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Abstract

14

In a pilot study, sixth grade students (N = 124) completed a questionnaire
assessing students” experience with bullying and cyberbullying, demograph-
ic information, quality of parent-child relationship, and ways they have dealt
with bullying/cyberbullying in the past. Two multiple regression analyses
were conducted. The multiple regression analysis of the number of times
in their lifetime that students were bullied yielded an R2 of .18 and two
significant predictors. Telling a parent when a victim of bullying was related
to an increase in bullying, and having a history of bullying others was associ-
ated with a significantly higher rate of being bullied. The analysis of being
cyberbullied in one’s lifetime revealed an R2 of .29 and three significant pre-
dictors. Students with close parental relationships were bullied less often,
internet chat/social network frequency was positively associated with an
increase in being cyberbullied, and students who participated in cyberbul-
lying were cyberbullied more often.

Keywords: bullying, cyberbullying, middle school, adolescence, and paren-
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Adolescent school violence often involves students bullying their peers.
Recent studies (Slonje & Smith, 2008; Smith et al., 2008) have indicated
that cyberbullying ranks as one of the most common forms of harassment
among adolescents. Hay and Meldrum (2010) indicate that bullying and
cyberbullying can lead to self-harm and suicidal ideation. For the purpose
of this study, bullying is defined as face-to-face coercion, intimidation, and
aggression toward peers, and cyberbullying is defined as repeatedly mis-
using technology to intimidate, harass, terrorize, or bully others (Franek,
2006). Technology includes but is not limited to e-mail, text messaging, chat
rooms, cellular phones, camera phones, web sites, blogs, and social net-
works such as Facebook and MySpace (Brown, Jackson, & Cassidy, 2006).

The prevalence of becoming a victim of face-to-face bullying during
one’s time in school has been identified as between eight and 20% (David-
son & Demaray, 2007). Kowalski and Limber (2007) found the prevalence
rates for various forms of cyberbullying between 11 and 16%. To put these
percentages in perspective, according to the 2010 Census, the population
of children between the ages of 10 and 14 was 20,677,194 and from ages
15 to 19 was 22,040,343 (US Census, 2011). Face-to-face bullying often
takes an emotional toll on the victims. Recent studies have shown that
adolescents who are bullied are at significant risk for depression and suicide
(Klomek, Marrocco, Kleinman, Schonfeld, & Gould, 2008) as well as aca-
demic achievement problems (Beran, 2009; Hoglund, 2007).

Cyberbullying is a problem that has reached a global scale with inci-
dents occurring in the United States, Canada, Japan, Scandinavia and the
United Kingdom, as well as in Australia and New Zealand (Campbell, 2005).
One of the major reasons why cyberbullying has expanded so quickly is be-
cause it has some major differences with traditional face-to-face bullying,
especially the aspect of disinhibition.

Review of Literature

Face-To-Face Bullying
Face-to-face bullying is a common problem across the globe. Due et al.
(2005) studied 28 countries and found a strong association between face-to-
face bullying and physical symptoms such as headache and stomachache,
and psychological symptoms such as anger management problems, sleep
disorders, and feelings of loneliness and helplessness. Clearly, bullying is a
problem that affects children from many different countries in similar ways
despite cultural differences. Bullies also seem to share a similar social posi-

tion in middle school.
Olweus (1999) reports that face-to-face bullies tend to enjoy violence,
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like to dominate others, and have a low capacity for empathizing with vic-
tims. Veenstra et al. (2005) found that children who engaged in face-to-face
bullying in the elementary grades tended to be socially ineffective aggres-
sors who were ultimately more likely to be bullied themselves as they en-
tered middle school. Gutman and Brown (2008) found similar results to
Veenstra et al. regarding the characteristics of face-to-face bullies. Solberg,
Olweus, and Endresen (2007) conducted a detailed analysis of the phenom-
enon and found that, while the trend of face-to-face bullies becoming vic-
tims is apparent, it is a small segment of the population of face-to-face bully-
ing victims. Furthermore, it is more likely to happen to males than females.

