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	Module Learning Outcomes  (from module syllabus)

	
Research Methods & Skills
· Outline the strengths and weaknesses of research methodologies and approaches
· Research, analyse and evaluate relevant research publications, and qualitative and quantitative data
· Demonstrate proficiency in academic writing and presentation, in accordance with ethical protocols
· Demonstrate effective referencing of a wide range of material appropriate to the subject area
· Apply quantitative and qualitative research techniques, including the interpretation of data

Maintaining Professional Standards
· Analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community confidence
· Analyse the role of independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public
· Analyse super-complaints and their influences on policing and policing processes
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offences 
· Review how previous instances of misconduct/malpractice can influence future professional policing 
· Review progress being made within the police service to improve professional standard

Criminal Justice
· Evaluate how the diversity of individuals and society impact on the criminal justice system
· Engage in effective partnership collaboration regarding offender rehabilitation

Wellbeing & Resilience
· Recognise common reactions to trauma within the workplace, and support available to individuals
· Understand the objectives of the Emergency Service Trauma Intervention Programme (ESTIP), and how this may benefit officers and staff

Public Protection
· Explain the psychological impact of abuse on victims 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents
· Assess the role and impact of MAPPA and use of community intelligence in managing offenders
· Analyse potential links between serious/organised crime and public protection issues
· Examine instances where law enforcement personnel have misused their position of trust and police powers to commit public protection offences
· Evaluate the effect of media coverage on public protection policing strategy

Vulnerability & Risk
· Understand concepts and theories of how a person becomes a victim
· Understand theories about the onset of offending
· Understand the impact of early intervention on offending curve
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm

Valuing Difference & Inclusion
· Analyse theories and concepts linked to ethics 
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities


	
TASK DESCRIPTION



Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000 words, +/- 10% per essay).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score. 

All of your answers must be based academic research, not personal experience.

Your submission should include one 1000 word essay under each of the following titles: 


Essay one – Maintaining Professional Standards
Critically examine policing policies and procedures (e.g. PACE, Code of Ethics, NDM, use of BWV) aimed at reducing misconduct and malpractice by police officers. How might these increase public confidence in police?
Support your answer with relevant evidence drawn from academic sources.
NB – to critically examine is to give a balanced answer that points out weaknesses as well as favourable aspects of the topic in question. 
Word limit: 1000 words.

