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Critical Incident Assignment 

The following essay uses the heavily sited ‘Critical Incident’ methodology by Tripp (1993), as the basis of the discussion and evaluation of a previously observed event within the classroom. At surface level, every classroom cohort has their arguable similarities, whether that be in age, class size or population within the school catchment area. However, when using methodology such as Tripp’s to during analysis of what some would consider an ordinary event within the classroom, it shows that these extraneous variables such as the catchment area, make the biggest difference during the event analysis. This assignment, using Tripp’s methodology, dissects an incident that occurred with a new supply teacher and a boy with Autistic spectrum disorder during the starter activity of a math lesson.
Written for use during classroom observation, Tripp’s (1993) series of ‘Critical Incident’ methodological books, serve as a self-reflection strategy to be used by practioners with subsequent hopes of improving teacher practice. A ‘critical incident’, as described in the theory, does not need to be an extra ordinary event. A ‘critical incident’ can be any event to take place within the class that has potential to be interpreted (Tripp, 2011). The event does not need to be ‘critical’ in the sense it is cause for concern, it simply becomes critical as a result of the interpretation or judgment that the observing practitioners draws from it (Tripp, 2011).For example, dependent on the wider class context and the cohort in question, children struggling to start a task after returning from lunch has potential to be interpreted as a ‘critical incident’, as it requires deeper reflection and improvement. The incident does not need to appear dramatic or significant at first glance to an observer (Tripp, 1993). During reflection of an incident, the practitioner observing decides the level of significance to the event through further analysis and the deeper meaning it may signpost (Tripp, 1993; Tripp, 2011). As practitioners, if we are unable to apply our specialist knowledge to these incidents within the classroom, then we as teachers are just simply craftsmen (Tripp,2012). Tripp (2012) exerts that as professional practitioners, teachers should constantly be aiming to achieve the status of a ‘diagnostic teacher’ during identification and analysis of incidents that happen within our classroom. Once the incident has undergone analysis using Tripp’s methodology and the aftermath has been appropriately addressed, the incident ideally should not occur again or be dealt with in a more effective way.
As iterated by Tripp (1993), when evaluating the critical incident, whether it be reflection in action or during reflection on action (Schön, 1923), the wider context in which the incident took place is always important. Practitioners are reminded by Tripp (1993) that they should consider the social and material aspects of teaching as a profession before applying any personal beliefs or prior knowledge to assessing the incident in question. Ideally, all teachers as qualified practioners will have two types of expertise. Firstly, the ability to effectively produce and teach a lesson, but also the ability to reflect upon their practice and further explain the underpinnings as to why they did what they did.  Tripp (2012) commonly referred to this as a practioners ‘professional judgement’ of which develops over time and with practice (Tripp,2012).  Schön (1980), additionally claims that there is a solution to every incident or problem that arises, practioners just need to correctly reframe the issue. A good teacher will regularly exert practical judgements during practice and maintain a reflective nature during their work within the classroom, constantly allowing improvement (Cook, 1994). 

The Critical Incident
The incident was observed within a year four classroom, based in a school known for its high deprivation rates within the catchment and high social services involvement due to its vast rates of children with Additional Learning Needs (ALN). The critical incident took place after lunch on a Friday afternoon during a numeracy lesson, in which the majority of students usually excelled. The class in question consisted of 28 children, spread across 5 tables, with a Teaching Assistant (TA) permanently situated within the classroom to provide support for those students with ALN. From observation it is clear that during Numeracy lessons in particular, the majority of children excel working at or towards progression step 3.
During the week this incident occurred, the class’s normal teacher was absent without notice due to sickness with her point of return being uncertain. In her absence an agency supply teacher was called upon, with this incident taking place under her class management on her second day with the students. On return from their lunch break, students struggled to settle and complete their starter activity set for them by their absent teacher. The starter activity was a simple recap of the work from the prior week, of which the teacher expected the students to find straight forward. After twenty minutes, the supply teacher attempted to regain the attention of the class and proceeded to ask the students for their answers to the activity before continuing. The first student she asked a question to was one of the ALN students who was known to sometimes respond poorly to being obviously singled out from his peers without warning. The student unfortunately in this incident once again responded poorly, slamming his hands on the table before walking out of the classroom visibly upset assumed to be caused by lack of understanding of the activity. Neither the other students nor the TA seemed shocked by this, with the TA following the student shortly after in attempts to deescalate the situation.


