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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base
This report will be examining how a small school in South Wales develops one aspect of its school development plan. The school the assignment is based on will be referred to as ‘School X’ throughout. The aspect I will be reflecting on is the school's priority to further support pupil well-being and participation throughout the school. Research shows that pupil wellbeing and educational attainment have a very strong link (Public Health England, 2014). Therefore, promoting the health and wellbeing of pupils and students within schools and colleges has the potential to improve both their educational outcomes and their health and wellbeing outcomes (Public Health England, 2014). Participation and attendance also have a strong direct relationship with the attainment of pupils which therefore contributes to the standards achieved by the school (Welsh Assembly Government, 2011). This SDP belongs to a primary school in an urban area that has 353 pupils aged three to eleven years on roll (Estyn, 2014). Around 35% of pupils are eligible for free school meals, this is higher than the average for Wales which is 21% (Estyn, 2014). The school has identified around 16% of its pupils as having additional learning needs, around 18% of pupils come from ethnic minority backgrounds and 16% speak English as an additional language (Estyn, 2014). 
The school development plan (SDP) is the school's strategic plan for improvement which outlines the steps that will be taken to enhance learner outcomes (Welsh Government, 2014). Both the Welsh Government (2014) and Education Scotland (2018) recognise that regular self-evaluation to inform the school's strategic planning can effectively raise learner outcomes. Education Scotland (2018) also recommends that children and young people should be actively involved in self-evaluation and school improvement. This is supported by Estyn (2016) who propose implementing pupil leadership roles such as pupil governors and school councils. According to research, as learners shape and lead their learning and schooling, it will help both learners, educators, the institution, and the education system as a whole (Walker and Logan, 2008). Developing pupil voice within the SDP also contributes to the implementation of Article 12 of the UNCRC (1989) which gives children and young people the right to express their views on all matters affecting them. However, Robinson (2014) highlights that current school practices of listening to pupils are limited to only a few aspects of school life. Whilst Robinson (2014) recommends developing ways of engaging pupils in most decision-making processes, it is also noted that pupils must understand the significance of the decisions they make in terms of the wider, long-term implications, while simultaneously not placing pressure on them. 
Another aspect of an effective SDP is that all school partners and stakeholders will be involved in identifying strengths and areas for improvement (Welsh Government, 2014). The views of relevant stakeholders contribute to the culture of self-evaluation and raising standards (Estyn, 2016). The active involvement of governors, parents, and staff enables the school to directly work towards a shared vision for the school's future outcomes (Estyn, 2016). Estyn (2017) identifies that valuing and acting upon the views of stakeholders can enhance the culture of school improvement by collecting and sharing feedback via newsletters, governing body reports, and the school's Twitter feed. However, Estyn (2016) acknowledges the difficulties that small schools face in developing a shared leadership system as the headteacher is normally accountable for all aspects of leadership. 
The aspect of the SDP which will be explored throughout this assignment is "to further support pupil well-being and participation throughout the school". The National Assembly for Wales (2018) has acknowledged a lack of emotional and mental care for young people, stating that this lack of support will have a serious effect on children's happiness, development, and educational attainment if it continues. In 2021 the Welsh Government also recognised that a whole school approach to emotional and mental wellbeing must be implemented to support all pupils and staff as part of the whole-school community, particularly during the COVID 19 pandemic. Promoting health and wellbeing directly contributes to developing pupils as 'healthy, confident, individuals' by progressing motivation, resilience, empathy, and decision-making abilities (Welsh Government, 2020). Developing the health and well-being of children and young people is one of the distinctive purposes of the curriculum for Wales (Donaldson, 2015). This justifies the school's decision to place an emphasis on pupil wellbeing in their SDP. 
Promoting wellbeing throughout a school will increase the likelihood of positive educational experiences for pupils and the consequent influence on life benefits (Welsh Assembly Government, 2010a). McLaughlin and Clarke (2010) identified relationships within schools as an integral factor that affects pupils' health and wellbeing. Relationships between teachers and students, as well as peer relationships among students, are particularly important, especially in terms of mental health and emotional well-being (McLaughlin and Clarke, 2010). Both Estyn (2019a) and the Welsh Government (2021) highlight that an inclusive whole-school approach where positive relationships enable pupils to thrive can support pupil's health and wellbeing. Public Health England (2021) suggests staff training on how to manage behaviours and how to build successful relationships to develop this. Public Health England (2021) also recognises that a whole school approach extends beyond learning and teaching to include all aspects of school life and is effective in providing and maintaining health benefits. However, Demkowicz and Humphrey (2019) identify a limitation to a whole school approach being the staff's access to the appropriate training of health and wellbeing practices. Demkowicz and Humphrey (2019) recognise that many training programmes have weak or limited empirical support, therefore schools should adopt a critical approach when selecting a training programme. 