This essay will be critically examining how policing policies and procedures are utilised with the aim of reducing misconduct and malpractice by police officers. It will also be discussed how this may increase public confidence in the police. A variety of different policies and procedures such as the use of body worn camera, the national decision-making model, the code of ethics and the Police and Criminal Evidence Act 1984 will be discussed within this essay.
There are several policies and procedures in place aimed at reducing misconduct and malpractice within police forces. The first point that will be explored is the use of body worn cameras, which are used to collect audio and video data of encounters with the public (College of Policing, 2021). In the year 2014 a trial was conducted in UK Midlands, where officers used body worn cameras. This resulted in a 93% decrease in complaints forth coming against police (University of Cambridge, 2016). This suggests that body worn video is effective in providing evidence and delivering transparency. Although, many members of the public do not like the idea of being recorded and can get aggravated by the use of body worn camera. Research has also found that if a body worn camera is turned on during an altercation, then the likelihood of an assault on a police officer increase (University of Cambridge, 2016). Body worn camera is beneficial in providing video footage as evidence, which can reduce dishonesty and misconduct. However, depending on the time that the camera is activated this could make members of the public question why it has only captured some of the incident and not the whole incident. This could also be detrimental on the public’s confidence in the police.
Furthermore, the national decision-making model is a policy which all police forces in the UK use to create effective and rational decisions. According to the college of policing in 2024, the national decision model is available to the public. The national decision-making model is based on the code of ethics and is in five stages. The first stage of the model is to gather information and intelligence. This allows officers to then make decisions based on the information and intelligence they have. This allows officers to formulate a plan going forward. The next step of the national decision-making model is to assess threat and risk and develop a working strategy, based on the information and intelligence they have received. Moving on, step three is to consider powers and policies. This ensures that officers are not abusing their position or powers. The fourth step of the national decision-making model is to identify options and contingencies. This allows officers to use their discretion and formulate a strategy in line with the options available to them. Then the final step of the national decision-making model is to take action and review what happened. This step is crucial for ensuring officers review their actions and re assess the situation before continuing (College of Policing, 2024). This model can provide reassurance to the public as officers should be using this model to conduct duties, and if a member of the public feels that an officer has not used this model, they would be entitled to make a complaint. Furthermore, this model shows that policing is based on powers and policies as well as the fundamental use of situation-based decision-making. The model is designed to prevent misconduct and enhance a professional service to the public. 
In the last point, the code of ethics was discussed. The code of ethics is another policy that police officers abide by to try and deliver transparency in the public service that they provide. The code of ethics was designed to “help people in policing do the right things, in the right way, for the right reasons” (College of Policing, 2024). The code of ethics is made up of the following principles accountability, honesty, integrity, leadership, objectivity, openness, selflessness, fairness and respect. These principles were researched by the college of policing with the aim of improving standards for police officers, colleagues and members of the public. The principles are ones that should eliminate misconduct and malpractice by police.
The final power which is going to be examined is the police and criminal evidence act 1984. The police and criminal evidence act 1984 was designed to regulate police powers and protect public rights (Home Office, 2013). The police and criminal evidence act covers the following topics; stop and search, arrest, detention, investigation, identification and interviewing detainees. Under the Police and Criminal Evidence Act 1984 the rights of members of the public are covered and this should bring confidence to the public knowing that they are covered by this act, should something go wrong, and their rights are not upheld then they will be liable to make a complaint. However, the power for a police constable to have the power to temporarily detain an individual for the purpose of a search has proved somewhat controversial. It is argued that this power gives officers too much power and can cause discrimination (www.lawteacher.net, 2018). According to the ministry of justice in 2015, black people were four and a half times more likely to get stopped and searched in comparison to their white counterparts. This creates the argument that the Police and Criminal Evidence Act 1984 damages community cohesion with the police and builds tensions which damage the public’s trust in the police. 
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Essay two – Public Protection
What characteristics (socio-economic, psychological etc.) can make a person vulnerable to exploitation to criminal gangs? 
Your answer must be based on academic research.
Word limit: 1000 words.