Davidson and Demaray (2007) found that parental and social support
serves as a buffer between victimization and distress from face-to-face bul-
lying. Specifically, the more support that a victim perceived from family
and school, the lesser the internalized effects of the bullying. Males tend
to benefit from school-related support (i.e., teachers, classmates) whereas
females benefit from parental support when dealing with the distress of be-
ing a victim of bullying.

Wei and Jonson-Reid (2011) found that having friends is not neces-
sarily a guarantee that one will avoid being bullied or feel supported. Wei
and Jonson-Reid found that almost one third of bullying events actually
occurred in the context of friendship or the perception of friendship. The
authors reasoned that some adolescent friends can be skilled manipulators
as well as aggressive or abusive. As a result, more research is warranted for
identifying protective factors in face-to-face bullying.

Cyberbullying
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As previously mentioned, disinhibition is a major problem in cyberbullying.
Willard (2003) has identified five theoretical factors that help explain the
issue of disinhibition. First, when a student uses technology, he or she is
virtually invisible. The opportunities for anonymity as well as false identi-
ties are many and can give the opportunity to behave in ways that might
not occur if one’s identity were known. Second, cyberbullies cannot easily
receive visual feedback of the pain they are inflicting via technology, which
results in a lack of need for empathy. Third, today’s social norms seem
to promote online misbehavior, which acts like a supportive mechanism.
Fourth, students have the opportunities to assume the role of “avatar”, which
is an online personality. If students can bully through an online personality,
they may be less likely to feel personally responsible for the bullying and
hide behind the avatar. Last, students who feel more comfortable commu-
nicating online than in person tend to see cyberbullying as a viable option,
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especially students who have been victims of face-to-face bullying. Such
students can use technology as a medium for revenge.

Dehue, Bolman, and Vollink (2008) studied cyberbullying and found
that the practice was generally anonymous, individual in nature, and most
often took place at home. They found that the majority of the cyberbul-
lying took place in chat rooms while a smaller amount took place on cell
phones via text messages. Over one-third of those cyberbullied did not
know the identity of the bully. Some of the coping techniques that were
studied included ignoring the bully, avoiding school, telling a parent(s), tell-
ing a friend, and telling a teacher. Parents were also surveyed and reported
setting rules for internet behavior but not being aware of the harassment that
their children experienced.

Ybarra and Mitchell (2004b) conducted a large study on the charac-
teristics of youth engaging in cyberbullying by surveying 1,501 males and
females between the ages of 10 and 17, as well as one of each of the youth’s
caregivers. They found that many children who reported participating in
cyberbullying also had poor parent-child relationships. In fact, 44 percent
of cyberbullies reported poor emotional attachment to their caregivers in
comparison to 16 percent of cyberbullies who reported more stable rela-
tionships with their parents. Ybarra and Mitchell concluded that a poor
parent-child relationship is a key identifier of cyberbullies.

In addition, Ybarra and Mitchell (2004a) have posited that cyberbullies
are more likely than non-cyberbullies to engage in frequent daily internet
use, which in turn leads to more opportunities for cyberbullying. The au-
thors also found that students who reported cyberbullying were also targets
of face-to-face bullying. Ybarra, Mitchell, Wolak, and Finkelhorn (2006)
found a similarly strong association between being an aggressor and victim
of such behavior.

The objective of this exploratory study is to add to a growing amount of
research on the problem of cyberbullying. Few studies have looked at the
factors that lead to becoming a victim of face-to-face bullying and cyberbul-
lying in a parallel manner. Consequently, this paper will describe a study
that assessed predictors of lifetime bullying and cyberbullying frequency in
sixth grade students.

Method
Participants
A total of 124 (76 females [61%] and 48 males [39%]) sixth grade students
completed a questionnaire assessing bullying and cyberbullying. The sixth
grade was chosen for this exploratory study because it is seen as the entrée
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to middle school. Moreover, the sixth grade students had recently taken
part in Build Respect, Stop Bullying, a computer program that helps middle
school students increase respect of others and reduce participation in all
forms of bullying (Channing Bete Company, 2004). As a result, awareness
of bullying and cyberbullying was heightened among sixth graders and their
parents. It is important to note that this sample was not randomly assigned.

