My Explanation
[bookmark: _GoBack]In this assignment, I have used a visit to the National Botanical Gardens of Wales as a stimulus for my resource to demonstrate my understanding of ESDGC as well as Science and the wider curriculum. I decided to have many of the lessons taking place outside or having an element of nature, to not only relate to the ESDGC theme of Natural Environment but to also spark imagination and curiosity. 															During my resources, I have incorporated the 7 themes of ESDGC which are; Identity and Culture, Health, Consumption and Waste, Choices and decisions, Climate Change, Natural Environment and Wealth and Poverty. What is ESDGC? ESDGC is not a separate subject, ESDGC is the teaching of different cultures, eco-friendly lifestyles, welfare and generally big issues which will prepare the next generation for the world. The Brundtland Report 1987 defines ESDGC as “Development which meets the needs of the present without compromising the ability of future generations to meet their own needs” (Brundtland Report, 1987). This demonstrates the need for progression in the education system and how ESDGC has now become an essential element for all lessons, so the pupils feel prepared for the world. Furthermore, this is supported by Hutt, in Education for sustainable development and global citizenship: A common understanding for schools, and she was the minister for education and lifelong learning, and she spoke on how ESDGC was an “intrinsic part of the existing curriculum” elevating its importance in the eyes of the public (DCELLS, 2008a, p6). On the other hand, ESDGC isn’t only important in schools, as with the publication of Successful Futures, it amplified the importance of ESDGC to relate back to the real world. Donaldson does this by creating the four purposes, and these purposes were used to create and shape the new curriculum and elevated the importance of ESDGC (Donaldson, 2015). It is extremely important to promote ESDGC in primary schools to prepare young people for life and new challenges and this document brought this to attention. ESDGC document Common understanding for school suggests that promoting ESDGC could be a possible option to help create a welsh economy which doesn’t have negative effects on the environment (DCELLS, 2008a p5). Furthermore, Jane Hutt is quoted in Education for sustainable development and global citizenship: Information for teacher trainees and new teachers in Wales supporting this by saying that ESDGC find ways to raise awareness for current issues and help us understand the possible consequences such as equality, deforestation or even grow the economy (DCELLS, 2008b p2). The importance of ESDGC is furtherly extended with the publication of the “Sustainable Development Action Plan 2004-7” and this then identified the ESDGC as a top 10 priority for the Welsh Assembly Government to promote in school (DCELLS, 2008a p5). In addition, both (ESDGC: Why? What? How? 2002) and the “Well-being for Future Generations Act 2015” demonstrate a key focus on improving the social, economic, environmental and cultural well-being of Wales which can be possible with increasing use of ESDGC. However, (ESDGC: Why? What? How? 2002) also speaks on the needs and rights of children and learning about the consequences of their actions on people and the environment which is also a strong focus in ESDGC lessons. ESDGC is now an essential part of becoming a successful teacher as referenced in S3.3.15 “They take appropriate opportunities to promote and teach ESDGC in all relevant aspects of their teaching.” (QTS Standards, 2009 p11), and by increasing its importance for new trainees it should project into schools more efficiently. 												Education used to be very different, prior the 1970’s there was no registered curriculum and teachers could teach what they desired but that generation were unemployable, and everyone had a different experience of education. But when Margaret Thatcher became Prime Minister in 1979, and there was an Education Reform Act in 1988 it took away “the powers hitherto exercised by LEAs and relocated them in schools” it gave more power to the schools but there was still a large amount of testing which still occurred (Drury.B, 1992, p9). Furthermore, the introduction of ESDGC allowed a more holistic generation who wasn’t focused on tests and prepared children for real life.

The lesson plans I have produced are aimed to depict several themes of ESDGC. My first foundation phase lesson plan depicts Knowledge and understanding of the world with scientific elements by finding habitats in the playground. There will be basic science skills taught about biodiversity and qualities of materials e.g. waterproof. I decided to make this lesson an experience for the senses by making the main venue outdoors, and then the children can see the biodiversity of the playground for themselves. In Grigg’s and Hughes’ Teaching Primary Humanities refers to forest schools and he work of Knight (Knight, 2009). She emphasises how having education outside allows children to achieve and develop confidence through practical and physical activities taking place outdoors (Grigg and Hughes 2013). This lesson plan is focused on the theme of Natural Environment, so the children have wider understanding and appreciation for their local environment and want to protect the natural world. 					My second foundation phase lesson plan is build off the foundations of the first lesson plan, as they have an understanding of the habitats in the playground. As the lesson is mainly creative and outdoors, I have decided to incorporate the theme of Natural Environment as the children will be using natural materials, senses and their imagination to create their own habitat. Furthermore, I also used Choices and Decision as the children would have to actively choose and debate whether or not to use a certain material, this should allow the children to practice making their own decisions without the influence of an adult. This lesson adopts strong creative skills, from areas of learning, via imagination and sensory skills as well as build confidence working with different “elements of art” such as texture and colours. In the recommendations of Estyn’s 2014 article they made several recommendations, one of which stated that pupils need to have a fuller understanding of ESDGC across all subjects and this should be assessed by the teacher. This conjures the idea that ESDGC in the non-core subjects is being more and more essential for pupil’s development (Estyn, 2014).									In my final foundation phase lesson plan, this lesson is aimed so the children can start to recognise the seasons and associate objects with seasons. I decided to use the theme of Natural Environment to extend the idea that even though the task takes place indoors that it we can compensate this by using the “feely bags” so the children still at least get the sensory experience of the natural world. While also gaining an understanding of the cycle of the seasons. Moreover, I also used the theme of Identity and Culture as the additional task includes the exploring of different cultures and religions ad their relation to the seasons. This source supports this by saying that all schools should develop every learners sense of personal and cultural identity and make links with religion and practises, this can all be improved by further development of ESDGC in schools (NEFRE,2008 p4). Furthermore, the Rights of Child (UNCRC,1989) and Rights to action (WAG,2000) both support the idea that children talents should be extended to the fullest regardless of their background, ethnicity and gender, and hopefully ESDGC can help support this growth in understanding. There is also the theme of Consumption and Waste as the lifecycle of season results in the waste of natural materials such as leaves and pinecones. This should build the child’s independence and sense of curiosity when working with sensory skills, and also improving literacy and communication skills when recalling information either verbally or on a sheet.
