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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	To be accurate with spelling punctuation and grammar. 
	I have ensured that I have used spell check and proof read my work before submission. 

	Target 2
	To develop consistency with references. 
	I have used the Harvard Referencing guide provided by the university and proof read my references. 

	Target 3
	To be more critical. 
	I have fully researched the area of practice and have looked at contradictions and supportive research. I have developed a wider body of knowledge. 





Part 1: Professional Learning Passport
https://v3.pebblepad.co.uk/spa/#/public/kwhG4ZqccHms3Hgmy7zdqZzghZ
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The meet phase took place over teams. I and my network lead, personal tutor and fellow students explored the literature surrounding assessment for learning. During this meet phase I engaged with the literature ad reviewed the Great Teaching Toolkit. I studied this document alongside my group members and summarised the document. After the summary we then explored many assessment for learning strategies. We were then instructed to choose two or three assessment for learning strategies to implement within placement during the test phase.
	During the meet phase I studied the great teaching toolkit in depth. This literature indicated that Assessment For learning is an important strategy for high quality teaching, I became aware of the four dimensions. These include understanding content, creating a supportive environment, managing the classroom environment and activating hard thinking. Assessment for Learning links with all areas of the great teaching tool kit however it suggests that assessment for learning strategies activated hard thinking. As a result of the research I and my group planned on implementing assessment for learning strategies. I decided to look at self assessment and feedback.
As I am in a year six class I wanted to encourage independence with their learning. I therefore implemented the traffic light system for feedback and then the exit card strategy.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	To implement the test phase I implemented a range of assessment for learning strategies. Some assessment for learning strategies were already being implemented by the school and the class teacher. I choose to implement the traffic light assessment. The exit sheet and a tracking sheet.
Traffic Lights - At the end of each piece of work the pupils colour code their response to their piece of work, Green - Good found it easy and could teach and explain to another student. Amber - Understood but may need to recap and needed a little support. Red - The work was very hard and the pupil did nit understand.
Exit sheet - When the student has finished the lesson/work the pupil completes an exit sheet. They identify three things they have learned, 2 ways they contributed to class and one question they may have.
Big Maths Tracking form. At the end of each activity. The pupils track their own progress, identify what they need to work on for the next big maths session.

	During the test phase I implemented these strategies. The pupils were familiar with the traffic light system. This strategy was effective the pupils completed this after their work it is a quick and effective method in developing pupil feedback which informs my future planning. I was able to identify if I could move onto a new subject within mathematics or if I needed to reinforce the learning. This strategy was effective.
I implemented the exit sheet with the pupils. When a pupil finished his or her work I provided them with an exit sheet. This was then handed in before they went out to play. This was effective in developing an understanding of what the pupil have learnt and enjoyed and it was particularly effective in developing next steps in teaching taking into consideration the children's interests and views This supports the children's participation in their own learning.
During Big maths the pupils tracked their progress and independently identified what areas they needed to improve. This was effective as the pupils took responsibility of their own learning and when practising their multiplication tables they identified the multiplication tables they need to practice.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The share day took place over teams. The network shared presentations and rang of assessment for learning strategies. I alongside y group identified assessment for learning strategies and provided feedback.
	The share day was very effective. There were a wide range of strategies however it was evident that many of the assessment for learning strategies implemented were similar and ere effective and highlighted similar limitations for example many suggested that assessment for learning in the foundation phase particularly in nursery and reception can be difficult. However all it was evident that assessment for learning strategies are effective in developing effective teaching and learning.





DGB/SKD
Rhifedd / Numeracy
Evidenced by an asset? 
Equivalency Test. 
During the induction process I completed two workshops and an equivalency test in mathematics. My current GCSE grade is a grade C. However I successfully completed the workshops and passed the equivalency test.  The two workshops included a range of topics that are covered within the GCSE and at B grade level. I ensured I revised the questions using websites and the information provided by the tutor. I feel more confident and have developed my mathematical skills. 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Welsh Microteach lesson. 
I have been lucky enough to have spent my professional teaching experience in placement. I therefore participated in a welsh micro teaching lesson using Microsoft teams. This was a very beneficial experience as I feel my digital competency is an area I need to improve. For the first time I taught a lesson. I learned how to share my screen, use  a range of sources to enhance understanding for example the use of games. I learned how to record sessions and download using Microsoft Stream.The whole experience of university online has developed my skills. I have learned how to use Microsoft teams to access my lectures and to meet fellow student teachers and too support my learning. 