This sample was out of 301 possible sixth graders, providing a 41%
response rate. In terms of ethnicity, there were 100 (81%) Caucasian, four
(3%) Black or African American, 10 (8%) Hispanic and 10 (8%) students con-
sidered as “Other.” Eight (7%) students received Special Education services.

Procedure

Three hundred and one sixth grade students at a suburban middle school
were provided a brief verbal summary of the project in order to obtain student
consent. We then distributed informed consent forms to interested students
requesting parental consent to allow student to participate in a voluntary re-
search project. To encourage involvement in the study, all participants were
entered into a drawing for one of four movie tickets. Students who assented
and returned the parent-signed consent forms (N = 124) were read brief state-
ments on the aforementioned definitions of bullying and cyberbullying by
their homeroom teachers and given an ad hoc questionnaire (see Appendix).

Instrument

18

The rationale for inclusion of the items in the survey was based on existing
literature on bullying (Davidson & Demaray, 2007), cyberbullying (Dehue
et al., 2008; Subrahmanyam & Greenfield, 2008) and how parental close-
ness has an impact on both bullying and cyberbullying (Ybarra & Mitchell,
2004a, 2004b). The survey assessed students’ demographic information,
technology use, closeness of parent-child relationship (on a scale from one
to seven with one = “Not close” and seven = “Very close”) and coping
mechanisms, which were patterned after those analyzed in a recent study by
Dehue et al. Internal consistency reliability of the instrument was assessed.
The survey is presented in the Appendix.

Demographics included (a) gender, (b) age, (c) grade, (d) ethnicity,
and (e) being a recipient of Special Education services. Technology ques-
tions pertained to having an e-mail account and hours spent using (a) cell
phones, (b) instant messaging, and (c) chatrooms/social networking sites.
Students’ confidence in knowledge of technology (on a Likert scale from
one to seven with one = “No confidence” and seven = “Very confident”)
was also assessed. Lastly, students were asked about the number of times
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they were bullied and cyberbullied in their lifetime, and how they coped or
would cope with these problems (i.e., ignore the situation, tell a friend, tell
a teacher, avoid school, tell a parent, tell a counselor, and fight back). The
final two items asked if students thought that bullying and cyberbullying
were problems at the middle school.

Table 1. Frequencies of Strategies to Cope with Bullying (n =39)
and Cyberbullying (n =16)
Variable Bullying Valid % Cyberbullying Valid %
N n
Ignore
Yes 18 51 6 38
No 19 49 10 62
Tell a Friend
Yes 23 62 10 62
No 14 38 6 38
Tell a Teacher
Yes 15 4 7 44
No 22 59 9 56
Tell a Parent
Yes 26 70 12 75
No 1 30 4 25
Tell a Counselor
Yes 19 51 11 69
No 18 49 5 31
Fight Back
Yes 12 32 8 50
No 25 68 7 44
Avoid School
Yes 0 0 0 0
No 39 100 16 100

Statistical Analyses
Two multiple regression analyses were used to identify significant predictors
of lifetime incidences of being bullied and cyberbullied. In terms of being bul-
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lied, the variables assessed were: (a) gender, (b) ethnicity (dummy coded as 1
= Caucasian and 0 = Non Caucasian), (c) recipient of Special Education Ser-
vices, (d) relationship with parents, (e) ignore situation, (f) tell a friend, (g) tell
a teacher, (h) tell a parent, (i) tell a counselor, (j) fight back, (k) avoid school,
and I) have you ever bullied another person. Items (e) through (I) were dummy
coded as yes = 1 and no = 0. For being cyberbullied, variables studied in-
cluded: (a) gender, (b) ethnicity, (c) recipient of Special Education Services,
(d) relationship with parents, (e) hours per day using a cell phone, (f) hours per
day instant messaging, (g) hours per day spent in chat rooms/social networks,
(h) have you ever cyberbullied another person, (i) tell a parent, (j) ignore, and
(k) tell a teacher (telling a counselor and fighting back were highly correlated
with the other independent variables and were omitted from the analysis).
Items (h) through (k) were dummy coded as yes = 1 and no = 0. Avoiding
school was omitted as a variable since none of the students reported using it
as a strategy. A power analysis found that in analyzing 11 predictors with an
alpha of .025 (Bonferroni correction method = .05/2 analyses), to achieve a
power level of .81 that could detect an effect size as low as .15, (medium;
Cohen, 1988), a sample size of 124 participants was required.

