An investigation into the experiences and strategies utilised by students to cope with the Covid-19 pandemic lockdowns.
Abstract
This study used thematic Analysis to analyse two interviews, finding themes of emotions and coping strategies from the lockdowns, using the opinions on experiences of two university students. Most research in this area was conducted internationally, each with limited generalisability to the UK, therefore this study aimed to identify themes and answer the research question for UK psychology students. The extract was analysed, codes and themes were gathered, with five themes being deduced. The study uses a range of relevant research although does limit to two perspectives and may be subject to researcher bias, compromising its reliability. The findings provide support for current research, reinforcing the overall reliability. This information can assist in identifying individuals struggling with emotions following the lockdowns and suggest successful coping strategies to mitigate this. It’s concluded that the research provides a reliable representation of emotions, experiences and strategies utilised by students during the pandemic.

Introduction
The Covid-19 pandemic officially declared as such on March 12th 2020, led to the result of over 6 million global deaths, with over 78,000 of these deaths occurring in England between January 2021 and December of the same year (GOV.UK., 2022).  Due to the severe threat to human life, upon the declaration of the pandemic, many countries implemented nationwide lockdowns, meaning that all places of education were shut, forcing changes to the way that students were able to learn. This was in the hope that stopping proximity amongst people would lead to the isolation of the virus, and mitigate the spreading of the virus further, therefore preventing more loss of life (Harsha & Bai, 2020).  
Due to the nature of the lockdowns, including the high levels of uncertainty and the fear of losing family members, the mental health of individuals has been impacted. Research, constructed by Panchal et. al. (2021), suggests that the mental health of children and adolescents has been negatively impacted by isolation. They demonstrated that levels of anxiety and depression ranged from 1.8-49.5% and 2.2-63.8% respectively, for the 55,000 individuals researched, demonstrating that a large collective developed depression following the announcements of lockdowns. This same research demonstrates levels of irritability and anger to range between 16.7–73.2% and 30–51.3%, respectively, suggesting there was a consensus of the pandemic causing psychological distress, particularly by preying on vulnerable individuals with a history of mental health conditions (Panchal et. al., 2021). Although this study is one of high reliability, because of its large sample size, it's also supported by Deshetler et. al. (2021) whose research into American students demonstrated they found an increase in stress and anxiety levels during the pandemic. Although, this research suggests that they were able to adequately manage the challenges and efficiently dedicate time to their studies, perhaps suggesting they found successful coping strategies (Deshetler et. al., 2021).
As a result of the negative emotions and mental health consequences of the lockdowns, research has reinforced that many individuals developed coping strategies to improve their own emotions and mental health, in response to the aversive situations (Wechsler, 1995). These strategies have been apparent for many years, suggested as successful mental processes that help individuals to overcome situations, like the pandemic (Biggs et. al., 2017). This is supported by Migliorini et. al.’s (2021) research on Italian students, which highlighted several coping strategies were used to help reduce an individual’s fear of loneliness and their other negative emotions, including anxiety and depression, during the lockdowns. They particularly showcased the strategy of avoidance coping, which was highlighted as the most utilised strategy, alongside adaptive strategies and emotional coping heavily influencing some individuals (Migliorini et. al., 2021). Despite these intriguing findings, this study does present some limitations with the reflective capacity of the individuals not being studied and therefore varying from others. Those with more reflective capacity may be more aware of their feelings, thoughts, and emotions and able to understand them better, hence, limiting the applicability to conditions outside of those studied (Chen et. al., 2020). This study also didn’t consider confounding factors that may have influenced the levels of anxiety reported. This research still contributes towards the growth in literature within Italy and provides interesting suggestions at an international level, however, due to political choices differing within different cultures, caution would be necessary (Migliorini et. al., 2021). 
Coping strategies have been further classified by Lazarus and Folkman (1987) as problem-based and emotion-based, a classification supported by recent studies showcasing that the problem-based approach was the most common coping behaviour amongst students (Al-Zayyat & Al-Gamal, 2014), suggesting that problem-based coping strategies are some of the most beneficial to the learning and well-being of students (Labrague et. al., 2016). Research has suggested that following emotion-based coping strategies can result in harmful effects on the health of individuals, especially students (Chang et. al., 2007). The work by El-Monshed (2021) demonstrated that for individuals from Egypt, dysfunctional coping strategies demonstrated a link to the lowest scores on the Brief COPE scale that they conducted about the pandemic. They defined dysfunctional coping strategies as behaviours, such as substance use, and other active coping strategies, however, they define them as emotion-based behaviours such as venting and denial, similar to Chang et. al. (2007). The work by El-Monshed (2021) used multiple highly reliable scales with the UCLA Loneliness Scale having a coefficient alpha ranging between .89 and .94 (Russell, 1996), with 1.0 being the most desirable value (Cronbach, 1951), clearly demonstrating its reliability and therefore providing more relevant support for Chang et. al. (2007). 
Although majority of the research has focused on outside the UK, some has been conducted within the UK, including Dewa et. al. (2021). This research on young individuals found that having protective factors and a daily routine, like their routine before the lockdowns, were successful coping strategies for the changes presented by the pandemic. They concluded that 30.3% of individuals had poor mental health following the lockdowns, with 10.8% resorting to self-harm behaviours. Poor mental health was shown as associated with using dysfunctional coping strategies, including taking stimulants and drinking alcohol (Erschens et. al., 2018). Conclusions drew that innovative coping strategies and protective factors would help young individuals cope throughout the lockdowns, particularly for students’ online education (Dewa et. al., 2021). This study has strengths, particularly with the mixed methods design. A high representation of people from different communities was shown, offering varied perspectives on mental health. However, the sample was unfairly distributed, being predominantly women, promoting limitations in generalisability. The small-scale study used an opportunistic sample reinforcing that this study doesn’t apply to individuals outside of the sample, excluding some identity groups. Despite these, a useful contribution was provided to research on young individuals’ mental health because of the Covid-19 lockdowns, identifying that following the lockdowns young individual’s mental health may decline further in similar situations, however by applying effective coping strategies, this decline in mental health may become limited (Dewa et. al., 2021).
Despite the useful information provided in current research, they all pose the limitation of much of the information being only applicable to the country it was researched within. As most of this research is done outside of the UK, the findings, although useful, cannot be applicated to individuals within the UK with full confidence, hence more research needs to be done in the UK to attempt to account for this, creating the justification for this piece of research, to be outlined as follows.
Aim – To identify themes from emotions and experiences of students’ coping strategies during the Covid-19 pandemic through interview responses. 