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
During my placement in the year 6 class I had to develop my knowledge within science and electricity. The school follows a scheme of work and I was unsure on the different elements of a circuit and the different symbols. I had an awareness of a basic circuit, however I was unsure of a more complex circuit using more elements and their use. I used BBC bitesize and google to fully understand this before preparing and teaching. 




Safonau/ Standards

Professional Experience Template 1: Classroom Management. 
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
During my initial visit to the school I was informed of my placement within a year six class. The headteacher informed myself that the cohort is challenging and managing behaviour within the classroom environment can be difficult. This worried me initially and whilst observing the class and pupils the class teacher and I decided to develop my own classroom management skills. This target was set to be developed throughout my time within the class. 
Good classroom management involves many aspects within the classroom. Firstly I ensured I read the behaviour management policy within the school and ensured I was familiar with the expectations of behaviour within the classroom and the action taken when the  pupils misbehaved or did not met the expectations. I did this through observation and becoming aware of the rewards and consequences within the classroom. I made sure I was aware of each of the pupils needs within the classroom and identified children with additional learning needs. 
When first teaching the class. I noticed that the pupils can be very talkative during the introduction and when trying to complete mini plenaries gaining their attention can be difficult. Therefore I used a few strategies to gain the pupils attention. These included clapping a rhythm, the children would then repeat this back to myself this was effective and the pupils listened to instructions. I ensured I developed a range of strategies as these weren't always effective. I also would create a game similar to Simon Says where the children would complete the action when they were listening. I would also count down from three and when I got to one I expected the class to be silent. All the strategies were effective however it depended on the class environment and attitude of the pupils. It was a challenge sometimes. 
During my experience I learnt how to use the interactive programme Class Dojo. This as a programme supported the home and school link as using the programme announcement and the pupils work can be shared with both the child and parent. The classroom had a reward system in place and the children were provided with a Dojo point. Those who reached five Dojo points they got put into the raffle and their were three raffles pulled out at the end of the week and those pupils got a prize. This system was effective the pupils would be rewarded with a Dojo point for displaying positive behaviour. For example completing work to a good standard, putting in the effort and general behaviour within the classroom. During the lesson when the pupils were completing their work. I would use the randomiser to select students and they would recommend the fellow pupils who deserved a class Dojo. This worked well within the classroom and reinforced positive behaviour. 
Initially I found it difficult for the children to listen to myself whilst teaching and they would only respond to the class teacher however, the more I taught and developed a relationship with the children the more engaged and the better the lessons went. I developed a positive relationship with each individual and this supported them during my non-teaching lessons and this supported myself whilst I was teaching. It was particularly challenging developing a relationship with the pupils with additional learning needs and developing a positive teacher pupil relationships to enable a trusting relationship with the individual. As I was aware of the challenges within the I planned a lesson to allow the children to get to know myself and for myself to get to know them. I feel telling appropriate details and a little about myself would allow the pupils to open up. When  developing relationships with the pupils I ensured that I was always light hearted and would use humour in some situations to develop a positive relationship. 
As a result of the current pandemic with Covid-19 group work within the classroom was very limited and teaching was mainly implemented using a whole class approach due to restrictions. Therefore the class teacher and I discussed a seating plan. This plan was continually changed due to absences and issues that would arise with particular children. The pupils were organised into rows in pairs. We used our knowledge of the friendship groups and relationships within the class  to develop a plan which would support the learning environment. 

What have you learned?

The  most important lesson I learned during the placement is that there are a range of aspects that contribute to positive behaviour management. I learned the importance of these aspects and how they work together to ensure good classroom management is implemented. In general I became aware that what is effective for one pupil may not be effective for another and therefore you need to have a range of strategies and adapt your behaviour to the individual and continually adapt your practice and behaviour to deal with a situation or pupil. 

Consistency is key when dealing with behaviour. I therefore ensured that I was fully aware of the behaviour expectations of the classroom and the whole school approach to behaviour. I also ensured that when resolving issues and behaviour I followed the procedures within the policy and ensured that I informed and discussed the incident and management with my class teacher and other members of staff members this ensured I was supported fully as there were a few mis understanding and miscommunications with behaviour and discipline procedures. 

