Language and Literacy in the Digital Age: (ECEY5004)
Sarah Selim 2500546

Story telling recordings.

Recap: Recording 1 22 October | Meeting | Microsoft Teams
Recap: Recording 2 22 October | Meeting | Microsoft Teams






















An Analysis of Traditional and Digital Storytelling in Early Childhood
Introduction
Storytelling is a significant way of helping children grow and develop from birth through to the age of seven and it offers many ways to support young children’s use of communication, their imagination, their social understanding, and early literacy. Young children learn about words, sentences, people, events, and experience through stories. According to Raban & Scull (2013), early literacy is concerned with the knowledge, skills, and understandings which children have developed prior to entering or as part of their educational journey. Children learn how to talk, read, and write at the same time; and all three areas are supported by the children’s everyday experiences and interactions. Therefore, storytelling can provide a relevant means of supporting the development of these connected skills.
Digital literacy is increasingly becoming relevant as children encounter stories and information through screens. This analysis examines two storytelling activities: traditional storytelling using Judith Kerr's “The Tiger Who Came to Tea” and digital storytelling using Eric Carle's “The Very Hungry Caterpillar.”

Interaction, questioning, and joint attention
An important feature of storytelling is encouraging children to participate rather than simply listen. In the traditional activity, the storyteller can introduce “The Tiger Who Came to Tea” by showing the book cover, inviting children to identify the tiger, and encouraging them to imitate its roar, bringing excitement to the story before it starts. Raban and Scull (2013) explain that early literacy develops through meaningful everyday interactions in which children observe and participate in communication. Children bring existing language knowledge to reading, including an understanding that words convey meaning and that language follows recognisable patterns. Storytelling builds on this knowledge by providing opportunities to hear language, respond to questions and express ideas. 
These interactions can support Oracy (Speaking & Listening) with an emphasis on Vocabulary Development and the communication of Ideas through Speaking. The open nature of these types of questions will elicit longer and more detailed responses as compared to closed-type questions that provide only yes/no type of response options. Questions should be framed to be appropriate for the developmental level of each child. For example, younger children will have the opportunity to simply name characters or objects in a story, whereas older children may describe a character’s behaviour and/or provide predictions about what occurs after an event in the story. It is also essential that there be adequate time provided for children to respond; this allows them sufficient time to consider their question(s), develop and organize thoughts relative to those questions and articulate their responses.
Joint attention is another relevant feature. Holding up the physical book and pointing to illustrations directs attention towards the same object. Naming a character while pointing to it can help children connect spoken language with visual information. Facial expressions and changes in voice provide additional clues about the narrative. Harden (2016), drawing on Vygotsky's sociocultural theory, highlights the importance of social interaction in supporting children's developing language and thinking. The Zone of Proximal Development (ZPD) describes what children can achieve with appropriate support beyond what they can manage independently. During storytelling, an adult can provide this support by modelling language, explaining unfamiliar words or using follow-up questions to extend a child's ideas.
Similar techniques can be used during digital storytelling. While presenting “The Very Hungry Caterpillar,” the storyteller can invite children to identify the caterpillar, count the fruit, or predict what it might eat next. Pointing to details on the screen directs attention in an equivalent way to pointing at a physical book, although the storyteller must ensure that the screen supports engagement with the narrative rather than becoming a distraction. Nicolopoulou et al. (2009) emphasise the social value of oral storytelling and story-acting, explaining that children can share narratives with peers and develop a collaborative storytelling culture. Although the recorded activities do not demonstrate actual peer interaction, they could be adapted for group settings in which children respond to one another's ideas. Nevertheless, questions should be balanced with uninterrupted storytelling, as excessive questioning may disrupt the narrative. Without actual child responses, the effectiveness of these techniques can’t be confirmed.

Expressive storytelling, imagination, and scaffolding
Storytelling has a number of elements, including the use of language, body language, and intonation, which all contribute to an engaging way to tell a story. The storyteller may also express varying levels of emotion while reciting dialogue; display facial expression to show shock or excitement at the events occurring within the story; and stress certain parts of the story to emphasize what is unusual about it. These are two ways in which the narrator remains separate from the character(s), but both aid in portraying the feelings and mood of the characters. Harden (2016) states that "dramatic" teaching helps to develop learning as the child will be using language, thinking, and experiencing emotionally, as well as creating real-life experiences. This relates to Vygotsky who stated that development occurs socially and culturally. Through modelling the spoken word and portraying how each character could feel during certain aspects of the story, the storyteller is giving examples for the children to look at and copy.
Lee (2016) explains that stories introduce children to different sensory experiences through words, sights, sounds, and textures, while imaginative role-play enables them to explore characters' perspectives. In The Tiger Who Came to Tea, the unexpected visitor and his enormous appetite offer opportunities to express surprise, curiosity, and humour. Children could extend the experience by pretending to be characters, recreating scenes or inventing their own dialogue.
These two methods can help kids develop both social understanding and literacy at the same time. When you are taking on the role of someone else, it helps kids understand that there are many different points-of-view outside of their own point-of-view. When kids create the dialogue as well, it provides them with opportunity to practice using words and building sentences.
Nicolopoulou et al. (2009), in addition, discuss the importance of connecting imaginative play with oral language and interactions among peers when using storytelling in combination with acting out the story where children take part in adding actions to a story. Using this method allows imaginative play to connect with oral language and peer interactions. The activity can also be done digitally. Additionally, there is the possibility of including expressive delivery. For example, in "The Very Hungry Caterpillar" by Eric Carle, the order of fruits that the caterpillar eats, the caterpillar's growing appetite and its final transformation into a butterfly allow for pauses, anticipation, and changing one's voice. A storyteller may ask children to count the number of fruits eaten by the caterpillar or predict what will happen next. Both options will include ways for the children to participate, introduce vocabulary and sequencing as well as early mathematical vocabulary.
However, Neaum (2018) has provided an important warning. While access to educational materials related to literacy does not guarantee active engagement or learning, educators/parents must determine whether children have used those educational materials and if so, how they were able to utilize their interest in those materials. Therefore, a great voice or a digital resource will not automatically produce learning. How those elements assist the telling of the story and give children opportunities to think about the story and talk about it and participate in it will determine their success.