Literature review
From time spent in class, prior observations of the child involved in the incident who responded negatively to being questioned, is known to have been diagnosed  with Autistic Spectrum Condition (ASC). Autism Spectrum Condition (ASC), otherwise known as Autistic Spectrum Disorder (ASD), is a Neurodevelopmental disorder most commonly identified through restricted interests and repetitive behaviors within children. Furthermore, those children with ASC most commonly suffer with verbal communication issues, which can further add to the already increased rate of Anxiety within that child. Multiple studies, such as that discussed by Sarris (2015), explain the stronger autonomic reaction, especially within those developing children, when hearing, or even sometimes imagining hearing, noises.  This possibly signposts us to believe that the loud nature within the classroom, after lunch and during the starter activity, potentially increased the student’s Anxiety levels prior to questioning and leaving the class. If so, it can be assumed that being questioned, which was an already triggering event for that child, is potentially what elicited such a large negative reaction from the student. Further prominent characteristics of the student , that are demonstrated in this interaction between the student and teacher, can additionally also be assumed to be result of experiencing impaired Executive Functioning. Executive Functions in all humans are responsible for higher order Cognitive processes such as managing self-inhibitions and our behavior in different environments. Executive functioning has potential to impact mental health and social cognition (Demetriou, DeMayo & Guastella, 2019), with impairments of both, during analysis, can be used to explain the strong preference to routine and difficulty when encountering change in those children with ASC (Hill,2004). 
	However, on the contrary it can be argued that there even amounts of ASC children that can be classed as under sensitive to noise, for example showing no response to their name being called. Studies suggest that 30 to 90% of those with Autism either ignore or overreact to what most would consider ordinary sounds and sights (Sarris, 2016), as seen in those ASC children who don’t respond to their names (Beins, 2023. This suggests that the noise level within the class, prior to and during the activity might not be at fault, or classed as a trigger, for the incident occurring. 
Another potential causal factor that might have escalated the incident further could have been the general presence of an unexpected and unknown teacher. For all children, despite disabilities or the class cohort, the presence of a new teacher in te absence of another is considered a vertical transition, an upwards shift which is distinctive in the child’s life (Vogler, Crivello & Woodhead, 2008).  Additionally, given the nature of where the school is situated and the background of the classroom cohort, Bronfenbrenner’s Ecological Systems Theory (1977) potentially offers an alternative explanation for the incident. His theory infers that children’s development is heavily affected by those bodies within the five different Ecological Systems and the complexity of them working within and alongside each other (Cherry, 2023). The relationships formed with those in the student’s Microsystem particularly; parents, siblings, possibly even their normal teacher, might have influenced this negative reaction to being questioned (Guy-Evans, 2023).  Bronfenbrenner (1977) is similarly supported by theories such as that of Albert Bandura (1977), most famously known for his Social Learning Theory, studying the vast impact that observations have during children’s development (Main, 2022). It has been proven that even when it seems unlikely, children are engaged with the culture around them, not just through observation but also eavesdropping, a skill which will be prominent and consistently deveoped throughout their life ( Vogler, Crivello & Woodhead, 2008). Therefore, it can potentially be assumed that the student in discussion, acknowledging the high percentage of free school meals and social work involvement, that a lack of nurture and poor observations from the home environment is a contributing cause of their poor reaction to being asked a question. On the other hand, the student responding, or arguably not responding, to the question asked may have simply just been a result of their poor understanding and communication skills associated with Autism (NIDCD, 2020). When reviewing the situation, both researchers, Brenner & Bandura (1977), are incredibly influential as they link to a direct quote from Tripp, also drew attention to the importance of parental input. He criticised a quote from the Western mail accusing them of ignorance towards their “parental responsibility for moral matters” (Tripp,2011, p2). Despite this it could be argued that both Bandura (1977) and BronfenBrennner’s (1977) theories are outdated and insufficient sources of support.