During teaching I learned that it was important to be aware of the ability of each student, as when planning a lesson which is effectively resourced the less negative behaviour is displayed within the classroom. I ensured that the below average students were provided with additional supportive resources and had continuous access to a teaching assistant when required. This enables the pupils to be less disruptive within the classroom and remain on task. This was applied to the more able and talented learners, I ensured they were on task and that they had extension tasks when needed. 

During the teaching experience I was able to develop my management and my ability to deal with pupil disagreements and disputes. I ensured I used de-escalation strategies and that used a calm and consistent approach.  

What next?
As a result of this experience I have developed an understanding and within my next group I will research and develop behaviour management strategies that are effective for pupils of a younger age. This will develop myself as a professional and my experience. I will ensure I develop a positive relationship with the pupils and focus on the relationship and continually be aware of external influences that effect behaviour. 


Professional Experience Template 2: Real life contexts in Mathematics. 
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
As an individual whom struggled with my mathematical skills throughout my education. I have developed empathy for those pupils who find understanding mathematical concepts difficult to develop and apply. I am placed in a year 6 class and due to the current pandemic there is a strong emphasis on well-being, literacy, numeracy and science. During my observation week and the time spent on my non-teaching days I became aware that many pupils still struggle with the topic of measurement. Specifically the units of measurement and converting the units. The lower ability group found this difficult and would struggle to complete the abacus or any worksheets related to this task. I also perceived that the pupils had a negative attitude towards these particular tasks. My goal was to develop the pupils understanding of measurement and to develop a meaningful learning context to why this skill is important within our everyday lives. From my experience the hands on learning opportunity and links to real life context therefore supported my ability to understand and develop a better attitude towards mathematics. A outcome I intend for the pupils within this class. 
As a result of my early years background I enjoy hands on and concrete learning experiences. I therefore covered this topic within mathematics and planned a variety of engaging learning activities. Firstly I introduced weight to the pupils and asked them how do we measure how heavy an item is. The provided me with a weighing scale and the metric units such as grams kilogrammes and tonnes. I then used a range of items from the local shops and asked the pupils to estimate the weight of the items using a pupil to put them in the correct order from the lightest to the heaviest. (I ensured I covered the weight of the item). The pupils had to estimate and then put the items in the correct order. I then asked the pupils to weigh the items to see if they were correct in their estimations. (This I would have preferred to have completed as a group activity, however this was not possible with the current covid-19 guidance for schools. The pupils were very engaged and engrossed in this task during the activity I then revealed the weight stated on the packaging the pupils enjoyed comparing the packaging weight to the actual weight. There were differences. This activity then supported them to develop understanding in converting grams to kilograms and tonnes. Using the concrete examples the pupils could use the ingredients to support their understanding of conversion. 

I then applied this to cooking activity later the previous week to establish the learning. I provided the pupils with a recipe and supported the pupils to weigh the ingredients correctly. I also included an activity where they had to estimate the overall weight of the cake. I encouraged them to explore how they could find this answer using their problem solving skills.  I then encouraged them to convert grams to kilograms within the activity. They could visualise the conversion for example that 2000 grams is equal to 2 kilograms. 
The next activity within mathematics and measuring I applied this to measuring liquids using capacity and amount of liquid. I repeated the activity mentioned previously with millilitres, litres and gallons.  When measuring liquids the pupils would measure how much liquid there was however the capacity of the bottle. They were able to explore terms of measurement. 
Completing these tasks supported the pupils reediness when thinking about them abstractly when completing abacus worksheets and mathematical questions and sums.  The pupils were more engaged with the task and could understand the task. 
Many areas within mathematics can relate to real life experience and concepts. We used the Egyptians topic  to explore perimeter and area and compare and contrast our school grounds to the size of the pyramids in Egypt the pupils explored their size using google earth and applied knowledge and understand to find out the perimeter and area of the school. This provided meaningful context to the pupils learning and they were engaged and happy. 
What have you learned?
During the implementation of these activities and lessons I have developed my practice and experience in meeting the pupils needs. I feel I have developed myself and my ability to respond to the needs of the pupils. I was able to identify a difficulty and put activities and opportunities in place for the pupils to overcome these difficulties and to develop the knowledge and skills needed. I have also developed my teaching strategies with an awareness of the importance of using concrete examples within teaching to solidify the learning before moving onto more abstract activities. This may not be needed for other pupils but within this particular class it was needed to develop an understanding and a gap in their learning. This would support Piaget and his suggestion that learning occurs through stages such as the concrete operational stage then abstract thought stage, however we must consider that learning isn't linear suggesting that pupils my need to go back and develop skills and re-establish skills and that pupils learn through recursive inquiry cycles and the pupils must have the urge to inquire. This lesson sparks pupils enquiry. 