Table 2. Summary of Multiple Regression Analysis for Variables Predicting
Frequency of Being Bullied Face-to-Face
Variable B SEB B
Gender 1.15 .56 19
Ethnicity 95 94 .08
Receiving Special Education services 1.45 1.10 12
Relationship with Parents -.28 .20 -13
Ignore the Bully 73 .85 12
Tell a Friend .08 57 01
Tell a Teacher 24 72 -10
Tell a Parent 1.61 1.00 15*
Tell a Counselor 2.10 .99 21
Fight Back 1.25 .93 12
Admitted to Bullying 2.00 9 18"
R? 18
F 217

Note. *p <.025.
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Results
Descriptive Statistics

In terms of technology use, students reported spending an average of 1.51
hours (SD = 2.75) using a cell phone, 1.13 hours (§D = 1.79) instant mes-
saging, and .76 hours (SD = 1.61) in chatrooms/social networking sites per
day. Students reported an average confidence in their knowledge of tech-
nology rating of 4.94 (SD = 1.23); the minimum confidence was two and
the maximum was seven. Ninety students (73%) reported having an e-mail
account while 51 (27%) did not. Regarding relationship with parents, the
average closeness rating was 5.91 (§D = 1.43), with a minimum rating of
one and a maximum of seven.

Within the sample, 39 students (32%) reported being the target of bul-
lying an average of 1.28 times (SD = 3.01). Sixteen students (13%) reported
being cyberbullied an average of .52 times (SD = 1.85). Thirty-one students
(25%) reported bullying another person and six students (5%) admitted par-
ticipating in cyberbullying. Only eight students (7%) reported knowing the
identity of the perpetrator. Seventy-six (61%) students felt that bullying was
a problem at the middle school whereas 40 (32%) students felt that cyber-
bullying was a problem. The internal consistency reliability for the instru-
ment was a =.81.

Multiple regression analyses. The multiple regression analysis of face-
to-face bullying yielded an R? of .18 and two significant predictors (see
Table 2). Specifically, students who reported telling a parent when bullied
experienced an increase in being a victim of bullying compared to students
who did not tell (about 1.6 more times). In addition, students who had a his-
tory of bullying others were themselves bullied an average of 2 times more
than those who never bullied. The effect size for this analysis was f2 = .22,
which is in the medium range of effect (Cohen, 1988).

The analysis of cyberbullying revealed an R2 of .29 and found three
significant predictors (see Table 3). Students who reported a close parental
relationship were cyberbullied .25 times less for every unit increase in their
rating of closeness (from one to seven) than those who reported a distant
relationship with parents. For every increase of one hour of internet chat/
social networking time, the frequency that a student was cyberbullied in-
creased by .20. Finally, students who reported participating in cyberbullying
were more likely to be victims of the practice (about 1.6 more times). The
effect size for this multiple regression analysis was f 2 = .41 and is in the
large range of effect (Cohen, 1988).

The finding that students who were cyberbullies had a higher frequency
of being the target of face-to-face bullying has been discussed in the litera-
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ture. Ybarra and Mitchell (2004a) and Willard (2003) have theorized that
students who are victims of traditional face-to-face bullying may tend to
engage in cyberbullying as a source of revenge. In order to assess whether
the current study supported the contention by Ybarra and Mitchell (2004a)
that cyberbullies are more likely than non-cyberbullies to be targets of face-
to-face bullying, a post-hoc bivariate correlation was conducted between
the variables of participating in cyberbullying and how many times they
were bullied face-to-face. However, this analysis revealed results that were
statistically insignificant. It is possible that the insignificant results were due
to the small and nonrandom sample. Furthermore, in line with the research
of Solberg et al. (2007), there simply may not have been a large number of
cyberbullies who were face-to-face bullying victims.