Method
Design: 
The design of case studies was used. A non-experimental qualitative approach was taken also, using thematic analysis to analyse two interviews.
Participants:
Two individuals participated in this study, answering the same questions in interviews. Both participants are Level 5 BSc Applied Psychology students at the University of Wales Trinity Saint David, studying on the Carmarthen Campus of this institute. Participant A was a student in higher education throughout the entirety of the Covid-19 pandemic, with Participant B, a parent to two children, only being a student from September 2021, having only one year of education affected by the consequences of the pandemic. 
Materials:
The materials include the two audio recordings of the interviews, as well as the transcriptions of such interviews. The audio recordings, although vital for recording the information from the interviews, were destroyed upon the transcription being complete. There were also the interview questions asked to each participant (See Appendix 1).
Procedure:
(See Appendix 2)
Ethical Considerations:
It was important to ensure that ethical considerations were made. When constructing the interview questions consideration was taken due to the nature of the topic, with some individuals being affected by talking about the covid-19 pandemic, due to the negative situations that they may have experienced. To accompany this, it was insured both participants were fully aware of the topic of the interview and informed as to what some of the questions may involve. This allowed the participants to give fully informed consent. Both participants were also reminded that all their information will remain anonymous and that the audio recording will be destroyed once the transcriptions of the interviews were created. The participants were presented with opportunities to withdraw throughout the interview, being reminded there would be no penalisation for doing so. The participants were fully debriefed following the interview and offered advice on where to seek further support should they have been affected in any way by the study (See Appendix 3, 4 and 5).  



Results / Discussion
Initial Familiarisation: (See Appendix 6) 
A series of codes were identified (See Appendix 7) and consequently a selection of themes, present throughout both interviews: The Negative Impact of the Lockdowns, Optimism, Seeking Structure as Escapism, Facing Barriers by Force and The Impact on Relationships.
Table 1.
Table of Identified Themes
	Theme
	Quote
	Line Number

	Negative Impact of Lockowns
	“Negative as my mental health became more fragile”
“lockdown put a block to my work ethic”
“It was very difficult”
	Participant A Line 32

Participant A Line 36

Participant B Line 5

	
	“It still was challenging to juggle it all.”
	Participant B Line 15

	
	

	

	Optimism
	“I remember feeling happy at first”
“This had a positive effect because now I am more confident”
“I was really quite excited about the time”
“I feel like I adapted well”


	Participant A Line 1
Participant A Line 28

Participant B Line 2

Participant B Line 14


	
	
	

	Seeking Structure as Escapism
	“Trying to keep normalcy”
“I ended up having a routine that allowed me to be outside”
“Try and keep some sort of sense of structure and choice”
“Feel a small element of control and calm.”
	Participant A Line 17
Participant A Line 20

Participant B 20

Participant B Line 21

	
	 

	

	
Facing Barriers by Force
	“there were some barriers”
“I had to put myself out there more”
“no other choice”
”it was a barrier to communication, and connection”
	Participant A Line 6
Participant A Line 27

Participant B Line 22
Participant B Line 24


	
	

	

	The Impact on Relationships
	“I feel like relationships in my life had become stronger”
“I definitely lost touch with some friends”
“My relationships with some family members were strained”