In this essay it will be discussed which characteristics can make a person vulnerable to exploitation to criminal gangs.  Exploitation is the act of using someone unfairly for your own advantage (Cambridge Dictionary, 2019). According to Crimestoppers UK, organised crime gangs are targeting vulnerable and young people, and this issue is increasing. Organised crime gangs often target vulnerable individuals in order to carry out different criminal activities ranging from drug trafficking to crimes such as child sex exploitation. The list of serious and organised crime is exhaustive and is not limited to drug trafficking and child sex exploitation (Crimestoppers-uk.org, 2024).
According to the National Crime Agency in 2016, criminality can often be linked to individuals who are vulnerable due to addiction. Crime gangs can see that they are struggling with an addiction and will try to get the individual to commit crimes to fund their addiction. For example, a drug dealer may offer an addict money or drugs in order to store or sell their illegal drugs for them. Due to the addiction, this can be a hard cycle to get out of and can often lead to the victim of exploitation getting into a lot of debt with the perpetrator and having to commit further crimes to try and redeem themselves (National Crime Agency, 2016). The National Crime Agency has also found links between prolific offenders and crime gangs, as prolific offenders are not scared of the repercussions of their actions or the criminal justice system. This makes this category of individuals an easy target to recruit for the organised crime gangs. 
Following on from the last point, the National Crime Agency have also discovered that financial hardship can cause individuals to fall victim to exploitation from organised crime gangs. Financial hardship has been closely linked to people who have been exploited by organised crime gangs. The National Crime Agency has found that the people from who are facing financial hardship can see committing crime acceptable as having “nothing to lose economically and emotionally” (National Crime Agency, 2016). 
Furthermore, not only do organised crime gangs target vulnerable adults. But according to the National Crime Agency they have been recognised for targeting children from “deprived neighbourhoods” and “fragmented families” (National Crime Agency, 2016). The research has found that those who are less fortunate and from the more deprived areas of the country are more likely to fall victim to exploitation from an organised crime gang. The gang see the vulnerability and try to fulfil the children’s wants and needs. The National Crime Agency research has also found that the children can feel a sense of belonging when they are being groomed into doing acts in exchange for what they perceive to be love and care or in turn for gifts. It has been found that initially the children from the deprived areas and with fragmented families will start by engaging in anti-social behaviour and low-level crimes, but eventually this will escalate and become more serious crimes which can range from things such as drug crimes or child sex exploitation (ThePoliceFoundation, 2016).
On the other hand, well educated and highly skilled individuals can also fall victim to exploitation from organised crime gangs according to the United Kingdom government in 2015.  Research has found that individuals who are trained in specialist IT skills, accounting, and other crime enabling jobs can be coerced and groomed into assisting organised crime gangs with their mission to commit crime in order to receive a sum of money in exchange for their work. This can give the crime gangs the ability to then blackmail and bribe the individuals into doing more work in fear of their careers being jeopardised. Not only does this have to be in exchange for money, but this can also be a personal circumstance. For example, if a lawyer developed an intimate relationship with a member of an organised crime gang and then began assisting them every so often, they would also fall victim to being corrupted into assisting with the work of the organised crime (HM Government, 2015). 
Finally, the last characteristic that can make somebody more vulnerable to being exploited by an organised crime gang that will be explored are criminals. According to the United Kingdom government in 2015, certain individuals who display offending patterns are likely to be involved in serious and organised crime. The research around this states that those who have got a criminal record before the age of 18 are more likely to continue and increase their criminal activity. It has been estimated that just under 25% of all organised crime individuals are under 25 years of age (HM Government, 2015). People who are under 25 years of age are more easily influential according to research (Knoll et al., 2017b). Therefore, this may suggest that those under 35 are more likely to fall victim to exploitation from an organised crime gang (Knoll et al., 2017b).
To conclude, this essay demonstrates that a variety of people can fall victim to exploitation from organised crime gangs, and the vulnerabilities may not always be there. Vulnerable is defined as “the quality or state of being exposed to the possibility of being attacked or harmed, either physically or emotionally” (Cambridge Dictionary, 2022). A person may not always be vulnerable, as their circumstances may change but this essay demonstrated how anybody could fall victim to exploitation due to personal circumstances and characteristics. 
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Essay three – Vulnerability & Risk
Is early intervention an effective means of preventing young people from offending? What increases or detracts from its effectiveness?
Your answer must be based on academic research.
Word limit: 1000 words.