Table 3 . Summary of Multiple Regression Analysis for Variables Predicting
Frequency of Being Cyberbullied

Variable B SEB B
Gender -24 23 -.09
Ethnicity A7 27 .06
Receiving Special Education services -24 43 -.05
Relationship with Parents -.25 07 -.28
Hours per Day using Cell Phone .03 04 .06
Hours per Day Instant Messaging .043 07 .06
Hours per Day in Chat Rooms/Social Networks 20 .07 26
Ignore -1 22 -.04
Tell a Parent 01 27 01
Tell Teacher A7 24 .07
Admitted to Cyberbullying 1.61 .54 25
R? 29

F 412

Note. *p <.025. *p<.01.
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Discussion
As supported by previous research (Ybarra & Mitchell, 2004b, Subrahman-
yam & Greenfield, 2008), this study revealed that students who indicated
that they had distant parent-child relationships tended to have higher in-
cidences of bullying and/or cyberbullying. One explanation might be that
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students who have distant or problematic relationships with their parents
may not have developed the strategies necessary to avoid and effectively
deal with bullying/cyberbullying. Furthermore, such students may lack pa-
rental support or guidance. The research of Davidson and Demaray (2007)
revealed the protective qualities of parental and social support, which can
mediate the effects of face-to-face bullying. Support from family, which fe-
males seem to benefit well from, and school, which can be quite helpful for
males, can lessen the fear and isolation created by bullying.

Telling a parent was found to be a maladaptive coping technique for
face-to-face bullying in this study. Currently, no studies could be found that
analyzed this pattern. One hypothesis of the authors is that when parents
are aware that their children are being bullied and get involved, their in-
fluence may exacerbate the situation temporarily by causing repercussions
against the bully. Such a problem is likely if a parent handles the situation
inappropriately. For example, if a parent confronts a child’s bully, the bully
may in turn feel humiliated, which could exacerbate the intensity of future
bullying. Furthermore, when parents become over-involved in their child’s
bullying situation, they may hinder the child’s ability to effectively learn
the proper skills of dealing with the problem. However, informing parents
would seem important as a response to bullying and both the victim and
parents should develop a strategy that allows for both parental advocacy
and victim autonomy.

The finding that the amounts of time students spend in chat rooms/so-
cial networking contributed to cyberbullying supports the results found by
Dehue et al. (2008), Hinduja and Patchin (2008), and Ybarra and Mitchell
(2004a). Their research indicated that cyberbullying is more prevalent when
using the internet for extended periods of time. Based on these results, it
would seem prudent to focus on parents setting limits with regard to online
activities and electronic media (e.g., cell phone texting).

In this study, students who reported taking part in both face-to-face bul-
lying and cyberbullying were also significantly more likely to be victims of
the same practices. Although Willard (2003) discussed how cyberbullying
could be a mode of revenge for students who are victims of face-to-face
bullying, that trend was not found in this study. It may be possible that
cyberbullying can also be used as revenge against being cyberbullied, es-
pecially when anonymity is ensured. Similarly, it may be that students who
are victims of face-to-face bullying may respond by assimilating some of the
same methods towards others as a way of regaining personal control and in-
creasing self-worth. As mentioned earlier, Veenstra et al. (2005) found that
children who engaged in face-to-face bullying while in elementary school
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were often lacking in social skills, which in turn, made them targets for bul-
lying in middle school. Gutman and Brown (2008) and Solberg et al. (2007)
found similar results. It may be that both bullies and cyberbullies can be
vulnerable to reciprocal treatment as the result of having a marginal social
position in middle school.

Limitations
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The current study is limited to a nonrandom, convenience sample of stu-
dents from one community who attended a single middle school. The
41% response rate was also somewhat low. Ethnic minority groups were
underrepresented and may have affected the generalizability of the results
in unexpected ways. Furthermore, there were only a small percentage of
students (7%) receiving Special Education services in this sample; close to
17% of the entire sixth grade received such services. The current study is
also limited by its reliance on self-report data. Given the fact that parents
had to consent prior to their child’s participation in this study, it is possible
that the respondents had a rather close parent-child relationship. Therefore,
the students who did not respond may have also experienced face-to-face
bullying and cyberbullying. However, this is a hypothesis of the authors
without supportive empirical evidence at the present time. The measure also
did not assess the number of perpetrators that victims faced in the bullying/
cyberbullying incidents. Such information would be useful in learning the
particular dynamics of the bullying. Another limitation to note was that the
participants had just received a bullying prevention program, which may
have influenced their responses. Furthermore, asking students to produce
retrospective data such as recalling the number of times they were bullied/
cyberbullied may have been a difficult task given their age and develop-
ment. Finally, more psychometric data and validity research on the ad hoc
instrument was needed in order to assess if the instrument was adequately
measuring the constructs that were included.