	Participant A Line 33

Participant B Line 27

Participant B Line 29





Negative Impact of Lockdowns:
The theme of the negative impacts of lockdown is presented throughout both interviews, with Participant A stating, “the lockdown put a block to my work ethic” and that they were provided with “limited help" in a “tough time for everyone” where they were already “confused” and “their mental health became more fragile”. Feelings of “worry”, “loneliness and fear” were results of the lockdowns, shown through Participant B feeling “worried” and finding it “very difficult” regarding their education through the pandemic, with it also being “challenging trying to juggle it all”. This suggests that the lockdowns did indeed have negative effects on the lives of the individuals, particularly by inducing difficult feelings that were not easy to overcome, shown through the participants’ struggles. This was shown by Ahrens et. al. (2021) who demonstrate these negative effects to be subsequent psychological responses to the pandemic and the uncertainty within it.
Optimism:
The theme of Optimism is demonstrated throughout both interview responses with Participant B feeling “quite excited” and “relief” at the prospect of isolating with the knowledge of their children’s safety. They demonstrated “mindfulness” and “meditation” to “ease the anxiety”, showcasing their optimistic view and their “real desire to do well” and make changes to better improve themselves. Their success at doing so was recalled through how they “adapted well” and “adjusted under the restrictions”. Participant A also demonstrated their adaptability with “it didn’t bother me much” in response to the restrictions implicated, making the level of adaptation one shared between both participants, as well as participant B demonstrating they too made changes as ways to keep their “mind at ease” which made them “feel accomplished” and consequently “feel good about” themself, where they then found the lockdown to have “a positive effect” which also helped them “realise” things about themselves. This, therefore, suggests that having a positive outlook on life is linked to having better results with respect to adapting to situations, as shown by Conversano et. al. (2010) demonstrating that optimism is a psychological phenomenon that significantly influences adaptive behaviours allowing for greater flexibility when adjusting to unusual circumstances.
Seeking Structure as Escapism:
The theme of seeking structure as a form of escapism is heavily showcased particularly with escaping the negative impacts of the pandemic. Participant B demonstrated this as they suffered from “anxiety” with the lockdown leading to an “increase in anxiety” as well as the procedures introduced because of the lockdown having “definitely caused discomfort” which was mitigated by keeping “some sort of sense of structure” allowing the individual “to feel a small element of control and calm”. Participant A also reported this, however instead of “practising mindfulness” they “would go on walks” and have “a workout routine” to “have a sense of normality” as well as “trying to keep normality” by “calling family members and watching shows”. By “having a routine” both participants were able to escape the negative effects of lockdown, particularly that of mental health, where having a daily routine and sticking to a structure can help in managing individuals’ mental health and adapting quickly (Hiremath et. al., 2020).  
Facing Barriers by Force:
Although both participants may have not wanted to, they were forced to consistently face barriers throughout the pandemic lockdowns, shown through Participant A stating “there were some barriers” that came with their studies and how “learning online affected” their studies also. The lockdown resulted in a lack of focus with “I wasn’t able to focus at home” due to it not feeling “like a learning environment”. Even after the lockdown ended they felt they “couldn’t get back into the groove” of their studies, demonstrating the lasting effect of the lockdown. Participant B shared this with the restrictions of the lockdowns being “challenging at times” and feeling as if they had “no choice” and “a choice of a lot of things were being restricted”, showcasing that barriers to their education were inevitable, something which they would have been forced to adjust to and find strategies to cope with, something theorised by García-Morales et. al. (2021). 
The Impact on Relationships:
Although the many similarities between the participants, they differed in their opinions on the impact the lockdowns had on their relationships. This is demonstrated through Participant A stating “relationships” in their “life had become stronger since” they “couldn’t see each other in person”. Participant B portrays the impact of their relationships to be negative as they “definitely lost touch with some friends” as they reduced the frequency they “socialised apart from check-ins every now and again”. As a result of the isolation their relationships “with some family members were strained”, creating worry of losing relationships with no way to prevent the loss, which hence would have an impact on the quality of studying this individual would have been able to complete. These contradicting opinions on the impact on relationships as outlined by Pailhé et. al. (2022) where overall the lockdowns were a relatively positive period for many relationships, strengthening them and yet for those with already existing difficulties, such times exacerbated them, hence weakening relationships suggesting feelings of loss. This correlated with Participant B also, who highlighted the majority of their strained relationships was a result of “different opinions of the pandemic in terms of risk” suggesting underlying issues that the tense situations only brought to light.
Both participants experienced varying emotions surrounding the lockdowns that forced their studies to change. Throughout both interviews, the participants remain clear that they had many issues to overcome and in doing so encountered different coping strategies to help deal with the unprecedented situation they were faced with, assisting in decreasing the mental health symptoms (Fluharty et. al., 2021). The act of distracting themselves leads to positive results, particularly in their well-being shown by Participant A stating that having a routine “kept my mind at ease and also made me feel accomplished which made me feel good about myself” and Participant B who demonstrated their routine “was helpful to feel a small element of control and calm”. 

Implications and Future Research:
By identifying the varied emotions that both participants felt about their experience throughout the lockdowns also possible to find support for previous research on emotions linked to the pandemic and ways individuals have learnt to overcome them, including Roca et. al. (2021). The information can be applied to communities to understand and identify individuals who may have suffered from their emotions negatively during the pandemic, in order to appropriately suggest coping strategies that may assist in improving those negative emotions. This research has discussed how successful the participants believed the coping strategies they used were, especially having routine, and hence it would now be possible to suggest similar strategies to individuals experiencing emotions in similar ways as the participants (Finlay et. al., 2021).
This study focused on two individuals, giving two perspectives on the covid-19 pandemic and the coping strategies they utilised for it, including more perspectives may be beneficial to reinforce the reliability of some of the points made, due to the participants differing in opinion regarding the emotions felt around the pandemic. There remains the issue of researcher bias, with the responses being interpreted based on personal experiences and beliefs, suggesting that author effect may impose limitations on the analysis’ reliability. Considering the limitations of this research, it can still be deduced that this study is heavily supported by relevant and up-to-date pieces of research, suggesting that even if no further research was to be carried out, this study itself can still be considered trustworthy and accurate for the current information on coping strategies during the pandemic, being reinforced by many other studies consequently strengthening this study further.
   
Conclusion
The thematic analysis identified that both participants experienced a range of emotions surrounding the pandemic. Although some of the emotions were positive the analysis revealed that both participants sought structure to cope with the negative impacts of the lockdowns and that they were forced to face barriers to do this. However, a theme of optimism was made clear and assisted in the success of some of the coping strategies. The impact of relationships can also be applied throughout this study and in wider situations, whether this impact is strengthening or weakening the relationships. This study had some limitations; however, it remains a useful contribution to research on the coping strategies of students during the Covid-19 lockdowns.
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Appendix
Appendix 1: Participants Response to Interview Questions
Participant A:
1. Looking back at the pandemic lockdowns – were there any emotions that you felt were prominent, either negative or positive? 1
2
3
4
5

I remember feeling happy at first when I first heard of lockdown knowing that I wouldn’t have to go into sixth form anymore. However… as time went on and we heard more and more about the news and all the information that began coming out about covid it did begin to worry me a little when I heard about family members getting it. However, looking back at it I don’t think that there were any emotions that were prominent. It was a mixture of happiness, loneliness, and fear. 
2. Thinking of your experience – what barriers to your studies do you believe the lockdowns created, if any? (e.g. work being conducted online, having to social distance and wear masks) 6
7
8
9


I believe that there were some barriers that came with my studies. I felt that online learning affected my studies because I wasn’t able to focus at home and it didn’t feel like a learning environment. After we came out of lockdown, I felt like I couldn’t get back into the groove that I had with studies prior to lockdown. Wearing masks was sometimes an inconvenience for me as it would fog up my glasses and um be a distraction sometimes. 
3. Reflecting on your experience – did you feel you adapted well to the restrictions and changes?              10
11
12