Particularly in this year 6 class. I have learned that the pupils responded better when the activity related to real life and when they may even use this within their life. This made the activity meaningful and valuable. Although the pupils understood measuring weight and grams the baking activity established a real life context and it made the experience memorable, hopefully therefore the learning will be memorable with a better understanding of the knowledge and skills applied. The task with area and perimeter was linked to their personal school and this created a good response to the learning. I would continually used real life examples such putting a sofa against a wall with the perimeter and area etc. The pupils responded to the activities well. 

I also learned the importance of responding to pupils needs and monitoring and assessing continually there was a clear gap in their learning which was address using these lessons and real life context opportunities. 
What next?
As a result of this experience I will ensure that I continually assess pupils and using AFL strategies can highlight an topics that need to be recapped. In the future I will continue to assess the needs of the pupils and try to apply meaningful and authentic contexts for developing skills, knowledge and understanding. I feel within the foundation phase active and concrete examples are used regularly and are forgotten in key stage 2 however they can be valuable and develop positive learning experiences and I will consider this within Key stage 2. When teaching I will try and tailor the learning for the class and individual for example using common areas and interests. Such as the school and surrounding area, including their homes community and school. This seems to impact have a positive impact on pupils engagement and learning. 
I must consider that this my not be applicable to all contexts and that many may be able to access the abstract learning immediately and therefore I would need to adapt my practice to the learners and environment, however this experience would imply effective practice. 




Professional Experience Template 3: Building Resilience in the Early Years. 
Pedagogy Standard: Influencing: Sustained effort and resilience in learners
What did you do and why?
During my time spent in placement in the hub. There was a strong emphasis on well-being particularly with the current pandemic. Ensuring pupils were happy safe and healthy was paramount within the school. With the new curriculum a big focus the four core purposes are being considered within all aspects of planning and the school are developing changed in the curriculum and planning. During the pandemic there is a focus on responding to pupils needs and this professional experience was a result of an observation made by myself and the classroom teacher. 

Firstly the hub provision was very relaxed in comparison to a normal school day and as a result the pupils and staff implemented a small party for a member of staff who had a special birthday. The party was a success however after observations it was evident that the pupils got very frustrated and upset during the events within the party. For example during the time where the staff opened her presents the pupils wanted to and began opening them and would want to open some. The pupils would play party games such as musical statues, musical chairs, musical bumps and pass and the parcel and these games ended in tears. Many of the pupils would then refuse to participate because they did not want to lose another game. When I discussed this with the class tutor she agreed that this is an aspect that the pupils need to improve. Therefore we spoke and she encouraged myself to develop activities and strategies to develop pupils perseverance  and resilience in school. 

We discussed that already there were strategies in place such  the pupils daily structure consists of routines that encourage independence skills and empowers choice and a growth mind set through the method of using  a star and a wish to assess and provide feedback. This my tutor encouraged myself to implement. 

Firstly I began to implement the star and a wish form of assessment and feedback. When speaking to my class teacher so emphasised the importance of assessment and feedback being immediately after the pupil have finished the task. She suggested that marking should take place immediately for the pupils to take on board the recommendations. Therefore I implemented this strategy when the pupil completed the activity I would use a wand and I would use a star to highlight and praise what the pupil did well and then make a wish for any further improvements, using the magic wand I would cast a wish giving recommendations for the future. I then would ask the pupil to identify what they think what they did well and what they could have done to improve their own work. This encouraged the pupils to identify weaknesses and areas of improvement and feel positive in their future learning. This encourages a growth mindset and allows the pupil to realise that they can make mistakes and it is a part of the learning process. 

I therefore researched strategies and relevant activities which could encourage pupils resilience. According to The Welsh Assembly Government, (2010). There are a range of activities that could be implemented. Firstly nurture groups are encouraged to develop resilience and pupils well being. These used to take place before the current pandemic. Estyn and the Welsh Assembly Government provide guidance and suggest building good emotional well being is paramount however I searched for practical classroom practices and strategies to support resilience. 