Differences between traditional and digital storytelling
The activities differ in both format and narrative. The Tiger Who Came to Tea is presented through a physical book, whereas The Very Hungry Caterpillar is presented digitally through a screen. Each format provides different opportunities for directing attention and communicating meaning, but neither is automatically more effective. A physical book allows the storyteller to control page-turning, hold illustrations up for discussion and point to specific details. It provides a shared object around which children can gather and discuss the story. The storyteller's gestures, voice, and facial expressions can complement the illustrations and encourage children to imagine the characters and events.
Digital storytelling introduces children to a text presented on a screen. Depending on the resource, illustrations may be enlarged and pages navigated electronically; some resources may also offer sound or interactive features. During “The Very Hungry Caterpillar,” the storyteller can direct attention to the sequence of images and encourage children to notice how the caterpillar changes. However, digital literacy involves more than looking at a screen. It includes understanding how digital texts are organised and how words, images and available features communicate meaning. If you are using an interactive digital resource, there may be some features that can be used for a specific educational purpose. On the other hand, if you are just taking a digital version of a printed textbook, then you have fewer options in terms of how you will be able to make use of the digital nature of the resource. In this case, merely viewing something on a screen (or computer) does not necessarily indicate that students have developed the level of Digital Literacy. The teacher needs to ensure that the children are actively engaged with the format in which they are accessing the story. The content of both books creates differing types of educational experiences. Children are likely to have the opportunity to experience a dramatic conversation regarding visitors and character reactions when reading “The Tiger Who Came to Tea.” Similarly, children are going to learn new skills such as counting, identifying food, developing sequencing and transformational thinking through the process of reading The Very Hungry Caterpillar. The differences in what each child learns by way of educational experdiences is based upon the narrative (storyline) of each book in addition to its format.
Raban and Scull (2013) argue that speaking, reading, and writing develop together. Both activities could support these connected skills by introducing vocabulary, encouraging discussion, and helping children become familiar with narrative structures. Follow-up activities could extend storytelling into reading and writing. Children might draw a favourite scene, dictate a sentence, label a picture, or invent an alternative ending. These activities would connect oral language with early written communication. Harden (2016) also highlights the potential value of play-based literacy, in which children explore language through meaningful activities. After either story, children could recreate events, draw characters, or develop their own narratives. Adults could provide support while allowing children to make choices and experiment with ideas.
A limitation of the recorded activities is that they cannot fully reproduce a live storytelling session. Children might ask unexpected questions, show interest in particular details or create their own interpretations. Nicolopoulou et al. (2009) suggest that shared storytelling can encourage collaborative interaction and a sense of community among children. Observing children's responses in future practice would help the storyteller adapt their delivery and identify which approaches best support engagement.
Overall, traditional, and digital storytelling can complement one another. The physical book supports shared reading and discussion, while the digital format introduces children to screen-based texts. The key consideration is whether each approach encourages communication, imagination, and meaningful participation.

Conclusion
When both traditional and digital story telling are appropriately guided with an element of expressiveness, interactive engagement; there is potential for the promotion of early literacy in each form. The physical book provides a basis upon which parents and carers can share focus and discuss content, whereas digital story telling allows young children to engage with screen-based texts and further develop understanding of images and sequencing. Story telling has been referred to in literature such as that of Raban and Scull (2013); Harden (2016); Lee (2016); Neaum (2018); Nicolopoulou et al. (2009), as an imaginative and social activity which enables children to combine elements of language use, play and literacy. However, it is essential to note that availability of resources does not necessarily equate to effective engagement and/or learning. Therefore, future practice will need to take account of the child’s interest(s), encourage involvement from the child and support development of storytelling through engagement in play, discussion, reading, and writing. Rather than if digital literacy skills develop because of exposure to digital technology, they will require deliberate support.
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