Yes, it didn’t bother me much to wear masks or social distance. However, there um were times when I found it pointless because in some situations it couldn’t be helped such as times in classrooms where we would all test negative but still had to social distance or wear masks. 
4. Did you introduce any strategies to help you cope with changes presented by the lockdowns? can you give any examples of these? 13
14
15
16
17
18
19


I did umm I had to have a room to myself and have time away from my phone so I could be able to focus on my studies... It was really difficult though to try and school myself in a home environment, where my comfort zone is. Another way that I coped with changes was being able to be outside as much as I can, such as being outside in the garage or in the back garden. I would also try and distract myself from the outside world by trying to keep normality such as calling family members and watching shows on streaming platforms like Netflix. To be honest, having that connection with the outside world through being online really helped me cope with the lockdown. I spent a lot of time on YouTube and it really broadened my interests I found lots of different hobbies. 
5. Did you find yourself following any routines? Did you find these had an impact on your emotions in any way? 20
21
22
23

Yes... I ended up having a routine that allowed me to be outside. When it was allowed, I would go on walks with my siblings or my mum and this would help me have a sense of normality a little bit. This also made me feel a bit happy too to be able to go outside. I also managed to keep fit by having a workout routine. This kept my mind at ease and also made me feel accomplished which made me feel good about myself. 
6. When reflecting – do you see any facilitators that helped you adjust to studying under restrictions?                 24
25
26


Not really. There um were things that were put out there but I don’t think it helped me really to get used to studying under restrictions. But I think everyone was a bit confused about how to get things done or was a bit unclear on what to do and how to move forward. I think it was just a tough time for everyone. 
7. Do you have any feelings regarding the level of socialisation with your peers and whether this affected your experience as a student? 
I feel like after the lockdown I had to put myself out there more because I thought that there might be another lockdown soon so I wanted to try and get to know my classmates a bit more. This had a positive effect because now I am more confident in making friends and talking to people. I thought that my socialisation skills would deteriorate since having no physical interaction with people but I don’t think they did.27
28
29
30

8. . What level of impact do you believe the lockdowns had on you outside of your studies?  (e.g. relationships, mental health, social life) 31
32
33
34
35

I think it had a huge impact on my mental health and my social life. I feel like lockdown has impacted me both negatively and positively. Negative as my mental health became more fragile due to some issues that happened during lockdown… I feel like relationships in my life had become stronger since we couldn’t see each other in person and relied on calling to keep in contact. I feel like my social life had an impact and it made me realise who were my true friends and who were not. 
9. Do you believe the restrictions to your studies were necessary and done so in the best way? 36
37
38
39

Umm I don’t think it was done in the best way necessarily. I feel like the lockdown put a block to my work ethic because I wasn’t in my usual work environment. For me, I have to be in a learning environment in order for me to focus and be present and learn. Being at home did not help me at all and… there was limited help during that time to help me get through it. 



Participant B:
1.	Looking back at the pandemic lockdowns – were there any emotions that you felt were prominent, either negative or positive?1
2
3
4


I remember feeling really worried about the pandemic and the health of my family members, especially more vulnerable family members, but I was really quite excited about the time that I was getting to spend with my children and knowing that they were safe was a big relief. As work and studies were sort of put on hold…although some work was still ongoing and it was difficult trying to balance then studies and the children being at home.
2.	Thinking of your experience – what barriers to your studies do you believe the lockdowns created, if any? (e.g. work being conducted online, having to social distance and wear masks)5
6
7
8
9
10

It was very difficult not being able to ask lecturers face to face and have discussions with them if there were things you needed help with. The social distance in a mask wearing also prevented you speaking to your peers within your class. We had recently merged from 2 split classes into one, so we're still trying to get to know some of the members. And with the distancing and the masks, that was difficult. Somethings about it were good in terms of online work because there was less stress about presenting in front of people face to face. But the whole student experience because of lockdown was definitely different in terms of our experiences compared to other students before the covid restrictions. 
3.	Reflecting on your experience – did you feel you adapted well to the restrictions and changes?             11
12
13
14
15

I definitely found some emotions difficult to deal with. I did less exercise as we were going outside less. Although we did walk once a day and still had playtime with the children outside, it definitely wasn't at the level before lockdown happened. I found mask wearing and social distancing challenging at times. I was quite wary of people’s hygiene and their distance from me so that I was safe, but also so that I was protecting other people too. Overall, I feel like I adapted well, but it was still challenging trying to juggle it all. 
4.	Did you introduce any strategies to help you cope with changes presented by the lockdowns? can you give any examples of these?16
17
18

 I started practising mindfulness at night when my children in bed and the house was a little quieter because I was struggling with anxiety at times especially when we had to do exams online or presentations and things because I'm not really…technology isn't my strong suit but the meditation, that really seemed to ease the anxiety with daily practise. 
5.	Did you find yourself following any routines? Did you find these had an impact on your emotions in any way?19
20
21

As a family we were planning a timetable for the week, daily activities, what meals we would eat, that sort of thing to try and keep some sort of sense of structure and choice and a lot of things were being restricted that was helpful to feel a small element of control and calm.
6.	When reflecting – do you see any facilitators that helped you adjust to studying under restrictions?                22
23

 The mindfulness was really helpful but generally I think just having no other choice but to get work submitted and completed no matter what, but also a real desire to do well in my studies was how I adjusted under the restrictions 
7.	Do you have any feelings regarding the level of socialisation with your peers and whether this affected your experience as a student?24
25
26

 I feel like it was a barrier to communication, and connection, it was very sterile. We only had a small amount of time in uni without restrictions. It was relief enough being on campus without masks and social distancing, but then when it was introduced that definitely caused discomfort.
8.	What level of impact do you believe the lockdowns had on you outside of your studies? 
(e.g. relationships, mental health, social life)27
28
29
30
31