Within this essay it will be discussed whether early intervention is an effective method of preventing young people from offending. Throughout the essay factors that can increase and decrease the effectiveness of early intervention will be explored. Early intervention is a scheme designed by the National Police Chiefs Council, the ‘National Crime Prevention Strategy’ states that its aims are to; encourage a cultural change in policing by embedding a problem-solving approach which will then reduce demand, reduce victimisation, and reduce offending (Prevention Coordination Committee, 2022).
According to the Hancock in 2023, prevention helps to deter young people from becoming involved in crime by assisting in addressing their needs and vulnerabilities (Hancock, 2023). Research has found that early intervention works to prevent problems arising, or if problems do arise then it is best to address them in the first instance before they become a larger issue (Early Intervention Foundation, 2024). This is effective in deterring children or young persons from getting involved in criminality and supporting them to choose the right things to do in life. 
It has been found that one of the main areas for early intervention to be successful is to target and support four aspects of a child’s development. These four key aspects are a child’s physical, cognitive, behavioural, social and emotional development. This is where the scheme has the most potential to make a difference and provide noticeable benefits to a child and their future. According to the early intervention foundation, by targeting children’s cognitive development they are more likely to achieve more in school and gain entry into a workforce (Early Intervention Foundation, 2024). This is beneficial for their future as it can result in them getting a job or career and prevent them from falling unemployed and associating with financial hardship or homelessness which has been directly linked to increased criminality (Revolving Doors, 2022).
Another element of the early intervention scheme that makes it more effective is targeting social and emotional development of a child, as this can encourage them to form a greater level of self-esteem allowing them to form positive relationships with other people. This has been directly linked to a reduced risk of depression and other mental health illnesses (Early Intervention Foundation, 2024). Studies have shown that if a child is depressed or otherwise mentally unwell, they are more likely to miss school, and this can have a detrimental impact on their grades and chances of getting onto further education (Centre for mental health, 2024). Therefore, this is demonstrating how intervening in the early stages of a young person’s life can be beneficial as the long-term impacts of not being able to get into further education can possibly result in a low paying job or even unemployment. 
According to the early intervention foundation, the scheme also targets three main areas which have been recognised to threaten a child’s development. The three areas are child maltreatment, substance misuse and risky sexual behaviours. These are associated with negative outcomes during the later stages of life (Early Intervention Foundation, 2024). This makes early intervention effective as it identifies areas that could prevent a child from developing and habits and being involved in crimes related to these areas. 
However, due to the nature of early intervention it is not always effective. Essentially, early intervention is individually based and takes some trial and error. There are a wide range of methods that have not yet been either established or evaluated so it is unknown how effective they may be. Similarly, as the scheme is based on working with individuals it can take a while to know if strategies are working as change does not happen instantly and it is a method that takes time and consistency (Early Intervention Foundation, 2018).
Furthermore, another facto that makes early intervention less effective is the fact that for every two children who are receiving early help and intervention, three children are already in social care (Action for Children, 2022). This statistic shows that although early intervention can be useful, it is not enough to support all the individuals who need assistance. The statistic shows that it is supporting less than half of the children who require the early intervention. 
Finally, another flaw in the early intervention scheme is that according to Action for children in 2022, there are 60,000 missed opportunities to offer early intervention (Action for Children, 2022). This statistic shows that a lot of the possible early intervention opportunities are missed and shows that the scheme is not used as often as it could be. This detracts from the effectiveness of early intervention as it is not used when it is required. 
To conclude, early intervention is used within policing to try and negate vulnerable children from falling onto the wrong path or ending up in the criminal justice system (College of Policing, 2022). Through academic research it has been found that when early intervention is used it can be extremely effective in prevention and problem solving around young offenders. However, theme research has also shown that early intervention needs to be used more to maximise the effective of the scheme. By targeting areas in childhood and early years, there is less chance of youths to adopt the ways of their parents or guardians. Essentially, this means that they are taken away from the issues that are present and introduced to new ideas and methods of dealing with different aspects of life to prevent them from committing or engaging with crime and / or criminals. 
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Essay four – Valuing Difference & Inclusion
How effectively has policing adapted to accommodate diversity within the UK?
Consider the police force itself and/or the way police engage with diverse communities.
Support your answer with relevant evidence drawn from academic sources.
Word limit: 1000 words.