Implementation
On reflection of the incident, it is important the teacher analyses the full situation before making any judgements and suggesting future arrangements needed to further prevent a similar incident happening again in future. Similar to Tripp’s (1993) Critical Incident methodology, the ‘four lenses model’ suggested by Brookfield (1995) emphasised the importance of looking at the situation from all possible viewpoints before starting to suggest solutions. Brookfield’s methodology lends itself to Tripp’s and is important to consider when comparing the similarities as they both emphasise the importance of reflecting on personal practice. Both theories infact base their whole theory off improving the teacher’s individual practice in order to improve classroom future management. Furthermore, Brookfield emphasises the importance of using our ‘Autibiographical’ and ‘student lens’, considering both our past experiences and the effect it might have had on our response, but also considering the student involved in the incident and how they are viewing the situation and controlling their emotions. He then also iterates the importance in considering our colleges perspective or ‘lens’. In this situation perhaps the teaching assistant, who has a better understanding of the student’s triggers through experience, would be important to consult on reflection before moving forward. Lastly, practitioners must consider their ‘theoretical lens’, consulting all the appropriate literature, as done in this essay, before making the appropriate next steps (Brookfield, 1995; Brown. Interestingly, this theory by Brookfield is supported once again by Tripp (2011) who similarly iterated ‘four strands of professional judgement’; practical, diagnostic, reflective and critical. Tripp once again wrote about the importance of each strand being consulted subsequent of an incident occurring and during reflection prior to change (Cook,1994).

A suggested classroom intervention to help regulate the children after play times, on what has already been a big day for them with the introduction of a new teacher, could be starting the lesson with a mindful activity. Mindfulness Based Interventions (MBI’s) have in more recent years been introduced into the classroom with aims of targeting well-being, resiliance, and mental health by practicing student’s personal awareness and acceptance (Phan et al, 2022).  Zenner, Herrnleben-Kurz and Walach (2014) found through a randomised study using school-based programs of Mindful Awareness practices with children ages of similar age to the cohort in discussion, that children showed greater improvement in both behavioral regulation and executive functions. Not just improving beneficial for improving behaviour, Mindfulness interventions within schools has even proven to enhance cognitive performance (Zenner et al, 2014). In Wales particularly, Mindfulness has a vast role in the new curriculum, emphasising supporting student’s development when making informed decisions and becoming Ethical citizens, also contributing to the creation of ‘healthy, confident individuals’, discussing the importance of student’s ‘valuing the good’ and coping with challenges (Welsh Gov,2022; MiSP,2023). However, the complexity of measuring mindfulness benefits and the consequent lack of research must be considered. The usage of mindfulness-based practices has been sparse since their first introduction during the ‘Mindfulness in School Project’ in 2009. Measuring the observable effects of Mindful practice is often subjective, with the only other measurement of positive outcomes being recorded via self-report measures of which are commonly subject to social desirability. Moreover, Mndfulness is a skill which takes time to learn and practice with students, often proving difficult with the already lack of class time.
Despite the downsides, Mindfulness activities have the potential to be beneficial for this specific cohort. The non-judgmental awareness of MBI’s could help encourage engagement with both the children’s positive and negative emotions, potentially helping them recognise unwanted feelings and before it is too late to process them (Phan et al, 2022). The student at the forefront of this discussion, as a result of their ASC, was suggestively unable to regulate their negative emotion when asked the question unexpectedly, causing a poor reaction due to the perceived lack of preparation time given to respond to the question and lack of awareness about how to respond.  A MBI has the potential to decrease anxiety and improve attention issues in those suffering additional needs such as the student in this ciritcal incident (Phan et al, 2022). Furthermore, Mindfulness can help directly targets emotional regulation, a common focal point of dysfunction in ASC students, also promoting the potential of being tailored and adapted to suit those student’s individual needs and cognitive capacity (Beck et al, 2020). Preparing a type of MBI prior to asking the class cohort to complete the starter activity possibly might have regulated or reminded the students how to refocus any negative feelings they were having or calmed the class before starting work.

Another potential point of improvement could be using a ‘hands up’ approach as opposed to the teacher picking children to answer, potentially choosing those who seem disengaged. Since the induction of the new curriculum, the encouragement of the ‘hands up’ when addressing a class has declined, and ‘cold calling’, as seen in the critical incident, has taken precedence. ‘Cold calling’, as opposed to relying on those students who commonly anticipate being asked question by raising their hand when knowing the answer, ensures all children anticipate being asked for an answer or opinion by the teacher (Sherrington, 2021). However, despite the surge in use of such methodology, there are multiple new arguments against such methodology because of issues such as the one that arose in this incident. Alternatively, methods that students may deem as ‘fairer’, due to the visibility element, could be the use of random name generators or pulling lolly-pop sticks with names on. In some scenarios, such as the one I this Critical Incident, these methods might be more effective and receive better as it elicits less of a negative reaction and is harder for students to argue that it is unfair (StrictlyPositiveBlog, 2017).
Other influential Theorists the practioner might find insightful as she continues her work with not just the class in question, but other long-term cohorts in future, including that of Adele Bates. Bate’s behaviour management approach both in her book, “My kids don’t give a shit”, and in her online training course, emphasise the importance of identifying the patterns in negative behaviors whilst focusing on maintaining a positive and consistent approach to the full class. Similar to a discussion quoted by Tripp in his book in 2012, they both suggest the importance of looking for a ‘sequence’ that occur in relation to any incidents that keep reoccurring within class. If an incident is considered critical by a practitioner and is commonly recurring, as the incident in question is, it is important to; highlight what events precede the incident, who is involved in the incident, what roles are played by who in the situation, and what constraints are present; time, expectations.