I notice a decline in my socialisation with my friends. I definitely lost touch with some friends temporarily or reduced the amount that we socialised apart from check ins every now and again. Even today these friendships remain on the same premise. My relationships with some family members were strained because of different opinions of the pandemic in terms of risk. And the only issues with my mental health would be my increase in anxiety because of worry and the unknown of when this would end and the extent of the impact.
9.	Do you believe the restrictions to your studies were necessary and done so in the best way?32
33
34
35
36

I feel like that's really tricky to answer based on what we know now and the politicians leading the country that didn’t comply to these restrictions themselves. We were expected to do so, we were restricted and we had to compromise. But then they didn't. Although it did keep us safe and covid didn't seem very prevalent within the class. So the social distancing and people isolating once they tested positive definitely helped keep the transmission rate low in our peer group. But to say now, looking back, that those restrictions were necessary is difficult for me.




Appendix 2: Procedure
After obtaining conducting both interviews and transcribing the responses from both participants use the following steps to complete a Thematic Analysis of the contents of both responses.
Phase 1: Familiarisation
Focus on the transcriptions individually for this stage. Initially read the transcriptions twice, to become familiar with them. When reading it think critically of the way the participant had spoken and responded to the questions in particular ways. Attempt to read the responses in a questioning manner, asking questions such as what implications do these responses have? Make notes as you read through any observations you make or insights that you see within the extract. When doing this do not compare between the responses instead familiarise yourself with one, proceed to phase 2 and then return to familiarise yourself with the second participants responses.
Phase 2: Coding 
Still treating each response separately, begin coding by gaining a deep engagement with the data. In this phase, you will begin to produce an analysis that goes more in-depth than the surface-level observations you would have made when familiarising yourself with the transcripts. You may use Semantic codes, looking at what the participants explicitly said and Latent codes, reading between the lines and identifying hidden meanings behind the participants words, using these together or individually. 
A code will be a short phrase that highlights a key piece of information or indicates a particular feeling, linked to the aims of the research, from within the transcripts. They should, therefore, be phrases or words that you feel are relevant to the experiences, emotions or coping strategies that the participants may have experienced, something which requires closely analysing and reading through the transcriptions individually.
Once you have constructed however many codes you feel necessary, re-read the transcripts to ensure that the codes are correct and apply to the aims of the research or whether they are in need of a small amount of adjusting.
Phase 3: Searching for Themes
Now begin to compare the two transcriptions with the brief notes and codes already being identified.
Now using those codes, you should attempt to identify themes that provide a link between these codes and the aims of the research, especially to the research question. Multiple of your codes may appear similar or be possible to cluster together which would become a theme presented throughout the transcriptions.
Phase 4: Reviewing the Themes
Once you have found initial themes, reread the transcriptions, being critical about if your themes correspond fully to what the participants describe from their interviews. You should decide whether these themes appropriately and adequately provide a link between the interviews of both participants and the research question. These themes can be adjusted until you believe they appropriately demonstrate this link.
Phase 5: Defining and Naming Themes
Once you are happy that the themes have successfully been identified and demonstrated the link between the interview responses and the research question, each theme can now undergo the process of being elaborated.  
Each theme should be given a label which should summarise and capture the essence of the theme and the aspects within it.
Each theme should also have a definition which can be just a short explanation containing the essence of the theme, including the aspects of the interviews that it covers in particular.


Appendix 3: Consent Form
[image: Text

Description automatically generated]School of Psychology
Carmarthen Campus


Study Consent Form

I understand that this research study is being carried out by a 3rd year Psychology Student for their Level 5 Assessment and that taking part in this study will involve verbally answering questions regarding coping strategies that I would have used through the Covid-19 lockdowns and about whether they had any impact on my studying at the time or my decision to study after the lockdowns.
This task will take approximately 10 minutes to complete. 
I understand that participation in this study is entirely voluntary and I am free to withdraw participation at any time without giving a reason.  I am aware that if I have concerns about the study I can discuss these concerns with the researcher or academic supervisor at any time during or after the study.
I understand that the information provided by me will be held confidentially, with a code assigned in place of my name. The data will be stored indefinitely in accordance with the Data Protection Act.
I also understand that at the end of the study I will be provided with a debrief form and the opportunity to discuss any issues with the researchers.

I, ___________________________________( NAME) consent to participate in the study conducted by Georgia Davies, School of Psychology, University of Wales Trinity Saint David,  Carmarthen under the supervision of Dr Stuart Jones

Participant Signature:________________________________________________
Date:___________________
Name and signature of researcher taking consent 
___________________________________________________________________



Appendix 4: Debrief Form
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Study Debrief Sheet 
Coping with lockdown, the experiences and strategies utilised by students in coping with the Covid pandemic.


Thank you for taking part in the study.  

The aim of this study was to explore the coping strategies used by students in the Covid-19 lockdowns and whether these had an impact on studying at the time or your decisions to study after the lockdowns. We specifically wanted to find out if the Covid-19 lockdowns had a negative effect on students as well as whether students ambitions for studying after lockdowns changed, due to the struggles faced. 


If you wish to withdraw your data from the study you must tell the researcher now.  After this point, all of your data will remain anonymous and we will not be possible to trace it back to you.


If taking part in this study has raised any questions please speak to the researchers on 2117462@student.uwtsd.ac.uk or contact the academic supervisor Dr Stuart Jones on s.a.jones@uwtsd.ac.uk



Thank you once again for taking time to participate in this study.