This essay will be exploring how effectively policing has adapted to accommodate diversity in the United Kingdom (UK). Diversity is vital in policing as the community must feel represented by those who are meant to be serving and protecting them. For the community to feel represented, studies have shown that they will be more co-operative with police and that there will be less community cohesion between communities and police (Nicholson-Crotty, J. and Li, D, 2023). Diversity is the act of recognising, respecting, and valuing differences in people (University of Sunderland, 2023).
Firstly, policing has adapted to accommodate diversity in the United Kingdom by recognising that the workforce was not reflective of the community that it was policing and through research building schemes such as positive action to employ those who are underrepresented and give them support in the recruitment process (college of policing, 2020). Positive action is effective as it supports those who are underrepresented in the police through the recruitment process and ensures that the police are actively trying to make a diverse workforce that represents the community. According to Devon and Cornwall police in 2021, those who are underrepresented are women, people of Black, Asian or of ethnic heritage, and disabled and neurodivergent individuals. An example of positive action would be how the police can put on meetings for the underrepresented groups in order to give them interview guidance and advice to enhance their chances of being successful when getting into the workforce. 
Furthermore, it has been found that in the United Kingdom the police force is unrepresentative of Black, Asian and other minority ethnicity individuals. According to his majesties government in 2023, the UK police force knew the ethnicity of 97.2% of all officers across England and Wales. Of that 97.2% only 8.1% were of a Black, Asian or minority ethnicity background. This demonstrates how the United Kingdom police are not representing and reflecting their communities because in 2021, 18% of the United Kingdom were from the Black, Asian and minority ethnicity background. In order to negate this underrepresentation, the National Police Chiefs Council has designed the police race action plan which is set out to work with those from the Black, Asian and minority ethnicity heritage both in the workplace in the community to heighten the levels of trust these individuals have for the police and reduce community cohesion (College of Policing, 2022). Through recruiting more diverse police forces from different backgrounds, there will also be a rise in the levels of police officers who can speak multiple languages which would be extremely beneficial for policing a public that can speak a variety of languages.
Another way in which police forces can engage with the community is through meeting with members of the community and engaging with them. This can ensure that the community feel respected as well as building a heightened level of trust with the police. South Wales Police advertises that the community is at the heart of policing, and they often meet with different members of the community to gain that trust (South Wales Police, 2021). South Wales police often hold fun days throughout the summer so that children and families from all different background can engage with the police. This can build confidence in the police and decrease community cohesion. This can also allow for younger people to get a good ideation of the police in the early years of life in stead of being fearful of the police, encouraging those who may fear police to turn to the police when they need to.
Moreover, the police have become more diverse when it comes to race and religion by allowing those who follow certain faiths to adapt their uniform to be in line with their religion. According to the Office for National Statistics, 0.9% of the United Kingdom identified themselves as Sikh. Article 9 of the European Convention on Human Rights Act 1988 protects the right to freedom of religion and belief and Section 16(2) of the Road Traffic Act 1988 permits followers of the Sikh faith to wear a turban instead of a helmet. An example of the UK police trying to adapt to allow their workforce to become more representative of the community is by adapting the laws and regulations around uniform to allow those of the Sikh faith to wear a turban to work. Some forces also provide a chequered style band or force logo so that the members of the force feel included if they would like to wear this on top of their religious head dress (College of Policing, 2021). Not only does the change of uniform make the officer feel included in the police force but can also help members of that religion to feel represented when they see a member of the police force wearing their religious head dress.
To conclude this essay, research demonstrates that the police in the UK are very much aware that they have not been representative of the communities they have been policing in the past but are now trying to identify their flaws in representation and trying to fix this. One of Robert Peels policing principles effectively set out that ‘The police are the public and the public are the police’ which infers that the police need to represent the public in order to maintain policing by consent (BBC, 2025). Therefore, the United Kingdom police forces must keep researching the statistics of the ever changing United Kingdom population and engaging with the public in order for policing to be effective and do keep the community cohesion reduced. 
 