In 2019 the absenteeism from primary schools' figures showed an increase in the overall absence and unauthorised absence in Wales (Welsh Government, 2019a). The Department for Education (2020) recognises that pupils need to attend school regularly to benefit from their education and children with poor attendance tend to achieve less in school. One of the barriers to school attendance is bullying and name-calling, this includes racism toward ethnic minority groups such as Gypsies and Travellers (Welsh Government, 2017). Children and young adults who do not get a sufficient education are more likely to experience a variety of negative experiences that may have long-term negative consequences on their life chances (Welsh Government, 2017). Estyn (2016) identifies that engaging with parents through after-school provisions such as "skills classes" can improve attendance and reduce holidays taken in term-time. In 2015, Estyn also found that outlining a clear attendance policy and monitoring absence data and the reasons for it can improve attendance levels throughout the school. 
School X's strategic planning model is a blend of the 'bottom up' and 'top down' methods, enabling students to incorporate practical ideas while still allowing the governing body to ensure the plan's implementation works smoothly and within a reasonable timeline (Fullan, 1994). School X (2019) regards its SDP as "a continuous, cyclical process aimed at improving pupils' standards and well-being". This is where a school will reflect upon its performance, identify priorities for improvement, develop strategies to address them, implement the actions and review progress and impact (Welsh Government, 2014). Reflecting in this manner allows schools to maximise their resources and develop current and future capacity in an organised and prepared manner, as well as ensuring effective succession planning (Welsh Government, 2014). School X uses quantitative data to monitor attendance levels within the school (School X, 2019). Reviewing all the data surrounding pupil's attendance such as punctuality, illness and unexplained absences allows the school to monitor their progress systematically and honestly (Bernhardt, 1998). The SDP should also contain contextual data to self-evaluate by including improvement priorities together with short and longer-term targets (Welsh Government, 2014). School X (2019) regularly assesses their progress against these targets throughout the year. The school has assessed their current attendance data against their target to acknowledge that they have not yet met their attendance or punctuality target (School X, 2019).
To raise attendance within the school, School X (2019) has enrolled their staff in 'Show Racism the Red Card' training. As previously mentioned, bullying and racism are significant barriers to attendance in schools (Welsh Government, 2017). Challenging bullying in schools is a key priority for the Welsh Government (2019b), which is committed to ensuring all learners feel safe, secure, and are supported to achieve their full potential. The United Kingdom has been identified as one of the poorest countries for children and young people's life satisfaction, with bullying cited as a contributing factor (Welsh Government, 2019b). Both Wiegard and Cifuentes (2018) and the Welsh Government (2019b) also recognise that bullying and racism contribute to long-term impacts such as poor mental health and reduced well-being. School X (2019) measures the impact of this training by gathering feedback from staff and monitoring the frequency of racist behaviour throughout the school. The Welsh Government (2019b) recognises that effective record maintenance allows schools to review an event, consider whether there are any further records about the learners involved, and make a decision based on what is reported in a holistic and educated way. Staff and learner feedback is also recognised as an appropriate self-evaluation tool to measure the extent of bullying behaviour (Welsh Government, 2019b). 
School X (2019) has contributed to supporting pupil wellbeing by developing an enrichment activity called 'Feel Good Friday'. Estyn (2019b) highlights that enrichment programmes help pupils to develop important life skills and supports the introduction of the new curriculum. The school also implemented the concept of 'trusted adults' throughout the year. To measure the impact of these activities the school uses pupil surveys. Surveys are an effective way of collecting data from a large sample, however, surveys are designed to generalise data which could negatively impact the evaluation (Mukherji and Albon, 2018). When surveyed, fewer children found it difficult to name an adult they felt they could talk to in school, than the previous year (School X, 2019). Well-being surveys can provide useful evidence of the positive impact of enrichment, learner voice, and personalised learning approaches on learners' attitudes to school and involvement in their learning (Estyn, 2018). This feedback also directly contributes to effective planning and evaluating cycle within the schools SDP (Welsh Government, 2014). As previously mentioned, involving stakeholders enables the school to efficiently work towards the school's future outcomes (Estyn, 2016). School X (2019) involves its stakeholders in the SDP by sharing all evaluation data and ensuring they understand why changes are being made and how this benefits learners. Estyn (2016) identifies this as a key factor that has the biggest impact on improving standards at the school. This is supported by the Welsh Government (2014) who state that all school partners and stakeholders should commit to the school's improvement agenda for planning to be effective. 