													In my first lesson plan for Key Stage 2, is on the different areas and functions of the plant and there are strong links with natural environment due the focus on part of the plant, so the children will achieve a wider understanding of our ecosystem and environment as well as chemical processes which take place with plants. Likewise, to the previous theme, will is also link to climate change, as the children will go on to learn about how these chemical processes can reduce the effects of climate change and reduce harm to the environment. In addition, the theme of health is also mentioned as the children must also understand how plants benefit us by their production of oxygen and consumption of carbon dioxide. This lesson promotes ICT via video clips of the processes, so the students have the option to learn via a textbook, visually through a video clip or auditory via the voice in the video.		My second lesson plan for Key Stage 2 is on the rainforest and there is dilemma whether or not to support development in the rainforest. When preparing a geography lesson, it is important to look at Fenneman (1919) model on the Circumference of Geography and it emphasises the overlaps of other subjects which result in systematic branches of Geography, and these can be related to certain themes of ESDGC (Holt-Jensen, 1999). There is a strong theme for Choices and Decisions as the dilemma is intended to test their problem-solving skills and their initiative to understand the consequences of other people’s actions. There are also links to the theme of Natural Environment as the children can compare the exotic wildlife and plants in rainforests to the ecosystem in Wales. Furthermore, the theme of Climate Change helps promote the use of atlases and globes allow the children to be ethical global citizens. Furthermore, this can help them understand how places and environment change and help the children recognise how people’s actions can mend or damage the environment. Finally, another theme is Wealth and Poverty is the sense of appreciation for our own lives and having an understanding of other people’s lives across the world. This task is hoping to promote kindness and empathy in the next generation. The task is designed for it to be more accessible to children as they can relate to the thoughts of a child living in the rainforest which promotes problem-solving, debating and complexed thought processes to reach an answer for the individual.	This activity is fashioned to evoke empathy and remorse for the treatment of the Rainforest, and Jackson states how it is important that pupils gain a sense of responsibility for personal actions and work to rectify their actions to prevent a negative consequence (Jackson, 2000).						My final lesson promotes the theme of Identity and Culture due to the Welsh connection with Patagonia and the need to educate the next generation that there are large amounts of Welsh culture all around the world. This will hopefully show the students the importance of preserving the Welsh Language and Culture and help them understand immigration and why groups of people immigrate. It is hugely important they understand the reasoning for immigration and migration due to the increasing numbers of racism towards immigrants in the UK. The theme of Choices and Decisions is also prominent as the children have to use complexed thinking strategies to develop a point of view for the group of society they were given. They have to actively come up with solutions to gain positive relationships with other members of society and present it to the rest of the class with their reasoning.  The theme of the Natural Environment helps the children understand the landscapes of different continents and the ecosystem and how it differs from Wales and our climate. The theme of Wealth and Poverty emphases’ and demonstrates the poverty some of the immigrants had to endure due to inexperience with the land and depending on some of the kinder tribes who taught them how to farm the land, this shows the children that they should be ethical citizens. Grigg’s and Hughes’ also spoke on the importance of pupils understanding past societies and how they would “exchange goods” and “managing resources”. Furthermore, how events impacted behaviour and actions of groups of society such as the welsh migrating to Patagonia to escape the industrial revolution (Grigg’s and Hughes, 2013).

In conclusion, the new curriculum has been heavily influenced by ESDGC, so every lesson informs pupils on sustainability and their own locality while publications such as Successful Futures emphasise the importance of being an ethical and informed citizen. I am aware that I have included the ESDGC in my resource to the best of my ability, with themes of Science and wider curriculum. Furthermore, I am fully aware of the significance of ESDGC and how it has and will shape the next generation and improves mental health of young people.
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