Final discussion of Incident 
In conclusion, the agency teacher, despite arguably initiating the critical incident, without appropriate prior context being given, would have been unaware of the trigger within the ASC student. Given the nature of the area the school is situated in, the unfortunate reality is that most teachers, in similar contexts, have limited control over how children respond to changes within the classroom, such as the presence of a new teacher, due to factors such as their upbringing and their observations during that period, which are out of the practitioners control (Bronfenbrenner, 1977; Bandura 1977). However, remaining vigilant and maintaining awareness of the sequencing prior to and following such events, continuing to collect and analyse further data over different occasions and planning different approaches, are all important theoretical research activities that have vast impact on the practioners work (Tripp, 2011 p.22). In this specific situation, not only is it important to consider theorists such as Bates (2021) and Tripp (2011) when reviewing behavior management techniques after to the incident occured, but also thinking of how to appropriately respond to situations in the moment when they arise. When referring to in the moment strategies, the likes of Rogers (2014) is beneficial, emphasising the need to hold children accountable for their behavior choices through using different language techniques such as positive language and creating partial agreements. Despite difficulty avoiding the situation, the teacher potentially could have used Rogers (2014) ‘pause direction’, to allow thinking time before cold calling students or during the aftermath of the incident attempted use of ‘positive language’ and potentially ‘partial agreement’ to talk the child around. For any child to progress, it is important they remain in class during questions regarding the work as this often acts as a form of Assessment for Learning by ensuring the child has done the work correctly. Asking the students questions surrounding the work not only ensures they have understood the topic but also has potential to build their confidence in front of peers. Again, simple techniques such as Mindfulness Based Interventions are important to remember and attempt with any cohort where the prasctioner feels necessary. The student’s mood will vary from day-to-day, dependent on the wider context and this must be considered by the practioner, again emohaising the importance of staying vigilant and adaptive on approach to handling situations during teaching.

 Personal conclusion
In my future work, the observation of this specific critical incident has reiterated the importance of considering the wider context when incidents occur, even if that incident does not seem deeply rooted at surface level or critical even at first glance. During observation, with no prior context, someone observing the student at the forefront of this assignment walk out of the class could simply have been interpreted as a disciplinary issue. However, the importance lies in the reflection of the incident after it has occurred and gaining that deeper understanding of the cohort you are working with. Tripp’s methodology has not only signposted what to look out for, but also emphasised the need to remain flexible and consistently maintain optimism when tackling issues and trying new methods of classroom management as a result of my reflections. Thanks to the discussions and referring to Tripp and the other researchers mentioned above with intent to apply this knowledge in my future practice I am showing my progression in learning, working on my prior knowledge and justifying my decisions and ideas of what I would change my practice in future. By using the work of previous researchers and calling upon other professional networks such as psychologists, I am demonstrating my professional learning skills. Additionally, I am showing an understanding for the importance of managing the learning environment for my students, by ensuring I am taking the correct steps to prevent future critical incidents with ability to negatively affect their learning developing my self awareness and understanding of the sequencing behind events prior to the incident occurring preventing future occurrences before it happens again. I also believe that by taking all the correct steps suggested by the mentioned theorists, I am listening and responding to my learners. Though not all students verbally communicate their struggles to practitioners, through analysing incidents using methodology such as Tripp’s, I am showing understanding by applying my prior knowledge and ideally showing awareness as to occurring and acting appropriately to fix the issue, hopefully in turn benefitting their learning. By reflecting on events within my daily practice and implementing changes according to this and again further adapting my practice, whether that fails or achieves success, I am consistently evaluating the impact of my changes in practice based off what should be at the forefront of practioners concern; the student’s learning and the level of effectiveness I produce through my personal work.
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