School X has taken a proactive approach to prevent all bullying and raising attendance by training staff on respect, good behaviour, stereotypes, and racism, as well as building trust to challenge and resolve inappropriate language in compliance with school protocols (Welsh Government, 2019b and Welsh Government, 2017). However, Williams (2021) recognises that Show Racism the Red Card training has a very limited input that focuses on anti-racism and issues such as bullying but is not designed to address the development of diversifying curricula. Diversifying the curriculum contributes to developing pupils as 'ethical and informed citizens' and prevents bullying by making learning inclusive and holistic (Williams, 2021 and Donaldson, 2015). The value of a holistic approach to education is reflected in the Universal Declaration of Human Rights, which represents a right to equality of opportunities, quality education with a wide applicable and equitable curriculum, and a right to respect identity and participation rights (Welsh Assembly Government, 2010b). It is recommended that School X diversify their curriculum by building upon the key concepts of diversity, needs and rights, quality of life, values and perceptions, and interdependence to provide opportunities for learners to explore issues related to race and diversity (Welsh Assembly Government, 2010b). To measure the impact of the racism training, School X collected feedback from staff. To further improve the evaluation of this strategy the school should also consider collecting feedback from the learners. This develops pupil voice within the SDP which has been previously discussed and proven effective. School X can further develop pupil voice by allowing the school council to meet with the governors to give feedback on their activities or to discuss future plans (NASUWT, 2015).
The enrichment activity which School X has implemented develops student-teacher relationships, which as previously discussed contributes to well-being in pupils. The programme consists of seven central topics, all of which promote the philosophy of 'Successful Futures' (Donaldson 2015) and are designed to meet the four core purposes (Estyn, 2019). School X (2019) has also involved parents in their enrichment programme by inviting them to join the programme and by sharing key vocabulary to be used when praising their children. The Welsh Government (2014) recognise parental involvement as a vital way to engage the community with the SDP process. According to research, where there is strong communication amongst parents and teachers, learning outcomes increase (Estyn, 2009). Parental involvement in education can allow families to enhance their position as learning mentors and create progressive connections between the school and home (Estyn, 2009). The SDP must include information about how the governing body can collaborate with the wider school community, such as parents/caregivers of students at the school, local residents, other institutions, organisations, and industries, to meet the school development goals (Welsh Government, 2014). School X (2019) has also established a multiagency group to share information and expertise for the benefit of vulnerable families and the wider school community. Whilst School X has established strong links with the wider community within its SDP, it can further be improved by considering the views of families and communities during the planning cycle (Welsh Government, 2016). This can be achieved by using co-production as a technique to involve families and communities more wholeheartedly in the development of the SDP (Welsh Government, 2016).
To conclude, this assignment has critically reflected on the actions, impact, and evidence base of how a school has worked towards developing the action point of furthering to support pupil well-being and participation throughout the school. There have been many aspects of this school's SDP which have met the criteria of effective school improvement set out by the Welsh Government (2014). Engaging with this assignment has allowed me to understand the complex process of school development. I have learned the key strategies and limitations of school development that will influence my future decision-making once I qualify as a primary school teacher. Throughout this assignment, vital principles such as pupil voice, health and wellbeing, and community engagement have been explored. This has developed my confidence to implement these strategies in my future planning and teaching. This assignment has also allowed me to explore formal leadership roles which are one of the QTS standards for Wales (Welsh Government, 2019c).
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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi  cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if  you have completed an assignment)  

Targed/Target 1  Revise Harvard  referencing protocols  

Targed/Target 2  Effective paragraphing  

Targed/Target 3  Correct use of apostrophe of possession.  

Targed/Target 4   

Targed/Target 5   

  My previous essay had some errors within my reference list. I have  proofread   my   reference  list to  ensure that is it referenced correctly.  Where appropriate, I have tried to keep my  paragraphs concise and focused on a single topic. I have proofread to ensure that  my  grammar is also accurate.   