Implications for future research. Additional research is needed with
middle school students in order to assess if the incident level of bullying and
cyberbullying is increasing, decreasing, or remaining stable. The current
study obtained the opinion of students; however, future research could in-
clude parent and/or teacher assessment of the extent of bullying/cyberbully-
ing in their school as well as the quality of response to such incidences. Re-
search by Sutton and Smith (1999) recognizes bullying as a group process,
meaning that many students play some sort of role in the bullying incident.
Thus, group problem-solving interventions should be explored. It is impor-
tant to study the effects of bullying and cyberbullying on students as well as
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the factors that lead individuals to engage in bullying behavior (Campbell,
2005). More research regarding the trauma that victims experience as well
as the detrimental effects on their school performance is needed.

Implications for practice. As mentioned earlier, it is critical to provide
methods for improving student-parent relationships. A major aspect of a
good relationship between middle school students and parents is positive
and open communication. In this study, while telling a parent may have
exacerbated the situation with face-to-face bullying, it remains an impor-
tant avenue to explore. Many strategies reported in the literature focus on
parental involvement and how it can mitigate the negative effects of bul-
lying. However, when the parent- child bond is weak or dysfunctional,
interventions need to be directed more toward the student. Building upon
a teacher-student or counselor-student relationship should also be pursued.

It would also seem useful for future intervention programs to bring
exposure to the emotional distress that bullying and cyberbullying victims
face. The National Association of School Psychologists (Desrochers, 2008)
presents various tips for supporting children’s mental health through rules
and conduct that include: (a) easily understood rules of conduct and fair
discipline practices; (b) ensuring an adult presence in common areas (i.e.,
hallways, cafeteria, locker rooms, playgrounds, computer rooms) and re-
inforcing the availability of adult support; (c) teaching children to work to-
gether to support victims and stand up to bullies; and (d) encouraging stu-
dents to reach out to excluded or lonely peers. These are relatively easy to
implement interventions in that they involve practical rather than financial
obstacles.

According to the literature, caution needs to be exercised when ad-
dressing the treatment of both forms of bullying (Veenstra et al., 2005).
When dealing with face-to-face bullying and cyberbullying, an undesired
result is that the bully, in addition to his or her punishment, is not accepted
and often times is rejected from one’s peer group as well as the school popu-
lation at large. It is important that these consequences be considered due
to the detrimental effects of such treatment on a students” educational and
emotional/behavioral development (Veenstra et al.).

In terms of cyberbullying, involving students in prevention efforts is
a systematic intervention that helps both the bully and victim. Given that
students today have more confidence in using technology, this arena seems
important to address. Such efforts would include educating students regard-
ing safe internet behavior via a code of ethics, providing ways to report early
indications of possible bullying behavior, instructing students in avoidance
and de-escalation techniques, and posting a list of contact personnel or
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developing a school task force on cyberbullying to address when an inci-
dent has reached a harmful level. Students would also benefit from critical
thinking skills when viewing material on the internet. For example, when
students view a photograph that was altered or a video that was edited to
make another student look unfavorable, they should have the skill to see
through the manipulation and quickly report it to a school official. Over-
all, it is important for students to feel connected and cared for, whether at
school or home. Students who do not have strong connections tend to be
more vulnerable to both forms of bullying (Bamford, 2005).