930 WORDS





































BIBLIOGRAPHY
Action for Children (2022). TOO LITTLE, TOO LATE: EARLY HELP AND EARLY INTERVENTION SPENDING IN ENGLAND Too little, too late: early help and early intervention spending in England TOO LITTLE, TOO LATE: EARLY HELP AND EARLY INTERVENTION SPENDING IN ENGLAND 2 Too little, too late: early help and early intervention spending in England. [online] Available at: https://media.actionforchildren.org.uk/documents/Too_Little_Too_Late_Report_Final.pdf.
BBC (2025). Robert Peel and the Metropolitan Police - Crime and punishment in 18th- and 19th-century Britain - Edexcel - GCSE History Revision - Edexcel. [online] BBC Bitesize. Available at: https://www.bbc.co.uk/bitesize/guides/zn9sn9q/revision/5.
College of Policing (2021). Body-worn cameras. [online] College of Policing. Available at: https://www.college.police.uk/research/crime-reduction-toolkit/body-worn-cameras.
Cambridge Dictionary (2019). EXPLOITATION | meaning in the Cambridge English Dictionary. [online] Cambridge.org. Available at: https://dictionary.cambridge.org/dictionary/english/exploitation.
Cambridge Dictionary (2022). VULNERABILITY | meaning in the Cambridge English Dictionary. [online] dictionary.cambridge.org. Available at: https://dictionary.cambridge.org/dictionary/english/vulnerability.
Centre for mental health (2024). Poor mental health and long waits for support are fuelling school absence, say charities - Centre for Mental Health. [online] Centre for Mental Health. Available at: https://www.centreformentalhealth.org.uk/news/item/poor-mental-health-and-long-waits-for-support-are-fuelling-school-absence-say-charities/.
college of Policing (2020). Positive Action A guide for police recruitment. [online] Available at: https://library.college.police.uk/docs/college-of-policing/Positive-Action-Guidance-2020.pdf.
College of Policing (2021). Sikh articles of faith in the workplace. [online] Available at: https://assets.college.police.uk/s3fs-public/2021-02/sikh-articles-of-faith-in-the-workplace.pdf.
College of Policing (2022). Police plan of action on inclusion and race. [online] College of Policing. Available at: https://www.college.police.uk/support-forces/diversity-and-inclusion/action-plan.
College of Policing (2022). Prevention and Early Intervention. [online] College of Policing. Available at: https://www.college.police.uk/guidance/drug-crimes-evidence-briefing/prevention-and-early-intervention.
College of Policing (2024). Ethical policing principles. [online] www.college.police.uk. Available at: https://www.college.police.uk/ethics/code-of-ethics/principles.
College Of Policing (2024). National Decision Model. [online] College of Policing. Available at: https://www.college.police.uk/app/national-decision-model/national-decision-model.
Crimestoppers-uk.org. (2024). Warning: Vulnerable people are targeted, groomed & exploited by drug gangs | Crimestoppers. [online] Available at: https://crimestoppers-uk.org/news-campaigns/news/2024/dec/warning-vulnerable-people-are-targeted-groomed-exploited-by-drug-gangs.
Devon & Cornwall Police (2021). Positive Action - Dorset Police and Devon & Cornwall Police working in Partnership. [online] Police.uk. Available at: https://recruitment.devon-cornwall.police.uk/positive-action.
Early Intervention Foundation (2018). How do we know it works? [online] Early Intervention Foundation. Available at: https://www.eif.org.uk/why-it-matters/how-do-we-know-it-works.
Early Intervention Foundation (2024). What is early intervention? [online] Early Intervention Foundation. Available at: https://www.eif.org.uk/why-it-matters/what-is-early-intervention.
GOV.UK (2021). Ethnicity Facts and Figures. [online] Service.gov.uk. Available at: https://www.ethnicity-facts-figures.service.gov.uk/.
GOV.UK (2023). Police Workforce. [online] www.ethnicity-facts-figures.service.gov.uk. Available at: https://www.ethnicity-facts-figures.service.gov.uk/workforce-and-business/workforce-diversity/police-workforce/latest/#main-facts-and-figures.
Hancock, S. (2023). Early Intervention for Lifelong Benefits. [online] GOV.UK. Available at: https://www.gov.uk/government/news/early-intervention-for-lifelong-benefits.
HM Government (2015). Individuals at risk of being drawn into Serious and Organised Crime -a Prevent Guide. [online] Available at: https://assets.publishing.service.gov.uk/media/5a808e9eed915d74e33fb1b1/6_162_HO_SOC_PI_Guidance_Mar2015_v10_FINAL_270215_WEB__2_.pdf.
