership needs to be in place before Thrive can be seen as an effective intervention. Also, strong and effective wellbeing provision needs to be in place in order to meet the individual needs of the pupil. Within Child A’s school, there is a number of strong leaders who have been on many courses to deal with vulnerable pupil and this has resulted in the children making accelerated progress with their social and emotional development. Whilst on PTE, the student teacher had the opportunity to talk to key members of staff about their school development plan which focused on improving pupil’s health and wellbeing, promoting positive attitudes and confident individuals. This supports the main aim of Thrive, which helped make this priority achievable along with strong leadership. 
To conclude, there are both advantages and disadvantages of the Thrive approach. However, the majority of these limitations can be overcome. It is clear to see that all staff must consistently adopt this approach in order for it to be effective. This approach is already adopted throughout the PTE school, from Foundation Phase through to Key Stage 2. The Thrive approach is a good way of bringing the community and schools together as parents are encouraged to be involved and discuss different aspects of their child’s learning. It would benefit all other staff members greatly if they could also access the training, however, as identified previously, this can be costly. Cole (2012) states that there is insufficient research around Thrive to make a distinctive conclusion. Cole (2012) explains Thrive’s assessment needs to go through the process of validity and reliability measures by more research to assess emotional wellbeing and confidence.  Banks et al (2001) concluded that Thrive seeks to offer a whole school approach that is structured and easy to implement which can run alongside already adopted targets and initiatives. 
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Here, children write their worries down in a worm shape piece of paper and then colour it in. They can share these worms with parents or teachers, where they can then expand on their worries. 