There are several intervention programs that have been developed to re-
duce bullying and cyberbullying. One notable intervention is The Bullying
Prevention Program: Blueprints for Violence Prevention (Olweus, Limber, &
Mihalic, 1999). This program is a comprehensive approach that seeks to
prevent bullying and improve the social climate of a school by instituting
new rules and a thorough monitoring system of the problem. Two objec-
tives of the Olweus et al. program are an increased awareness of bully-
ing school wide as well as empathy for students who are targets. Another
program with similar objectives is the Build Respect, Stop Bullying (Chan-
ning Bete Company, 2004) mentioned previously. This intervention seeks to
promote awareness of the effects of bullying by having victims share their
negative experiences.

Stephens and Spears (2006) found that having students who have been
victims of bullying tell their stories via video (Promoting Positive Peer Re-
lationships [P3R]) tended to increase the amount of empathy that viewers
had toward the victims. Such an intervention seems promising to address
the problem of the lack of empathy, especially in face-to-face bullying, dis-
cussed by Olweus (1999) and cyberbullying, discussed by Willard (2003).
By allowing students to put themselves in the place of someone who has
been bullied, the chances of becoming a bully would seem to be reduced
(Campbell, 2005). Furthermore, by raising the sensitivity of students toward
the victims of bullying, the chances of students supporting these victims
should also increase. Consequently, positive peer relationships among stu-
dents would potentially ensue.
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Appendix
FACE-TO-FACE & CYBERBULLYING QUESTIONNAIRE
Gender: Male ____ Female ____ Age: Grade:
Ethnicity: Caucasian ____ African American ____ Hispanic____ Other ____
Do you use a cell phone or pager to send text messages?’Yes _ No__

If yes, how many hours per day do you use it?
Do you have an e-mail account? Yes No

Do you instant message? Yes No
If yes, how many hours per day do you do it?

Have you ever visited a chat room or social networking site (such as MySpace
or FaceBook) on the computer? Yes No
If yes, how many hours per day do you do it?
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Do you use technology (e.g., computer, cell phone, telephone, etc.):

a.) to access your homework? Yes No
b.) to complete your homework? Yes No
c.) to communicate with friends about homework? Yes No

How many hours per night do you usually spend on homework?

Using the scale below, rate how confident you are about your knowledge of

technology.
1 2 3 4 5 6 7
No Slightly Less Than Average Slightly More Than Ver
confidence Average Confidence Average Confident

How many close friends do you have?

Have you ever been the target of bully? Yes No
If yes, how many times did this happen?

Did you tell anyone? Yes No
If yes, who did you tell?

Have you ever been the target of a “cyberbully?” For instance, have you ever

been taunted or belittled by others on the computer or been sent messages

over the phone or computer which made you feel unsafe? Yes ____ No
If yes, how many times has this happened?

Did you tell anyone? Yes No
If yes, who did you tell?

Do you know the identity of the person who cyberbullied you?
Yes No

Have you ever bullied another person? Yes No

Have you ever participated in “cyberbullying?” Yes No

Using the scale below, rate how confident you are about dealing with a bully.

1 2 3 4 5 6 7
No Slightly Less Than Average Slightly More Than Ver
confidence Average Confidence Average Confident
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Using the scale below, rate how confident you are about dealing with a

“cyberbully.”
1 2 3 4 5 6 7
No Slightly Less Than Average Slightly More Than Ver
confidence Average Confidence Average Confident

How would you deal with the bully or “cyberbully?” Check (X) all that apply.

Ignore the situation Tell a parent
Tell a friend Tell a counselor
Tell a teacher Fight back
Avoid school Other

Rank order who you feel would be helpful in assisting you if you were the tar-
get of a bully or “cyberbully.” Use 1 as most helpful, 2 as next helpful, etc.

Friends Guidance counselor
Principal Adjustment counselor
Vice Principal Nurse

Teacher Police officer

Parent Other

Using the scale below, rate your relationship with your parent(s)/guardian.

1 2 3 4 5 6 7
Not Close  Slightly Less Than Average Slightly More Than Very
Average Confidence Average Close

Do you feel that bullying is a problem in the Middle School?
Yes No

Do you feel that “cyberbullying” is a problem in the Middle School?
Yes No

*If you have felt uncomfortable or threatened while completing this question-
naire, please ask to speak with an adjustment counselor, guidance counselor,
or the school psychologist.

30



Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.