The key skills I focused on to develop pupils resilience were:-. 
· Empathy and positive relationships with others.
· Sense of responsibility.
· Self-management of emotions.
· Problem solving skills.
· the ability to accept loss/failure and perseverance. 
I therefore planned lessons and continuous opportunities to develop these skills. 

There were a range of activities I planned to develop empathy and positive relationships. They were related to a book for example I used the story The Rainbow Dragon for pupils to explore emotions through using the story as they use colours to represent certain feelings. I also planned and implemented an activity where the pupils explore their feelings and ask one another what makes them happy or sad and then write sentences the pupils develop knowledge and understanding of their peers and develop awareness of others feelings therefore promoting positive relationships. 

The pupils already develop a sense of responsibility through daily routines. However due to the pandemic I encouraged children to develop their self help skills and independence, the pupils would pour their own milk and wash their own cups during snack times. The pupils independence in encouraged and pupils are provided with choice. 

When relating to managing emotions this week the pupils focused on the rainbow dragon and this story explored different types of emotions and how they can respond. I also created a classroom resource where pupils had their own peg and would move their peg depending on how they were feeling. They can peg their name and name on the how their day is going board. The teacher then could ask and provide support for the pupil or the pupil could use the 2 minute card to take some time to relax using the reading corner or relaxation den using the calm down tool. This may support pupils to effectively manage their own emotions. 

The pupils participated in many activities which encourage thinking and problem solving the pupils were provided with learning opportunities, for example the pupils had to create boat which did not sink from exploring materials previously. The pupils were encouraged to complete this task independently. 

From the observations it was clear pupils needed to develop perseverance and the ability to cope with loss. Therefore I encouraged the pupils to play a range of games such as snap and pairs using their cvc words. These activities were incorporated into their lessons. I also played a range of games such as tag and stuck in the mud to encourage the pupils to play and manage loss. 

What have you learned?
I have learned that the curriculum can provide many opportunities to develop resilience particularly the foundation phase and the  health and well being area of learning experience within the new curriculum. It is important to provide pupils with a range of opportunities to develop resilience. I also learned how important it is to observe and respond to the pupils needs within the classroom and this can be making small alterations to the curriculum to provide opportunities to develop resilience. Although these strategies were implemented it is considered that many pupils who find a task difficult ay move their peg to simply avoid participating in a task. 
What next?
As a result of this experience I will ensure I look for good practice and I have joined a variety of online groups and pages where teachers share good practice and classroom ideas. I will also ensure I continue to observe the pupils and therefore identify needs and respond appropriately. I will continue to provide opportunities for pupils to develop their well being. 



Part 2: Critical Reflection
Promoting resilience and Well-Being  (Professional Template 3)

Introduction
My chosen aspect of practice is pupil well-being with a specific focus on building pupil resilience. I have chosen this aspect as a result of my experience within an Early Years classroom. As identified previously within my professional experience template I focused on developing pupil resilience as a result of observations implemented by my tutor and I.  We found that pupils would struggle to manage their emotions whilst losing games and when they have made a mistake given advice, many pupils would stop participating.  I am particularly interested in this area within the Early Years as when researching practical classroom strategies, I found it difficult to identify specific classroom strategies with evidence-based approaches to use within the classroom. I therefore intend to explore the literature surrounding resilience and to develop a better understanding of promoting well-being and resilience, in a school environment and a classroom context. I therefore intend of implementing this in my practice and creating positive environments for pupils to develop resilience in my future career. With the current pandemic there is a strong focus on well-being at the moment and in recent years there has been a focus on pupil and child mental health. I therefore felt that I exploring the literature and identifying positive practice with support my development in responding to the current needs of pupils and the development of resilience during these unprecedented times. 

Critical Discussion of Chosen Aspect
[bookmark: _Hlk66033713]Defining resilience is difficult and according to Windle, (2011) the definition is open to interpretation and debate. Resilience is the process of an individual being able to negotiate, adapt and manage stress or trauma. Further suggestions include that resilience refers to assets and resources within the person, their life and their surroundings which enable a person to bounce back in the face of adversity. (Neville, Joseline and Chester, 2019). Society today has highlighted that there is a need to develop resilience and support pupil well-being. According to Mental Health Wales, (2021) The number of pupils struggling with mental health is rising. A supporting  study reveals that there is an eight percent rise year on year of those experiencing mental health problems including emotional, behavioural and mental issues. Mental Health Wales, (2021). That is a significant increase in comparison to the NHS benching Network, (2013) As they identified a total of ten percent of children and adolescents report experiencing difficulties in mental health. 