Georgia Davies

BSc Honours Applied Psychology 

University of Wales Trinity Saint David, Carmarthen 


Appendix 5: Ethic Form
APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.
The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.
The individual undertaking the research activity is known as the “principal researcher”.
Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.
Please read the notes for guidance before completing ALL sections of the form.
This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  
SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Georgia Louise Davies

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	Yr Athrofa: Psychology and Counselling

	4
	Campus:
	Carmarthen Campus

	5
	E-mail address:
	2117462@student.uwtsd.ac.uk

	6
	Contact Telephone Number:
	

	
	For students:

	7
	Student Number:
	2117462

	8
	Programme of Study:
	BSc Applied Psychology

	9
	Director of Studies/Supervisor:
	Dr Stuart Jones







SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in) 
Dr Stuart Jones (Level 5 Assessment Supervisor)

	☒	


SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	UWTSD Data Protection and Storage Protocol 
	☒

	4
	BPS Code of Ethics and Conduct (July 2018)
	☒

	5
	BPS Code of Human Research Ethics (April 2021)
	☒

	6
	BPS Data Protection Regulation – Guidance for Researchers (2018)
	☒

	
	
	


SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☒

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐



	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).



Where research activity is carried out in collaboration with an external organisation


SECTION E: Details of Research Activity
	1
	Indicative title:
	An investigation into the experiences and strategies utilised by students to cope with the Covid-19 pandemic lockdowns.

	2
	Proposed start date:
	9th February 2023
	Proposed end date:
	21st March 2023

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 




	3
	Purpose of Research Activity
The purpose of this study is for a Level 5 Assessment, it will entail interviewing 2 students on their experiences from during the Covid-19 lockdown, including their strategies for coping throughout. It will also look to understand whether the pandemic lockdown influenced their studies or their decisions regarding future studies, particularly their decision to attend university. 

This study follows from El-Monshed (2021) whose cross-sectional study into coping strategies during the covid-19 pandemic, in Egypt, highlighted the dysfunctional coping strategies, venting, denial and substance use, as well as problem-focused and active coping strategies, with the dysfunctional coping strategies showing a link to the lowest scores of the Brief COPE scale. Deshetler et. al. (2021) highlighted that, in medical students in America, stress and anxiety levels increased during the pandemic,  but the respondents were able to adequately cope with challenges and efficiently dedicate time to their studies. Furthermore, Migliorini et. al. (2021) highlights the coping strategies and emotional responses to the covid-19 lockdowns, provided by Italian University students. They highlight several coping strategies that were identified by the students, that helped to reduce the fear of loneliness that they showed their participants to share similar opinions on. 

Majority of the research into student coping strategies within the lockdowns, are conducted in different countries, with limited research being conducted in the United Kingdom. One piece of research, by Dewa et. al. (2021), was conducted on young people in the United Kingdom indicated that protective factors and having a daily routine, that remained as similar to their routine before the lockdown, were strategies that many used to cope.

As there is only limited research into this topic, especially with students in the United Kingdom, this study provides the opportunity to research this topic to better conclude on how students have coped with the lockdowns, from the perspective of the United Kingdom, not just countries such as Italy and Egypt, making it possibly reinforcing the previous research in this area and providing relevant information that would be more generalisable and could be used to better understand how to assist students should another emergency situation, like the lockdowns, come about..

From this, the aim of the research is to interview two students, studying in Wales, to analyse and identify the coping strategies they used throughout the pandemic lockdown, as well as identify whether the individual believed that their coping strategies were successful and easily accessible.

References:
El-Monshed, A. H., El-Adl, A. A., Ali, A. S., & Loutfy, A. (2021). University students under lockdown, the psychosocial effects and coping strategies during COVID-19 pandemic: A cross sectional study in Egypt. Journal of American College Health, 70(3), 679-690. https://www.tandfonline.com/doi/citedby/10.1080/07448481.2021.1891086?scroll=top&needAccess=true&role=tab    
 
Deshetler, L., Gangadhar, M., Battepati, D., Koffman, E., Mukherjee, R. K., & Menon, B. (2021). Learning on lockdown: A study on medical student wellness, coping mechanisms and motivation during the COVID-19 pandemic [version 1]. MedEdPublish. https://mededpublish.org/articles/10-50 
 
Migliorini, L. et. al. (2021). Contextual influences on Italian university students during the Covid-19 lockdown: Emotional responses, coping strategies and resilience. Community Psychology in Global Perspective, 7(1), 71-87. http://siba-ese.unisalento.it/index.php/cpgp/article/viewFile/22755/19763 

Dewa. L. H., Crandell. C., Choong. E., Jaques. J., Bottle. A., Kilkenny. C., Lawrence-Jones. A., Di Simplicio. M., Nicholls. D. & Aylin. P. (2021). CCopeY: A mixed-methods coproduced Studs on the mental health status and coping strategies of young people during COVID-19 UK lockdown. Journal of Adolescent Health, 68(4), 666-675. https://doi.org/10.1016/j.jadohealth.2021.01.009.


(this box should expand as you type)

	4
	Research Question
Did students find that the Covid-19 lockdowns impacted their studies and did they find successful strategies to cope with the impact that could have led to them ending up students in University, following the end of the lockdowns?

(this box should expand as you type)

	5
	Aims of Research Activity

The aim of this research is to investigate and identify:
· The different coping strategies used in the lockdowns.
· The levels of difficulty students found in the lockdowns.
· The help and advice available and the level of accessibility, regarding coping strategies and students’ studies.
· The impact the lockdowns had on the studies of students.
· The influence the lockdowns had on decisions of future studies.
(this box should expand as you type)

	6
	Objectives of Research Activity

The objective of this study is to analyse and examine the responses of participants to a set of questions asked within an interview. 
Collate these responses and analyse them using thematic analysis to identify themes within the responses.
Understand the impact that covid-19 had on studies and the experiences that students faced.