Home Office (2013). Police and Criminal Evidence Act 1984 (PACE) Codes of Practice. [online] GOV.UK. Available at: https://www.gov.uk/guidance/police-and-criminal-evidence-act-1984-pace-codes-of-practice.
Knoll, L.J., Leung, J.T., Foulkes, L. and Blakemore, S.-J. (2017). Age-related differences in social influence on risk perception depend on the direction of influence. Journal of Adolescence, [online] 60(1), pp.53–63. doi:https://doi.org/10.1016/j.adolescence.2017.07.002.
Ministry of Justice (2015). Statistics on Race and the Criminal Justice System 2014. [online] Available at: https://assets.publishing.service.gov.uk/media/5a80b1b2e5274a2e87dbb4ad/bulletin.pdf.
National Crime Agency (2016). Intelligence Assessment Pathways into Serious and Organised Crime. [online] Available at: https://www.nationalcrimeagency.gov.uk/who-we-are/publications/358-nca-intelligence-assessment-pathways-into-serious-and-organised-crime/file.
Nicholson-Crotty, J. and Li, D. (2023) ‘When intragroup conflict is a good thing: Team diversity and use of force by police’, International Public Management Journal, 27(1), pp. 76–90. doi: 10.1080/10967494.2023.2174628.
Office for National Statistics (2021). Sikh identity, England and Wales - Office for National Statistics. [online] www.ons.gov.uk. Available at: https://www.ons.gov.uk/peoplepopulationandcommunity/culturalidentity/religion/articles/sikhidentityenglandandwales/census2021.
Prevention Coordination Committee (2022). NATIONAL POLICING PREVENTION STRATEGY. [online] Available at: https://www.npcc.police.uk/SysSiteAssets/media/downloads/publications/publications-log/2022/npcc-prevention-strategy-1.pdf.
Revolving Doors (2022). Majority of UK Public Believe Rising Poverty Will Lead to Increase in Crime – and This Shouldn’t Lead to Prison - Revolving Doors. [online] Revolving Doors. Available at: https://revolving-doors.org.uk/majority-of-uk-public-believe-rising-poverty-will-lead-to-increase-in-crime-and-this-shouldnt-lead-to-prison/
South Wales Police (2021). Police Community Support Officers – at the heart of our communities. [online] South Wales Police. Available at: https://www.south-wales.police.uk/news/south-wales/news/2021/march/police-community-support-officers--at-the-heart-of-our-communities/
ThePoliceFoundation (2016). Reducing the Impact of Serious Organised Crime in Local Communities -Organised crime and child sexual exploitation in local communities 1 Key Messages. [online] Available at: https://www.police-foundation.org.uk/wp-content/uploads/2017/06/organised_crime_and_cse.pdf.
University of Cambridge (2016). Use of body-worn cameras sees complaints against police ‘virtually vanish’, study finds. [online] University of Cambridge. Available at: https://www.cam.ac.uk/research/news/use-of-body-worn-cameras-sees-complaints-against-police-virtually-vanish-study-finds.
University of Sunderland (2023). What do you mean by equality and diversity? [online] University of Sunderland. Available at: https://www.sunderland.ac.uk/help/student-support/equality-diversity/what-do-you-mean-by-equality-and-diversity/.
www.lawteacher.net. (2018). Critically Assess the Use of Stop and Search Powers. [online] Available at: https://www.lawteacher.net/example-essays/stop-and-search-powers-assessment.php?vref=1.






























	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources, while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work.

Guidance specific to this assessment: Refer to the reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers; these sources are not reliable. Try to use reliable journal articles and books, or governmental sources. You must not use or refer to ‘model answers’ produced by essay mills. If in doubt, seek advice from a lecturer or an academic librarian.


2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate a sound knowledge and critical understanding of the well-established concepts and principles of the subject area, and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories etc. appropriate to the task(s) set. You should be able to explain the theories, concepts etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.
 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative. This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.



5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment, requiring the exercise of personal responsibility and decision-making. This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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