Historically when referring to resilience it has been identified as having individual factors or traits having an internal locus of control (Werner and Smith, 1982). This would suggest resilience is innate and unchangeable, however further development focused on situational and developmental influences with interactions between the individuals and their environment. The Theory of Bronfenbrenner, (1980) and his model of human development focuses on the synergy between the systems surrounding the child, being central to their development creating a link, implications by Learner, (2006) states that their environment and the interactions between the systems around an individual and the way they manage and cope under stress, identifies a link between the ecological model of human development and resilience. Thus creating a socio-ecological theory of resilience which is the process which children have the ability to access and use both their internal and external resources such as social, cultural, physical and natural resources to maintain their well-being. (Ungar et al, 2013). This would therefore suggest that when promoting pupil resilience and well-being all these external aspects need to be considered and addressed to develop pupil well-being and development.  According to Brigid and Wassell (2002), There are three essential aspects in developing resilience these include, a secure base where the child feels a sense of belonging, positive self esteem where the child feels happy and confident and has internal sense of self worth  and a sense a self-efficacy a sense of mastery with the understanding of one’s own strengths and limitations. Supporting the Bronfenbrenner (1980), Gillian, (1997) suggests that a protective framework should be developed around the child, highlighting that  it is important that society moves away from the parent providing all the child’s needs and build up the child’s resilience through assessing the domains within a child’s system,  providing them relevant support. These domains include social competencies, secure base, education, friendships, talents and interest and positive values these are similar to Bronfenbrenner’s ecological systems theory (Bronfenbrenner,1980). When reviewing this framework many of these domains can be supported through the school context however limitations may occur when trying to gather information relating to a child’s home life and background and establishing if the child has a secure attachment of base as a result of all these contributions and aspects within a pupil’s life the question is proposed that surely schools alone are not able to develop a fully resilient child. 

In recent years it is clear that the government has identified schools as being a platform in improving well-being and resilience and particularly of high importance in promoting resilience from disadvantaged communities. (Song et al, 2014). As suggested by  Neville, Joseline and Chester, (2019) school for some children is a place of safe haven and solace with some even implying it is a place where trauma can be counteracted. There has been a strong emphasis on schools and communities providing more than an education, but to  to provide skills and to develop well rounded individuals equipped for life. There is a wide range of guidance available that identifies support, resources and interventions that are  recommended by the Welsh Assembly Government, these include, Nurture Programs, Social and Emotional Aspects to Learning Programmes , Pyramid Clubs, The Incredible Years Wales Programme. (Welsh Assembly Government, 2010). These all are interventions and programs to develop pupil’s resilience and well-being. They have been put in place to hopefully address the issue of mental health and resilience within pupils. Particularly the Nurture Programme involves small group interventions based on developing social and emotional skills. (NurtureUK, 2021). An assessment of pupils emotional well-being using a boxhall profile, where the pupils are given scores against statements. According to the report carried out by Middleton (2018) , Their findings indicated the assessment process using the boxhall method was effective in identifying difficulties within emotional development however did not identify any improvement to pupils emotional health or resilience.   These preprogrammes and interventions are implemented with small groups of children where difficulties and concerns of emotional well-being has been identified. 

The Social and Emotional Aspects of learning programme Is a whole school approach to developing pupils social and emotional skills. It focuses on self-awareness, self -regulation, motivation and empathy, (Department For Education, 2010) The review and report identifies a major impact of pupils well being, confidence and social and emotional skills, however validity is difficult as it lacks comparability and there were limitations of the lack of staff training and the variation in implementation. (Department For Education, 2010) Further research studies and programmes suggest an improvement in pupil’s resilience and well-being however lack evidence and consistency in their approach. A study carried out by Humphry et al, (2009) research was conducted using the Social and Emotional Aspects to Learning as a small group intervention and findings indicated that professional attitudes influence implementation with staff not understanding the importance of social and emotional learning in relation to pupils overall educational outcomes. Implications may therefore include a whole school approach to developing emotional and social well-being. 