(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	Interviews will be conducted, with just the researcher and interviewee present in the room. The individuals will be asked to complete the consent form before participating in the study and then fully verbally debriefed once completed. The individual will be reminded of their right to withdraw throughout the interview, as well as up until the end of the day, that interview was conducted, where they will be left with contact details for the researcher should they wish to withdraw their participation within this time frame.. The individual will be asked a small set of questions, relating to the topic, where their responses will be recorded for the sole purpose of creating a typed transcript. Once the responses have been fully transcribed, the recording will be deleted. Participants will be identified as Participant A and Participant B, to keep their anonymity. A thematic analysis will be conducted on both interview responses, finding common themes between the two, allowing for the comparison of whether the interview responses provide support for previous research, or whether they provide a new perspective on coping strategies for the lockdowns in the United Kingdom.


(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	The interviews will be conducted within an empty lecture room on the Carmarthen Campus. Participants will be asked to attend the interview after a compulsory lecture for the BSc Applied Psychology course, so as to limit the ease for the individuals to access the interviews, without making them complete unnecessary journeys to campus.

(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	N/A


(this box should expand as you type)


	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)






	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☒
	☐

	14
	A healthier Wales
	☒
	☐

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	
Under the resilient and healthier Wales aims, this research will explore the effects that the covid-19 pandemic had on students, allowing for coping strategies to be identified, which could be applied to other individuals for future pandemics of incidents that may occur.

(this box should expand as you type)


SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).
If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 
SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.
	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☒
	☐

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	








	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	This study will require two participants.


(this box should expand as you type)

	11
	Who will the participants be?

	
The participants will be adults over the age of 18, who are studying at Level 5 of BSc Applied Psychology at UWTSD. The participants will volunteer creating a opportunity sample.

(this box should expand as you type)

	12
	How will you identify the participants?
	Participants will volunteer to partake in the study. Their anonymity will be a high priority and instead they will be identified as Participant A and Participant B.

(this box should expand as you type)


	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐



	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☐

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

1. Risk to the participants are low, however, due to the nature of the topic (Covid-19 lockdowns), some emotions may arise and may have negative effects on participants due to negative experiences that may have been experienced during the lockdowns. 






2. Due to the nature of the study, and the relationships built between peers studying the same course, some individuals may feel pressured or coerced to participate by the researcher, due to the researcher being a student themselves.

(this box should expand as you type)
	How you will mitigate the risk to participants:

1. The participant will be fully informed of the nature of the interview, following BPS ethical guidelines (2018, before being asked for consent. The participant will also be reminded that they can withdraw from the study with no consequences, as well as end their participation during the interview also, as well as being reassured their participation will remain anonymous and all data taken will remain confidential, limiting this risk.

2.  The researcher will clearly verbalise information prior to the conduction of the interviews to reassure than no coercion is involved. Each student will be informed of their rights as a potential participant and the verbalised information will highlight that their participation will have no impact on relationships between peers and colleagues as well as the 

(this box should expand as you type)



	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	Participants will be fully informed that the interview will cover the topic of Covid-19, and will be asked if they are happy to discuss this topic during the process of gaining consent. Should they give consent and find that they are negatively impacted by the topic, I can direct them to supportive helplines relating to why they were affected. I will remain aware that many individuals experienced the loss of a loved one during the pandemic and so I will have contact opportunities for grief helplines available should the participant wish to use them.


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

1. The risk to the investigator is minimal as it will be conducted with peers in the same classes as the researcher, making them individuals the researcher already knows. A potential risk to the researcher is unwelcomed/unkind communications from participants.

2. Researcher bias or accusation of persuading participants to answer a particular way.


(this box should expand as you type)
	How you will mitigate the risk to the investigator:

1. To minimise this risk, all communication will go through the assigned university emails and participants will be reminded to adhere to the UWTSD Student Code of Conduct throughout their participation and communications, as will the researcher.

2. The researcher will follow all ethical procedures as set out by UWTSD and BPS ethical guidelines. Each question will be thought through and ensured to not be leading in anyway, ensuring the participant can answer however they see fit. Should there be any disagreement s regarding this the questions would be available to decide whether they were leading or not.

(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

1. There is a potential risk to the UWTSD’s reputation and integrity if both the researcher and participants do not adhere to ethical codes and research protocols. With the sensitive topic as the nature of this study, there is the opportunity for emotional harm if it is not thoroughly thought through and should the participants feel their level of care was not acceptable following the study.






2. Data could be exposed, leaked or used for other purposes.

(this box should expand as you type)
	How you will mitigate the risk to the University:

1. The Universirt Ethics and Integrity Code of Practice and the BPS Code of Ethics and Conduct and the Code of human Research Ethics will be followed by all involved with this research, at each stage of the proposed study, including the researcher and the students who will be participants in the study. These ethical guidelines will be followed to minimise any potential risk to the institution from arising. Professionalism must always be exhibited by the researcher and the students participating.

2. The collected data will be stored in an anonymised format in accordance with UWTSD Research Data Management (RDM) rules and only used for the intended purpose, in compliance with the ethical guidelines set out by UWTSD Research Ethics and Integrity Code of practice policy and the British Psychological Society’s (BPS) Code of Human Research Ethics. To minimise any risk to UWTSD and the psychology department, all collected data will be stored securely by the researcher. 
(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

Due to the interviews taking place within Lecture rooms within the Carmarthen Campus, there is only a small risk to the wider environment.

(this box should expand as you type)
	How you will mitigate the risk to environment:

To minimise the use of paper only the consent form will be printed for each participant to complete, with debrief forms being verbally read to participants with printing being an option if the participant requests a physical copy.

(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☐
	☒

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	


SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
In line with BPS ethics and guidelines, students will be verbally debriefed at the end of the study, including the true nature and aims of the study. At the request of the participants, a paper physical version would be given to the participants also. Should the participants have any concerns or questions after the study, they will have the contact details of the researcher, to use for this purpose. 

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
Since this study is for an assessment, all BSc Applied Psychology students will be aware of the true purpose of the study. As the question was left to the decision of the researcher, all participants will still be fully informed of the true nature of the study and its intentions of it, before the interviews will commence. Participants will be reminded of their right to withdraw at any point in the study, without facing consequences for doing so. The participants will also be ensured that their information and data received would remain confidential with no personal details being taken, reinsuring them that their responses to the questions would not be possible to link back to them.

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
Participants will not be required to provide their names, therefore, they will remain anonymous. They will be identified as Participant A and Participant B, so no record of their name will be taken, making it not possible to trace their participant to their identity. All data that is taken will be kept on a password protected laptop and then uploaded onto moodle, a password-protected platform, that ill be used for the submission of the assessment. At this stage access will only be possible by Dr Stuart Jones, as the marker of the assessment.

(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	x☐
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	
Participants will have the interview recorded, hence an audio recording will exist for each participant. However, once this audio has been transcribed the recording will be destroyed and deleted. 
Participants will be identified as participant A and participant B, instead of their actual names, therefore no identifiable data will exist. 


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	x☐
	☐

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	
Due to the nature of the topic and intended research questions, the topic of the individual’s mental health may come up in discussion, however, it is not intended for this to happen and the discussion of such would not be encouraged by the researcher due to it not be implicitly related to the research.

(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☒
	☐

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☐
	☒

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	No personal data of the participants will be stored in any way, keeping individuals’ participation anonymous. 
Collected data will be kept confidential and will be stored securely by the researcher on a password-protected laptop, that only the researcher will have access to, stored in line with UWTSD policy and GDPR. Upon completion of this assessment, the data will be destroyed, with the only copy remaining within the report that will be produced as part of this research..

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	In accordance with the GDPR, the transfer of the data from an audio recording to MS Word before finally Moodle will only be carried out with the anonymised data. The data will be handled by the researcher, who will ensure that all data will be stored on a password-protected laptop. At the end of the research ,the audio recording will be destroyed and any copies of the typed-up data, with the only copy remaining as the copy placed within the report.


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
The researcher and Lecturer, Dr Stuart Jones, that will be Marking the Report for the Assessment 

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
The researcher (Georgia Davies).

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
Data will be stored securely by te research under password encryption. Data transferred from the audio recording to the electronic format (MS Word) will take place on a password protected university computer that only the researcher can use. Data from MS Word will be placed on moodle, for the submission of the research, which will remain password protected. As this is for the intent of a Level 5 Assessment that is not expected to produce publishable standard data, it does not require archiving for public use nor does it require to be maintained for a period required for data in the public domain. Therefore, after review of the research report produced, and submitted to the Lecturer and the appropriate examination board, the data will be destroyed (in all but exceptional circumstances this will then mean within 10 months of data collection).

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
N/A

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	G. L. Davies
	Date:
21/02/23



For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Dr Stuart Jones
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☒
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/




Appendix 6: Initial Familiarisation
After reading through and analysing the transcripts from both interviews, initial feelings of being worried were made apparent, with positive feelings and emotions, including happiness, also being clearly demonstrated. The idea of adapting to the situations and barriers presented was heavily shown throughout the interviews, with seeking control and trying to keep a level of normalcy also being shown. Both participants further demonstrated the importance of their family, however, they differed in opinion on how the pandemic had affected those relationships. Furthermore, negative feelings were explained, suggesting the pandemic had a negative effect on the individual’s lives resulting in the demonstration of more cautious and helpless behaviours. 


Appendix 7: Codes
Code Tables
	Interview
	Code
	Line

	Participant A
	Initial Happiness / Happiness
	1, 5, 23,

	
	Worry
	3,

	
	Loneliness
	5,

	
	Fear
	5,

	
	Barriers
	6,

	
	Couldn’t Focus / Unable to Focus
	7, 13,

	
	Couldn’t Return to Studies
	8,

	
	Inconvenienced
	9,

	
	Distracted / Distract Self
	9, 16,

	
	Adapted
	10,

	
	Felt it was Pointless
	11,

	
	Helpless
	11,

	
	Difficult
	14,

	
	Keep Routine
	17, 20,

	
	Try Keep Normality
	17, 21,

	
	Importance of Family
	21,

	
	Exercise
	20, 22,

	
	Ease of Mind
	22,

	
	Accomplished
	23,

	
	Feel Good About Self
	23,

	
	Confused
	25,

	
	Tough Time
	26,

	
	Put Self Out There Before it’s too Late
	27,

	
	Positive Effect
	28,

	
	Confident
	29,

	
	Pleasantly Surprised
	30,

	
	Negative Effect
	32,

	
	Fragile
	32,

	
	Stronger Relationships
	33,

	
	Enlightening
	35,

	
	Work Ethic Suffered
	36,

	
	Limited Help
	38,

	
	
	

	Participant B
	Worried
	1, 

	
	Excited
	2,

	
	Optimism
	3, 

	
	Struggled
	4, 5, 11, 

	
	Limited Resources
	5, 

	
	Less Stress
	8, 

	
	Change
	10, 

	
	Challenging
	13, 

	
	Cautious
	13, 

	
	Adapting
	14,

	
	Struggling to Manage
	15, 

	
	Being Mindful
	16,

	
	Instigating Improvements
	16, 

	
	Anxious
	17, 30,

	
	Stress
	17,

	
	Structure
	20,

	
	Seeking Control
	21,

	
	Forced
	22,

	
	Desire to Succeed
	23,

	
	Barriers
	24,

	
	Unwelcoming 
	24,

	
	Relief
	25,

	
	Seeking Normalcy
	25,

	
	Uncomfortable
	26,

	
	Lost Touch
	27,

	
	Long-term Effects
	28,

	
	Strained Relationships
	29,

	
	Worry of Unknown
	30,

	
	Betrayed
	33,

	
	Undecided
	36,



Themes:
Negative Impact of lockdown 
Being Optimistic / Having a positive outlook –
Seeking Structure to Escape Negative Mental Health Effects 
Forced to face Barriers 
Impact on Relationships 
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