The welsh Network of Healthy school schemes was implemented 2000 to support schools to actively support physical, mental and social health using a whole school approach involving leadership and communication, the curriculum, ethos and the environment and family and community involvement. Research suggests that whole school approaches are more effective that interventions and programmes put in place to support those who experience difficulties Neville, Joseline and Chester, (2019). Although the research implies that programs and interventions have a positive impact on emotional well-being and resilience (Read et al, 2015) , the research also highlights gaps and limitations with the lack of studies in the UK with findings being discussed and statements of significant changes being made however lack of evidence. (Arthur et al., 2011) The limitations of the research in promoting resilience is that there are a range of resources available a range of interventions however a lack of consistency within resilience theory and defining resilience and a person’s level of resilience for example research into the theory, definition and measurement of resilience should be developed further. Suggestions include measuring internal and environmental attributes and adversity and well-being after a person experiencing adversity. (Luther, et al 2000). A more recent report highlights the development within the literature that there is evidence approaches and that the work in this area with whole school approaches are effective, but school systems need to implement  a whole school approach to emotional and social development and be strongly connected with external influences. (Banjeree, et al 2016) 
As suggested previously the school has a role in promoting pupil resilience and developing emotional well-being. Song et al (2013). Currently in Wales changes are being made with the implementation of the New Curriculum for Wales (2021). The curriculum itself identifies Health and Well Being as being a specific Area of Learning Experience. Pupils resilience and well-being will be promoted through the implantation of the new curriculum. (Welsh Assembly Government, 2020). A common implication of the research is the effectiveness of implementing a full school approaches to promoting social and emotional development. Therefore a recent document has been published by the Welsh Assembly Government to encourage a Whole school Approach to developing social and emotional development, with a specific focus on moving forward with the current pandemic. (Welsh Assembly Government, 2020). The document therefore supports the work of Gillian (1997) building a protective framework aroynd the pupil. 
Donaldson (2015) identified that there are four core purposes within the new curriculum which identify that all children and young people will be healthy confident individuals who are building their mental and emotional well-being by developing confidence, resilience and empathy. The Health and Well Being area of learning experience provides implications that the curriculum will support teachers and practitioners to provide experiences and opportunities to explore the complexities of mental health and well-being and recognise feelings and develop strategies that will support mental health and support the pupils in regulating and managing their feelings and emotions. (WAG 2020). The progression steps can then support teachers to provide opportunities and learning experiences to develop these skills. Although the curriculum has an impact on pupils resilience, it is important to consider that there are many aspects and environments to consider when developing resilience. 

Conclusion.
In conclusion it is clearly evident that there is a great emphasis on pupil well-being within the education system with the suggestion that the curriculum and teaching health and well being will not solely develop a person’s resilience. When developing resilience, it is important to consider the child as whole and the factors that could affect resilience. There is a wide range of guidance and resources available for schools and education systems for example the use of interventions and programmes to support schools and this is viewed within my professional experience, for example the use of the healthy primary schools SEAL programme and Nurture groups including a variety of different initiatives, however it does develop the question of the implications of funding and money, with resources, staff and funding available to implement these  programmes. Furthermore, the literature clearly indicates a lack of consistency when defining and measuring resilience and therefore promoting resilience can provide a difficult task and to develop research where resilience is measured robust definitions must be made and longitudinal studies implemented which could measure individuals’ characteristics and the school, community and family. Humphry et al, (2009). There is a need for resilience research to be developed and defined. The guidance documents provide statements and information and as a result of this I would continue to develop classroom resources and provide opportunities to develop emotional resilience and well-being, from reviewing  the literature I believe I have provided relevant opportunities for pupils to develop  emotional well being skills and resilience referring to my professional experience template, for example using a story to explore emotions and developing a strategy for pupils to identify and manage their emotions. Referring to the health and well-being progression steps (Welsh Assembly Government, 2020).   I have provided opportunities for pupils to develop these particular skills  I will continue to develop my understanding in the new curriculum and develop and gain knowledge surrounding the pupil to fully support the child. In the future I aim to encourage resilience within the physical classroom and provide opportunities and plan for health and well – being I also will continue to develop my professional knowledge and development within health and well being.  Will continue to observe pupils and this leads to identifying needs and addressing them. 
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